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SoeeoeesoeeeoeeeseeeseeeseeLeeeeLeoeD 


SOAR TO SUCCESS is a small-group reading intervention program. It 
Using the Video uses authentic literature, reciprocal teaching, and graphic organizers 
The Staff Development Video in fast-paced lessons to help intermediate-grade students accelerate 
their reading growth. The program is designed to be used with a 
group of 5-7 students. 


corresponds to sections of this 
manual. View Section 1 of the 


Staff Development Video at this This manual will help you to understand and deliver the instruction in 


time. this program effectively; to manage the program so that it fits the 
or staffing and classroom organization in your school; and to select, 
Read this section; then view assess, and release students appropriately. 


Section 1. Be sure to use the ; 
Viewing Guide (pages R82-R85) The Staff Development Video, designed to be used interactively with 


this manual, is an important tool to help teachers learn to use SOAR 


as you view the video. TO SUCCESS. (See Staff Development and Coaching on page 123.) 


What Is Reading A reading intervention program is one that prevents or stops reading 
Intervention? failure. SOAR TO SUCCESS is a reading intervention program for stu- 
dents in grade three and above. As with successful early intervention 
programs, it is to be used in conjunction with a regular program of 
classroom instruction in reading and language arts. 


Purpose and Goals of SOAR TO SUCCESS was designed to accelerate learning for students 
SOAR TO SUCCESS who are experiencing difficulty in reading in grades three, four, five, 
and six. 


It has been developed to help teachers accomplish two major goals: 


1. Accelerate students’ reading abilities as quickly as possible. 

2. Help students learn to apply and use the comprehension and 
decoding strategies and skills of an effective reader as they 
read across the curriculum. 


Development of SOAR TO SUCCESS is based on existing reading research and was 
SOAR TO SUCCESS scientifically tested in classrooms throughout the country. 


Research Based The table on page T5 summarizes the key areas of 
research that were used in developing the SOAR TO SUCCESS instruc- 
tional plan and lessons. This table shows that SOAR TO SUCCESS was 
designed on the basis of existing quality research. 


Overview 


The Research Base for the SOAR TO SUCCESS Instructional Model 


Area of Research Considered | Major Findings and References 


Characteristics of | * There is a significant number of students in grade 3 and above who are reading below 
Students Reading Below level (Mullis, Campbell, & Farstrup, 1993). 

Level in Grades 3-6 | ¢ Students reading below level in grade 3 and above share some common characteristics 
(Palincsar & Brown, 1984a; Pikulski, 1991): 


Many know isolated decoding skills but do not apply them in reading. 
Many often call words correctly but do not comprehend what they read. 


* A major need for students reading below level in grade three and above is to help them 
accelerate their reading as quickly as possible (Allington & Walmsley, 1995). 


Lessons Learned from Early Successful early intervention lessons are systematic, fast paced, and structured (Hiebert & 
Intervention Programs Taylor, 1994; Pikulski, 1994). A similar pattern of instruction would seem appropriate for 
upper-grade intervention. 
Early intervention programs focus heavily on building fluency (Clay, 1985; Pikulski, 1994). 
Students in grade 3 and above need instruction that helps them apply decoding skills 
and develop effective strategies for constructing meaning. 
The individual, tutorial intervention programs have been successful (Hiebert & Taylor, 
1994; Swartz & Klein, 1997). However, they are very costly and are unable to serve a 
large number of students (Hiebert, 1994). Therefore, a small-group model would seem 
more appropriate for upper-grade intervention. 
Successful early intervention programs utilize natural-language literature that has been 
sequenced from simple to complex (Peterson, 1991). Upper-grade students need narra- 
tive and expository literature that is motivating and sequenced in difficulty to move them 
from easy reading to grade-level reading. This is a part of the scaffolded support required 
to increase below-level readers’ reading abilities. 


Graphic organizers have been effective in helping students visually construct meaning 
(Heimlich & Pittelman, 1986; Pehrsson & Robinson, 1985). 

Reciprocal teaching uses four strategies-SUMMARIZE, CLARIFY, QUESTION, and 
PREDICT. The teacher and students take turns being teacher, modeling the use of the 
strategies as the text is read in chunks. The research on reciprocal teaching has demon- 
strated that students using it make large gains in a short amount of time (Carter, 1997; 
Palincsar, 1984; Palincsar & Brown, 1984a; 1984b; 1986; Rosenshine & Meister, 1994). 
Effective instruction in reading needs to be scaffolded, allowing students to gradually 
increase their abilities to work independently (Collins, Brown & Newman, 1987; Pearson, 
1984; 1985). 

The goal of intervention instruction must be to accelerate reading as quickly as possible in 
order to get students reading successfully on-level or higher (Allington & Walmsley, 1995). 


Instructional Strategies 


Classroom Proven The basis for SOAR TO SUCCESS was an extensive 
two-year national research study, Project SUCCESS, which was carried 
out in classrooms in thirteen locations throughout the United States. It 
proved to be effective in accelerating the reading levels of below-level 
readers in a small amount of instructional time (see Graph 1, below). 
Graph 2 shows that students in the research group performed signifi- 
cantly better than control-group students on retelling, answering 
questions, and comprehension after an average of 76 days of instruc- 
tion. Graph 3 shows that the research group students performed sig- 
nificantly better in oral reading after the same amount of instructional 
time. A summary of the research report can be found on page R2 of 
this manual. 


Graph 1. Project SUCCESS 1996-97 National Research Study 


fercentage of Students Up to Level in the Project SUCCESS Groups 
and the Control Groups at the Conclusion of the Instructional Time 
(Average of 76 Days of Instruction) 


®@ Control 
~ Project SUCCESS 


36 


Percentage 


Sites* * Site 5 data was not usable. 


i) Overview 


Graph 2. Research data show 
that after a short amount of 
instructional time, low-achieving 
students make significant gains 
in retelling, answering questions, 
and comprehension when they 
use Project SUCCESS. 


Graph 3. The research-group 
students performed significantly 
better in oral reading than the 
control group did after a short 
amount of instructional time. 


Growth of Students in the National Research 
Study Using Project SUCCESS | 
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Graph 3. Project SUCCESS 1996-97 National Research Study 
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1Qualitative Reading Inventory-II * Significant at .05 level 
(Leslie & Caldwell, 1995) N= @ 185, © 


overview 


Components of 


SOAR TO SUCCESS includes the materials you need to accelerate 

students’ reading growth. The program is available in four levels, 
which are typically used in Grades 3-6. The components of each 
level are shown on these two pages. 


LLIE’S 
Resa : 
* LITERATURE 


e A set of 18 authentic books, 7 copies of each, for each level 
(See page T12 for complete book lists.) 


e Books are sequenced from simple to complex as a part of the 
process of scaffolding instruction. (See pages T10-T11 for 
Criteria for Selecting and Sequencing Books.) 


Susan Meddaugh 


TREE OF 


it) Overview 


TEACHERS MANUAL includes: 
e How to use SOAR TO SUCCESS Management and Instruction 


e Program Background: Research Base, Classroom Testing, Proven 
Results 


e Assessment: Selection, Placement, and Release 

e Lesson Plans for the 18 Trade Books 

e Annotated Student Guide and Poster facsimile pages 

e Phonics/Decoding Help for Students with Decoding Problems 


e Resources and Blackline Masters 


STAFF DEVELOPMENT VIDEO 


works together with the Teacher’s Manual 


STUDENT GUIDE includes: 
e Graphic organizers 
e Support pages to help students CLARIFY during reading 
e Reflecting/Responding pages 
e Strategy Prompts 
e Reading Logs 


POSTERS 


e Strategies 


e Graphic Organizers 


e Erasable 


Strategies 


for Success Clarify/Phon dec. 


Think About Words 


When you 
com 
you don’t Parser to a worg 


| Clarify Predict 


Reread or discuss What will happen 
words or points that or what will 
were not clear. we learn? 


+ Look for th, 
largest ‘ 
you knowunks 


| Question Summarize 
| After reading, ask a Tell what 

| question for others 

| to answer. 
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For Levels 3-6 


criteria for Selecting and Sequencing books 


»®o GOCCSOSSSSBSOSSCSCOSSSOSSCSOSSSSCHOBCBGO2SC8E82888OC888E88H888888888E888888888288C88E8E88 


Category | 
* Small amount of print per page. (The majority of pages have 


one to three sentences.) 


Pictures/illustrations are clear and uncluttered, and directly 
support the text. 


Text for both fiction and nonfiction is narrative, with a clear, 
easy-to-follow story line. 


Category Il 


@ 


e 


Still a small amount of print per page, but text can increase to 
one or two paragraphs on the majority of pages. Short lines of 
dialogue may increase the amount of text per page. 


Pictures/illustrations still give direct text support; two or three 
spot vignettes on a page are appropriate. 


Expository nonfiction on highly focused topics with simply 
stated main ideas and few supporting details. (Often a picture 
or photograph illustrates each main idea.) 


Short captions (a word, a phrase, or one sentence) may 
accompany pictures. Simple diagrams with clear labels are 
appropriate. 


Narrative story lines remain simple. 


Increasing print with several paragraphs per page. Books them 
selves become longer. 


Pictures/illustrations are less supportive of text. Captions may 
increase in length. 


Clear story line, but now multiple characters are appropriate 
(narrative texts). 


Topics may broaden; main ideas increase in complexity with 
more supporting details (expository texts). 


Text may contain a secondary element, such as sidebars or 
speech balloons. 


More inferencing is required by the nature of the text. 


Overview 


Arturo’s Baton 
by Syd Hoff 


geeccaen ites 


LEVEL 3, BOOK 2 


Animals in Winter 


by Henrietta Bancroft and 
Richard G. Van Gelder 


LEVEL 3, BOOK 5 


Aunt Flossie’s Hats 
(and Crab Cakes Later) 


by Elizabeth Fitzgerald Howard 


LEVEL 3, BOOK 14 
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Category IV 


e Text increases to fill the page. 


e Story lines become more complex: there may be subplots, 


e Topics expand to include subtopics, which may be organized by 


mysteries, or multiple problems (narrative texts) that require 
critical thinking. 


chapter; main ideas increase in complexity and contain more 
details, requiring readers to organize and analyze information. 


Picture support is less direct; pages may be designed more for 
visual effect than to help readers with the text. Chapter books 
may contain spot art, or none at all. 


Clouds of Terror 
by Catherine A. Welch 


Category V 


Note: Level 3 does not include Category V. Books in Category V 
appear in Levels 4-6. 


Number of chapters increases. Book length may increase to 
80-100+ pages. 


Size of print decreases as amount of text per page increases. 
Picture support is minimal or nonexistent. 


Greater inferencing skills are required to follow complex story 
lines containing multiple characters. Problems, which are 
multiple, are more sophisticated (narrative texts). 


Increasing amount of new information is presented with more 
complex text organization. Readers may be required to sift 
through information and make decisions about how relevant 
each detail is to the topic at hand. 


Centerfield Ballhawk 
by Matt Christopher 


LEVEL 4, BOOK 18 


Overview 


Quality Literature for 


OAR TO SUCCESS 


Level 3 


TITLE/ AUTHOR 


1. Educating Arthur by Amanda Graham 
2. Arturo’s Baton by Syd Hoff 

3. The Wolf’s Chicken Stew by Keiko Kasza 
4. Tree of Birds by Susan Meddaugh 
5 


. Animals in Winter by Henrietta Bancroft and 
Richard G. Van Gelder 


6. The Paper Crane by Molly Bang 
7. Baby Whales Drink Milk by Barbara Juster Esbensen 
8. A Bicycle for Rosaura by Daniel Barbot 
9. The Wonder of Bald Eagles by Eileen Foran 
10. Where Does the Garbage Go? by Paul Showers 
11. Allie’s Basketball Dream by Barbara E. Barber 
12. Let’s Go Rock Collecting by Roma Gans 
13. The Outside Dog by Charlotte Pomerantz 


14. Aunt Flossie’s Hats (and Crab Cakes Later) 
by Elizabeth Fitzgerald Howard 


15. Fossils Tell of Long Ago by Aliki 


16. Sam and the Lucky Money by Karen Chinn 
17. Clouds of Terror by Catherine A. Welch 


Overview 


18. The April Fool’s Day Mystery by Marion M. Markham 


SEQUENCING 
CATEGORY 


Section 2 


The Teaching Plan 


The Instructional The instructional plan for SOAR TO SUCCESS is a 30-minute to 40- 


Plan minute daily lesson that is fast-paced and uses authentic literature, 
reciprocal teaching, graphic organizers, and scaffolded support to 
accelerate students’ reading growth. 

) Using the Video The chart on the next page presents the steps of the plan, with a 


description and rationale for each part. The plan was developed on 
the basis of quality research and revised in light of findings from the 
national research study described on pages T4—T7. (For a summary of 
the research report, see page R2.) 


The video shows a complete 
teaching plan in action. View 
Section 2 of the video before or 
after reading the Teacher's 


Manual. Use the Viewing Guide The lesson plans that this Teacher’s Manual provides for each book 
on pages R82-R85 to discuss are clearly organized according to the five lesson steps presented in 


the instructional plan. the chart on the following page. 


e The Introductory Lesson on pages T73-1T78 helps students 
become familiar with the five steps. 


e Lesson plans for Book 1, on pages 2-12, are presented in 
detail. Teachers are encouraged to review them for an elabora- 


“The instructional tion of the steps that are presented in the concise lesson-plan 
’ charts for the remaining seventeen books. 

plan .. . is fast- ¢ Concise lesson-plan charts for Books 2-18 are on pages 

paced and uses 13-125. 

authentic literature, Teachers and students alike soon become familiar with the uniform, 

reciprocal teaching, consistent lesson plan, enabling them to focus on accelerating stu- 

graphic organizers, dents’ reading growth. 

and scaffolded sup- 

port to accelerate 

students’ reading 

growth.” 


The Teaching Plan 


The SOAR TO SUCCESS Instructional Plan 


| Component 


Revisiting 
(5 minutes) 


Description 


¢ Students reread, alone or with a partner, 
previously read SOAR TO SUCCESS books. 

¢ Teacher works with individual students to 

take a retelling, conduct an oral reading 

check, or coach their reading. 

OR 

Teacher and students hold a group 

conference on independently read books. 

(See Group Conference, page T16.) 


Rationale 


* Builds fluency 

* Develops comprehension 
(Samuels, 1979; 1997) 

¢ Builds the connection between learning 
to read and independent reading 
(Anderson, Wilson, & Fielding, 1988; 
Center for the Study of Reading, n.d.) 


Reviewing 
(5 minutes) 


¢ Students summarize previous day’s 
reading, using graphic organizers. 
Students and teacher discuss strategies 
used and share examples of their use 
beyond SOAR TO SUCCESS. 


¢ Develops comprehension 
* Keeps students focused on effective 
comprehension strategies 


Rehearsing 


(5-10 minutes) 


* Do a quick text walk, guided preview, 
cooperative preview, or independent pre- 
view of text to be read. (See Previewing, 
page T17.) 

Students may predict, question, or start a 
K-W-L chart. 


to be read (Clay, 1979; 1985; 1991) 
* Sets purpose for reading 


Reading and 


Reciprocal Teaching 
(10-15 minutes) 


* Students silently read a meaningful chunk 
of text to verify predictions or answer 
questions. 

Following reading, reciprocal teaching is 
employed, with the students and teacher 
taking turns assuming the role of the 
teacher to model these four strategies: 
—SUMMARIZE —QUESTION 
—CLARIFY —PREDICT 


* Applies strategies and develops compre- 
hension (Pearson, 1984) 

* Develops students’ ability to construct 
meaning (Palincsar & Brown, 1984a; 
1984b; 1985; Palincsar, 1984) 


Responding/Reflecting 


The Teaching Plan 


(5 minutes) 


* Students do one or more of the following: 


—Make a written response after dis- 
cussing their Reflections 

—Complete graphic organizers 

—Reflect on strategies 

—Discuss and share 


* Develops comprehension 
* Develops use of strategies 
(Sweet, 1993) 


Preparing to Teach the after you become familiar with the SOAR TO SUCCESS program, the 
SOAR TO SUCCESS (ollowing steps will help you prepare for teaching: 


Lessons Create an Area for SOAR TO SUCCESS Lessons Provide a round, 
rectangular, or kidney-shaped table where students will work. 


e Display these posters and keep them displayed throughout 
all lessons: 
Poster 1—SOAR TO SUCCESS Reading Time 
Poster 2—Strategies for Success 
Poster 3—CLARIFY/PHONICS: Think About Words 


e Plan a place to display other posters as they are called for in 
the lesson plans. 


e Keep a supply of pencils and paper in the work area. 
Prepare Your Materials Make the following preparations: 
¢ Duplicate and send home the introductory letter, which is dis- 


cussed on page T71. (The blackline master is on page R93.) 


e For each book, photocopy the Home Connection letter (page 
R93), write the title of the specific book on it, and then dupli- 
cate it to send home. 


Strategy Prompts appear in the Student Guide and are referred 
to in all lesson plans. You may wish to make a set of laminated 
cards of the individual prompts to keep on the table for stu- 
dents’ quick reference during the lessons. You might photo- 
copy each prompt on paper of a different color or paste each 
onto a card of a different color. 


Prepare Yourself to Teach the Lessons Read each book before stu- 
dents read it. Before teaching a lesson, read the lesson plan carefully 
and think about what your students will need emphasized, particular- 
ly in Rehearsing. 


Note—An Option: if you wish 
to have students remove pages Introduce the Program to Students Teach the Introductory Lesson 
from their Student Guides, pro- (pages T73-T78), which includes a preview of the materials as well as 
vide binders or pocket folders in the lesson steps and the strategies. 


ss pee ay vib | Introducing the Student Guide The \ntroductory Lesson briefly pre- 
Student Gus pages sents the Student Guide. In addition, point out the Strategy Prompts 
* Have students decorate the at the back and tell students they will use the prompts when they 
covers. take turns being the teacher during Reciprocal Teaching for Book 1. 
¢ Store pages in descending 
order with the current pages | Encourage students to use the Book Log at the back of the Student 


(higher numbers) on top. Guide to keep a record of books that they read independently out- 
* Include the Book Log side of SOAR TO SUCCESS time so that they will be ready to discuss 
Jisishins ee eee seseseeeeee them during Revisiting. 


The Teaching Plan 


Teaching the Lessons 
Effectively 


The Teaching Plan 


Revisiting 


Use the Student Guide Pages to Monitor Progress Save all Student 
Guide pages to use for the students’ overall evaluations, portfolios, 
parent conferences, or administrator conferences. 


Time Blocks Stick to the time blocks for the instructional plan. Have 
a clock visible at all times. 


Pace Maintain a fast pace. Do not allow students to wander into 
topics that are tangentially related or unrelated to the topic of the 
reading. This often happens in the Rehearsing stage of the lesson. If a 
student gets off the subject, you might say, for example, "That would 
be interesting to share at Show and Tell; right now we need to pay 
attention to what will help us read this book." 


Increasing Student Independence SOAR TO SUCCESS books are 
organized to foster increased student independence. The lessons at 
each level are written to scaffold support to help students gain this 
independence. Within each grade level, the books move across a 
continuum of modeling that moves from Strong Teacher Modeling/ 
Support to Moderate Teacher Modeling/Support to Student 
Independence. Achieving the goal of student independence is a 
critical part of good, fast-paced instruction. 


The following guidelines are organized according to specific steps of 
the lesson plan. 


This block of time is used to accomplish several things in the course 
of a number of lessons. For the teacher, this is a time to do informal 
assessment. For the student, this is a time to build fluency by reread- 
ing familiar books. This is also the time to make the connection 
between the lessons and independent reading through the Group 
Conference. 


Rereading Have the students select and reread previously read SOAR 
TO SUCCESS books. They will read them to develop fluency in silent 
reading, and you can use the opportunity to do informal assessment 
with one student: to check comprehension by taking a Retelling, or 
when there is a question about a student’s oral reading fluency and 
decoding strategies, by taking the Oral Reading Check. 


Group Conference |ndependent reading is an important factor in 
enabling students to become literate adults. In SOAR TO SUCCESS stu- 
dents are encouraged to read independently through the group con- 
ference held during Revisiting on alternate days. 


The purpose of the group conference is to promote students’ 
responses to and discussion of self-selected books they have read. 
These activities help students construct meaning, think critically, and 
monitor their own reading. By being continuously encouraged to 
think about and react to what they are reading, students develop the 
metacognitive processes that are important in constructing meaning. 


Following are guidelines for holding a group conference: 


e Set up a system for having books available for students to read 
independently. 


Have students bring their independent-reading books with 
them to the SOAR TO SUCCESS group. 


Start the group conference by asking the question provided in 
the lesson plan. Encourage the students to discuss their feelings 
and understandings about the literature by asking probing 
questions, such as "Can you tell me more about that?" or "Why 
did you think that?" 


e The question provided is only a starting point; use the students’ 
comments to extend the discussion by encouraging them to 
connect one book to another and to draw comparisons. 


e You may wish to use a very small portion of the conference to 
share a book you are reading. This helps make you a part of 
the group rather than simply a facilitator. 


Reviewing This block of time is for students to review strategies, telling how 
they used them in other class reading, in social studies, science, and 
math. This discussion helps students connect what they learn in SOAR 
TO SUCCESS with other reading. The Reviewing step is also a time to 
summarize the section of the book they read in the previous lesson. 


Strategies When students are being asked to tell how or when they 
use certain strategies, keep them focused on the strategies. Use 
prompts such as the following: 


e That was good, but how (or when) would you actually use that 
strategy? 


¢ You're right; that strategy does help you read better, but how? 
Does it help you think about the details (or remember big ideas, or 
figure out words)? 


The Teaching Plan 


Rehearsing When Students Should Have Books in Hand {f you are conducting 


The Teaching Plan 


a guided preview, it is usually best for students not to have their 
books in front of them. Keep students focused by having them look 
at your book during the preview. Occasionally, a book has features 
that students should have directly in front of them as you preview. 
Notes appear in the lesson plans to remind you when students 
should or should not have their books in front of them. 


Previewing Previewing the text sets the scene and provides support 
for what is to be read. This procedure activates and/or builds back- 
ground knowledge and provides a context for reading. It thus 
enables students to read more fluently while constructing meaning. 


This form of scaffolded instruction begins with heavy teacher support 
during guided previews and moves students toward independence 
through cooperative previews and then independent previews. 


A guided preview is teacher directed and includes strong teacher 
modeling and support. In a guided preview, the teacher holds the 
book and quickly “walks” students through the text, calling attention 
to specific vocabulary, key concepts, or text structure, while providing 
the context students need prior to reading on their own. 


The text structure of expository selections often includes graphic ele- 
ments critical to students’ gaining information from the piece. The 
teacher needs to show students the features and tell how to use them. 


Students interact with the teacher and the text as they predict future 
events in a narrative text. They tell what they think they will learn 
from an informational/expository text. 


A cooperative preview does not involve the teacher directly, as stu- 
dents work in pairs and “walk” themselves and each other through 
the text, focusing on the same elements as those in a guided pre- 
view. The teacher observes the students’ interaction with each other 
and with the text and is available to monitor, provide support, and 
evaluate students’ progress toward independence. 


An independent preview occurs when the students are able to talk 
themselves through the preview process on their own, setting the 
scene and the focus for their reading. 


How to Conduct a Guided Preview 


1. Before teaching the lesson, read the selection of text carefully 
to determine the key concepts and vocabulary that are neces- 
sary for student understanding. 


2. Use the key vocabulary from the text while quickly “telling” 
students the story or highlighting the information they will be 
learning. 
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“An effective and 
efficient guided 
preview ... will 
strongly influence 
students’ success.” 
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. Hold the book during the guided preview so students can see 


the illustrations or graphics. This provides a focus for the stu- | 
dents and ensures that all are attending to the same section of | 
text. 


. Read or have students read text-structure elements, such as 


captions, headings, or pronunciation guides. Point to these 
graphics as you provide the narrative. Since the group size is 
small, the teacher’s book serves as a "big book." 


. It is important to note that you do not actually read the text to 


the students, nor is it necessary to give away the ending of a 
story. However, students may be asked to predict during the 
preview as they answer questions you pose. 


. Remember that the purpose of the preview is to provide back- 


ground knowledge and a focus for reading. The pacing is fast, 
and all student/teacher dialogue must keep to the topic. 


. Keep in mind the importance of an effective and efficient guid- 


ed preview. It will strongly influence student success in reading 
and comprehending that section of the book. 


. Note that the guided preview is teacher directed, and students 


should receive intense modeling and support. 


How to Conduct a Cooperative Preview 


] 


. Have pairs of students work together. Pairs may share one copy 


of the text, or each student may use his or her own book. 


. Ask pairs to preview the text, attending to illustrations and/or 


graphics that will provide important information before and 
during their reading. Remind them of text-structure elements 
such as captions, headings, or pronunciation guides. Suggest 
that they read these elements together and discuss their con- 
nection to the text they will be reading. 


. Remind students that the purpose of the preview is to provide 


background knowledge and a focus for reading. Their pacing 
should be fast and all student-to-student interaction and dis- 
cussion must keep to the topic. 


. Remind students of the importance of focusing on the text in 


conducting the cooperative preview. The more effectively they 
focus, the more successful they will be in comprehending the 
text. 


The Teaching Plan 


Reading and 
Reciprocal Teaching 


The Teaching Plan 


5. The cooperative preview involves only a moderate amount of 
teacher support and modeling. Observe and monitor the stu- 
dents’ progress and provide instruction and coaching when 
necessary. 


How to Conduct an Independent Preview 


1. Remind the students of the process they used during the coop- 
erative preview. 


2. Explain that during an independent preview they will follow 
the procedure they used during the cooperative preview but 
will be expected to do it on their own. 


3. Remind students that the more effective and efficient their 
independent preview is, the more successful they will be in 
reading and comprehending that section of the book. 


4. The independent preview is student directed, with no teacher 
modeling or support. Individual students are expected to 
apply the strategies and techniques that were modeled and 
supported during the guided and cooperative previews. 
However, be available to provide help if students need it. 


Observing/Monitoring While students are reading, observe their 
behaviors to help you assess their progress. The table below presents 
four behaviors to look for and suggests what these may indicate 
about each student's reading. 


Modeling and Discussion of Strategies Strategies must be modeled 
and discussed enough times to help students gain independence in 
their use. Do not overlook this important part of the lessons. 


When One Student Finishes When one student finishes before 
another, have him/her look back to prepare to model the four strate- 
gies, SUMMARIZE, CLARIFY, QUESTION, and PREDICT. 


Student’s Role as Teacher Have each student take the lead as 
teacher. This means that the student models a strategy; he/she does 
not just sit and call on others to do the modeling. Emphasize the idea 
that students take turns being the teacher: 


e Remind students before reading that they will be asked to 
assume the role of teacher by modeling one or more strategies. 


e Have several students be the teacher by letting each student 
model only one of the strategies at a time. 


¢ Don't insist that every student respond after every reading 
block. Keep the pace of the lessons fast. 


Student Behaviors to Look for During Silent Reading 


Behavior 


Tracks with Finger 


Description 


As the student reads, he/she uses hand or 
finger to point to each word or to follow 
each line of print. 


Possible Indications 


Student is still gaining strength in reading 
this level of text; this support is needed to 
help him/her follow the text. 

Student may need more support with 
decoding if he/she tends to stop at 

each word. 


Moves Lips 
While Reading 


As the student reads silently, he/she 
moves lips while reading or mumbles what 
is being read. 


Student needs continued support in read- 
ing this level of text. 

Student may need more teacher model- 
ing of silent reading. 


Looks at Pictures/ 
illustrations 


As the student reads, he/she refers to pic- 
tures, illustrations, or other text features. 


Shows that the student is using all clues 
to understand the text. 

If this is overdone, it may indicate that the 
student is relying too heavily on picture 
clues to figure out words. 


Finishes Reading 
Before Others 


The student always finishes reading before 
other students in the group. 


Student is making progress and text is 
becoming too easy. 

Student is hurrying and not really read- 
ing. Ask this student to give a summary 
at the appropriate time to see if this is 
true. This behavior may indicate that the 
text requires a stronger rehearsal for this 
student. 


Always discuss students’ responses before they write. See the sugges- 
tions in Provide Oral Support for Written Work on page T22. 
Encourage students to discuss their specific uses of strategies. 


Responding/ 
Reflecting 


Adapting Lessons 
If Necessary 


To provide the consistency that students need and to carefully scaf- 
fold instruction, it is important to follow the lesson plans as closely as 
possible. Adapt lessons only rarely and with care, as recommended in 


the following suggestions: 


Combine Lessons Only If One Was Completed Quickly On rare 
occasions a group might proceed through a lesson faster than you 
expected. Therefore, it would be logical to combine that day’s lesson 
with the next one by skipping the next day’s Revisiting and 
Reviewing. However, Revisiting and Reviewing should not be skipped 


on a regular basis. 


The Teaching Plan 


Avoid Skipping Parts No part of the instructional plan should be ( 
skipped if SOAR TO SUCCES is to achieve its goals as a reading inter- a 
vention program. This is especially true for the Rehearsing portion of r 
the plan, which prepares students to read successfully. ; 
Complete All Lessons \f a lesson is not completed on a given day, « 
pick it up the next day. Do not assign activities for homework. It is r 
important for the teacher to be present for all parts of a lesson. 4 
( 
Provide Oral Support for Written Work Here are ways to keep up ( 
the pace when writing is suggested: K 
e If writing to complete graphic organizers or to summarize takes \ 
up too much time in the lesson, have students provide the « 
information while you do the writing, or have students com- « 
plete the material orally as a group. @ 
e Reflection questions should always be discussed before students @ 
write their responses. @ 
sanssttensncnenernsneeseselycie eg gel edocs cele db veces oe Ge te Ee er Ree @ 
Special Special circumstances might occur with the SOAR TO SUCCESS stu- « 
Considerations dents. If any of the following occur, use these guidelines to help you. ¢ 
Poor Attendance lf a student is absent so much that he or she C 
cannot benefit from the carefully scaffolded instruction, SOAR TO € 
SUCCESS has no chance to work. It is best to drop that student (( 
from the program and give the opportunity to another student @ 
who needs it. 
Ki 
Adding New Students lf a student is released or moves away, you (@ 
may have an opening in your SOAR TO SUCCESS group. When this «@ 
occurs, select another student from the SOAR TO SUCCESS pool. 
(See Selecting and Releasing Students on page T40 of this manual.) «€ 
Start the student at the point where the other students are reading. € 
Explain the process and have the student move on with the rest of ¢ 
the group. This procedure works until students are beyond Book 9 r 
or 10. It was used effectively in the national research project. é 
4 
4 
« 
« 
@ 
« 
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Section 3 


Stall Development and Coaching 


Types of Staff 
Development 
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Using the Video 
View Section 3 of the Staff 
Development Video before or 
after reading this section of the 
manual. Use the Viewing Guide 
on pages R82-R85. 
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Classroom practices and research have shown that effective staff 
development and coaching help teachers continue to grow and 
improve in their instruction as they learn new teaching strategies 
(Showers & Bennett, 1987; Sparks & Hirsh, 1997). Research from a 
national study supports the importance of both of these elements in 
helping teachers learn to accelerate the reading of upper-grade stu- 
dents and to use the SOAR TO SUCCESS instructional model. (See the 
summary of the research report in the Teacher’s Resource File, page 
R2 of this manual.) 


As you learn to use SOAR TO SUCCESS, you have several options to 
consider in planning your staff development and coaching. 


Use the Teacher’s Manual and Video Interactively This Teacher's 
Manual provides the background, instruction, and lessons for teach- 
ing SOAR TO SUCCESS. You may read the material on your own or 
work with a group of colleagues to learn the instructional strategies 
involved in teaching SOAR TO SUCCESS. If possible, work with a 
group of colleagues, as this is the more successful option. 


The video interacts with the Teacher’s Manual for SOAR TO SUCCESS. 
It is suggested that you use the video along with the Teacher's 
Manual to learn to teach SOAR TO SUCCESS. The video icon (2 
placed throughout this manual shows when and how to use the 
video. We suggest that you view the video initially as you begin to 
use SOAR TO SUCCESS, and then view it in sections throughout your 
first year of teaching SOAR TO SUCCESS for ongoing staff develop- 
ment. The Viewing Guide refers to the sections of the video. (See 
Teacher’s Resource File, pages R83-R85.) 


Attend a Houghton Mifflin Workshop A Houghton Mifflin in- 
service workshop will give you a basic overview of the program. 
Speak with your Houghton Mifflin representative about scheduling 
a session. 


Attend an Intermediate Intervention Institute A two-day, in-depth 
Intermediate Intervention Institute is available through Houghton 
Mifflin’s Faculty Development Programs at locations throughout the 
United States. This intensive workshop was developed by the pro- 
gram authors based on their research with Project SUCCESS. For 
information on the training institute, call 1-888-892-2377, or ask your 
Houghton Mifflin representative for information. 


Staff Development and Coaching 


Hold Monthly Support Meetings Ongoing monthly support meet- 
ings should be held within your school, district, or area. Suggestions 
for these meetings are found on page 127. 


Develop a Coaching Plan (See the section below.) 


Coaching Coaching in teaching is the process of helping a teacher internalize a 
set of instructional strategies through observation and feedback. The 
research summarized in the table below shows how adding coaching 
to staff development leads teachers to apply new teaching strategies 
and concepts. 


The process of coaching involves three basic steps: 


1. Observation The teacher being coached is observed teaching. 

2. Feedback The observer and the teacher share key ideas from 
the SOAR TO SUCCESS lesson. 

3. Follow-Up Another observation is scheduled after the teacher 
has had time to try the agreed-upon suggestions. 


Why Coaching? Training Effectiveness 


Training Components Knowledge Mastery Skill Acquired Skill Applied 


Presentation 40-100% 10-20% 5-10% 
of Theory 
Theory Plus 80-100% 35% 5-10% 
Demonstration 
Theory, 80-100% 75% 5-10% 
Demonstration, 
and Practice 
Theory, 80-100% 90% 90% 


Demonstration, 
Practice, Feedback, 
and Coaching 


This table, developed by the San Juan (CA) Unified School District, is based on research by Bruce Joyce and Beverly Showers (1981). 


Staff Development and Coaching 


Types of Coaching You will need to develop your coaching plans around your particular 
teaching situation and the personnel resources available. There are 
three basic types of coaching to consider: 


Peer Coaching This is the type of coaching where one teacher 
observes another. This is useful in schools where there are only a few 
teachers involved in teaching SOAR TO SUCCESS. 


Outside Coaching An educator other than a teacher serves as the 
teacher’s coach. This person is trained in teaching SOAR TO SUCCESS 
and may also be trained in coaching procedures and techniques. 


Self-Coaching When you are in a school situation where you are the 
only teacher involved in teaching SOAR TO SUCCESS, self-coaching 
may be your only choice. In this case, as you teach a lesson, run an 
audiocassette player or a videocassette recorder to record your les- 
son. Afterward, listen to the audio recording or view the video. 
Compare what you observe to the Staff Development Video. 


Procedures for a _ Use the following procedures for a coaching session: 

Coaching Session 
Schedule a Time The coach and the teacher to be coached need to 
talk to schedule a time that is convenient for both. 


Determine the Coaching Focus Sometime before the actual coach- 
ing session begins, the teacher and coach talk to determine what will 
be the focus of the coaching session. This focus might be some part 

of the lesson where the teacher needs more support, a management 
issue, or One particular student. Keep this focus simple. Do not try to 
do too much at one time. 


Observe and Record The coach uses the coaching form on page 
R87 to make notes while observing the lesson. (See the sample com- 
pleted coaching form on the next page.) Throughout the observa- 
tion, the coach maintains a positive physical demeanor, not acting or 
reacting in ways that show judgments. 


Hold a Follow-Up Conference As soon as possible after the coach- 
ing session, the coach and teacher hold a short conference. 


e The coach begins by noting the effective things observed and 
then asks the teacher to mention several positive points. 


e The coach addresses the agreed-upon focus, and shares 
thoughts about what was seen. 


e The coach asks how the teacher felt about the lesson overall. 


e The coach and teacher conclude by agreeing upon the next steps. 


Staff Development and Coaching 


Coaching Form 


Teacher JU Monroe Coach A Rodriguez 
School West Hill Date § ///5/00  Starting/Stopping Time /0.3/ / //.// 


Book Title //.< Faper Crane LessonNo. 2 Level 2 


| Agreed Coaching Focus: 


How to help students stay focused on important points, main idea, not go off on tangents 


Next Steps: 


Lesson Part 


Revisiting 
- (5 min.) 


Reviewing 
_ ( min.) 


Rehearsing 
~ (6-10 min.) 


- Reading/ 

- Reciprocal 
- Teaching 

: (10-15 min.) 


: Responding/ 
: Reflecting 
- (5 min.) 


: 7 min. 


Observations/Questions/Suggestions/Reflections 


Group Conk = Compared illustrations in their various books. All partici- 


pated, lively. Joel noticed photos for information, but drawings for fun.” 


Students used Story Map Poster to summarize. Yesterday was first time 
they did own map in Student Guide, and some said they had used a 
different word, but you said OK if it means same thing. (Good) 


Students predicted, based Ore what they read yesterday. Some predictions 
related to story, sore not too well. G. Preview = Good but thought Wwe d all 
be pertorming like crames all day! (Dont lose focus or pace.) 


When students checked predictions, some too worried if not exactly right. 
Students modeled strategies. Marka s QUESTION model too picky, but 
Daniel's CLARIF Y showed real thinking through. 


Strategies Disc. about use of QUESTION showed they dont quite get 
why they do this. 


— Do more modeling (yours and students ) of predicting, and. discuss: Reasonable or not reasonable? 
Do same for QUESTION: Do students’ questions get at important point - or are they just tricky? 

— Remind students of Strategies poster and Strategy Prompts Weve) (Keep out on table Strategy 
Prompt cards.) 


— Look for connections being made to other reading. 


Staff Development and Coaching 


Monthly Meetings 


Monthly meetings are an important part of your ongoing staff devel- 
opment. The chart below presents a list of suggested topics and sug- 
gests relevant sections of the Staff Development Video and this 
Teacher’s Manual to use as resources. Monthly meetings may com- 
bine several schools or even school districts. The focus of each meet- 
ing should be based on teacher needs, which may be determined 
from coaching or general teacher input. A simple form may be used 
to survey teachers to determine their needs. See the Teacher's 
Resource File, page R88. 


Suggested Monthly Meeting Topics 


Taking a retelling 
Taking an oral reading check 


Observing students during 
Revisiting and Reading 


A balanced literacy program 
in the classroom 


Pacing of SOAR TO SUCCESS 
Ongoing assessment 


Sticking to the tasks and pace 
of the SOAR TO SUCCESS lessons 


What do | do with other 
students in the classroom 
during SOAR TO SUCCESS time? 


Graphic organizers 


Releasing students from 
SOAR TO SUCCESS 


Reciprocal teaching 


Group discussions 
during Revisiting 


Review the procedures and then practice as a group. (Teacher’s 
Manual, page 147) 


Tape-record a student and then practice together. (Teacher’s Manual, 
page 150; Staff Development Video, Section 2) 


Discuss things to look for; share procedures for making quick notes. 
(Teacher’s Manual, page T20) 


Discuss: What is a balanced literacy program? What do students 
need? 


Discuss: How many months will a typical student be in SOAR TO 
SUCCESS? 


Discuss: What should | look for? Where and how do | record it? 
(Teacher’s Manual, page 144) 


Discuss: How do | keep students focused? 


Share suggestions; tell what has worked. (Teacher’s Manual, 
page 132; Staff Development Video, Section 4) 


Discuss: How do graphic organizers fit in the SOAR TO SUCCESS 
lessons? 


Discuss criteria, procedures, and replacement of students. (Teacher’s 
Manual, page 143) 


Discuss and role-play; use simulation. (Teacher’s Manual, pages 
156-163; Staff Development Video, Sections 1 and 2) 


Discuss: How do | ensure that independent reading occurs prior 
to group conferences? How do | focus group conferences? (Teacher's 
Manual, pages T16, T34) 
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rdanizing and Managing SOAR TO SUCCESS 
i Your District, School, and Classroom 
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cipp Keres. vp ior ote ae SOAR TO SUCCESS is designed as an intervention program to be 

Using the Video taught in small groups of 5—7 students. This instruction is designed to 
be delivered in addition to balanced classroom instruction. This 
section provides guidelines and suggestions for organizing an inter- 
vention program within your school. 


View Section 4 on the video at 
this time. 

or 
Read this section; then view 
Section 4 on the video. Be sure to 
use the Viewing Guide on pages 
R82-R85 as you view the video. 
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Personnel Roles Using Consider using these three types of personnel for SOAR TO SUCCESS: 
SOAR TO SUCCESS site coordinator, teacher(s), and coach(es). The chart below sum- 
marizes the roles of each of these individuals. The size of your district, 
school, or SOAR TO SUCCESS program will determine the number of 
persons you will involve. 


Personnel Roles for SOAR TO SUCCESS 
SOAR TO SUCCESS Role | Who Might Have That Role Responsibilities 


Site Coordinator | An educator trained in the use of SOAR TO * Coordinate all aspects of SOAR TO SUCCESS 

SUCCESS ¢ Schedule and run support meetings and 
in-services 
* Serve as a coach 
Teacher | Areading specialist, Title 1 teacher, classroom | * Teach SOAR TO SUCCESS groups 
teacher, or special education teacher trained | * May also be a coach 
to use SOAR TO SUCCESS 
Coach An educator trained in the use of SOAR TO * Coach teachers 

SUCCESS * May also be a teacher of SOAR TO SUCCESS 


Organizing and Managing 


Ways to Use_ The diagram below shows four ways to use SOAR TO SUCCESS. Select 
SOAR TO SUCCESS _ the way that best fits your school situation. 


Using SOAR TO SUCCESS as a Pullout Program With the pullout 
model, a reading specialist, designated teacher, or special education 
teacher takes small groups of 5—7 students out of the classroom for 
the SOAR TO SUCCESS group(s). Students remain in the classroom 
during regular Reading/Language Arts instruction. For this model 
to provide optimum student growth, students must receive quality 
classroom reading instruction along with their SOAR TO SUCCESS 
instruction. 


Using SOAR TO SUCCESS as an Extended-Day Program With the 
extended-day model, SOAR TO SUCCESS is taught before or after 
school. Small-group instruction in other areas, such as computers, art, 
or math, is also offered to insure that the extended-day program is 
not seen as being just for less able students. The primary advantage 
of the extended-day model is that it allows the students and teacher 
to focus their full energies on SOAR TO SUCCESS. 


Using SOAR TO SUCCESS as an In-Class Program SOAR TO SUCCESS 
can be successfully used within the classroom as an intervention pro- 
gram. This may be accomplished in two ways: A reading specialist or 
other support teacher may come into the room and teach a SOAR TO 
SUCCESS group or the classroom teacher may teach SOAR TO SUCCESS 
to a small group within the reading program. 


Four Ways to Use SOAR TO SUCCESS 


Pullout Model Extended-Day Model 


Students go to another teacher for SOAR TO SUCCESS instruction is given 

SOAR TO SUCCESS instruction. before or after school by a classroom 
teacher or another professional. 

Students remain in the classroom 

to take part in regular instruction Instruction in areas other than reading 

in reading/language arts. is also available during extended-day 
time. 


Models for 
Using SOAR 


In-Class Model TO SUCCESS Summer-School Model 


Another professional comes into the SOAR TO SUCCESS instruction is 
classroom to teach a SOAR TO SUCCESS provided by a classroom teacher 
group while the classroom teacher or another professional during 
works with other groups. the summer-school session. 

or 
The classroom teacher teaches a SOAR 
TO SUCCESS group as a part of his/her 
daily program. 


Organizing and Managing Tg 


Four Steps to 
Organizing and 
Managing 


Organizing and Managing 


Using this in-class model requires careful planning on the part of the 
teacher and the development of routines with students. The follow- 
ing guidelines should help you develop a plan for your classroom. 
The assumption of the management model below is that the class- 
room teacher would have no additional help in the form of para- 
professionals, teaching assistants, or volunteers. If you do have these 
resources, then you can facilitate this model even more efficiently. 
However, during the research project from which SOAR TO SUCCESS 
developed, most of the teachers who used the in-class model were 
classroom teachers who had no additional help. 


Using SOAR TO SUCCESS in Summer School Depending on the 
length or extent of the summer-school session, all or part of a SOAR 
TO SUCCESS level can be implemented to accelerate students’ read- 
ing ability. In an intensive summer-school reading program, two 
lessons can be used per day. Students benefit by practicing reading 
strategies that might otherwise be forgotten during the summer. 


There are four steps to organizing and managing SOAR TO SUCCESS 
as an intervention program within the classroom: 


1. Develop a daily schedule. 

2. Identify independent activities other students will do while you 
teach your SOAR TO SUCCESS group. 

3. Discuss routines and the daily schedule with students. 

4. Try your plan and revise as needed. 


1. Develop a Daily Schedule The first step to successfully using 
SOAR TO SUCCESS as an intervention program within the classroom is 
developing a workable daily schedule. In addition to allowing for all 
of the areas you need to cover each day, this schedule must provide a 
block of 40 minutes for your SOAR TO SUCCESS group and indepen- 
dent activities for other students. The sample schedules on page T31 
would allow you to do this. The block of time labeled “Enrichment” 
or “Language Enrichment” builds in a designated time for all stu- 
dents to take part in additional activities to help them improve in any 
areas of need. This is where you would teach your SOAR TO SUCCESS 
group. This 40-minute block becomes a constructive time for all stu- 
dents. The first schedule on page T31 shows a Language Enrichment 
block as a part of an extended language-arts block. The second 
schedule shows a general enrichment block. Each teacher will have 
his or her own plan to suit individual school and classroom needs. 


2. Identify Independent Activities for Other Students To Do When 
you are teaching your SOAR TO SUCCESS group, you need worthwhile, 
independent activities for the other students. The table on page T32 
presents a list of suggested alternatives. This table concludes with 
blank spaces for you to add ideas of your own. SOAR TO SUCCESS 
students also need to be a part of these activities at other times. 


Sample Schedule with an Extended 
Language Arts Block 


8:30 Opening Activities 
8:40 Reading/Language Arts 
10:10 Morning Break 
10:20 Language Enrichment (40 minutes) 
— SOAR TO SUCCESS 
— Independent Projects 
— Cooperative Projects 
11:00 Social Studies 
11:35 Independent Reading/Writing 
11:50 Prepare for Lunch 


12:00 LUNCH 
12:30 Recess 
12:50 Math 


1:45 Specials (Art, Music, P.E.) 
2:10 Computers/Science/Health 
2252 Preparation for Dismissal 
3:05 Dismiss 


Sample Schedule with a General Enrichment Block 


8:30 Opening Activities 
8:40 Reading/Language Arts 
10:10 Morning Break 
10:20 Social Studies 
10:55 Enrichment (40 minutes) 
— SOAR TO SUCCESS 
— Independent Projects 
— Cooperative Projects 
dies5 Independent Reading/Writing 
or 
Teacher Conference Time 
11:50 ~=LUNCH 
2220 Recess 
12:40 Math 
1:30 Specials (Art, Music, P.E.) 
2:10 Computers/Science/Health 
2:55 Preparation for Dismissal 
3:05 Dismiss 
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What Other Students Do During SOAR TO SUCCESS Time 


Activity* Suggestions/Comments 


Some time can be devoted to independent reading. The amount of 
time should be adjusted to student interests and needs. 


Independent Reading 


Have students complete a response activity for materials they are 
reading independently. Post a chart similar to the one shown on 
page 136 to let students know their choices. 


Response Activities 


Independent Writing | Students can complete independent writing activities. 


Strategies and skills can be practiced through reading and writing 
activities. For example, students needing to expand vocabulary can 
make a word map or word web using vocabulary from books they 
have read. Alternatively, students can write a summary of some- 
thing they have read, focusing on particular aspects of grammar 
they have studied. 


Practice of Strategies 
and Skills 


Have students use learning centers during times when the teacher is 
working with a group. 


Use Learning Centers 


Provide computer activities to reinforce comprehension or writing, 
or to develop particular skills and strategies. 


Computer Time 


Individuals or partners can work on a science, social studies, health, 
or math project. 


Projects 


Students may go to a lower-grade classroom to read aloud to 
students. 


Reading to Others 


Students can read student newspapers or local newspapers. Specific 
activities can be assigned, using these materials. 


Newspaper Activities 


Math Practice | Students needing additional practice in computation and problem 
solving can complete appropriate activities. 


* Several of these activities can take place at one time. 
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Activity* 


Listening/Viewing 
Activities 


Suggestions/Comments 


Listening and viewing practice activities can be used to further 
develop these important communication areas. Headphones will be 
needed. 


Creative Arts Activities | If your classroom has appropriate facilities, you may provide 
painting, clay, papier maché, or other creative activities for a few 
students at a time. Try to ensure that students working in the SOAR 
TO SUCCESS group have opportunities to engage in these types of 
activities at other times. 


Map Work | Students can do activities that develop map skills. They might use a 
map key to answer questions; partners can give and follow direc- 
tions to a destination on a road map; students can make maps, 
using outline maps. 


Other Ideas 


Activity* Suggestions/Comments 


* Several of these activities can take place at one time. 
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3. Develop and Discuss Routines with Students To make your 
management smooth and efficient, you need to develop predictable 
routines with students. 


e First, post the daily schedule you decide to use and discuss 
what will happen in each block. 


Next, talk about the “Enrichment Block.” Explain that you will 
teach the SOAR TO SUCCESS group while other students are 
doing independent activities. Tell students that now you will all 
plan routines that everyone can follow during this time. 


Show students the independent or small-group activities chart 
that you plan to use. (See the next section on Ideas for Making 
Management Easy.) Point out that the activities on this chart 
will be changed daily (or weekly). Note that these activities will 
provide students needed independent practice and application. 
Tell students that they will need to time and pace themselves 
so that they can accomplish what they need to do during this 
40-minute block. 


Designate one or two student monitors. These are individuals 
to whom other students may go for help during their indepen- 
dent work time while you are teaching SOAR TO SUCCESS. You 
can designate a reading/language arts monitor and a math 
monitor, or the monitors may deal with all areas. Change these 
monitors as your choices for independent activities change. 


Tell students how you will make yourself available to them; for 
example, tell them that you will check in with other students 
while SOAR TO SUCCESS students are in their Silent Reading 
time. 


Explain that you will review the results of the independent activ- 
ities to make sure that the time has been spent productively. 


e Develop with students a set of classroom guidelines for behav- 
ior during independent work time. These guidelines should be 
posted, reviewed, and revised as needed. 


4. Try Your Plan and Revise as Needed After a few days of using 
your plan, discuss with students how things are going. Make revisions 
as needed. This may require such things as: 


e Discussing the monitors’ roles 
¢ Talking about what it means to work independently 
e Adding more categories of activities 


e Revising or adding new guidelines for behavior 


Organizing and Managing 


Ideas for Making Classroom teachers are always faced with the challenge of how to 
Management Easy manage groups and keep everything running smoothly. The discus- 
sion on pages T30-T34 provides four steps for developing a manage- 
ment system. The tips below can help you implement your system. 
Developing Guidelines for Classroom Behavior 


e Talk with students as a group to develop classroom behavior 
guidelines. 


e Make a list of the types of behaviors to be expected while the 
teacher is busy with one group and other students are working 
independently. 


e Turn these ideas into a classroom chart. A sample chart is 
shown below. 


¢ Role-play using these guidelines. Set up situations and discuss 
what should happen. 


Sample Classroom Behavior Chart 


During independent work times, we will 
— Work quietly. 
— Check with our monitors when we need help. 


Monitors 


= Keep track of our time. 
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Ways to Show Students What Independent Activities to Do 


Chart or Overhead Post the activities stu- 
cents will choose from during independent 


work time. These can be written on chart 
paper or an overhead transparency. activity from at least two categories: 


During Enrichment Time, complete ore 


L Independent Reading 
For 10-/5 minutes, read the book you brought tn 
or one from the Help- Yourself Shelf 


—~ Write in your journal about the most 
exciting part of your book. 


a Meet with Qa partner to share and discuss 


Goer FESPOrse, 


= Read aloud Qa favorite part of your hook to a partner. 


2. Math Center Activity A (Comparing Capacity) or 
Activity B (Measuring Snow) 


of Computer Project #/ (Martin Luther King Timeline) 
or #2 (Snow Project) 


Remember — You have 40 minutes to work. 


Pocket Chart Make a pocket chart with 
cards that you can change daily. 
“ih { Do the next two practice 
Complete Gour writing journal. Aa en Sent 


By Yourself — 20 minutes 


é Share your writing journal. 
Vocabulary Practice Game WZ. Praotenchs ares nioya 


With a Partner — 20 Minutes 
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Pocket Chart for Small Groups A pocket chart is useful when you 
organize the class into small groups, one of them being the SOAR TO 
SUCCESS group. Use the pocket chart to post task cards, or activities, 
for the small groups of students who are not in the intervention 
group, and include the SOAR TO SUCCESS group on the chart as well. 


e Divide the time into 20-minute blocks, and for each group that 
is not in SOAR TO SUCCESS, slot in cards that describe 
20-minute projects. 


e During a 40-minute block, each small group of students who 
are not in intervention consult the pocket chart and work on 
one 20-minute project together, and then move together to 
the next project that is posted on the pocket chart. Check in 
with them while the SOAR TO SUCCESS students are doing the 
Silent Reading part of the lesson plan. 


e Rotate the task cards over a period of several days. 


An example of this kind of pocket chart is presented below. 


Pocket Chart for Small Groups 


Soar to Success Zooming Falcons Sailing Eagles | High-Flying Hawks 


Revisiting Literature Discussion Table: Set Geo 


Reviewing Halmoni and the Picnic Creating a Pictionary Making BeMeaE 


Rehearsing ELISE 
Fossils Tell of Long Ago 


Communications Center: 


Reading and Social Studies Center: eee Ch reat 

Reciprocal Teaching: Charting KerenitienOd ets art we me es ae : 

Fossils Tell of Long Ago easuring L/Lstances 
= —Silent Reading 


Reciprocal Teaching Listening By 


Responding-Reflecting 7 a?) A 
ony s Drea 
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-ample Folder Contract for a Week 


Independent Reading 
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Weekly Contract A weekly contract may be worked out with each 
student. Doing this allows you to individualize the activities to meet 
each student’s needs. Each student has a folder to keep his or her 

contract and work in. A sample weekly contract is presented below. 


Neat Sliema Week _3//2._ 3/6 


To Do 


oO Complete 2 computer practices 


Conus vocabulary for dictionary 


ear eees in independent reading book 


fe) Write or draw in journal about 2 most 


important characters 


Meet with reading partner 


to share book and writing 

C1 Use the problem solving learning center 
Work on writing piece 

O Practice spelling with partner 

BA Fircicticany werk Lott trove wie 

LA Saiest mex beak for med week 


Write a paragraph about what 
Jf accomplished this week 


Independent reading is critical to helping all students increase their 
reading power (Anderson, Wilson, & Fielding, 1988). A classroom 
teacher can provide opportunities, times, and places that are accessible 
to all students so that they can read independently and share books 
they enjoy. Any steps that teachers can take to make independent 
reading be seen as something everyone does and enjoys will enhance 
the atmosphere of literacy in the school. Some suggestions follow. 


Independent Reading for All Students 


e Provide a time for all students to do independent reading; for 
examples, see the sample schedules on page 131. 


e Provide a place where books can be found for self-selected 
reading; perhaps you have space for a comfortable reading 
corner with some floor cushions and baskets of books. 


e A classroom teacher who is aware of all students’ interests can 
look for books that will bring SOAR TO SUCCESS students 
together with other students who share their interests. The bib- 
liography of high interest, easy reading books on page R12 is a 
good place to start. 


Provide a place (for example, on a bulletin board in the class- 
room or on a computer) for students who share interests to 
exchange information about books with a common topic, 
theme, or author. 


Independent Reading for SOAR TO SUCCESS Students 


e Use the bibliography of high interest, easy reading books on 
page R12 to provide appropriate books for SOAR TO SUCCESS 
students. 


Have SOAR TO SUCCESS students keep a record of their inde- 
pendent reading by using the Book Log in the Student Guide. 


Revisiting, the first part of the SOAR TO SUCCESS lesson plan, is 
(in alternate lessons) a group discussion of students’ indepen- 
dent reading. When Revisiting follows the whole-class indepen- 
dent reading time, it is a natural next step; students discuss 
and compare books they have just been reading on their own. 


Some teachers running a pullout program find that students do 
not do independent reading in their classroom. They create a 
library that they keep in their work area for SOAR TO SUCCESS 
students. Students check out books to take home or to the 
classroom for independent reading. Books might include titles 
from the bibliography on page R12; copies might come from 
the school library, public library, or the teacher’s own collec- 
tion. This little library would also be useful in a summer-school 
program. 


Coordinating Other Students with SOAR TO SUCCESS Students 


e While SOAR TO SUCCESS students do Revisiting, others can also 
move into an activity in which they share books read 
independently. 


e The Book Log can also be used by students who are not in this 
program; a blackline master is provided on page R26 of this 
manual. 
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Selecting and Releasing Students 
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When planning a reading intervention program, you want to select 
students who will profit the most from the intervention in the short- 
est amount of time. The ultimate goal of any intervention program is 
to get students out of the intervention so that they can fully benefit 
from their other subject-area instruction. This section presents guide- 
lines and procedures for selecting students, determining how to 
assess progress, and releasing students from the SOAR TO SUCCESS 
program. 

Selecting Students The diagram on page T41 summarizes the procedures for selecting 
students for SOAR TO SUCCESS. 


1. Use assessment instruments. 


e Examine existing standardized achievement test data to find 
students who are reading considerably below level. Consider 
for intervention students whose scores in Reading 
Comprehension and/or Vocabulary 


—are at the 40th percentile or lower or 
—do not meet district cut-off score. 


Administer the Timed Fluency Test to students who fall below 
the cut-off score for the standardized achievement test. See 
pages R162-R164 for the Timed Fluency Test. 


—For students with good fluency (scoring at Expected 
Progress), SOAR TO SUCCESS is appropriate without addi- 
tional phonics/decoding or fluency support. 

—For students with poor fluency (scoring Below Expected 
Progress), administer the Houghton Mifflin Phonics/Decoding 
Screening Test. \dentify levels of phonics/decoding and fluen- 
cy intervention according to the guidelines in the chart on 
page R156, which are summarized below: 


A. Student decodes well (scoring 80% on the Phonics/Decoding 
Screening Test) 
but has poor fluency (scoring Below Expected Progress on 
the Timed Fluency Test): 


Start student in SOAR TO SUCCESS. Replace Group 
Conferences with extra rereading of previously read SOAR TO 
SUCCESS books for fluency. 


Selecting and Releasing Students 


Selecting Students for SOAR TO SUCCESS 


1. Use 
standardized achievement test results 
and 
teacher observation 


to determine potential students who need intervention. 
For example, identify for further screening those students who score 
below the 40th percentile or below district cut-off score. 


2. Administer Timed Fluency Test 


Good fluency on Timed Fluency Poor fluency on Timed Fluency Test 
Test (scores at Expected Progress) (scores Below Expected Progress) 


Instructional Plan: 3. Administer Houghton Mifflin 


Phonics/Decoding Screening Test 
SOAR TO SUCCESS 


A. 
Decoding: Student 
decodes well. 


B. G 
Decoding: Student can Decoding: Student cannot 
decode simple words. decode simple words. 


Fluency: Poor Fluency: Very poor Fluency: Very poor 


Instructional Plan: Instructional Plan: Instructional Plan: 


e SOAR TO SUCCESS SOAR TO SUCCESS 
with Decoding 


Longer Words 
e Making Words 


e Houghton Mifflin 
Phonics Intervention 


e Fluency practice 


e Retesting 


Fluency practice 
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Selecting and Releasing Students 


B. Student can decode simple words 


—scores 80% on Phonics/Decoding Screening Test through 
Task F, including pseudowords, but 

—below 80% on Multisyllabic Words (Tasks G and H) 

or 

—80% on Phonics/Decoding Screening Test through Task C 

—below 80% on some other task, typically long vowels and 
diphthongs (Tasks D and F) and 

—below 80% on Multisyllabic Words (Tasks G and H) 
but has very poor fluency (scores Seriously Below Expected 
Progress on the Timed Fluency Test): 


Start student in SOAR TO SUCCESS; use Decoding Longer 
Words and Making Words lessons; provide frequent teacher 
and student modeling of CLARIFY/PHONICS. 


. Student can’t decode simple words 


—scores below 80% on Phonics/Decoding Screening Test 
and has very poor fluency (scores Seriously Below Expected 
Progress on Timed Fluency Test): 


Begin with Houghton Mifflin Phonics Intervention; begin 
SOAR TO SUCCESS when student is able to score 80% on 
the phonics tasks in the Houghton Mifflin Phonics/Decoding 
Screening Test and has improved to score at least Below 
Expected Progress on the Timed Fluency Test. 


2. Use other criteria. 


Look for signs of potential for improvement. Consider: 


—listening scores considerably higher than reading scores 
—math computation scores higher than problem-solving scores 


Include students who are learning English as a second language if 
they have reached an Intermediate Fluency level of English (last of 
the four stages of development identified by Krashen and Terrell, 
1983). These students have passed beyond the Speech Emergent 
level (in which they used incomplete sentences and nonstandard 
forms). At the Intermediate Fluency level, students are still building 
receptive vocabulary, but their answers are more extended than 
the short phrases or short sentences used by students who are still 
in the Speech Emergent level. 


Include students who have been identified for special education 
services if they meet the criteria for SOAR TO SUCCESS. 


3. Select students who have the greatest need and show the 
greatest potential for improvement. SOAR TO SUCCESS groups 
should be no larger than seven students per group. 


Testing Students Dosome type of formal assessment of your SOAR TO SUCCESS stu- 
dents during the program to determine progress. The SOAR TO 
SUCCESS Informal Reading Inventory (page R95) is designed to help 
you determine student progress in your intervention program. For 
district purposes, use a standardized test for overall evaluation of 
SOAR TO SUCCESS students. If possible, use the tests already given in 
the district. Avoid adding more testing. 


Releasing Students To determine when a student has reached the point where he or she 
is reading on-level or higher and should be released from SOAR TO 
SUCCESS, follow these procedures: 


1. Observe the student in the SOAR group. Does the student 
¢ summarize thoroughly? 
e finish before others? 
e always have correct answers? 
e show signs that the books are becoming too easy? 


2. Confer with the subject-area teachers to determine the student’s 
classroom performance. Is the student 


e showing improvement in reading the grade-level materials? 
e demonstrating improved comprehension? 


¢ doing written work in response to reading that demonstrates 
effective comprehension? 


3. Verify the student’s reading of classroom (on-level) materials, 
using the following procedures: 


e Select two or three pages from the text being read in class. 
e Have the student read the text silently. 


e Have the student retell what was read. Retelling score should 
be 75% or higher. 


e Have the student read the text orally. Word Call should be 90% 
or higher. 


e Have the student write a response to what was read. 
If items 1, 2, and 3 all indicate that the student should be released, 
complete steps 4, 5, and 6. 


4. Retest with the SOAR TO SUCCESS Informal Reading Inventory or 
any other measure you are using to determine student growth. 


5. Retest with a standardized test at the appropriate time in the year, 
if such a test is being used. 


6. Record the data on the Student Record of Progress found in the 
Teacher’s Resource File, page R90. 


Selecting and Releasing Students 


“Section 6 


Assessment 
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SOAR TO SUCCESS provides the resources to determine overall stu- 
dent progress over time and to measure ongoing student growth 
throughout the instructional program. The table below summarizes 
the four resources available to help you build a strong assessment 
program. Directions and guidelines for using each of these resources 
are presented in the following sections. 


Assessment Resources for SOAR TO SUCCESS 


Resource 


Timed Fluency Test 


Phonics/Decoding Screener 


SOAR TO SUCCESS Informal 
Reading Inventory 


Retellings 
* Informal during Revisiting 


¢ Formal during Revisiting or at 
other times 


Oral Reading Checks 


SOAR TO SUCCESS 
Record of Progress 


iv" Assessment 


How to Use/Administer 


¢ Individually administered 


* Individually and group administered 


¢ Individually administered 

* Give Form A as a pretest and 
Form B as a posttest. 

* Give Form C if additional evaluation 
is needed. 


* Individually administered 
* Student silently reads passages. 


¢ Individually administered 
¢ Student silently reads passages. 


¢ Individually administered 
¢ Student reads passages aloud. 


* Individually kept for each student 


Value/Uses 


¢ Determines speed and accuracy 
of student's oral reading. 


* Determines the level of student's 
phonic/decoding knowledge 

* Provides analysis/diagnosis of 
student's specific skill knowledge 


* Shows student progress over time 


* Shows student comprehension in 
specific books 


* Shows student comprehension in 
specific books 

* Allows comparison of student per- 
formance on same passages 


* Shows use of phonics, structure, and 
overall decoding skills 
* Checks fluency 


* A record of books completed by 
each student 
*A record of student performance 


Using the SOAR TO The SOAR TO SUCCESS Informal Reading Inventory (IRI) is an 
SUCCESS Informal instrument that allows you to determine student progress in the 
E program. There are three forms of the test: 

Reading Inventory 
Form A is usually given as a pretest at the beginning of the program, 
and Form B is given as a posttest when a student completes the pro- 
gram or is released from the program. Form C consists of extra pas- 
sages that can be used for additional evaluation, if needed. The table 
below lists the components of the Informal Reading Inventory. 


Using Other Informal Reading Inventories Your school or district 
may provide a different informal reading inventory. If so, you can use 
that inventory with SOAR TO SUCCESS. 


There are also many published informal reading inventories that you 
can use to determine student progress. Following are a few of the 
more widely used inventories: 


e Burns, P. C., & Roe, B. D. (1999). Informal Reading Inventory (4th 
ed.). Boston: Houghton Mifflin. Grades 1-12. 


e Johns, J. J. (1997). Basic Reading Inventory (7th ed.). Dubuque, IA: 
Kendall/Hunt. Grades 1-12. 


e Leslie, L., & Caldwell, J. (1995). Qualitative Reading Inventory, II. 
New York: HarperCollins. Grades 1-Jr. High. 


e Shanker, J. L., & Ekwall, E. E. (2000). Ekwall/Shanker Reading 
Inventory (4th ed.). Boston: Allyn & Bacon. Grades 1-9. 


e Swearingen, R., & Allen, D. (2000). Classroom Assessment of 
Reading Processes (2nd ed.). Boston: Houghton Mifflin. 


Informal Reading Inventory Components 


Component Purpose Where Located 


Administering, Scoring, and Guidelines for using the IRI Pages R94-R100, R152-R153 
Interpreting the Informal 


Reading Inventory 


Student Passages Provides passages for student Protocols and Student Passages, 
to read pages R101-R151 


Teacher Protocol Sheets for Presents a record sheet for the Protocols and Student Passages, 
Student Passages teacher pages R101-R151 


Assessment 
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Assessment 


Using Retellings Ongoing assessment of each student’s reading takes place during the 
Revisiting block of the SOAR TO SUCCESS instructional plan. 
On days when students are rereading previously read books, the 
teacher takes either an informal retelling or an oral reading check. 
The retelling assesses comprehension; the oral reading checks assess 
decoding and fluency. Retelling is used as ongoing assessment; the 
oral reading check is used only when there are questions or concerns 
about how a student is decoding. There are two types of retelling 
that you may use: informal and formal. 


Taking an Informal Retelling 
This is a quick, informal assessment of comprehension. 
Use previously read SOAR TO SUCCESS books. 


Have the student select (or you select) the part of the book he/she 
wants to reread. 


Have the text read silently, telling the student that he/she is going to 
retell it after reading. 


After reading, ask the student to retell the text in his/her own words. 

Make a tally mark for each correct point the student gives. An accept- 
able response is that the student is able to retell a majority of the key 
points covered in the section read. 


Keep a record of the student’s response on the Student Log Sheet for 
Revisiting shown on page T46. Record date and type of assessment, as 
shown on page 146. Typical descriptions of responses might include: 


° satisfactory 

¢ all events in order 

° scattered responses 

¢ missed one major point 
In the Sample Student Log Sheet on page 146, the teacher took a 
retelling from Larry A. on November 23, and Larry’s score was 
Acceptable. This sheet is also used to note when an Oral Reading 
Check (ORC) is taken. On October 30, an ORC was taken on Beth, 
and her score was Acceptable. (See page T51, Taking an Oral 


Reading Check.) A blank copy of the Student Log Sheet for Revisiting 
is found in the Teacher Resource File, page R27. 


Assessment 


etelling Protocol for The Wonder of Bald Eagles 


Name Larry ya Date Jan. IZ 200/ 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 5 through 19 silently and be ready to retell the key points in his or her own words. 
\sk the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


lf the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 5 through 19 silent- 
ly now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary Scoring Guide 


Unprompted Prompted + 
5 Unprompted 


Unprompted g : 
Prompted f 2 Acceptable 4-6 
| 0-3 


Unprompted + Prompted Unacceptable 


Number Correct 


Observation Guide 


(Check items that apply) 
Retelling smooth and connected; reflected a good summary 


Retelling disorganized 

Required no prompting 

Gave only the important ideas 
Gave important ideas plus details 
Told unnecessary details 


Could not tell without prompting 
Showed signs of misreading words (Example: Kept saying “net” instead of “nest”) 


Said "Ca rrrer instead of “carrion : this did not atfect comprehension 


Other 


WRZE) Assessment 


Unprompted Retelling 


Key Points 


Prompts 
(Use after unprompted retelling, 


Prompted Retelling 
(Check items correctly given) 


(Number in order given) 


_ 


. The bald eagle is a symbol of 


the United States. It is pictured 
on money and posters. 


ers on its head and brown 
feathers on its body. (NOTE: 
Students may specify that 
young eagles have brown 
heads. This is not required.) 


. The eagle’s long wings and 


light, hollow bones help it fly. 


meat or fish. (NOTE: Students 
may specify that bald eagles 
eat ducks and rabbits. This is 
not required.) 


curved talons, for catching fish 
and other prey. OR: It swoops 
down on its prey. 


. Bald eagles build large nests 


made of sticks. They add more 
sticks to the nest each year. 


if needed) 
1. What is the bald eagle a sym- 
bol of? Where can pictures of 


bald eagles be seen? 


2. What does a bald eagle look 
like? 


4, What is a bird of prey? 


5. How does the bald eagle catch 
its food? 


6. How does the bald eagle build 
its nest? 


. The bald eagle has white feath- 


. Birds of prey catch and eat 


. The bald eagle has sharp, 


Assessment 


Assessment 


Taking a Formal Retelling 


Protocols for a formal retelling are found in the Teacher’s Resource 
File, pages R28-R63. This procedure may be used during Revisiting 
or at times outside the lesson plan. 


Introduce the book as indicated on each retelling protocol and follow 
the guidelines for scoring. Here are some important points to keep in 
mind as you use the retelling procedure: 


e It is not necessary to have students do a retelling on each book. 
e Teacher observations during retelling are very important. 


— Noting the order in which students give ideas helps you see 
how the student organizes his/her thinking. 

— Students’ answers may show that their miscues are affecting 
their comprehension. For example, a student reads net for 
nest. This may show a problem with decoding that affects 
comprehension and shows that the student has not focused 
on the need for a word to make sense. 


¢ A retelling is just one measure of a student’s comprehension. 
Actual reading performance in instructional materials and inde- 
pendent reading materials should also be considered. 


An annotated example of a formal retelling is provided on the previ- 
ous two pages. Note that you should circle a score range in each col- 
umn (Unprompted and Prompted + Unprompted) so that you can 
compare them for instructional purposes. 


Taking an Oral 
Reading Check 


The Oral Reading Check (ORC) is used only when you are concerned 
about a student’s fluency. Students may be able to recognize many 
words but may take so long to do so that the process has negative 
effects on their comprehension. There is no precise rate at which stu- 
dents should read; the decision about a student’s rate should be 
made on an individual basis (Lipson & Wixson, 1997). As you take an 
ORC, you should note how long it takes a student to read the pas- 
sage. If a student reads along and automatically figures out the 
words, his/her fluency is appropriate. If the student takes a long time 
to read the passage, more rereading and work in decoding may be 
needed to improve fluency. 


Procedures for Taking an Oral Reading Check 

Protocols for taking an Oral Reading Check using a preselected pas- 
sage from each book in this level are found on pages R64—R81. Make 
a copy of the protocol you choose to use. 


Say: 


Please read aloud this text for me. As you read, | will mark 
what you say. We will look at what | mark later. 


Have the student read the text aloud. 


As the student reads, make notes about his/her reading, using the 
coding system presented in the table. (Note: If you have a coding 
system of your own, it is not necessary to change to the one presented 
here.) Page T52 presents a marked passage to illustrate taking an 
Oral Reading Check. 


Mark (and count) each miscue, even consistent repeats of a misreading. 


Code for Marking an Oral Reading Check 


Behavior 


Word Read Correctly 


Misreading 


Omission 


Self-correction 


Teacher Tells a Word 


? If you are using a blank sheet, put a check mark for 
each word read correctly. 


GRORsS 


Write what student said above word to have been read. 


Circle the word omitted. 


SC ; 
grows Write SC above or beside a self-correction. 
-grewls” Self-corrections are not counted as errors. 


ee Write T above a word you must tell a student. 


Assessment 


Oral Reading Check 


Name Beth eS Date October 5 6 ii 000 


‘ducating Arthur 


Book #1, pages 4-16 (102 words) 


Arthur loved chewing old slippers for fun, but today there were more important things to do. 
Arthur had to help Melanie fix her bike. °° ie 

PX Cig 
Melanie’s mother needed Arthur’s help potting plants. 


Arthur had to help Grandpa bake a cake. 


Grandpa wasn’t sure that Arthur was really helping at all. SC 


Each 


@ 
_“Arthur wants to help,” said Grandpa, “so let’s teaetr him how. Every time he does something 


properly, we will give him a reward.” 


Arthur learned to put his slippers away every time Melanie said “slippers.” 
“Slippers, Arthur.” 


atever $ F : : : 
Whenever he did(it)properly, he was richly rewarded with a hug and a dog biscuit. 


Scoring Guide AC eee iS a 
Number of Miscues Self-corrections 


= ef 


Miscues Counted 


¥____ Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations 


fluent oral reading (See TM, page T51 for criteria.) 

good self-correction strategies 

needs to use phonics ( tell/teach ) 

needs to use structural elements ( ) 
overuses context 


Comments Needs to look at the middle and ends of words. 


Miscues make sense. 


N\ 


\ 


Assessment 


Scoring and Interpreting an Oral Reading Check 


After the student’s reading, count the total number of words the stu- 
dent read correctly. (Self-corrections are not counted as wrong.) 


When you use the Oral Reading Check Protocols provided for each 
book, use the scoring guide below the passage. Calculations will not 
be necessary. 


Using the SOAR TO Keeping an accurate record of student progress is important in using 
SUCCESS Student SOAR TO SUCCESS. A Student Record of Progress can be found in the 
Teacher’s Resource File, pages R90-R91. The example on pages 
Record of Progress T50-T51 illustrates how to complete this form. 


Assessment 


GOAR TO SUCCESS 


Student Record of 
Progress 


Name Daniel Moore Level 5 
Date Program Started /0- 26-00 Date Released 5-2 9-0/ 


Explanation of Release: 


Completed level satisfactorily. See Comm ents 


eyo mea / ] 
i luen cy feWiqal WS ormpren Lfr 


Where Does the 


Garbage Gor 


Student Record of Progress 


_ pee 
Student Record of Progress ,.,-2 


Oral Reading Checks 
Book Title 

Educ. Arthur 
Arturo s Baton 

Tree of Birds 

Sam and Lucky 


“Acceptable (40%) 
| Acceptable (92%) 


Books Completed 


Book Title 


: Performance/Comments 
Educating Arthur 


The April Fool's Day Mystery Made it all the way through fine 


Comments: Fluency barely acceptable until Jan. Strategies just copycat at first, but even that helped. 


Rereading hooks helped fluency. Improved confidence made him active in modeling, USLrg strategies 
by Book /8. Classroom teacher Says hes showing signs of reading on-level. 


Student Record of Progress 


Section 7 


heciprocal Teaching and 
(raphic Organizers 
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SOAR TO SUCCESS lessons incorporate two important teaching strate- 
gies: reciprocal teaching and graphic organizers. Both teaching 
strategies help students accelerate their reading progress and develop 
independence in the process of constructing meaning. Years of 
research on reciprocal teaching have demonstrated that this strategy 
helps students make large gains in a short amount of time (Carter, 
1997; Palincsar, 1984; Palincsar & Brown, 1984a; 1984b; 1986; 
Rosenshine & Meister, 1994). Graphic organizers have been shown to 
be effective in helping students construct meaning visually (Heimlich 
& Pittleman, 1986; Pehrsson & Robinson, 1985). 


Reciprocal Teaching Purpose Reciprocal teaching is an instructional strategy designed to 
help students construct meaning and apply reading skills and strate- 
gies to all of their reading. 


. Description Reciprocal teaching is an interactive dialogue between the 

Years of research teacher and students that is held in place of a teacher-led discussion. 
on reciprocal teach- The teacher and students take turns being the teacher and model- 
' ing four strategies after reading a chunk of text. 
ing have demon- 
strated that students As students become more proficient at using the four strategies, the 

; ; teacher drops back and allows the students to assume more indepen- 

make large Sains IN dence in modeling the strategies. 


a short amount of The Four Strategies Used with Reciprocal Teaching There are four 


ine wae Graphic strategies used with reciprocal teaching, which research has shown to be 
: important in helping students develop effective comprehension. These 

Organizers have strategies are SUMMARIZE, QUESTION, CLARIFY, and PREDICT. The 

been shown to be table on page T57 defines each of the strategies. The strategies may 


effective in helping be used in any order. 
students construct 
meaning visually.” 


Reciprocal Teaching 


The Four Strategies Used with Reciprocal Teaching 


Summarize Question 


* Student poses a question about the content of the text to 
be answered by others. 


* Student retells the key points of what was read in his or her 
own words. 


Predict 


* Student predicts what is likely to happen or to be learned 
next. 


¢ Student tells the process he or she used to clear up confus- 
ing parts or unknown words in the text—by rereading, 
looking at illustrations, analyzing unknown words, etc. 


Learning to Use Reciprocal teaching is an effective, easy-to-use instructional strategy. 
F P P It is a core strategy in the SOAR TO SUCCESS lessons. But it is also a 
Reciprocal Teaching hb strategy you will want to use in other lessons—for reading, sci- 
Your Instruction ence, social studies, and other content areas. 


Key Points in Reciprocal Teaching These key points will help you 
learn to use reciprocal teaching: 


e The texts used with reciprocal teaching are divided into 
meaningful chunks. This is one way to scaffold support for 
the lessons. (The SOAR TO SUCCESS lessons do this for you.) 


The four strategies—SUMMARIZE, CLARIFY, QUESTION, and 
PREDICT—are used over and over in any order. Not all strate- 
gies are used after each reading. 


The strategies are always displayed on a poster for students. 


e The students silently read the first chunk of text. 


After reading, the teacher and students take turns being teacher. 
This means that the teacher or a student first models a strategy. An 
example of a sequence of reciprocal teaching after reading appears 
on the next page. 


Teacher: Lisa, please model SUMMARIZE for us. 
Lisa: The two boys were going to play a game with their 
friends. Suddenly, someone else appeared in the 
room. 


Teacher: Mark, how about giving us your summary. 


Mark: Larry and John were going to play checkers. A man 
carrying a big box came into the room. 


Reciprocal Teaching 


Teacher: Who has a QUESTION to ask? 
Jerry: What was in the box? 
Sue: We don’t know, but | think it is an animal. 
Mark: Why? 
Sue: Because it looks like the box is shaking. 


Teacher: | want to model CLARIFY for us. | came to the word 
m-o-v-e-m-e-n-t. | wasn’t sure what it was. | saw the 
chunk ment. | knew that. Then | recognized move. 
| put them together and said movement. 


Does anyone else have something to CLARIFY? 
(A student models CLARIFY.) 
Teacher: Who will model PREDICT for us? 


Jed: | predict that the box holds a giant checkerboard, and 
they can go somewhere far away if they get on it. 


Teacher: That’s interesting. I’ll PREDICT something that 
accounts for the shaking and the movement the text 
describes. | predict the box contains an animal, and 
once the man lets it out, the boys won’t keep playing 
checkers the way they were! 


(The lesson continues.) 


e The pattern after reading: In most lessons, you should model 
all four strategies. After silent reading, follow a pattern of check- 
ing predictions or answering questions. You or the students 
should then model Summarize; the other strategies should be 
modeled in any order. 


¢ Scaffolding modeling: Early in the program, you will model a 
strategy first and then have students model. But soon begin to 
have students model first, with you providing models as needed. 
Later in the program, the students should be doing most of the 
modeling, but you should still provide models as needed. 


e As the teacher, you need to be able to model any strategy 
when it is needed. The table on the next page presents criteria 
for developing good models for each strategy. 


The SOAR TO SUCCESS lessons give you many examples of good 
models for each of the four strategies. However, you will often need 
Reciprocal Teaching to create your own models to meet the individual needs of students. 


Criteria for Models 


Summarize 


A good Summary 


line or main ideas. 
* is told in your own words. 


* gives only the key points related to the story 


Question 


A good Question 

* may be answered directly from the text. 
* may require making inferences. 

* may require evaluation. 

* may involve all of the above. 


A good Clarification 


* tells how you went about clearing up a problem you 


had with your reading. 


* may focus on an idea, a word meaning, or a 


word pronunciation. 


A good Prediction 

* uses information from the text. 

* uses information you already know. 
* is logical based on the above. 


Teaching Students to The following steps are an effective way to introduce reciprocal 


Use Reciproca 


I teaching to your students. 


Teaching Prepare 


Display SOAR TO SUCCESS Poster 2, which presents the four strategies 
used in reciprocal teaching. Keep this poster (and Posters 1 and 3) 
displayed during all lessons. 


Prepare a set of prompt cards for each strategy. (See Strategy 
Prompts at the end of the Student Guide.) These are cards that give 
the students the words to say as they learn to use each strategy. Print 
the prompts on cards of different colors. Keep them on your teaching 
table. When a student begins to model a strategy, have him or her 
use the card to start the model. As students become accustomed to 
modeling, remove the cards. 


Teach 
Use the Introductory Lesson for SOAR TO SUCCESS found 
on page T75. 


Do not expect students to master the strategies at this point. 


Refine 


Continue using the strategies throughout the lessons. Take turns 
with the students being teacher. Provide as much teacher modeling 
as needed. 


Reciprocal Teaching 


A Simulation of This simulation of modeling is provided to help you check your own 
. understanding of the strategies so that you can model them effective- 
2 Modeling the ly. These strategy models are based on the book Gila Monsters Meet 
Reciprocal Teaching You at the Airport by Marjorie Sharmat. Don’t be concerned that you 
s are not reading the text from the book. Focus on whether you recog- 
Strategies nize each strategy. 


Read each of the models. Decide whether it is QUESTION, 
SUMMARIZE, CLARIFY, or PREDICT. If possible, compare and discuss 
the models with a colleague before you check your answers. Answers 
are found at the end of this section, on page T63. 


1. A boy from New York City is going to move out West. He 
thinks the West is wild animals, cactus plants, cowboys, and 
people talking funny. 


In model 1 the strategy is 


2. This boy is going to learn that his ideas about the West are 
wrong. 


In model 2 the strategy is 

3. On page 7, it talks about chaps, spurs, and a bandanna. Who 
does the boy think wears these? 
In model 3 the strategy is 

4. On page 4, | came to the word c-h-a-s-i-n-g. | couldn’t say it. 
First | looked for a chunk | knew. | recognized /-n-g; it says 
ing. | knew ch was the first sound in chicken; a-s is a word | 


know. | said chazing. |It didn’t make sense. Then | said chas- 
ing. | reread the sentence. It made sense. 


In model 4 the strategy is 


5. How does the boy get to travel out West? 
In model 5 the strategy is 

6. A boy from the West is moving to the East. He thinks that all 
the people in the East are gangsters, that they ride to work 


sitting on top of each other, and that they all wear flowers to 
look normal. 


In model 6 the strategy is 


Reciprocal Teaching 


7. | read the word restaurant. | didn’t know what it meant. 
| looked at the picture. It must be a place where people eat 
away from home. 


In model 7 the strategy is 


8. What is a restaurant? 
In model 8 the strategy is 

9. A boy from the East and a boy from the West each learns that 
his ideas are wrong about the place where he is moving to live. 
In model 9 the strategy is 

10. Why do you think each boy had the wrong idea about his 
new home? 
In model 10 the strategy is 

11. The boy from the West is going to be surprised when he gets 
to the East. 
In model 11 the strategy is 


Graphic Organizers Students having difficulty learning to read are helped in constructing 
meaning by using more concrete, hands-on types of activities. 
Graphic organizers provide this type of support. 


Description 


e A graphic organizer is a visual diagram of the ideas presented 
in a text. Page T62 shows samples of some different types of 
graphic organizers. 


Reciprocal Teaching 


Visual Ways to Help Students Construct Meaning 


K-W-L Chart 


What | Know What | Want to Find Out What | Learned 


Problem 


Ca 


ive amet 


Semantic Map 


Story Frame Event Map 


Pages 
Setting 
Characters 
Event 


Pages 
Setting 
Characters _ 
Event 


Pages 
| Setting 
Characters 
Event 


| Pages _ 

Setting 
Characters _ 
Event 


Pages __ 
Setting 
Characters 
Event 


PEE 


Reciprocal Teaching 


Using Graphic e For each book in SOAR TO SUCCESS, a graphic organizer is provided 
to use with the lessons. These organizers are used to help students 
develop their ability to comprehend. 


Organizers with 
SOAR TO SUCCESS 


e Students having difficulty reading often take a long time to express 
their ideas in writing. Therefore, in the SOAR TO SUCCESS lessons 
the writing moves from student dictation to the teacher to more 
independent writing by individual students. Initially, students work 
as a group with the teacher to complete a graphic organizer on a 
poster. Later, as they become more familiar with each type of 
graphic organizer, they may start a graphic organizer as a group 
but then complete it on their own in their Student Guides, using 
the poster as a reference. 


ANSWERS FOR RECIPROCAL TEACHING SIMULATION 
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Section 8 


Helping Students with Decoding Problems 
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Some struggling readers in upper elementary (3-5) and middle 
school (6-8) grades have specialized needs in terms of learning to 
decode words. This section of the SOAR TO SUCCESS manual provides 
guidelines to help you develop a plan to meet the needs of these 
students. 


These guidelines amplify and extend the recommendations made in 
Section 5 under Selecting Students (page T40). They assume that the 
Timed Fluency Test has been administered as part of the screening 
process. 


Decoding Needs There are four basic decoding problems that may pose difficulties 
° for struggling older readers. Each of these problems is described in 
of Struggling the table on the next page with suggestions for intervention. 
Older Readers 


Assessing Students’ Assessment of students’ phonics/decoding needs should take place as 
Phonics/Decoding a part of the student selection process (see page T40). 


Needs e Determine students’ general decoding abilities by doing such 
things as: 
Have students take the Timed Fluency Test. 
Have students orally read from materials used in their 
reading, language arts, or other classes. 
Have students orally read a preprimer-primer passage. 
Acceptable performance is 90% accuracy or higher. 


e For students who have insufficient phonics/decoding abilities, 
administer the Houghton Mifflin Phonics/Decoding Screening Test. 


Using the — « Description 
HOUGHTON MIFFLIN The Houghton Mifflin Phonics/Decoding Screening Test consists of 
a series of individually administered tasks designed to help you 


PHONICS/DECODING determine the specific type of phonics/decoding instruction 
SCREENING TEST students need. 


¢ Components 
The components of the Houghton Mifflin Phonics/Decoding 
Screening Test are in the Resource File, pages R162-R179. 


Phonics Help 


Problem 


Intervention Using SOAR TO SUCCESS 


Does not apply known 
skills to unknown words 


e Student knows phonics/decoding skills. 

e Student does not independently use 
phonics/decoding when encountering 
an unknown word in reading. 


Model CLARIFY/PHONICS during SOAR 
TO SUCCESS lessons. 
Use Decoding Longer Words lessons. 


Can decode simple 
words but is unable to 
decode longer words 


e Student has difficulty decoding words 
of three or more syllables. 


Use Decoding Longer Words and 
Making Words lessons. 

Have student model CLARIFY/PHONICS 
lessons with longer words during SOAR 
TO SUCCESS lessons. 


Lacks basic phonics/ 
decoding skills 


e Student is unable to orally read a 
pre-primer/primer passage with 
90+% accuracy. 
or 

e Student could not decode simple 
words on the Houghton Mifflin 
Phonics/Decoding Screening Test. 


Use the results of the Houghton Mifflin 
Phonics/Decoding Screening Test to 
determine specific needs. 

Use Houghton Mifflin Phonics Intervention 

until student achieves goals set. 

Place in SOAR TO SUCCESS after student 

achieves goals of Houghton Mifflin 

Phonics Intervention. 

— Place heavy emphasis on 
CLARIFY/PHONICS during SOAR TO 
SUCCESS lessons. 

— Use Decoding Longer Words and 
Making Words lessons. 


Lacks fluency: Scored 
Below Expected Progress 
or Seriously Below 
Expected Progress on 
the Timed Fluency Test 


e Has poor oral reading fluency but 
other test scores have not shown poor 
decoding skills. 


Examine results of the Houghton Mifflin 
Phonics/Decoding Screening Test for 
specific weaknesses. 

Increase rereading for fluency during 
Revisiting; provide additional rereading 
for fluency outside SOAR TO SUCCESS 
time (see Bibliography, page R12). 


Unable to decode words 
because of oral language 
difficulties 


e Student lacks sufficient oral language to 


use phonics/decoding appropriately. 
This may be a native-language speaker 
or a second-language learner. 


Provide oral language development 
through 

— Read Alouds 

— Listening Experiences 

— Discussion Experiences 

Administer the Houghton Mifflin Phonics/ 
Decoding Screening Test after student has 
developed a good oral language base. 
(For students acquiring English, this 
should be the Intermediate Fluency Level.) 
Use Houghton Mifflin Phonics Intervention 
as needed. 

Place in appropriate level of SOAR TO 
SUCCESS after students achieve goals of 
oral language development and 
Houghton Mifflin Phonics Intervention. 


Phonics Help 


Components of the HOUGHTON MIFFLIN PHONICS/DECODING SCREENING TEST 


e Provides all instructions needed for using the 
test 


Component 


e Teacher’s Manual for Administering, Scoring, 
and Analyzing the Houghton Mifflin 
Phonics/Decoding Screening Test (R162-R175) 


* Student Materials (R176-R1 79) e Students perform tasks and read from pages. 


e Pages should be photocopied and mounted 
inside a manila folder or on card stock. 


¢ Houghton Mifflin Phonics/Decoding Screening 


e¢ Teacher marks student responses to 
Test Protocol and Analysis Sheets (R170-R175) 


phonics/decoding tasks. 


e One set of Protocol and Analysis Sheets must 
be photocopied for each student being tested. 


e Who Takes the Houghton Mifflin Phonics/Decoding 
Screening Test? 
Any student having serious difficulties with phonics/decoding 
and/or who has scored Below Expected Progress on the Timed 
Fluency Test should be given the test. 


e Procedures for Administering, Scoring, and Analyzing the 
Houghton Mifflin Phonics/Decoding Screening Test 
Specific instructions for using the test are found in the Resource 
File, pages R165-R175. 


Providing Dec Always keep the CLARIFY/PHONICS—Think About Words 
Support by Focusing strategy, Poster 3, on display in your SOAR TO SUCCESS work area. 


on CLARIFY /PHONICS- Remind students to use it as they read. 


Think About Words Model CLARIFY/PHONICS—Think About Words frequently, focusing 
on the use of different decoding skills: 


Example: Teacher Model—Focus on Phonics 


When | came to the word h-a-p-p-y, | didn't know it. | 
looked at the patterns of consonants and vowels to 
identify chunks. | could see h-a-p-p. | knew y had a long 
e sound. | blended them together—happy—and reread 
the sentence. It made sense. 


Phonics Help 


Stress Rereading for 
Fluency in Revisiting 


Confer with 
Other Teachers 


Lessons for Extra 
Support in Decoding 


Example: Teacher Model—Focus on Word Parts 


| came to the word u-n-t-i-e and didn't know it. | saw 
the word parts un and tie. | knew them and could put 
them together to say the word untie. | reread it in the 
sentence and it made sense. 


Have students take turns modeling CLARIFY/PHONICS—Think 
About Words often. 


When you take an Oral Reading Check during Revisiting, look for stu- 
dents’ strengths and needs in specific decoding skills and strategies. 


During Revisiting, do more rereading of previously read books to 
build fluency. If the lesson plan suggests a group conference, change 
this activity to rereading of previously read books so that students will 
reread familiar text to build fluency. This will give you an opportunity 
to check and coach. 


Talk with the students’ other teachers about how you are approach- 
ing the students’ decoding needs. Share with the teachers your 
posters of strategies for decoding and ways of modeling them. The 
students must use the same approach to figuring out words in all 
classes. 


Two procedures are provided for students in SOAR TO SUCCESS who 
need extra support with decoding: Decoding Longer Words lessons 
and Making Words lessons. These lessons are given outside the time 
allotted for SOAR TO SUCCESS lessons. These lessons are provided 
as part of the Optional Day Lesson Plans (see Teacher’s Resource File, 
page R180). 


The Decoding Longer Words lessons teach students key skills needed 
to pronounce unknown words by dividing them into chunks or sylla- 
bles to help sound them out. Remember, breaking words into chunks 
or syllables for pronunciation does not always match dictionary 
respellings. For pronunciation, students need only to approximate the 
sound chunks or syllables and check against their oral language. 


Phonics Help 


Procedure for A Making Words activity is provided for each book as part of the 


Making Words 


Phonics Help 


Optional Day Lesson Plans (see Teacher’s Resource File, page R180) 
with a suggested target word from the book and words to build from 
it. Each Making Words activity provides an encoding opportunity relat- 
ed to the Decoding Longer Words skill. 


Description 
An active, hands-on manipulative teaching strategy to help children 
learn to use letter/sound relationships and word patterns 


For Whom 
Any students needing support in learning to use letter/sound relation- 
ships to decode words and spell 


Time 
10-15 minutes 


Materials 

You may make your own letter cards or purchase them from 
Houghton Mifflin Company (Letter Cards and 7 Plastic Trays, ordering 
code: 1-34621). If you make your own letter cards, it helps to make 
the consonant cards one color, the vowel cards another color, and the 
letter y a third color. Print the lowercase letter on one side, the capital 
letter on the other. Letter trays can be made from file folders or other 
heavy stock folded to create a long groove to stand the letters in. 


Occasionally an activity calls for you to make a card for a prefix or a 
suffix. This is to provide an encoding application to reinforce the skill 
in the Decoding Longer Words lesson. 


Before you conduct each activity, prepare an index card for each word 
that will be made so that you can have students sort the word cards 
according to patterns after they have finished making words. You may 
use the same cards when students add words to a Word Wall. 


Procedure 


1. Select a target word from a book students have read. Make a 
list of words you want students to make, progressing from two- 
letter words to the word you want to complete the lesson: 


stranger (target word, from The Paper Crane) 


an 
tan 

ran 
rang 
range 
anger 
ranger 
rangers 


2. Give each student a set of letters for the target word and a tray. 


3. Ask students to make a word — an. Use it in a sentence. 


4. Make the word yourself. After most students have made it in 
their trays, show your word to them; have them check their 
word and show it to you. 


5. Ask: What one letter would you add to an to make tan? 


6. You and students each make the word tan in your own trays. 
Show your word to students; have them check their word and 
show it to you. 


7. Continue the lesson, building the words you want to have made: 
e Change a letter to make ran. 
e Add a letter to make rang. 


e Add a letter to make range. The Rockies are a mountain range. 


_ Phonics Help 


e Use the same letters, rearranged to make anger. 
e Add a letter to make ranger. A forest ranger watches for fires. 
e Add a letter to make rangers. 


¢ Now use all your letters to make a word that is in the book, 
stranger (The Paper Crane, page 8). 


8. Throughout the lesson and by sorting the words at the end, 
help students see various patterns in the word building: At the 
end have students sort the words, which you have put on index 
cards. Have them find and arrange together: 


¢ Words that start with r 

e Words that rhyme (an, tan, ran) 

e Words that end with er 

e Words that build on the base word range: ranger, rangers 


9. Add to a Word Wall the target word and/or any others selected 
by students. 


range | Co Shas 


ranger - ; stranger L 


10. Locate the final word in the book in which it appears to help 
children build the connection between what they are learning 
about words and their reading. 


Phonics Help 


Section 9 


Home-School Connections 


Communication with students’ families is an important part of all 
good literacy programs. This is especially important for a good inter- 
vention program. 


The suggestions that follow and the materials provided in the 
Teacher’s Resource File can help you establish and maintain home 
contact. Families lead busy lives, and it is not always easy for teachers 
to communicate directly with parents to encourage their support of 
their child’s participation in SOAR TO SUCCESS. Certain changes in 
family life in recent years can make contact with parents difficult. 
Families who have immigrated recently may not yet speak or read 
English. Many parents’ jobs make lack of time another serious obsta- 
cle to their involvement. Still, family participation in their child’s edu- 
cation is as important as ever. 


Introducing the Communicate with parents to tell them about the opportunity their 
child has in becoming a part of the SOAR TO SUCCESS group. 
Progranite Contact with parents can be made by telephone, through a confer- 
Students’ Families ence, or through the Introductory Family Letter found in the Teacher 
Resource File, page R92. 


Stress that this is a program that will help their child accelerate their 
reading and, hopefully, bring them up to level. Tell parents that in 
order to benefit from SOAR TO SUCCESS it is important for their child 
to: 


e have the family’s support and interest in the child’s reading. 
¢ attend school regularly. 
e stay in the same school. 


If for any reason you feel a child is not going to have regular atten- 
dance or stay in the school, consider another student for the pro- 
gram unless you have extra space. 


Explain that the child will bring home a letter after completing each 
book, so that the family can share in the child’s progress and praise 
the successes. Ask that someone at home listen to the child’s retelling 
of the book, as the letter requests, and that someone sign the letter 
and return it to the teacher. Returning the signed letter helps to show 
the child that the family recognizes the importance of the child’s 
progress in reading. 


Home-School Connections 


Consistent communications will help families understand what the 
child is participating in. Make sure that other school personnel who 
communicate with the family are aware that the student is in SOAR 
TO SUCCESS and support it. This is especially important when SOAR 
TO SUCCESS is not provided by the classroom teacher. 


Maintaining Contact After students complete each SOAR TO SUCCESS book, use one or 
= x both or the following options to share students’ success and progress 
with Students with families: 
Families 
e¢ Send home the SOAR TO SUCCESS book for a student to share 
and discuss. Use Home Connection Letter #1, found in the 
Teacher’s Resource File, page R93. 


e Send home the Student Guide pages with the graphic organizer 
and the student’s responses to the book. Use Home Connection 
Letter # 2, found in the Teacher’s Resource File, page R94. 


Prepare the letter by completing the information that is common to 
all students, duplicating it, and writing in individual names. When 
students bring back the signed letter showing that the completion of 
the book has been shared at home, praise the student’s accomplish- 
ment of that step so that it is seen as a celebration of a success. 


Encourage parents to discuss any questions or suggestions they have 


about their child’s reading progress, and make any needed confer- 
ence arrangements as convenient as possible for the parents. 


Home-School Connections 


Section 10 


Introductory Lesson for Level 3 


Note: Keep this introduction to five 
minutes in order to devote at least 
minimum times to the five parts of 
the Introductory Lesson. 


Introducing 
SOAR TO SUCCESS 


Reading Time 


(=a ery 
Revisiting Discuss our self. 
5 minutes sele 


Reading 


10-15 minutes — 


4 
Responding/Reflecting 
|S minutes —Write in Student Guide. 
—Talk about strategies 
we used. 


\ 


Complete this lesson before you begin the first book. On the day 
before this lesson, ask students to bring a book they are reading on 
their own, which they will need for the group conference. 


TIME: 40 minutes 


Materials: 
¢ Books students are reading independently 
e Single copies of books from the SOAR TO SUCCESS level 
e Introductory Poster, Posters #1—5, this Introductory Lesson 
e Single copy of Student Guide from the level you are teaching 


e Paper and pencils 


e Display Poster #1. 


e Tell students that SOAR TO SUCCESS time is designed to help 
them move ahead quickly in their reading skills and in their 
understanding of what they read. 


e Show students the materials they will be using and briefly 
explain the function of each. 


— 18 books 
— posters 


— selected Reflections, Strategy Notes, and graphic organizers 
from the Student Guide 


e Using Poster 1, briefly preview each of the blocks in the daily 
instructional plan and tell students that the lessons will move at 
a fast pace each day. Tell students that now you will do each of 
the parts of the lesson with them. 


Introductory Lesson 


introducing Revisiting Explain that each day during the five-minute Revisiting time, students 
will be either 


ote: Remember that Revisiting e rereading previously read SOAR TO SUCCESS books 
sould be limited to five minutes. OR 


e having a group conference about books they are reading inde- 
pendently (see page 117). 


Rereading 


Explain that on the days when students reread, they will select a 
SOAR TO SUCCESS book that they have read previously and they will 
reread it, so they can practice the four reading strategies that you will 
teach them in today’s lesson. 


Group Conference 


Tell students that during SOAR TO SUCCESS lessons they will read only 
SOAR TO SUCCESS books, but during other times in the day they will 
need to read other books they have chosen to read on their own. 
During each Group Conference in Revisiting, they will tell about such 
a book that they are reading independently. 


Tell students that for each day, they should bring in what they are 
reading independently. They will keep a log of their independent 
reading. (See the log on page R26 and Student Guide page 91.) 
Remind students that you asked them to bring in any books they are 
reading independently, and ask them to take them out now. 


Modeling a Group As you model the Group Conference, keep it within the five-minute 
Conference Revisiting time block. 


e Explain that for each Group Conference, you will give students 
one or two prompts to focus their discussion. Ask volunteers to 
suggest what kinds of topics they might discuss. Emphasize that 
students do not need to have finished a book in order to discuss 
it. 

e Hold a Group Conference using the following prompts: 

— Is your book informational or does it tell a story? 


— Who or what is your book about? 


Introductory Lesson 


e Point out the Reviewing block on Poster 1. Ask students what 
reviewing means. Explain that this is a time each day when stu- 
Note: sRemeniber Eanes dents will discuss the four Reciprocal Teaching reading strategies 

sie that you will teach them today and/or they will summarize what 
for Reviewing to five minutes. : 
aiiancisniqcinae an be en they read the previous day. 


e Display Posters 4 and 5. Tell students that these diagrams are 
graphic organizers and ask if anyone has seen either of them 
before. (Students may have used graphic organizers in the past, 
but possibly not consistently or effectively.) Explain that Poster 4 
is a graphic organizer called a Story Map. Poster 5 is called a 
K-W-L Chart. They will be using these and other graphic orga- 
nizers to organize the important information as they read a 
book, and they will use them to summarize during Reviewing. 


Introducing Rehearsing — « Tell students that each day during Rehearsing you will preview 
prea acsiee elcteh sie AEH 8 Cent Se A the day’s text before they read it. Explain that you will show 
Note: Remember to limit the time for them the illustrations, talk about what is happening on each 
Rehearsing to five to ten minutes. page, and point out key vocabulary words. This preview will 
help them read and understand more easily. 


eaxmaex Modeling Rehearsing 


Jack and Jill Hurt : 
Fetching Water Introduce the Poster Display the Introductory Poster and tell stu- 


Jack and Jill, a brother and sister dents that they are going to read something that they are familiar 


He ae etcuie, Coal bein with—the story of Jack and Jill. Ask students if they know this story 


| meatal: The chllcien were caEy and have volunteers recall what they remember from the rhyme. 


| the hill to the town well when 


| Jack tripped on a shoelace and fell Point out the title and say that this is like a newspaper headline 
Be tks ba cane ae ee because here the story is told as a newspaper article. 


on to the pail, came tumbling 
after. Jack was treated for a broken 


crown. Jill suffered a skinned knee. 


Get-well cards may be sent to Guided Preview Say: This story is about a brother and sister, Jack 
ot. ee and jill, who went to fetch a pail of water and had an accident. 
(Point to accident.) 


Introductory Lesson 


introducing Reading Display Posters 2 and 3. Explain that during the Reading part of the 
. lesson, the students and you will be using Reciprocal Teaching—a 
and Reciprocal procedure in which students take the role of teacher. (See pages 
Teaching 156-163.) 
Note: Remember to limit the time 
or Reading and Reciprocal 
leaching to ten to fifteen minutes. 


Strategies 
for Success 


Clarify/Phonics: 
Think About Words 


When you come to a word 


Clarify Predict ELI COMRLAITE 
a iscu: 


| id or discuss What will happen 
| words or points that or what will 
| | were not clear. we learn? 1. Look for the 
l largest chunks 
you know 


(syllables, prefixes, suffixes). 


Question | Summarize 
| After reading, ask a Tell what 
| question for others we read. 
| to answer. | 


Point to Poster 2 and explain that during Reciprocal Teaching, stu- 
dents will use these four strategies. Tell them that Poster 3 tells more 
about one of the four strategies—how to Clarify and use phonics to 
figure out a word they don’t know. As they use the strategies, they 
will take turns modeling each one. When they model, they will be 
demonstrating the use of a strategy from their reading. 


e Tell them that these posters will be displayed at all times during 
the SOAR TO SUCCESS lesson to help them learn and use the 
four strategies. 


e Have students read silently the story “Jack and jill Hurt Fetching 
Water” from the Introductory Poster. Then read the story aloud 
while students follow along. 


e Explain that you will model using each of the four strategies 
with the story about Jack and jill. You will model one strategy 
and then ask some of them to model the same strategy. When 
they model the strategy, they are taking the role of the teacher. 
First, the teacher—or a student taking the role of the teacher— 
models a strategy; then a student models it. Then someone 
models another strategy, and so on. Taking turns this way is the 
procedure for Reciprocal Teaching, which they will do every day 
in SOAR TO SUCCESS. 


You may need to model a strategy more than once in this introducto- 
ry lesson. 


Introductory Lesson 


Teacher Models and 
Students Model 


Introducing 
Responding/ Reflecting 


Note: Remember to limit the time 
for Responding/Reflecting to five 
minutes. 


SUMMARIZE: When | SUMMARIZE, | tell in my own words the 
important things about the story—the characters, the setting, and 
the important things that have happened. Jack and Jill went to get 
some water and they had an accident. 


Some students model SUMMARIZE. 


CLARIFY/PHONICS: When | come to a word | don’t know, first | use 
chunks | know. To figure out this word (point to fetching), | looked at 
the beginning, middle, and ending sounds. | knew the sounds for f 
and ch, and also the -ing ending. The part f-e-t looked like bet with 
the /f/ sound. | blended them together to pronounce fetching. Then | 
reread the sentence. It must be a word that means “getting.” 


CLARIFY: When | need to CLARIFY something | don’t understand, | 
reread the text, or look at a picture that might help. How did Jill get 
hurt too? | reread the part that says she was also holding on to the 
pail. So Jack must have pulled her along as he fell. 


Some students model CLARIFY. 

QUESTION: When | QUESTION, | ask something that could be 
answered as | read, or after I’ve read. What were Jack and Jill doing 
when they got hurt? 

Some students model QUESTION. 

PREDICT: When | PREDICT, | use clues from what I’ve already read or 


previewed. If we had more to read, | would predict that Jill will get 
out of the hospital before Jack does. 


Some students model PREDICT. 


e Explain that during this block of time, students will either 
— talk and write about how they are using the strategies 
OR 
— write and discuss something they have just read about. 


They may also update their graphic organizers. 


They will use their Student Guide pages to write a Reflection during 
this time in each regular lesson. 


e Distribute paper and pencils and have students respond briefly 
to this prompt: List the four strategies. 


Introductory Lesson 


e If you have not already sent the Introductory Family Letter 
(page R92), do that after you summarize the Introductory 
Lesson. 


Summarizing the e Use Poster 1 to briefly review the five lesson blocks, asking 


introductory Lesson students to tell what you do in each one. 
e Refer to Poster 2. Have students recall the four strategies and 


tell what you do when you use them. 


e Tell students that these posters will remain up throughout SOAR 
TO SUCCESS time to remind them of the lesson blocks and 
times. Each day when they begin the group, they should know 
that they need to get right to work. 


e Answer students’ questions. 


Introductory Lesson 


Lesson Plans 


Hducating Arthur 


by Amanda Graham 


S ummMmafy: Arthur, a rambunctious dog, is taught a few useful tasks and rewarded by his 
owners. Early one morning, unable to collect his rewards from the sleeping family, Arthur decides 
to make his own: a tower of food. 


Materials 


Lesson! :  Lesson2 : Lesson 3 
¢ Independent Reading ¢ Independent Reading ¢ Independent Reading 
books : books books 
¢ Educating Arthur, ¢ Educating Arthur, ¢ Educating Arthur, 
pp. 4-13 : pp. 14-25 : pp. 26-32 
* Posters 1, 2, 3, 4 : ¢ Posters 1, 2, 3, 4 * Posters 1, 2, 3, 4 
* Student Guide (SG), : * Student Guide (SG), : * Student Guide (SG), 
p.5 ys :  p.6 
* Strategy Prompts, ¢ Strategy Prompts, * Strategy Prompts, 
SG pp. 71-73 : SG pp. 71-73 : SG pp. 71-73 
¢ Chart paper, markers * Chart paper, markers * Chart paper, markers 


¢ Home Connection 
Letter 


Scaffolding 


CU in| Moderate Teacher Support | Si 


_ For Book 1 (Category I), strong 
| teacher support is provided 
through modeling and preview- 
ing. However, students should 
be encouraged to practice 
using strategies frequently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R182 of the Teacher's Resource File in this manual. 


ee ae Level 3, Book 1, Educating Arthur 


Lesson 1 


Revisiting | * Group Conference: 
(5 minutes) } Independent Reading 


Peer eeerceccescscsccceceoes 


Reviewing | « Review Reciprocal Teaching 
Strategies 


Poe eeeercceseeereessessrees 


Rehearsing | Introduce the Book 
(5-10 minutes) | . Teacher models PREDICT 
* Purpose-Setting 
* Students Predict 
| * Guided Preview pp. 4-13 


| * Key Vocabulary: Arthur, chewing, : 


help, teach, reward 


Pee eeeereseesesescvccececcent 


Reading and : * Silent Reading or Group 
Reciprocal | Read-Aloud 


Teaching | * Check Predictions 
(10-15 minutes) | * Teacher models CLARIFY/ 


PHONICS, QUESTION, 
SUMMARIZE, PREDICT 


Responding/ |. Story Map 
Reflecting | (Poster 4) 


(5 minutes) | « Reflection #1 
(SG p. 5) 


Lesson Overview 


Lesson 2 


: * Group Conference: 
Independent Reading 


: » Review Reciprocal Teaching 
: Strategies 


: * Teacher models Summarize 


: * Teacher models PREDICT 
* Purpose-Setting 

: ¢ Students Predict 

* Guided Preview pp. 14-25 


* Key Vocabulary: /earned, hug, 
biscuit, tidy, fetch 


° 
. 
. 
. 
° 
° 


. * Silent Reading or Group 
Read-Aloud 


* Check Predictions 
: ¢ Teacher models CLARIFY/ 


PHONICS, CLARIFY, QUESTION, 


SUMMARIZE, PREDICT 


: ¢ Story Map 
(Poster 4) 

: ¢ Reflection #2 
(SG p. 5) 


Lesson 3 


* Group Conference: 
: Independent Reading 


bedded dial add hd a dd TT TT OOOO OOOO OOOO OOOO OOOO OOOO OOOCOCOC OOOO OOOOOOOCOCOGOOCOOOONOOOOOOOOCECCGEOMCMaCMCM rrr 
. 


: » Review Reciprocal Teaching 
Strategies 


: + Students Summarize 


° ° 
Pee me eee reese ese eeseseeeeesseeeseeesessseeeees USPC ee oo eee rere e eee eee EEO EO HEEE OHSS EEEEEH AOE ESEEDEESE EEO OSS EEE OE SESE SESE E EEE E HE EEEEEEESOOES 
. . 


: » Teacher models PREDICT 
* Purpose-Setting 

* Students Predict 

* Guided Preview pp. 26-32 


: * Key Vocabulary: practice, asleep, 
collected 


. 
POPC PCr e oreo ee ere ee eeeeeeDeEEOE EEE ELE EH OEE ESOS DOSE EEDEOTEEHEEO EEE EEOS DOSES OO EEE SOO EE SHOE EEO OOE ESET E ODEO DEO HODES OLE EEO E EEE EEE EeEeeeeeeoeS 
. 


* Silent Reading or Group 


Read-Aloud 


* Check Predictions 
* Teacher models CLARIFY/ 


PHONICS, QUESTION, 
SUMMARIZE 


CoO e eee O eee OOOOH eee eee eee eee ee EHO DOE Ore Ese HH eee eee EEE EEE EEE E EHTEL EES E SOC Oe ESOS ODDO DEES ETE EEEH OEE E Eee EEE EO ES EEEEEEeeeeeeeeesereressseeseee 


; ° Story Map 


(Poster 4) 


; * Reflection #3 


(SG p. 6) 


: * Strategies Discussion 


: « Home Connection Letter 


Level 3, Book 1, Educating Arthur poo 


Hducating 


Arthur by Amanda Graham 


COCO OOOCOHOHOHOOHOOECOHOOHSHSHOHHHHOHOHOHHCHESHHHHHHHHHHHHEHHTHHHHHHHHHEHEHHHHHHHEEO® 


Lesson | 


Revisiting 
(5 minutes) 


Reviewing 


(5 minutes) . 


Posters 2, 3 


Rehearsing 
(5-10 minutes) 


67, 


Key VA ocabulary 


Arthur, chewing, help, 
teach, reward 


Group Conference Briefly discuss with students the books they have been reading 
independently. 

Prompts: Who or what is your book about? How are your books alike or different? 
Note: For this first book, the Revisiting activity each day is a group discussion of 
independently read books outside of this program. (See pages T16 and 139 for 
guidelines on group conferences and independent reading.) For subsequent 
books, during the Revisiting segments, students often reread previously read 

SOAR TO SUCCESS books while the teacher coaches or takes a Retelling or Oral 
Reading Check. (See pages T45-T53 for information on these options.) 
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Review Reciprocal Teaching Strategies Display Posters 2 and 3 and review each strategy 
with students. Remind students that all of them took turns using the strategies during the 
introductory lesson. Call on volunteers to tell when and how they used each strategy. Tell 
students that they will all take turns using these strategies again to help them read 
Educating Arthur. 


Introduce the Book Show the book cover and read its title, author, and illustrator. Point 
to Arthur on the cover. Explain what the title means and what Arthur might have in his 
mouth. Model predicting for students, as shown below. | 


Teacher Model/Predict When | predict, | use what | have read or clues from the pictures 
to help me figure out what | will learn or what will happen in the book. The book title and 
the cover art help me see that Arthur is a very active dog. Maybe he gets in trouble a lot. | 
predict that Arthur is going to be educated; maybe he will have obedience lessons. 


Purpose Setting/Predict Students use the Strategy Prompt for Predict (Student Guide 
pp. 71-73) to make their own predictions. As students share their predictions, list them on 
chart paper. Students will check predictions after they read. 


Guided Preview pages 4-13 


Use the preview points on the next page. Emphasize key vocabulary (boldfaced) and point 
to them as you speak. Tell students you are using words that will help them read the story 
by themselves. 


DE] Level 3, Book 1, Educating Arthur 


i i AC i _ AC 2 — — —-  —_ — — = —_" a al —" 


— 


Note: After introducing 
and previewing the book, 
hand out a copy to each 
student. 


SOCCH CCL OS OEE EOEOEDELEEESEOE 


Reading and 
Reciprocal 
Teaching 


(10-15 minutes) 


Posters 2,3. SG pp. 71-73 


Note: Make a card of each 
of the Strategy Prompts 
(SG pp. 71-73) using a 
different color card for 
each strategy. Keep them 
handy so that students can 
use them regularly to 
model for one another. 
Call on students to model 
after each teacher model. 
Make models increasingly 
strong as you progress 
through the book. Use the 
suggested Teacher Models 
as you coach. 


> pages 4-5 Here is Arthur, looking very excited. He loves chewing old slippers for 
fun, but he has more important things to do today. 


> pages 6-7: Here is Arthur helping Melanie. He is pulling on something long and 
black. It must be part of a tire. She is fixing her bike. 

> pages 8-9: This is Melanie’s mother. She is potting plants. Arthur thinks she needs 
his help. 

> pages 10-11 Melanie's father watches Grandpa bake a cake. Arthur wants to help 
Grandpa. It looks like Arthur's wearing the mixing bowl! on his head. 


> pages 12-13 Grandpa and Melanie talk about their problem. Grandpa isn’t sure 
that Arthur is really helping them. So he wants to teach Arthur by giving him a 
reward when he does something properly. 


Silent Reading or Group Read-Aloud Students read pages 4-13 silently or aloud with a 
partner to find out if their predictions were accurate. Remind them that after they read, 
you and they will model using strategies and take turns being the teacher. 


Check Predictions Call on students to reread the predictions you listed on chart paper 
during Rehearsing. 


Reciprocal Teaching 


Call students’ attention to strategies listed on Reciprocal Teaching Posters 2 and 3. Remind 
students of the way they used and shared strategies during the introductory lesson. 


Teacher and Students Model Using Strategies Call on students to take turns modeling 
the strategies, using the Strategy Prompts (Student Guide pp. 71-73). 


Teacher Models 


CLARIFY/PHONICS When | come to a word | don’t know, first | use chunks | know. To 
figure out this word (point to the word needed in the first line on page 9), / separate the 
ending ed from the base word. | can see that the base word ends like seed but its begin- 
ning sound is /n/. It must be need, and with the ed ending, it’s needed. “Melanie's 
mother needed Arthur’s help in potting plants.” That makes sense. 


QUESTION When | QUESTION, | ask something that can be answered now that we have 
read this section. What kind of help did Arthur give Melanie with her bike? 


SUMMARIZE When | SUMMARIZE, | tell in my own words the important things about the 
story—the characters, the setting, and the important things that have happened. Arthur, 
the dog, and Melanie, her mother, father, and Grandpa, all live together in a house with a 
yard. Arthur tries but fails to help Melanie, her mother, and Grandpa. Grandpa decides 
Arthur needs training. Grandpa feels Arthur will learn best by being rewarded. 


PREDICT / PREDICT that Grandpa’s idea of rewarding Arthur will work. 


Level 3, Book 1, Educating Arthur Laos 


Responding/ 
Reflecting 


(5 minutes) 


Poster 4 


877 


SG p. 5 


Story Map Display Story Map Poster 4 and explain to students that it can help them 
understand the different parts of a story. Have students tell what they know so far about 
the setting, the characters, and the events. 


Model adding information to the Setting and Characters boxes on the Story Map poster. 
Model adding to the Problem box; for example: / know that Arthur's actions upset every- 
one in the family. So the problem | will write Is : 


Arthur means well, but he just makes things worse. 


Respond Discuss Reflection #1 on Student Guide page 5 with students, and then have 
them tell or write their own responses: How do you think Melanie and Grandpa felt after 
Arthur “helped” them? Explain why. 


Strategies Discussion Students briefly discuss how using the strategies helped them 
read the first section of Educating Arthur. Prompt: Did anyone use CLARIFY? How did 
it help you? 


Story Map 


Petting | 
+ 


+ 


— 


WO] Level 3, Book 1, Educating Arthur 
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Lesson 2 


Revisiting 
(5 minutes) 


Reviewing 
(5 minutes) 


Posters 2, 3 


Rehearsing 

(5-10 minutes) 

Note: After previewing 
the book, hand out a copy 
to each student. 


Key ‘Vocabulary 


learned, hug, biscuit, 
tidy, fetch 


Reading and 
Reciprocal 
Teaching 


(10-15 minutes) 


Group Conference Students discuss the books they have been reading independently. 
Prompt: How does your book begin? Do you like this beginning? Why? 


Review Reciprocal Teaching Strategies Display Posters 2 and 3 and review each strategy 
with students. For each strategy, ask a volunteer to tell quickly how it is useful. Use the 
story map to summarize what has happened so far in the story. 


Teacher Model/Predict When | predict | use clues from the pictures or what | have read 
to help me figure out what will happen next. | predict that this part will be about Arthur 
learning to do his tasks properly. 


‘Purpose Setting/Predict Students make their own predictions. List the predictions on 
chart paper. Students will check predictions after they read. 


Guided Preview pages 14-25 
> pages 14-15 Arthur learned to put his slippers away whenever Melanie says, 
“Slippers, Arthur.” 


> pages 16-17 Melanie gives Arthur his reward—a hug and a dog biscuit-for putting 
his slippers away properly. 


> pages 18-19 Arthur learns to tidy his basket whenever Grandpa says, “Tidy, Arthur.” 


> pages 20-21 Arthur enjoys his reward—two hugs and two dog biscuits— for tidying 
his basket properly. Then Grandpa asks him to fetch the newspaper. 


> pages 22-23 Arthur hasn't learned to fetch the newspaper properly yet. Look at 
Grandpa’s expression; then look at the newspaper. 


> pages 24-25 Grandpa and Arthur are happy now. Arthur got his reward for fetching 
the newspaper in one piece. He is stuffed with dog biscuits and covered with hugs. 


Silent Reading or Group Read-Aloud Students read pages 14-25 silently or with part- 
ners. Remind them that after they read, you and they will model using strategies and take 
turns being the teacher. 


Check Predictions After reading, students reread the predictions you listed on chart paper 
during Rehearsing and discuss which were accurate. 


Level 3, Book 1, Educating Arthur 


Note: Use the suggested 


Teacher Models as needed. 


Ce Se Soe e SSeS EeSOTE SOHO THHEEEE 


Responding/ 


Reflecting 


(5 minutes) 


@ 


Poster 4 


SG p.5 


Reciprocal Teaching 


Call students’ attention to strategies listed on Strategies for Success Posters 2 and 3. 
Remind students of the way they used and shared strategies during the introductory lesson 
and the first lesson of Educating Arthur. 


Students Model Using Strategies Call on students to take turns modeling the strategies, 
using the Strategy Prompts (Student Guide pp. 71-73). 


Teacher Models 


CLARIFY/PHONICS When | need to CLARIFY a word | don't recognize, | know | can look 

for familiar chunks to help me figure it out. To figure out this word (point to richly in line 

two on page 16), / separate the ending ly and then see that the base word ends with ch. | 
put together r-i-ch, rich. /t must be rich, and with the ly ending, it’s richly. Whenever he 

did it properly, he was richly rewarded with a hug and a dog biscuit. That makes sense. 


CLARIFY When I need to CLARIFY an idea | don’t understand, | reread or look at a pic- 
ture that can help me. On page 22, | read the sentence “It took quite some time for Arthur 
to learn to fetch the newspaper in one piece.” At first | am confused. Does it mean that 
Arthur was to fetch only one piece of newspaper? But the picture on page 23 shows 
Grandpa trying to read a newspaper with holes in the pages. | read the sentence again. 
Now | understand. It means Arthur needs to learn to fetch the newspaper without putting 
holes in it 


QUESTION When | question, | ask something that could be answered as I read or after | 
have read. I'll ask: Why did Arthur get a bigger reward for fetching the newspaper than 
for tidying his basket? 


SUMMARIZE When | summarize, | tell in my own words the important things in the story: 
Grandpa’s idea about rewarding Arthur worked; Arthur learned to put his slippers away, 
tidy his basket, and fetch the paper properly when Melanie or Grandpa asked him to. 


PREDICT When | predict, | use clues from what I’ve already read and from what I see 
when I preview. | predict that the next part of the story will be about more things that 
Arthur learns. 


Story Map Ask students to help you add any new information to the Story Map poster. 


Respond Discuss Reflection #2 on Student Guide page 5 with students, and then have 
them tell or write their own responses: Do you think Arthur should be richly rewarded 
when he does a task properly? Why or why not? 


SE Level 3, Book 1, Educating Arthur 


Be Nea MENS a 


Lesson 3 


Revisiting 


(5 minutes) 


Reviewing 
(5 minutes) 


Posters 2, 3 


Rehearsing 
(5-10 minutes) 


Coe eeoeeseoeeoseooeoeeoeoeSO08 


Note: After previewing 
the book, hand out a 
copy to each student. 


Key VA ocabulary 


practice, asleep, 
collected 


Reading and 
Reciprocal 
Teaching 


(10-15 minutes) 


Group Conference Students discuss the books they have been reading independently. 
Prompt: Do you like the illustrations in your book? Why or why not? 


Review Reciprocal Teaching Strategies Review each strategy on Posters 2 and 3 with stu- 
dents. Have a student tell why SUMMARIZE is useful. Have pairs of students SUMMARIZE 
to each other what has happened so far. Then ask a volunteer to share a summary; have 
the group help as needed. 


Teacher Model/Predict | predict that in this part Arthur will get in trouble. 


Students Predict Have students predict what is going to happen in this section, based on 
the pages they have already read. Record predictions on chart paper for later use. 


Guided Preview pages 26-32 
> pages 26-27 Read page 27 to students. Arthur decides to practice helping. 


> pages 28-29 Arthur goes into Melanie’s room, but she is asleep; he goes into 
Grandpa’s room with the newspaper, but he is asleep too. Arthur wants his hugs and 
dog biscuits. 


> pages 30-31 So Arthur collected his reward himself. Who comes to the doorway to 
stare at Arthur? 


> page 32 This page shows just Arthur's knife and fork and three peas from his tower, 
all that is left after he collected his reward. 
Purpose Setting/Predict Remind students of the predictions they made about what would 
happen in this section of Educating Arthur. 


Silent Reading or Group Read-Aloud Students read pages 26-32 silently or with part- 
ners. Remind them that after they read, you and they will model using strategies and take 
turns being the teacher. 


Check Predictions Students reread the predictions you listed on chart paper during 
Rehearsing and discuss which were accurate. 


Level 3, Book 1, Educating Arthur eee 
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Posters 2, 3 


SG pp. 71-73 


Note: Use the suggested 


Teacher Models 


COOH OH CHOCO C OLE OHO SOE EHO OEEEEE 


as needed. 


Responding/ 


Reflecting 


(5 minutes) 


Poster 4 


SG p. 6 
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Reciprocal Teaching 


Review each strategy on Posters 2 and 3 with students. Remind students of the way they 
used and shared strategies during the first two lessons. 


Students Model Using Strategies Call on students to take turns modeling the strategies, 
using the Strategy Prompts (Student Guide pp. 71-73). 


Teacher Models 


CLARIFY/PHONICS When | clarify a word, | look for chunks that | know. When I come to 
this word (point to yard in the second-to-last line on page 27), / know this word begins like 
yes and ends like hard; /t must be y-ard, yard. Then he ran into the yard to fetch the 
newspaper. Yes, yard makes sense. 


QUESTION When | QUESTION, | think of something that can be answered from the text, 
something important, such as: Why did Arthur decide to practice helping—all by himself? 


SUMMARIZE When | SUMMARIZE | tell the important events in my own words: Arthur 
decided to practice helping by himself. He put away his slippers, tidied his basket, and 
fetched the newspaper. When he went to collect his reward, Grandpa and Melanie were 
asleep. Arthur decided to reward himself. He made a huge tower of treats and started to 
eat them. The entire family came to the door to see him rewarding himself. 


Story Map Ask students to tell you what new information to add to the Story Map poster. 


Respond Help students use their own thoughts during the Strategies Discussion to com- 
plete Reflection #3 on Student Guide page 6. Circle the strategy you used most, and then 
tell how it helped you. Encourage them to use their own words. 


Strategies Discussion Ask students to think about a strategy they used when they read 
this story and how it helped them. Ask two volunteers to name a strategy they used and to 
tell how it helped. Prompt: When did you use CLARIFY? How did CLARIFY help you? 


Home Connection: Students choose the best parts of Educating Arthur to read aloud to 
someone and practice reading those parts to a partner before taking the book home to share 
with their families. Students take home the Home Connection Letter at this time too. 


WL) Level 3, Book 1, Educating Arthur 
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ing Arthur 


Educat 


Ee Level 3, Book 1, 


Arturo’s Baton 


by Syd Hoff 


S ummMafy: Arturo, a famous orchestra conductor, loses his baton and must conduct without it. 
He learns that his own talent, not a little stick, is what makes him a great conductor. 


Materials 


Lesson 1 3 Lesson 2 : Lesson 3 : Lesson 4 


¢ Educating Arthur | * Independent reading : * Independent reading * Independent reading 
° Arturo’s Baton, : books : books : books 

pp. 5-13 ¢ Arturo’s Baton, ¢ Arturo’s Baton, ¢ Arturo’s Baton, 
° Posters 1, 2, 3, 4 : pp. 14-20 i pp. 21-29 i pp. 30-32 
* Student Guide (SG), * Posters 1, 2, 3, 4 * Posters 1, 2, 3, 4 * Posters 1, 2, 3, 4 


p.7 i» Student Guide (SG), : * Student Guide (SG), * Student Guide (SG), 


Strategy Prompts, SG, ;  ?:7 pen : p.9 
pp. 71-73 : Strategy Prompts, SG, : » Strategy Prompts, SG, : * Strategy Prompts, SG, 
pp. 71-73 : pp. 71-73 : pp. 71-73 


* Chart paper, markers : : : 
* Chart paper, markers * Chart paper, markers * Chart paper, markers 


: * Home Connection 
Letter 


Scaffolding 


Strong Teacher Support |_|’ oderate Teacher Support | 


For Book 2 (Category I), strong 
teacher support is provided 


through modeling and preview- 
ing. However, students should 
be encouraged to practice 
using strategies frequently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R183 of the Teacher's Resource File in this manual. 
Level 3, Book 2, Arturo’s Baton Fe pombe 


Revisiting | + Previously read books: 


(5 minutes) 


Retelling/Oral Reading 
Check 


Lesson 2 


: ¢ Group Conference: 


Independent Reading 


Lesson Overview 


Lesson 3 


: « Group Conference: 


Independent Reading 


Lesson 4 


: Group Conference: 
Independent Reading 


. 
POC e mee Om eee ere reese sere sealer see ee eso Eee EE EES OSES OSES E HEE E SEE E SEES EESE SHEESH EOEEE EEO E SEES SEEEES HOSES SOE ESEEEEEEES SEES OHO E OSES OHSS UDESOSEESSSHSOSOSSEEHOOSEHESESS OSES OOS 


Reviewing 
(5 minutes) 


* Review Reciprocal 
Teaching Strategies 
(Posters 2, 3) 


: + Review Reciprocal 
Teaching Strategies 
(Posters 2, 3) 


: * Teacher models 
Summarize 


: « Review Reciprocal 
Teaching Strategies 
(Posters 2, 3) 


* Students Summarize 


: « Review Reciprocal 
Teaching Strategies 
(Posters 2, 3) 


* Students Summarize 


. 
. . * 

Pere ee reer errr ererrrrrerrry Serre reer eee Freee emcee en sree seers see es eee es eee ses Esse sees SEs TH EHH SEES EEE SEESHESEEEEESEHSESEESESESSESESSESHESEESES ESSE SEEDS ED 
. . 


Rehearsing 
(5-10 minutes) 


¢ Introduce the Book 


¢ Teacher models 
PREDICT 


° Guided Preview 
pp. 5-13 


¢ Key Vocabulary: 
conductor, baton, 
swarmed, orchestra, 
world tour, valet, 
pajamas 


: » Students Predict 

* Guided Preview 
pp. 14-20 

: * Key Vocabulary: 
cancel, heavy 


; * Students Predict 


¢ Guided Preview 
pp. 21-29 


* Key Vocabulary: 


: « Students Predict 


¢ Guided Preview 
pp. 30-32 


ie Key Vocabulary: 


onstage, blared, sighed, : anymore 
encore, bravo, maestro : 


Poem meee meee meee eee eee Hee abe ees es EE EEE EEE E EES ESEEEESEH ESSE EEETEEEEESEEESES OSES HOEEEHEHEHHSEEEESESSEEE ESSE OHESSH HES ESSHEEE OHSS EESESTHSSS MEST SEHESSS ESTOS OSSSESHHEHSOSSES OSES 
° . 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Responding/ 
Reflecting 


(5 minutes) 


* Purpose-Setting 


: * Purpose-Setting 


: + Purpose-Setting 


* Purpose-Setting 


* Silent Reading or Group : * Silent Reading or Group * Silent Reading or Group * Silent Reading or Group 


Read-Aloud 
¢ Check Predictions 


* Teacher models 
CLARIFY/PHONICS, 
QUESTION 


¢ Story Map (Poster 4) 


¢ Reflection #1 
(SG p. 7) 


Cl aGLe: Level 3, Book 2, Arturo’s Baton 


: Read-Aloud 
: * Check Predictions 


: * Teacher models 
CLARIFY/PHONICS, 


Read-Aloud 


* Check Predictions 


* Teacher models 
CLARIFY/PHONICS, 


QUESTION, SUMMARIZE QUESTION 


. 
Peer meee reese eee e reese eesab esses esses sees esses seers seeeseeee® Pecccccccccncccccccccccccssscccvcccccsebesssecessessssessessssssesssssssssesssssssssssseessersesessseessesseesesens 


* Story Map (Poster 4) 


* Reflection #2 
: (SG p. 7) 


: * Strategies Discussion 


* Story Map (Poster 4) 
: © Reflection #3 


(SG p. 8) 


: « Strategies Discussion 


Read-Aloud 
¢ Check Predictions 


: * Teacher models 
QUESTION, 
SUMMARIZE 


* Story Map (Poster 4) 
 « Reflection #4 

: (SG p. 9) 

: « Home Connection 

: Letter 


Revisiting 
(5 minutes) 


Lesson 1 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a book. Note comprehension or 
oral reading. (Use passages noted on Retelling 
Protocols, TM pp. R28-R63, or Oral Reading Check, 
TM pp. R64-R81.) 

* Coach as needed. 


Lesson 2 


> Group Conference Students discuss independent 
reading. 
Prompt: How is your book different from the last 
book you read? Which book do you like best? Why? 


POCO HOSE EEO E EEO E SESH OEE EESES EE ESTEE HESS EEE OSESESEES EE EEEEEHEEEESEEESSESESSSESSESEEESESS SHEESH ODEO OSEEHSHOEETSSESES ESO SS SES ES ETE S ESSE EOESTS EES E HOSES HESS ESET TOSSES ESHEETS ESS 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2, 3). Students tell how they used strategies 
with the previous SOAR TO SUCCESS book 
Educating Arthur and with other reading. 


> Students review Reciprocal Teaching strategies 
(Posters 2, 3). 


> Teacher Models Summarize Use Story Map Poster 


POPC Coo o Soe OEE ESE EOEEEEEEEEEEEHESESE HOES E OHSS E HESS SEEESSEOESSSEESESSSSESOSEEEEEE SESE SESESESEOESEE SESH EO OTEE SOS ESSESHOE TEE EHSE HOSES OHSS OSES SO EES EOE EO OSE OESE ESOS ES ESES SEES 


Rehearsing 
(5-10 minutes) 


Note: After Guided 
Preview, Lessons 1 
through 4, hand out 
the books. 


> Introduce the Book Show the book cover. Read 
aloud the title and author. Identify the main charac- 
ter, Arturo, and the baton in his hand. 


> Predict Have students predict what will happen in 
the story. Record their predictions on chart paper. 


Teacher Model 
* PREDICT / predict that the baton will be lost. 


> Guided Preview, pp. 5-13. 
pp. 5-7 Arturo is a famous conductor. Here he is 
conducting the orchestra with his baton. 


pp. 8-10 The people swarmed around Arturo. 
pp. 11-13 Arturo leaves on a world tour. Here is 


Arturo’s dog, Toscanini. The valet holds his pajamas. 
The baton is on a pillow. 


> Predict Have students predict what will happen next 
in the story. Record their predictions on chart paper. 
> Guided Preview, pp. 14-20. 
pp. 14-15 What is everyone looking for? 
pp. 16-17 Arturo looks angry. He wants to cancel 
his world tour. 
pp. 18-20 Arturo goes to a music store. He tries to find 
another baton. Each baton is too light or too heavy. 


POCO oe eee ee Ose Tee e DESC EEEEHESEEETOS DE OH ES OE ESE H OSES ESOS ETO EEEESE SEES OSES SHOES ESET SESEESE SEES HOES ESTEE OOESEESOESESESSEESEOEESHOEOSE SESE SSO ESSSSODESTE HOSES OSES E EOE EHD 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 5-13. 

> Check predictions. 

>Reciprocal Teaching Students model strategies. 


Teacher Models 

* CLARIFY/PHONICS 7o figure out this word (point 
to swarmed on page 9), first I'll take away the ed 
ending. Then I'll sound out the base word: s-warm. 
| think it rhymes with warm. With the ed ending, 
it’s swarmed. The picture shows that swarmed 
must mean “gathered around something.” 

* QUESTION How does Arturo use his baton? 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to see if their 
predictions were accurate. 


> Silent Reading or Group Read-Aloud, pp. 14-20. 
> Check predictions. 
> Reciprocal Teaching Students model strategies. 


Teacher Models 
* CLARIFY On page 17, | didn’t understand why the 
concert and the tour couldn’t be canceled. | reread 
the sentence All the tickets are sold. / see that 
many people are expecting Arturo to perform. 
He can’t let them down. Now it makes sense. 


* QUESTION Why can’t Arturo use another baton? 


Peer ee eee reer reer reser es Oees SSO EEEEEhOE EEE EEE SESE ESE EEES OSES EEEEESES SEES EEEEHEHEEOSESSESESES HEE SH ODESSA OSTEO HEHEHE HOOD OS ESESHEESTSH OHH ESOS HE ESEEH SHES OO HEED EEES ES OEES 


Responding/ 
Reflecting 
(5 minutes) 


> Introduce Story Map Remind students that a Story 
Map helps to organize characters and events. Model 
adding information to the Setting and Characters 
boxes on Story Map (Poster 4). 

>Respond Students discuss, complete, and share 
Reflection #1 on SG p. 7: Why do you think Arturo 
likes to conduct the orchestra? 


>Story Map Model adding information to the 
Problem box on Story Map (Poster 4). 

>Respond Students discuss, complete, and share 
Reflection #2 on SG p. 7: Do you think Arturo 
should cancel the next concert and tour? Why? 

> Strategies Discussion Prompt: When did you use 
CLARIFY? How did CLARIFY help you? 


Level 3, Book 2, Arturo’s Baton ae 


Pe eee ee eeoeeereseeerreeeeseseeseseses 


Revisiting 
(5 minutes) 


Lesson 3 


> Group Conference Students discuss independent 
reading. 
Prompt: How do you predict your book will end? 
Why? 


Lesson 4 


> Group Conference Students discuss independent 
reading. 
Prompt: Jel/ about an important character or inter- 
esting fact in your book. 


SRR R eee eH Eee Hee EEE EEE EES EEE SEEDS EEE SESE EES OSES OSES SESE E SEES SESE EEE EOHHSEEETEEEESESSEESEESEEEHESEASEEESE ESSE ESSE SSOEESEEEES ESSE EEE ESOS OSES SEES ESESESESES ESSE ESS 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 


> Students Summarize Ask volunteers to summarize 
the story thus far, referring to the Story Map. 


> Students review Reciprocal Teaching strategies 


> Students Summarize Ask students to summarize the 
story thus far, referring to the Story Map. 


Ceo e emer ere eee eeee eee eee oes HEE PEE Eee eee EEE SESE EEE THEE EH DESH ESE EEEESH EEE EEEEESOSEEEESSEEEESES HES EASES SHEET OEESE ESSE SEES ESET ESEEH ESTES EE SESEEESESSESOE SESE SEE H SEES 


Rehearsing 
(5-10 minutes) 


Note: After introducing 
and previewing in 
Lesson 1, hand out 
books. Later, when the 
preview is cooperative or 
independent, hand out 
books in advance. 


> Predict Ask students to predict what might happen 
next in the story. Record predictions on chart paper. 
> Guided Preview, pp. 21-29. 
pp. 21-23 Felix tells Arturo to just wave his hands 
to make the orchestra play. Arturo looks worried as 
he goes onstage before the concert. 
pp. 24-25 Arturo conducted without his baton. The 
trumpets blared and the violins sighed. 
pp. 26-29 The people shouted encore because they 
wanted to hear more. Felix says “Bravo.” He calls 
Arturo maestro. Arturo goes back to his dressing 
room. 


> Students Predict Ask students to predict the end- 
ing of the story. Record predictions on chart paper. 
> Guided Preview, pp. 30-32. 
pp. 30-32 What does Toscanini, the dog, have in his 
mouth? Arturo tells Toscanini that he doesn’t need 
the baton anymore. 
p. 32 Where do you think Arturo is in this picture? 
Where is he going? 


Pe eee meee ee seers reese reese ese e eee Eb ese EEE HEHE HOES EEE SESE HEEESEHEEHESHSE EHH ESSE ESESEHESEHESOSEDEEETE TEES OSES ESESEOHESS ESET OSEEE SESE SESE ESOS SEES EEHESESESESEES SEES OS 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as need- 
ed. Encourage students 
to use wording from the 
Strategy Prompts 

(SG pp. 71-73) to 

get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 21-29. 

> Check Predictions. 

> Reciprocal Teaching After reading, students model 
strategies. 


Teacher Models 
¢ CLARIFY/PHONICS 70 say this word (point to 
trumpets on p. 25). I'll look for word parts that | 
know. | know the word pets. I'll sound out the first 
part of the word: t-r-u-m. Putting the two sounds 
together, | get trum-pets. Trumpets make a loud 
noise, so that makes sense. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 30-32. 

> Check Predictions. 

> Reciprocal Teaching Students model strategies. 


Teacher Models 

* QUESTION Why does Arturo let his dog keep the 
baton? 

* SUMMARIZE When Arturo returns to his dressing 
room after the concert, his dog has found the 
baton. Arturo lets the dog keep the baton. Then 
they leave on the world tour. 


Poem eee ere cere seers sees eee eee EH EE HOSES EOE E SHEE EEE O EES ESET ESSE OSES EHESS SEES SOOT ESE SEES SESE SSOH SHOTS OSES OESE ESOS EESEEEHES ESSE OSES ESOS SESE EHS SEES ESOS SESE EE EES 


Responding/ 
Reflecting 
(5 minutes) 


y 
fH 


> Story Map Model adding information to the Major 
Events box of Story Map Poster 4. 

>Respond Students discuss, complete, and share 
Reflection #3 on SG p. 8 about the strategy they 
used most in this lesson. 

> Strategies Discussion Prompt: Did anyone use 
PREDICT? How did PREDICT help you? 


ae Level 3, Book 2, Arturo’s Baton 


> Story Map Help students complete the Story Map 
and summarize the story. 

> Respond Students discuss, complete, and share 
Reflection #4 on SG p. 9: What did Arturo learn 
when he conducted without his baton? 

>Home Connection: Students take home Arturo’s 
Baton and the Home Connection Letter. 
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ee tee Level 3, Book 2, Arturo’s Baton 


The Wolf's Chicken Stew 


by Keiko Kasza 


S ummiary: A wolf with a craving for chicken stew spies a chicken in the forest and decides 
to fatten her up by baking enormous quantities of food for her. In a surprise ending, the wolf 
discovers that baby chicks have been eating all the food. 


Materials 


Lesson] :  Lesson2 =:  Lesson3 i: Lesson4 
* Independent reading : * Previously read books * Independent reading * Previously read books 


books i» The Wolf’s Chicken books : * The Wolf's Chicken 
* The Wolf's Chicken: — Stew, pp. 8-13 : © The Wolf's Chicken : Stew, pp. 20-32 
Stew, pp. 4-7 : © Posters 1, 2, 3,4 Stew, pp. 14-19 : * Posters 1, 2, 3, 4 


= Rostersen2r ss cia : * Student Guide (SG), : * Posters 1, 2,5, 4 * Student Guide (SG), 
* Student Guide (SG), : p.10 : © Student Guide (SG), : p. 12 

p. 19 ¢ Strategy Prompts, SG, peal ¢ Strategy Prompts, SG, 
* Strategy Prompts, SG, : pp. 71-73 : © Strategy Prompts, SG, : pp. 71-73 


pp. 71-73 : © Chart paper, markers ee : © Chart paper, markers 


° Chart paper, markers: : © Chart paper, markers = . tome Connection 


Letter 


Scaffolding 


Strong Teacher Support | erate T eacher Support | : Student Independe 1 


For Book 3 (Category |), strong | 
teacher support is provided 


through modeling and preview- | 
ing. However, students should 

be encouraged to practice 

using strategies frequently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R184 of the Teacher's Resource File in this manual. 


Level 3, Book 3, The Wolf’s Chicken Stew LC 


Lesson Overview 


Lesson 1 Lesson 2 


: * Group Conference: 
Independent Reading 


: * Previously read books: 
Retelling/Oral Reading 
Check 


Revisiting 
(5 minutes) 


* Group Conference: 
Independent Reading 


. 
SPOT C TOTES EHO E OOOO ESH MEH ETO E HEE H ESOS EEE OSEEEEESEEEEEH OOS OD SESS EOE ESEOEEH SEES EEE ESHSE DESEO SESS SEES SHEE EEE E EEE E TEESE HOSE SEES ED 
. 


: © Review Reciprocal 
Teaching Strategies 
(Posters 2, 3) 


: ¢ Students Summarize 


: « Review Reciprocal 
Teaching Strategies 
(Posters 2, 3) 


Reviewing 
(5 minutes) 


* Review Reciprocal 
Teaching Strategies 
(Posters 2, 3) 


: * Teacher models 
Summarize 


¢ Introduce the Book 
¢ Students Predict 


* Teacher models 
PREDICT 


* Guided Preview pp. 4-7 


Rehearsing 
(5-10 minutes) 


* Students Predict 


¢ Teacher models 
PREDICT 


* Guided Preview 
pp. 14-19 

* Key Vocabulary: 
hundred, scrumptious, 
doughnuts, weighing 


¢ Students Predict 
* Guided Preview 
pp. 8-13 
* Key Vocabulary: crept, 
prey, kitchen 


* Key Vocabulary: 
craving, delicious 


SCC HER CORES OE ETE E EEE HELP EES EEE HOES SEES EHET SS EETEEESEESEEES SEES SESE SOSES ESOS SE EEEE DOES ODES H SESE ESESEEHESE OHSS EO EEEE SEES OE SEEEEEES 
. ° 


Reading and | °* Purpose-Setting * Purpose-Setting : * Purpose-Setting 
Reciprocal 
Teaching 


(10-15 minutes) 


: Read-Aloud 
: « Check Predictions 


: ¢ Teacher models 


Read-Aloud 
: ¢ Check Predictions 


Read-Aloud 
¢ Check Predictions 


* Teacher models : © Teacher models 


CLARIFY/PHONICS, CLARIFY/PHONICS, CLARIFY/PHONICS, 
QUESTION QUESTION QUESTION 
Responding/ |« Story Map (Poster 4) : ¢ Story Map (Poster 4) * Story Map (Poster 4) 
Reflecting |, Reflection #1 : © Reflection #2 : © Reflection #3 


(5 minutes) (SG p. 10) 


* Strategies Discussion 


(SG p. 10) (SG p. 11) 


: « Strategies Discussion 


4 20) Level 3, Book 3, The Wolf’s Chicken Stew 


Lesson 4 


: * Previously read books: 
: Retelling/Oral Reading 
Check 


eee cess eeesoreeeceresseeessseseesesees 


: « Review Reciprocal 
Teaching Strategies 
(Posters 2, 3) 


¢ Students Summarize 


¢ Students Predict 


* Guided Preview 
pp. 20-32 


* Key Vocabulary: 

: joyfully, peeked, 
screeched, 
critters 


OOo eeeeeereccceerce seers seeseeeseesees 


* Purpose-Setting 


* Silent Reading or Group ¢ Silent Reading or Group : * Silent Reading or Group : ¢ Silent Reading or Group 


: Read-Aloud 
: * Check Predictions 


* Teacher models 
QUESTION, 
SUMMARIZE 


: * Story Map (Poster 4) 


: © Reflection #4 
: (SG p. 12) 


: « Strategies Discussion 


¢ Home Connection 
Letter 


The Wolf's 
Chicken Stew 


Poe errr ee eseseeerescsceeeeeoeeeesees 


Revisiting 
(5 minutes) 


Lesson 1 


> Group Conference 
Students discuss independent reading. 


Prompt: Would you recommend this book to 
others? Why or why not? 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a book. Note comprehension or 
oral reading. (Use passages noted on Retelling 
Protocols, TM pp. R28-R63, or Oral Reading Check, 
TM pp. R64-R81.) 

* Coach as needed. 


COCO e oem meee eee eee E EEE E EEE EEES SEH ESE EEE EEE OEE SOE EEESOEEESSEESEE OE OESSOOEESEOSESE SS EESESEEEEE SHEESH EH EHOS OES SEES EE SES ETESEEEESHEHHSE SHEESH ESSE SESE ESSE ES EEEH EEE HSEEEES 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used 
strategies with the previous SOAR TO SUCCESS 
book Arturo’s Baton and with other reading. 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3) used in Lesson 1. 


> Teacher Models Summarize Use the Story Map 


COO meee e reer eee eee eee eEse EE EEE ee bese EE EEE HOSES HE EEESEOESESEE EEE EE ESESEOOESE SEES HOSES HSESSOSESESH ESET TO HESEHESET SEES OSEEEEH SEES HEEHEE HOSES OED 


Rehearsing 
(5 minutes) 


Note: After the Guided 
Preview in Lessons 1 
through 4, hand out 

the books. 


> Introduce the Book Show the cover. Point out the 
cookbook that the wolf is holding. Read aloud the 
title and author. 

> Predict Ask students to predict what the story 
might be about. Record their predictions. 


Teacher Model 

* Predict / predict that the wolf will try to catch the 
chicken that is in the picture. 

> Guided Preview, pp. 4-7. 
pp. 4-5 Here is a wolf that has eaten all his food. 
What do you think the wolf is thinking about? 
pp. 6-7 Why is the wolf hiding behind a tree? The 
wolf has a craving for a delicious chicken stew. 


> Predict Ask students to predict what might happen 
in the next section of the story. Record their predic- 
tions on chart paper. 

> Guided Preview, pp. 8- 13. 
pp. 8-9 What would happen if the wolf crept closer? 
What does prey mean? 
pp. 10-11 The wolf decides not to catch the chicken. 
pp. 12-13 What is the wolf making in his kitchen? 


Pee e cree e cere ese e cesar eee ees EEE TPES eS HE EOE HES E TEESE EES EEEESE SESE SOOO SHEE SEES EEESES HEHEHE HEISE SHEE HEH EEES EH ETEEEHESEEHESS SDSS OH EOOSH SETHE DH OSE ETE E HESS EES 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 4-7. 

> Check Predictions. 

> Reciprocal Teaching Students model strategies. 


Teacher Models 

* CLARIFY/PHONICS At first | couldn't read this 
word (point to forest on page 7). | know the first 
chunk for. The next chunk looks like the end of the 
word best. | put together for-est. That word makes 
sense. 

* QUESTION What kind of meal is the wolf plan- 
ning next? 


> Refer to posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 8-13. 

> Check Predictions. 

> Reciprocal Teaching Students model strategies. 


Teacher Models 

¢ CLARIFY/PHONICS At first / couldn't read this 
word (point to the word fatten on page 11). I'll 
look for chunks that | know. The first chunk is fat. 
The next chunk is ten. | put them together: fat-ten. 
That sounds right. 

* QUESTION What does the wolf decide to 
make first? 


cece eee eee eee eee eee eee OEE EEE EEE H SEPT E EE OEEEEEEEE HEHE S SHOES ES HSESE HES ESS SEEEEEEEESE OE DSSES ESET EEEEH ESET EEESETSEEHEEEEEEES SHOES ES EHEEEHESESEEEEEESESSSEHSHSH SHEESH SESEH ESS 


Responding/ 
Reflecting 
(5 minutes) 


> Story Map Model adding information to the Setting 
and Characters boxes on Story Map Poster 4. 

>Respond Students discuss, complete, and share 
Reflection #1 on SG, p. 10: What do you like to do 
more than anything else in the world? 

> Strategies Discussion Prompt: When did you use 
QUESTION? How did QUESTION help you? 


>Story Map Help students add to the Problem and 
Major Events boxes on Story Map (Poster 4). 

>Respond Students discuss, complete, and share 
Reflection #2 on SG, p. 10: Why does the wolf 
decide not to catch the chicken right away? 


Level 3, Book 3, The Wolf’s Chicken Stew Pies 


The Wolf's 
Chicken Stew 


COOP CoCo eee eee ereeeeeeeseeereeeees 


Revisiting 
(5 minutes) 


Lesson 3 


> Group Conference 
Students discuss independent reading. 


Prompt: Let’s compare the books you are reading 
now. How are they similar? 


Lesson 4 


> Students reread previously read SOAR TO 

SUCCESS books. 

+ Have one student read silently and retell OR read 
aloud a section of a book. Note comprehension or 
oral reading. (Use passages noted on Retelling 
Protocols, TM pp. R28-R63, or Oral Reading Check, 
TM pp. R64-R81.) 


¢ Coach as needed. 


COCO H SOTHO ETOH EHH EROS O EEE E EEE EEO E HEE EEE EES EEE SESE E SETS HOES EHEEH HOSES SEES HOES HEESEEEESEEEEES ODED ESET ESET OSES OSES EEE SEEOS ESSE EESSESHSEESOHSESE HESS OSES ODES SEES 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3) used in Lesson 2. 


> Students Summarize Volunteers use the Story Map 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3) used in Lesson 3. 


> Students Summarize Volunteers use the Story Map 


POCO OTE E HEE H HEE OHHH DEES ODEO EHEH EEE ESE HEHE HOES EEE OES EOO HEE HEHE SOHO OSES OO OESOSEESSEEESEHOES SEED EO HTEE ELST ODES SEES ESOS E SOOO SEES OEEESESEESSD ESE EEE EEES OSES E DESEO OESS 


Rehearsing 
(5 minutes) 


Note: After the Guided 
Preview, hand out books. 


> Predict Ask students to predict what might happen 
next. Record their predictions on chart paper. 


Teacher Model 
* PREDICT / predict that the wolf's plan won't work. 
> Guided Preview, pp. 14-19. 
pp. 14-15 The wolf made some scrumptious 
pancakes. 


pp. 16-19 The wolf made some doughnuts, and a 
cake weighing a hundred pounds. 


> Predict Ask students to predict what might happen 
next. Record their predictions on chart paper. 

> Guided Preview, pp. 20-32. 
pp. 20-23 The wolf went joyfully to the chicken’s 
house and peeked through the door. 
pp. 24-25 The chicken screeched. The wolf looked 
surprised. 
pp. 26-32 Why are the baby chicks so happy to see 
the wolf? Maybe the wolf will decide to do some- 
thing for the little critters. 


CeCe Oooo HEE OEE EHEC EH EEE COLES EOS E ESD E HESS SHOES SEES SEES ES OSH SEES HESS SEES OS ESESEESS OSES SESESESESESESES HES ASSES OEEEEEEEH EEE SESE EOEES OSES HESS EEE EEEES SEES E OO OSE SESS EO EESS 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 14-19. 

> Check Predictions. 

> Reciprocal Teaching Students model SUMMARIZE, 
CLARIFY/PHONICS and QUESTION. 


Teacher Models 
¢ CLARIFY/PHONICS On page 15, I'm not sure how to 
read this word (Point to the word porch). The first chunk 
is por. The next chunk is the /ch/ sound. By blending 
these chunks, | get the word por-ch. That sounds right. 
* QUESTION What does the wolf make first for the 
chicken? 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 20-32. 

> Check Predictions. 

> Reciprocal Teaching Have one student model 
QUESTION and another SUMMARIZE. 


Teacher Models 
* QUESTION Why do the baby chicks jump all over 
the wolf? 
¢ SUMMARIZE The wolf goes to the chicken’s 
house to catch his dinner. He finds lots of baby 
chicks who thank him for baking all the food. The 
wolf decides to bake the chicks some cookies. 


POCO H eC oOo eee Heo OE eH E EEE HE EEE SEES DESH ESSE EE EE SELES TEE HE SEES SES EE HESS OEHESHOHESESTOSESESOHOESOESSOED OO EIEEE DOSES EOE TEEEOO OSE OE ESOS EEE EE OES EO EO EO SEES E EEE EEeeeeeoeeeeooece 


Responding/ 
Reflecting 


(5 minutes) 


y 
a 


> Story Map Help students add to the Major Events 
box on Story Map (Poster 4). 

>Respond Students discuss, complete, and share 
Reflection #3 on SG p. 11: What would you do with 
all the food that the wolf bakes? 

> Strategies Discussion Have volunteers tell about a 
strategy they used and how it helped them. 


yyy Level 3, Book 3, The Wolf's Chicken Stew 


> Story Map Help students complete the Major 
Events and Outcome boxes on Story Map (Poster 4). 

> Respond: Students discuss, complete, and share 
Reflection #4 on SG p. 12: Circle the strategy you used 
most in the story. How did this strategy help you? 

>Home Connection Students take home The Wolf's 
Chicken Stew and the Home Connection Letter. 
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Tree of Birds 


by Susan Meddaugh 


S UmMMaFy: In this fanciful tale, Harry takes care of a tropical bird-Sally-that has been hit by a 
car. As Sally heals, a tree full of birds just like Sally gathers outside Harry's window. In a surprise 
ending, Harry discovers that the birds want to come inside. 


Materials 


Lesson 1 | Lesson 2 : Lesson 3 : Lesson 4 


* Previously read books * Independent reading * Previously read books ¢ Independent reading 


+ Tree of Birds, pp.3-9 ; Pooks i + Tree of Birds, books 
* Posters 1, 2, 3, 4 7} based ae : pp. 19-25 ioe ee col 
: p. 10- ea pp. 26- 
* Student Guide (SG), : : Posters 1, 2, 3, 4 P 
p. 13 : * Posters 1, 2, 3, 4 : + Student Guide (SG), * Posters 1, 2, 3, 4 
* Strategy Prompts, SG, * Student Guide (SG), p. 14 * Student Guide (SG), 
cg coe : « Strategy Prompts, SG, : ?' 


pp. 71-73 
* Chart paper, markers ae Strategy Prompts, SG, : pp. 71-73 : © Strategy Prompts, SG, 
: pp. 71-73 pp. 71-73 


* Chart paper, markers 
: © Chart paper, markers : : ¢ Chart paper, markers 


¢ Home Connection 
Letter 


Scaffolding 


Seat Aut seal! Moderate Teacher Support | Student independence 


For Book 4 (Category 1), strong 
teacher support is provided 
through modeling and preview- 
ing. However, students should 
be encouraged to practice 
using strategies frequently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R185 of the Teacher's Resource File in this manual. 
Level 3, Book 4, Tree of Birds —L’ 


Lesson Overview 


Lesson 2 


: « Group Conference: 


Independent Reading 


Lesson 3 Lesson 4 


: « Group Conference: 
Independent Reading 


: * Previously read books: 
Retelling/Oral 
Reading Check 


PEP R OS O OOO ee O ee OEE Ee EE NEO EE EEO EEE EEE EE OEEEEEEEE SESE SHEE EEE S ESE ESSE HOES EEEES OSES EOE EOHSODESEESEEEEH SEES HESS O HESSD OSES OSES SOSH MESES SOO ESESOSEEESEETSOESEEESESOE SHOE 


Revisiting | * Previously read books: 
(5 minutes) | Retelling/Oral 
Reading Check 
Reviewing | + Review Reciprocal 
(5 minutes) | Teaching Strategies 


(Posters 2, 3) 


PO eee eeeeececerereceeceres 


Rehearsing 
(5-10 minutes) 


| © Students Predict 


/* Teacher models 
PREDICT 


: Teacher models 
Summarize 


: * Students Predict 


* Guided Preview 
pp. 10-18 


| * Guided Preview pp. 3-9 * Key Vocabulary: 


/* Key Vocabulary: heal, 
library, tufted, tropical 


strangest, followed, 
unusual, investigate, 


uncomfortable, perched 


: © Review Reciprocal 
Teaching Strategies 
(Posters 2, 3) 


: « Students Summarize 


* Students Summarize 


* Students Predict * Students Predict 


* Guided Preview 
pp. 26-32 


* Guided Preview 
pp. 19-25 

¢ Key Vocabulary: 
definitely, temperature 


ie Key Vocabulary: 

: convince, reasons, 
frighten, pleaded, : 
thermometer, dreading, : 
fooled 


Pee eee eee meee eee eee ease EOD EE OEE EEE EEE EEESEEESEEE TEESE ESSE SMEESE SHEESH ESSE EEESE SEES SS ETE SEES ESE EMOEESSS OSES SEES EO EESO SEES SEES H SESS ESSE EE SESEOEEES ESOS EE ESEH SESE ES EESS 


Reading and |° Purpose-Setting 
Reciprocal 
Teaching | 


(10-15 minutes) 


Read-Aloud 
© Check Predictions 


© Teacher models 
CLARIFY, QUESTION 


Responding/ | Story Map (Poster 4) 
Reflecting © Reflection #1 
(5 minutes) | (SG p. 13) 


|¢ Strategies Discussion 


oo oe Level 3, Book 4, Tree of Birds 


* Purpose-Setting 


Read-Aloud 
* Check Predictions 


: * Teacher models 
CLARIFY/ PHONICS 


: ¢ Story Map (Poster 4) 


: © Reflection #2 
: (SG p. 13) 


* Purpose-Setting * Purpose-Setting 


|+ Silent Reading or Group : * Silent Reading or Group * Silent Reading or Group : ¢ Silent Reading or Group 


Read-Aloud 
¢ Check Predictions 


* Teacher models 
CLARIFY/ PHONICS 


: Read-Aloud 
: * Check Predictions 


: © Teacher models 
SUMMARIZE 


* Story Map (Poster 4) 


: © Reflection #4 
: (SG p. 15) 


; * Story Map (Poster 4) 


: * Reflection #3 
: (SG p. 14) 


: * Strategies Discussion 


: * Home Connection 


Tree of Birds 


POPC e ee reeereessereseseseseeceesseees 


Revisiting 
(5 minutes) 


SOC O HSE HOHE ESTEE T EEE ESET SESE SEEDS EO EEEE HOES OE EEEETEEEEEEEHESEEEEESEE OOO E ESSE EESESS SEES SE EESESESEHEEETOTE EEE ESE OTH EH OHHH OSHS OES ETHDHEHOEHES ESO ESES ESET EH OEE EEE OSES EO EED 


Reviewing 
(5 minutes) 


POCO e Oooo errr eee eeeeseresE ee eEEeO OHH EE EEEEHEEESEHEEESEESESSEOESESEEEESESETOESEEEEEEOTES EHTS SEH SEEPS SETET OSE ESH HS OEEO SESE EH OES EEE O ESE E SEE H SHOES EDSH ESOS SESE ESOS ES 


Rehearsing 
(5-10 minutes) 


Note: After Guided 
Reading in Lessons 1 
through 4, hand 

out books. 


POOR meee eres ese reese eee ee EEEEE SOP EEESE TEESE TOOTH SEO OSES EEE ES HOT SH EEO SE EOS OHESES SEES EEEESEEDEEETO OSHS EESESOEEESEEH ESE HOSES EE ESEE SESE OOS ESOSEEO SHE EEEH DOSES OS ESO HES 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as need- 
ed. Encourage students 
to use wording from the 
Strategy Prompts 

(SG pp. 71-73) to 

get started. 


Lesson 1 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a book. Note comprehension or 
oral reading. (Use passages noted on Retelling 
Protocols, TM pp. R28-R63, or Oral Reading Check, 
TM pp. R64-R81.) 


* Coach as needed. 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used 
strategies with the previous SOAR TO SUCCESS 
book Wolf's Chicken Stew and with other readings. 


> Introduce the Book Show the cover. Discuss the 
contrast between the boy's expression and the 
birds’ expressions. Read aloud the title and author. 

> Predict Ask students to predict what the story might 
be about. Record their predictions on chart paper. 


Teacher Model 

* PREDICT / predict that the story is about a boy 
who wants to be a bird. 

> Guided Preview, pp. 3-9. 
pp. 3-5 Harry finds a bird that has been hit by a car. 
Harry brings the bird home so that its wing can heal. 
He names the bird Sally. 
pp. 6-9 Harry gets some books from the library 
and learns that Sally is a Green Tufted Tropical. 
Where do tropical birds go in the winter? 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 3-9. 

> Check predictions. 

> Reciprocal Teaching Pairs of students take turns 
modeling two strategies. 


Teacher Models 
* CLARIFY At first | didn’t understand tufted on 
page 6. In the picture, | see that the bird has feath- 
ers sticking up from its head, so maybe tufted has 
to do with that. When | look up tufted in the dictio- 
nary, | see that I'm right. 
* QUESTION What kind of bird is Sally? 


Lesson 2 


>Group Conference Students discuss independent 
reading. 
Prompt: Summarize what has happened in your 
book so far. 


> Teacher Models Summarize Use the Story Map 
(Poster 4) to summarize the story so far. 


> Predict Ask students to predict what might happen 
next. Record their predictions on chart paper. 

> Guided Preview, pp. 10-18. 
pp. 10-11 The strangest thing began to happen. 
Harry thought he was being followed. What 
unusual thing does Harry see outside the window. 
pp. 12-15 Harry decides to investigate. Do you 
think the birds made Harry feel uncomfortable? 
pp. 16-18 Why are the birds perched in the tree? 
What does Harry think the birds want? 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 10-18. 

> Check predictions. 

> Reciprocal Teaching Students take turns modeling 
strategies. 


Teacher Model 
¢ CLARIFY/PHONICS /’m not sure how to read this 
word (point to the word forever on page 10). First 
I'll look for word chunks that I know. | know the 
first chunk for. | know the next chunk ever. When 
| put them together | get for-ever. That makes 
sense. 


Pee merece reese reese eee eee OES OE HESS EH EE EEE EEES OE EEEH SESE EE ESESEEEESE SESE EEESEE EEE ESEESESEE SOS EEOOHEEETS SETHE EEO E ESSE EEE EEE E SESE TEESE EEE H HOES HOES O EEE O ESSE OSES EES 


Responding/ 
Reflecting 
(5 minutes) 


> Story Map Help students fill in the Setting and 
Characters boxes of Story Map Poster 4. 

>Respond Students discuss, complete, and share 
Reflection #1 on SG p. 13: Was it right for Harry to 
bring home the wounded bird? Why do you think so? 

> Strategies Discussion Prompt: When did you use 
Question? How did Question help you? 


>Story Map Help students fill in the Problem box 
and begin filling in the Major Events box of Story 
Map Poster 4. 

>Respond Students discuss, complete, and share 
Reflection #2 on SG p. 13: Why do the birds follow 
Harry and stay outside his window? 


Level 3, Book 4, Tree of Birds 


Cee meee were eeeseseeeseeeeeeeceeeeee 


Revisiting 
(5 minutes) 


Lesson 3 


> Students reread previously read SOAR TO 

SUCCESS books. 

+ Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63, or 
Oral Reading Check, TM pp. R64-R81.) 


* Coach as needed. 


Lesson 4 


> Group Conference Students discuss independent 
reading. 
Prompt: What is the main topic or problem in 
your book? 


CORPO meee eee essere reese eee Hee bees ee eee EEE HEHE EO SESEEESEE HESS HESS EEES SESE EEESEEHESEE SESS SESEDEEETES TESS ESOS EHTS SETHE ESOS HOSES ESSE SHOES OHSSES OSES OS EEST SOHO SO OOOS 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3) used in Lesson 2. 


> Students Summarize Have volunteers use the Story 


> Students Summarize Ask students to use the Story 
Map (Poster 4) to summarize the story to each other. 


POeeeReOeeCU OOOO eereeerrrerrr rr rrrrrrry COeeere seer rere ee rrr creer ree rere r rere ere c errr errs creer eee eee rere COs eee eee eee 


Rehearsing 
(5 minutes) 


Note: After introducing 
and previewing in 
Lesson 1, hand out 
books. Later, when the 
preview Is cooperative or 
independent, hand out 
books in advance. 


> Predict Ask students to predict what might happen 
next. Record their predictions on chart paper. 

> Guided Preview, pp. 19-25. 
pp. 19-21 The weather got colder and the wind 
blew. What reasons might convince the birds to 
go away? 
pp. 22-25 Do you think Harry fooled the birds 
or could frighten them? What do you think Harry 
said when he pleaded with the birds? What is a 
thermometer? Why is Harry dreading a winter 
storm? 


>Predict Ask students to predict the ending. Record 
their predictions on chart paper. 

> Guided Preview, pp. 26-32. 
pp. 26-27 The birds definitely look unhappy. The 
temperature is colder. 
pp. 28-29 How do you think Harry feels about let- 
ting Sally go? 
pp. 30-31 What does Harry see in this picture? 
What do you think he will do? 
p. 32 Do not show this last page with its surprise 
ending. Students will read this on their own. 


Pere eeee eee eee reer eee eee rere eee reer ees CECE rere errr ee rererer rere rere rrr er rere reece rere ree ere eee eee Cee 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as you 
coach. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 85-87) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading or Group Read-Aloud, pp. 19-25. 

> Check predictions. 

> Reciprocal Teaching Students model strategies. 


Teacher Models 


* CLARIFY/PHONICS / don’t know this word (point 
to the word frighten on page 22). The first chunk is 
f-r. The next chunk is ight, like the words night and 
right. The last chunk is en, like ten. By blending 
these sounds, the word is fr-ight-en. When | reread 
the sentence and look at the picture, this word 
makes sense. 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 


> Silent Reading or Group Read-Aloud, pp. 26-32. 
> Check predictions. 


> Reciprocal Teaching Have one volunteer model 
CLARIFY and another SUMMARIZE. 


Teacher Model 
¢ SUMMARIZE Harry hears that a big storm is com- 
ing. He begins to think he should let Sally go. He 
sees a snowflake. He opens the window to let Sally 
go, and all the birds come into his bedroom. 


POPP eee e reer eres sere e ees e eee EE EEE SEH SEES EEE SEES EE ESESHSS EEE SEES SHES SHES EOEESHETESOSESOEEES SEES ESOSEDESSTEE ES ESEO EEE E ESOS OSES ESTES SESE SESE SESE ESET SOOO EHO OEE HODES OSES EES 


Responding/ 
Reflecting 


(5 minutes) 


y 
a 


> Story Map Help students add to the Major Events 
box on the Story Map (Poster 4). 

>Respond: Students discuss, complete, and share 
Reflection #3 on SG, p. 14: Circle the strategy you 
used most in this lesson. 


coo ee Level 3, Book 4, Tree of Birds 


> Story Map Help students complete the Major Events 
and Outcome boxes on the Story Map (Poster 4). 

> Respond Students discuss, complete, and share 
Reflection #4 on SG, p. 15: What did you like best 
about the story? Why? 

>Home Connection: Students take home Tree of 
Birds and the Home Connection Letter. 
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Animals in Winter 


by Henrietta Bancroft and 


Richard G. Van Gelder 


Summary: Animals in Winter describes how dif- 
ferent kinds of animals survive the winter by migrating, 
hibernating, or storing food. It also tells how people can 
help animals in the winter. 


Materials 


Lesson 1 Lesson 2 


* Previously read books ¢ Independent reading 


¢ Animals in Winter, books 
pp. 4-9 
* Posters 1, 2, 3, 6 


¢ Student Guide (SG), 


¢ Animals in Winter, 
pp. 10-15 

* Posters 1, 2, 3, 6 

¢ Strategy Prompts, SG p. 16 

pp. 71-73 : ¢ Strategy Prompts, SG : 


° Chart paper, markers pp. 71-73 
: ¢ Chart paper, markers: 


Scaffolding 


Strong Teacher Support 


teacher supportis provided =| 
through modeling and preview- || 
ing. However, students should |} 
beencouragedto practice fF 
using strategies frequently. = ff 


Lesson 3 


* Previously read books + Independent reading 
: * Animals in Winter, 
: pp. 16-21 

: © Posters 1, 2, 3, 6 


* Student Guide (SG), 
p. 16 : © Student Guide (SG), : p.17 


* Strategy Prompts, SG. 
pp. 71-73 


* Chart paper, markers 


| For Book 5 (Category I, strong : is. 


PHOS SHHSHHHOTOHHOHHSHHHHOTHOHHHSOHOHSOSEHSHOTHOOH HOS O OOOO OOS ESOS HO OEOES 


Note; It is not necessary for students to know or be held 
responsible for all the facts presented in the book. The pur- 
pose of these lessons is to help students learn strategies for 
comprehending informational text. 


SOHO SHHOHHEOHHHHHSHHHOTHHOHHOHEEEHSEETOOOOEE OOO OEE OEEE ESTO OOEEOOOOOO®E 


Lesson 4 Lesson 5 


: ¢ Previously read books 


books : * Animals in Winter, 


¢ Animals in Winter, pp. 30-32 


pp. 22-29 : © Posters 1, 2, 3, 6 


: * Posters 1,2,3,6  « Student Guide (SG), 
: * Student Guide (SG), : p.18 


Pol? ¢ Strategy Prompts, SG 
: © Strategy Prompts,SG : pp. 71-73 


pp. 71-73 : Chart paper, markers 


ae Chart paper, markers ; se Home)Connection 


Letter 


Moderate Teacher Support | ! | Student Independence _ 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R186 of the Teacher's Resource File in this manual. 


Level 3, Book 5, Animals in Winter fed inc caee 


Lesson Overview 


Lesson 1 Lesson 2 
Revisiting | Previously read 
(5 minutes) | books: Retelling/ Independent 


Oral Reading 
Check 


Reading 


POCO meee meee meee reer ee eee ee erese eee eH EEE HEHE OSHS O SMES EHEES SEES ES OESEEHETEOEEOS 


* Review Reciprocal : * Teacher models 
Teaching Strategies: ~Summarize 
(Posters 2 and 3) 


Reviewing 
(5 minutes) 


* Model PREDICT : Students Predict 


° Guided Preview 
pp. 4-9 

* Key Vocabulary: 
insects, bluebirds, : 
orioles, journey,  : 
migrate, monarch, : chuck, tunnel, 
butterflies : entrance, toilet 


Rehearsing 


(5-10 minutes) : * Guided Preview 


pp. 10-15 
ie Key Vocabulary: 
hardly, breathe, 


eee e RPC ee OCCU POC CCeereeen SECT er reece ee) 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


 Purpose-Setting ; * Purpose-Setting 


* Silent Reading or ¢ Silent Reading or 


* Students Check —: * Students Check 


* Teacher models : * Teacher models 
CLARIFY/PHONICS : QUESTION, 
SUMMARIZE 


Responding/ | + Semantic Map * Semantic Map 
Reflecting | (Poster 6) (Poster 6) 
(5 minutes) 


° Reflection #1 
(SG p. 16) 


* Strategies 
Discussion 


i » Reflection #2 
(SG p. 16) 


Re Level 3, Book 5, Animals in Winter 


: ¢ Group Conference: : * Previously read 


hibernate, wood- : 


Group Read-Aloud: Group Read-Aloud : Group Read-Aloud : Group Read-Aloud : 


Lesson 3 Lesson 4 Lesson 5 


: © Group Conference: : © Previously read 
Independent books: Retelling/ 
Reading Oral Reading 

Check 


books: Retelling/ 
Oral Reading 
Check 


Cem eee meee ere reer eee ee asses eee OH HEE EH ESSE SHEE SESH SE SHSE OSES MOSSES OSES EHEHOSEH EEE ESEEOOD 


* Review Reciprocal ° Review Reciprocal 
Teaching Strategies Teaching Strategies 

: (Posters 2 and 3) (Posters 2 and 3) 

: ¢ Students : © Students 

: Summarize : Summarize 


: © Students 
: Summarize 


: « Students Predict 


¢ Guided Preview 
pp. 30-32 


: © Students Predict 


¢ Guided Preview 
pp. 22-29 


: © Students Predict 


¢ Guided Preview 
pp. 16-21 


* Key Vocabulary: 

: garland, suet, 
drainage, 
predators, eaves, 
eventually 


: ¢ Key Vocabulary: 
: store, goldenrod, 
asters, wheat, 

discovered 


: « Key Vocabulary: 
: _ pika, mountains, 
gathers, hickory, 
acorns 


Per eee eee ree er ee errr rerrrerrerrrr TOC Cee ere rere eee eee 
. . . 


* Purpose-Setting * Purpose-Setting * Purpose-Setting 


¢ Silent Reading or 
Group Read-Aloud 
: * Students Check 


: « Teacher models 
CLARIFY, 
QUESTION, 
SUMMARIZE 


* Silent Reading or : * Silent Reading or 


* Students Check * Students Check 


: © Teacher models * Teacher models 
CLARIFY/PHONICS : SUMMARIZE 


* Reflection #5 
(SG p. 18) 


: « Home Connection 


¢ Semantic Map 
(Poster 6) 

: ¢ Reflection #4 
(SG p. 17) 


* Semantic Map 

: (Poster 6) 

: © Reflection #3 
(SG p. 17) 

: * Strategies 

: Discussion 


Revisiting 
(5 minutes) 


Reviewing 
(5 minutes) 


Rehearsing 
(5-10 minutes) 


Note: After the Guided 
Preview in Lessons 1-5, 
hand out books. 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73 ) 
to get started. 


Responding/ 
Reflecting 
(5 minutes) 


Lesson 1 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63, or 
Oral Reading Check, TM pp. R64-R81.) 

* Coach as needed. 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used 
strategies with the previous SOAR TO SUCCESS 
book Tree of Birds and with other reading. 


> Introduce the Book Point out the fox and snowy 
landscape on the book cover. Read aloud the title 
and author. 

> Predict Ask students what they might learn in the 
book. Record responses on chart paper. 


Teacher Model 

* PREDICT / predict that I'll learn how animals like 
foxes find food in the winter. 

> Guided Preview, pp. 4-9. 
pp. 4-7 What signs do you see here of winter coming? 
Where are the insects? Bluebirds and orioles go ona 
long journey. They migrate. 
pp. 8-9 Monarch butterflies also migrate in winter. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to find out what 
they will learn. 

> Silent Reading or Group Read-Aloud, pp. 4-9. 

> Students check what they learned. 

> Reciprocal Teaching Students model strategies. 


Teacher Models 
¢ CLARIFY/PHONICS /o read the last word on 
page 7 [migrate], / break it into word chunks. The 
first chunk is mi, like the word mice. The second 
chunk has the /gr/ sound, like the word grow. The 
last chunk is ate. When | blend these sounds 
together | get mi-gr-ate. That makes sense. 


> Semantic Map Introduce Poster 6. Write animals in 
winter in the center. Write migrate in a connecting 
oval. Students add animals that migrate. 

>Respond Students discuss, complete, and share 
Reflection #1 on SG p. 16: What does migrate mean? 

> Strategies Discussion Prompt: When did you use 
CLARIFY? How did CLARIFY help you? 


Lesson 2 


> Group Conference 
Students discuss independent reading. 
Prompt: How do the illustrations in your book help 
you as you read? 


ddd td thd hdd edd ll To OOOO OOOO OOOO OOOO O00) OOOO OOOO OO OCOC OOOO OO COOOOOOOOOOOOCOOOOOOOOONOCOOMOOMCMGOMCCMCrM Cn rrT 


> Teacher Models Summarize Use Semantic Map 
Poster 6 to summarize what students have learned 
so far. 


adalat dil thdddtlaetted l OOOOOOOO OOOO OO OOOO OS OOOO OOOO OOOO OO OOOO OOO OOOOCOOOCOOOONOOOOOOOOGOOMOOCCOMCMCrCr rrr 


> Predict Ask students what they might learn in this 
section. Record their responses on chart paper. 

> Guided Preview, pp. 10-15. 
pp. 10-11 These bats hardly breathe while they 
sleep. They hibernate. 
pp. 12-13 Why do you think the woodchuck eats 
so much before winter? On the diagram, point out 
the woodchuck’s tunnel entrance, toilet, and 
watchtower. 
pp. 14-15 What is the woodchuck doing? How long 
does he sleep? 


POPC OHO D OEE E EEE EE ESET EE EHO HEEL EE HESS ESO EES OSES E EOE ESHSHOHOOOS OE DEESEOETSEH OOS SHSESESSESSES HOES OD EE EAS EEE E HOES SEES SEO ESEEH HEE O EES OEE O HSE EEO E OE OEE SO eEEeeeeoese® 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to find out what 
they will learn. 


> Silent Reading or Group Read-Aloud, pp. 10-15. 
> Students check what they learned. 
> Reciprocal Teaching Students model strategies. 


Teacher Models 
* QUESTION How long can a woodchuck sleep? 


* SUMMARIZE Some animals stay in cold places all 
winter, but they hibernate. They store up food and 
sleep through the winter in a cave or tunnel. 


POOP SOHO SEE E EEE E HEHEHE EEE EE EHET EOD SEES ESTEE ETSES ES ESTO SESE EE OEES TS OOHSS ESSE E SESS SESESESEESSSEESESEDSEETO SESE EES OS EC OEEEESEE EEE HOES ESO HOSES ESSE EEO H EEE E SESE E EO OEEHOS EOS 


> Semantic Map Add hibernate to the Semantic 
Map. Ask students to add details. 

>Respond Using the book and Semantic Map 
Poster 6, have students discuss, complete, and 
share Reflection #2 on SG p. 16: Summarize how 
a woodchuck gets ready for winter. 


Level 3, Book 5, Animals in Winter aac 


Revisiting 
(5 minutes) 


Reviewing 
(5 minutes) 


Rehearsing 
(5-10 minutes) 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73 ) 
to get started. 


Responding/ 
Reflecting 
(5 minutes) 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63, or 
Oral Reading Check, TM pp. R64-R81.) 


* Coach as needed. 


> Predict Ask students what they might learn in this 
section. Record their responses on chart paper. 

> Guided Preview, pp. 16-21. 
pp. 16-19 The pika lives in the mountains. It cuts 
and gathers grass. Where does the pika hide the 
grass? 
pp. 20-21 Where do squirrels hide hickory nuts 
and acorns? 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to find out what 
they will learn. 


> Silent Reading or Group Read-Aloud, pp. 16-21. 
> Students check what they learned. 


> Reciprocal Teaching Pairs of students take turns 
modeling QUESTION and CLARIFY/PHONICS. 


Teacher Model 


¢ CLARIFY/PHONICS /'m not sure how to read this 
word [point to hickory on page 20]. The first chunk 
begins with an /h/ sound: h-ick. That looks like a 


word | know: sick. The second chunk is o-t-y. When 


| blend the sounds together, | get the word hick- 
ory. The text tells me that hickory is a kind of nut. 


> Semantic Map Add store food to Semantic Map 
Poster 6. Ask students to add details. 

>Respond Students discuss, complete, and share 
Reflection #3 on SG p. 17: Why do pikas cut more 
grass than they can eat in the summer? 

> Strategies Discussion Prompt How do you decide 
what questions to ask as you read? 


Pea Level 3, Book 5, Animals in Winter 


> Group Conference Students discuss independent 
reading. 
Prompt: Te// about a favorite character or unusual 
fact in your book. 


COOP O OOH Hee eee eee eee EEE EEE EET ETOH EE HEEE ESOS SEES ESTEE OEE EEEEEEHSSES SEES ESET SEES SESE ES EHHEEEEEHHEHOOHTH OSES EOE EEESE OEE EEEE ESET TH EEES OSHS E OED EHHE HESS EE OSSEOESSEOES 


> Students Summarize Have volunteers use 
Reflection #2 on SG p. 16 to summarize how a 
woodchuck gets ready for winter. 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3) used in Lesson 3. 

> Students Summarize Have volunteers use the 
Semantic Map to summarize what they have learned. 


COCO Cee meee rere eee eeee eee EE EEE EE EE HEE EEE TEESE HEHE SESE SEES EEEESE SEES E ESSE OSES OESEES SEES EEESES EEE E SESE HASSE ESSE OSES OSEEE HEHE SESE ODES ESSE EH SESEHOESEEESH SOUS EHESE SEES ORES 


> Predict Ask students what they might learn in this 
section. Record their responses on chart paper. 

> Guided Preview, pp. 22-29. 
pp. 22-23 Some animals do not store food. Mice 
hunt for seeds from plants such as goldenrod, 
asters, and wheat. 
pp. 24-27 What other animals hunt for food? 
Where must they look? 
pp. 28-29 How do you think this fox discovered a 
mouse under the snow? 


POPPER er eee ee eee eee eerrerrrerrrrrrerrys Cire ee reer rere rere errr rr err rece rr eee eee eee eee eee eee Coe Cc 


> Purpose-Setting Students read to find out what 
they will learn. 


> Silent Reading or Group Read-Aloud, pp. 22-29. 
> Students check what they learned. 
> Reciprocal Teaching Ask one student to CLARIFY 


and another to SUMMARIZE. 


Teacher Model 


¢ SUMMARIZE Some animals, such as mice, deer, 
rabbits, and foxes, hunt for food all winter long. 


SOCOM eee eee were eee ee eee ee Eee EEE E EEE hE EEE EEE E EEE SEES EEE E SESE EE EEE HESS SEES EEHEE ESSE OEEEE SEES SEES HESSTOES SOHO OEEEE SESE SESS SOS OO SSSOSSSS ESTES ESEOHESOSSETOSHSES OOH OSEOOS 


> Semantic Map Add hunt for food to Semantic Map 
Poster 6. Ask students to add details. 

>Respond Students discuss, complete, and share 
Reflection #4 on SG p. 17: What animal interests 
you most in this book? Why? 


Be NSN NS ae? 


Animals in Winter 


Cee ee oereroesosesesseeeseeeescoeeeeee 


Revisiting 
(5 minutes) 


POO e eres eee ee ee eee eee eee SEES EHESEESEESEEEES SHEESH OSES EES SEEOS SHOES SEES ESET OO SES ESOS HOSTS SHEET EES 


Reviewing 
(5 minutes) 


Pec er eeeeereeeseesseeeseseseeseseses 


Rehearsing 
(5 minutes) 


Note: After Guided 
Preview, hand out books. 


Cee eee eee reese eee ee eee ED EEE EOE E ESSE EE EEEE SEES ES OESS HOSES SEEESEEEOEEESEEE SEES EESES DESEO ESESSOSED OSS 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


Poe e eee e meee ee eee eee EEE HEHE HEHE ESSE EE OEEEEESEEO ODES E SHEE ESHSE OHO EE EEHESEEEE SE EHOE SHOES HOES OOH OES 


Responding/ 
Reflecting 
(5 minutes) 


y 
a 


> Students reread previously read SOAR TO 
SUCCESS books. 
¢ Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63, or 
Oral Reading Check, TM pp. R64-R81.) 


¢ Coach as needed. 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). 


>Summarize Have volunteers use Semantic Map 


efoceesserercccecceescesscessseesccsesevese 


> Predict Ask students what they might learn in this 
section. Record their responses on chart paper. 

> Guided Preview, pp. 30-32. 
pp. 30-31 You can help to feed animals in winter. 
What food is on the garland? What food is out of 
reach of predators? Why does the tray have 
drainage holes? What is suet? Where are the eaves 
of a house? 
p. 32 Spring comes eventually. How do animals 
know it's spring? 


> Purpose-Setting Students read to find out what 
they will learn. 

> Silent Reading or Group Read-Aloud, pp. 30-32. 

> Students check what they have learned. 

> Reciprocal Teaching Students model strategies. 


Teacher Models 

* CLARIFY On page 30, I’m not sure what garland 
means. The picture shows a long string with 
apples, berries, and other food on it. A garland 
must be a string with fruit or other things on it. 

* QUESTION How can people help animals in the 
winter? 

¢ SUMMARIZE To help animals in winter, people 
can hang garlands of food, seed trays, bird feed- 
ers, and birdhouses. When days grow longer and 
warmer, spring is coming. 


> Respond: Students discuss, complete, and share 
Reflection #5 on SG p. 18: Circle a strategy that 
helped you read this book. 

>Home Connection: Students take home Animals in 
Winter and the Home Connection Letter. 


Level 3, Book 5, Animals in Winter Ee 


4a}UIM UI sjeumUY ‘s 400g ‘€ [2A27 ‘91 ) 


‘IQ\UIM [[e sdoajs pue punors C=) 


ay} UT QfoOY & Ul S908 HI UO], “[[eJ Ot} UI POO} Jo JO] v syea YONYyYOpoom y 


49}UIM 10} Apeas s3a6 yONYDPOOM e Moy aziuewWNS a sp1iq 
a See es — SuICs Pooj Joy yuNY 
seeianorneeseenneneenennd sh ‘ NOI1331743u 


JOyUIM 


“paniasas s}yBy jy Auedwos urjyyt UO}YHNOH @ yYbIJAdoD 


Ur speuuTue 


‘panasas muss jry Kuedwo> UN) YoIyEnoH @ wy6uAdO> 


POoj o10)S 
“‘sulids 
OY} UT yorq Surus0d ud) pur “JoyeaM 
JOULIEM PUL POO} SI o10y) oJOYM Dov] & 0} SUIOS SURI DILISIIA] & & 


“uUMOYs 


ter 


sosuodsai ajduirg “juouIssasse 10} pasn aq }OU pyNoyYs I] “UOISsNosIp 10} 


Win 


in 


aiedaid pue Surpeas roy) jnoqe Yury) wy) day 0} a8ed sty) asn syuapms 


_ueaw ajzesbiw saop yeu [0] 


re dem s1ueUWlIIS 


imals 


An 


tf 


J2}UIM $SId9NS OL wwO? 


ul sjewiuy Q 12}S50d ae re ———— 


Level 3, Book 5 


"pafuasad syy6u |) ‘Auedwo uli UoYYHNoY © YyBUAdoD 


4JO}UIM UI SJEUIIUYY ‘S 400g '€ |@A27 oO 


.(JO]UIM 2Y) UL pOoj puy syeultUe JOYyIO OP MOH,, poyse | 


‘ABaze13s By} pasn NOA Moy ||aL 


ZZ ased (s)a6bed uo Aba}zeJ}s sy} pasn | 


“ABa 243s S14} pasn NOK asaYyM YOO au} Ul ade/d e pul4 


azUeWwWwNsS Ajuel> }1pald 


xog ABaze135 


*yoog siy} peas Nod padjay yeu} ABajesj}s e a]D41D 


“uMoys sasuodsai a[duresg “yudtUSsasse No11317434 
JO} pasn oq j0U PNoys I ‘UOTIssnosIp 10} aredoid pue 
SuIpeas JOY) jNoge Yury) 0) ased sty) osn sjuopMsS 


Ja,UIM 
ul sjeuUYy 


& 4J92UIM UI SJeUIUYy 'S 400g 'E |@A27 


“TOUIM 


[[e OAvo B UT UMOp apisdn ssuLy I BsNvd9Q SOU OU S}SOIOJUT IVq OY], 


éAUM 200g SIU} Ul sow NOA sjsasajzU! |eWUIUe JEU [¥] 


NO11L3317444 


‘JQVUIM SU} Ul }I Jd pu SYOOI JopuN sseis ay) opty AU], 


“uUMOYS 


sasuodsal ojdures “juoUISsosse 10} pasn oq OU P[NoyYs I “UOIssNosIp 


Joy oredaid pue Surpeor Moy) noge Yury} 0} ased sty) sn syuopNIg 


(dawuuns 
ay} ul yea ued Aay} UeY} ssesH Biol yN> sexId Op AU > be 


NOIL3314334 


JO}UINM 
ul sjewiuy 


“pansasad s}yBu jy Auedwos ull UoYyBNoH © IYbiUuAdoD 


rm 
~~ 
= 
Ss 


in 


_ Book 5, Animals 


Level 3 


The Paper Crane 


G9GSSOSCSSSOSSSSSSSSSSESSHSHSHSHOSSSSSHSSSSSSOSHSSSSSSSSSCSSSSSCSESBOe2eESeeeeeeeeeedsd 


by Molly Bang 


JS UmmMAafFy: A mysterious stranger visits a poor roadside restaurant and leaves as payment for 
his meal a simple paper crane. When the restaurant owner claps his hands, the crane comes to life 
and dances. The restaurant prospers again as people come to see the beautiful dancing crane. 


Materials 


Lesson 1 | Lesson 2 3 Lesson 3 : Lesson 4 


* Previously read books ¢ Independent reading * Previously read books ¢ Independent reading 


* The Paper Crane, books : * The Paper Crane, TUES 


pp. 4-11 ¢ The Paper Crane, pp. 20-25 : ¢ The Paper Crane, 
* Posters 1, 2.5)4) wtp eae : Posters 1,2,3,4 | PP. 26-32 
* Student Guide (SG), * Posters 1, 2, 3, 4 * Student Guide (SG), * Posters 1, 2, 3, 4 

pp. 19, 20 : * Student Guide (SG), : pp. 19, 21 : ¢ Student Guide (SG), 
* Strategy Prompts, SG parle * Strategy Prompts, SG pp. 19, 22 

pp. 71-73 : ¢ Strategy Prompts,SG : pp. 71-73 : © Strategy Prompts, SG 
pp. 71-73 pp. 71-73 


¢ Chart paper, markers 
: ¢ Chart paper, markers : : © Chart paper, markers 


¢ Chart paper, markers : 


: * Home Connection 
Letter 


Scaffolding 


[ Strong Teacher Support Moderate Teacher Support || 307.7): Independence - 


| For Book 6 (Category II), 
| continue to coach and model | 
as you encourage students to - 
practice using strategies 
independently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 


Optional Lesson on page R187 of the Teacher's Resource File in this manual. 


WEE] Level 3, Book 6, The Paper Crane 


Lesson 1 


Revisiting 
(5 minutes) | Retelling/Oral Reading 


Check 


¢ Previously read books: 


Lesson 2 


* Group Conference: 
Independent Reading 


Lesson Overview 


Lesson 4 


: « Group Conference: 
Independent Reading 


* Previously read books: 
Retelling/Oral Reading 
Check 


POPS P CHOSE OHSS E EE EEE EH MEOH SEDO EE OEEE SEES SEES SE SEES E EES BEEEESE SESE SE SEOSSEHESSS ESOT HOES SSID ESOS SESS OE OTSSEOESSE OSES OS OESO SHEE SMES SE SSE EESSE SEO OSES SEES SE ESE OED 
° 


Reviewing 
(5 minutes) 


* Review Reciprocal 
Teaching Strategies 
(Posters 2 and 3) 


° 
POCO eee eee eee Eee EEE OEE MPO OEE H SEES ES EEET EES EOS ES EEO ES EES HOSE T OSES SEO STSSEHSESESEOESESESEHEEHESS 


Rehearsing | Students Predict 


(5 minutes) |. Guided Preview 


pp. 4-11 


¢ Key Vocabulary: 
restaurant, travelers, 
guests, manner, host, 
owner 


: * Teacher models 
Summarize 


* Students Predict 


* Guided Preview 
pp. 12-19 


* Key Vocabulary: crane, ¢ Key Vocabulary: 


perform 


: © Review Reciprocal 
Teaching Strategies 
(Posters 2 and 3) 


: « Students Summarize 


¢ Students Summarize 


. ° 
Peeeeercreeressscescsssscsscseseseseee Po ceccccescoseccssssscvosoevessesevces 
. ° 


: © Students Predict : « Students Predict 

: ° Guided Preview : * Cooperative Preview, 
pp. 20-25 pp. 26-32 

* Key Vocabulary: magic, 


overjoyed, flute lowers 


Cee e ee eer eee eee eee eS eH OEE OPE SESE EE OEEESE SE OEESOEEEESESEEEES SEES SSS OS OESESSHEEESOSEESESSOOEESEE EOE SS OMESSHSEHSESEH DESEO ESHEETS EO OES ESHEETS OSEOSEHSESESESESESESSEEHOSOHOHESESESSS 
° . rf 


Reading and | ° Purpose-Setting 
Reciprocal 
Teaching 


(15 minutes) 


¢ Silent Reading 
¢ Check Predictions 


¢ Teacher models 


¢ Purpose-Setting 
: * Silent Reading 
: « Check Predictions 


¢ Teacher models 
QUESTION, 
SUMMARIZE 


¢ Purpose-Setting : ¢ Purpose-Setting 
: * Silent Reading 


* Check Predictions 


: ¢ Silent Reading 
: © Check Predictions 


¢ Teacher models 
QUESTION, 
CLARIFY/PHONICS 


: ¢ Teacher models 
QUESTION, CLARIFY 


Cone meee eee reece sees sees eeembossessesssses sees eee eee STSSEE OES SSOE MESSE TESTE SEEOHSESEESSSSSEESSSOES TEES ONES EESOSSESESESHOHSEDESOEEEEESSSOSSESEESSSS ESE ESEODSETESSOSHSHDESESHS STOOD 


QUESTION, 
CLARIFY/PHONICS 
Responding/ | « Story Map (Poster 4, 
Reflecting | SG. p. 19) 


(5-10 minutes) } . Reflection #1 


(SG p. 20) 


* Story Map (Poster 4, 
SG. p. 19) 

: * Reflection #2 
(SG p. 20) 


* Strategies Discussion 


: * Story Map (Poster 4, 
$4 SG: p, 19) 


: Reflection #4 
(SG p. 22) 


* Strategies Discussion 


¢ Story Map (Poster 4, 
SG. p. 19) 


: * Reflection #3 
(SG p. 21) 


: ¢ Home Connection 


Level 3, Book 6, The Paper Crane <M 


Revisiting 
(5 minutes) 


Lesson 1 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63, or 
Oral Reading Check, TM pp. R64-R81.) 


* Coach as needed. 


Lesson 2 


> Group Conference 
Students discuss independent reading. 
Prompt: Compare the book you are reading 
with the last book you read. Which book do you 
like better? 


POR eee reece reese reese eee eres seHeE hoses Eee SEH EEEE SEES E EHH OEEEEH HEED HEESEOEEHEHEESEHESHESEEEES ESSE HE HEUSH SEES EESESEEEESSEHEHESESHSSEEHSEEESEH OSES OOHHTSSS SEES ESE O OS EES 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used 
strategies with the previous SOAR TO SUCCESS 
book, Animals in Winter and with other reading. 


> Teacher Models Summarize Use Story Map Poster 
4 to summarize the story so far. Point out that stu- 
dents can use their own story maps to summarize. 


Pee eee meee reece reese eres eee eee see be eee ee EEE EE OESE EEE EE SEEESESEEHEEEH EEE O EE EHEESEESEEESEHEEHEEESEEDEEEAEEHESEEEESESEHEESESHESEEEEH SEES HEESEEH HESS EESEEO HEHE EH ESSE ESSE OSES 


Rehearsing 
(5-10 minutes) 


Note: After Guided 
Preview, hand out books. 


> Introduce the Book Show the cover and read 
aloud the title and author. 

> Predict Ask students to predict what the book might 
be about. Write their predictions on chart paper. 


Teacher Model 
* PREDICT / think the paper crane will be able to fly. 
> Guided Preview, pp. 4-11. 
pp. 4-7 This restaurant had lots of guests. When a 
new highway was built travelers did not eat there 
anymore. 


pp. 6-7 The map shows the location of utility poles 
and buildings. It was used to plan a new highway. 


pp. 8-9 A stranger comes in, with a gentle manner. 


pp. 10-11 The stranger eats a big meal, but he tells 
his host, the owner, that he can’t pay for it. 


> Predict Ask students to predict what might happen 
next in the story. Write their predictions on chart 
paper. 

> Guided Preview, pp. 12-19. 
pp. 12-13 The stranger folds a paper napkin into the 
shape of a crane, a kind of bird. He tells the restau- 
rant owner that when he claps his hands, the crane 
will come to life. 
pp. 14-19 People begin to talk about the dancing 
crane. People seem to dance as they tell others about 
the paper crane. They come from far and near to see 
the bird perform. The restaurant is busy again. 


POOR m eee eres seers eres e sess e eee EEE OEEEEE EEE E EEE SHEESH EOHEESE EEE H SESE EHS H HEHEHE EEE EEESH HEHEHE EEP EH ETE HES EEESEEEHEEEEEEHEOEEOEEEEESEHHSES HHS SOHO EHH OHO SEES EEHH HOSED 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to see if their 
predictions were accurate. 


> Silent Reading, pp. 4-11. 
> Check predictions. 


> Reciprocal Teaching After reading, students take 
turns modeling strategies. 


Teacher Models 

* QUESTION What happened when a new highway 
was built near the restaurant? 

* CLARIFY/PHONICS o figure out the second 
word on page 8, | break it into parts | know—even 
and the ending -ing. When | put these parts 
together, | get evening. That makes sense. 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 12-19. 

> Check predictions. 

> Reciprocal Teaching After reading, students take 
turns modeling strategies. 


Teacher Models 

* QUESTION How did the paper crane come to life? 

* SUMMARIZE A restaurant loses customers after a 
highway ts built nearby. When a stranger comes in 
the restaurant, the owner serves him a big meal. In 
thanks, the stranger gives the man a paper crane 
that comes to life when the man claps his hands. 
People come from all over to see the dancing 
crane, and the restaurant is busy again. 


POO eee meee meee were reese eee ee EEeEEe EE bee EE EEE EEE OE EEE EEEEEEEEEEEESE EOE E SEES EEEEEEEEEEEEESE OHS HEHE SESEHOSEUSSESESSESESOSSE DSSS HESESHESSSESESHOSS SOUS OSES SEES OSES SESE HOSES 


Responding/ 
Reflecting 


(5 minutes) 


> Story Map Fill in the 7itle, Setting, Characters, and 
Problem boxes of Story Map Poster 4. Introduce stu- 
dents to their own story maps on SG p. 19. Help 
them to begin filling in their maps. 

> Respond Students discuss, complete, and share 
Reflection #1 on SG p. 20: What is another way the 
stranger might pay for his meal? 


WL) Level 3, Book 6, The Paper Crane 


> Story Map Update the Major Events box of Story 
Map Poster 4 as students update their own story maps. 

>Respond Students discuss, complete, and share 
Reflection #2 on SG p. 20: Why would a dancing 
crane make people want to come to a restaurant? 

> Strategies Discussion Prompt: Did anyone use 
QUESTION? How did QUESTION help you? 


Na US Ca) (a= 


The Paper Crane 


Peer eee soreercorsesccoseecceeeseeee 


Revisiting 
(5 minutes) 


Lesson 3 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63, or 
Oral Reading Check, TM pp. R64-R81.) 


¢ Coach as needed. 


SASS PASS 


Lesson 4 


> Group Conference 
Students discuss independent reading. 
Prompt: Why do you think the author decided to 
write the book you are reading? 


TUTTE TETETT LETTE TTT EEE) CETTE PELE re) Pe Pe 


Reviewing 
(5 minutes) 


Pee ce ososeeeresesseccesseseseseseeees 


Rehearsing 
(5-10 minutes) 


Note: Hand out books 
after Guided Preview in 
Lesson 3 and before 
Cooperative Preview in 
Lesson 4. 


epece errr er rece reece reese seers eee soss sees eeEseH eee 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3) used in Lesson 1. 


> Students Summarize Have volunteers use their 
So far. 


>Predict Ask students to predict what might happen 
next. Write their predictions on chart paper. 


Teacher Model 
* PREDICT / think the crane will fly away. 

> Guided Preview, pp. 20-25. 
pp. 20-21 Time passed. Can you find the paper 
crane in the pictures? 
pp. 22-23 The stranger came back to the restau- 
rant. The owner was overjoyed to see him. 
pp. 24-25 The stranger began to play a flute. 


eeereccssesccsooebe 


> Students Summarize Have volunteers use Poster 4 
and their own story maps to summarize the story 
so far. 


Peder ese ees seer esse eee se ese esse es ESOS OOOOH SHSETEHSOSHOHEH EHS SSO EOD 


> Predict Ask students to predict how they think the 
story might end. Write their predictions on chart paper. 
> Cooperative Preview, pp. 26-32. Have students 
look through the illustrations with a partner. For 
pairs who need help, coach as follows: 
pp. 26-29 What does the crane do when the 
stranger plays his flute? What happens when he 
lowers his flute and stops playing? 
pp. 29-32 After the stranger and the magic crane 
leave, people still come to the restaurant. What are 
the people in the window doing? 


BRAC OO COCO DOC OOOCO TODO CODOUIOOIICO) COCO COC OOCIO OOO COC OCUOOECOO CON COCO OOC OOO C OOO OOO SCOOOOC OOOO UOC! OUT UCU UOC TCS LEAL ATE ai it al i dada aha ta aati ed ti oe el behead 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as you 
coach. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading, pp. 20-25. 

> Check predictions. 
* Reciprocal Teaching After reading, students take 

turns modeling strategies. 


Teacher Models 
* QUESTION How did the owner react when the 
strange man returned? 
¢ CLARIFY/PHONICS / can read the last word on 
page 23 by breaking it into the words over and 
joy and then adding the ending -ed. | get over- 
joyed, which must mean “very joyful.” 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 
> Silent Reading, pp. 26-32. 
> Check predictions. 
* Reciprocal Teaching After reading, students take 
turns modeling strategies. 


Teacher Models 

* QUESTION What happened at the restaurant 
after the stranger flew away on the crane? 

* CLARIFY / didn’t see why the stranger played the 
flute before leaving with the crane. When I reread 
the section, | think that he wanted the crane to 
dance its best as a way of saying good-bye. 


cece vices cee cseecsiee sceecece cebieesccceuplass ceiceeccleviseciee cleseseisn ed se 0109 cece sesielee velit veee se seen anise ¢ ele cep cee devicece6s.c.9e.0elsesieleies eve .o cleisie:s 00'0'e esiesie ceieeceicvesiceseciceecsse ccc %seeee 


Responding/ 
Reflecting 
(5 minutes) 


y 
BA 


>Story Map Have students update their own story 
maps. Then, invite them to volunteer details as you 
update Story Map Poster 4 together. 

>Respond Students discuss, complete, and share 
Reflection #3 on SG p. 21: Would you like to eat a 
meal in this restaurant? Why or why not? 


>Story Map Have students complete their own story 
maps and fill in Story Map Poster 4. 

>Respond Students discuss, complete, and share 
Reflection #4 on SG p. 22: Students write about the 
strategy they used most in the story. 

>Home Connection Students take home The Paper 
Crane and the Home Connection Letter. 
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Book 6 


Level 3, 


baby Whales Drink Milk 


by Barbara Juster Esbensen 


S ummMafFy: This informational book introduces Note: It is not necessary for students to know or be held 
facts about whales, stressing the characteristics they responsible for all the facts presented in the book. The pur- 
have in common with other mammals. It describes the pose of these lessons Is to help students learn strategies for 
birth of a baby humpback whale, the first year of its life, comprehending informational text. 

and migration patterns, «CSCS nn nnnnnenn nnn nvnnenvcennenescenencnnsecescevesceesscens 
Materials 


Lesson 1 | Lesson 2 , Lesson 3 : Lesson 4 


¢ Previously read books : ¢ Independent reading : ¢ Previously read books * Independent reading 
* Baby Whales Drink Pooks : * Baby Whales Drink books 

Milk, pp. 4-9 : ¢ Baby Whales Drink =: Milk, pp. 18-23 : * Baby Whales Drink 
* Posters 1, 2, 3, 5 pipe aa : © Poster 1, 2, 3,5 MST hse) 
* Student Guide (SG), : * Poster 1, 2, 3,5 : * Student Guide (SG), : ° Poster I, 2, 3,5 

p. 23 : © Student Guide (SG), : p.24 : * Student Guide (SG), 
Strategy Prompts, SG : ?- 25 : * Strategy Prompts, SG : P- 25 

pp. 71-73 ¢ Strategy Prompts, SG pp. 71-73 * Strategy Prompts, SG 
arena : © Pencils and markers : PP: 71-75 
: * Pencils and markers: : * Pencils and markers 


* Pencils and markers 


: »* Home Connection 
Letter 


Scaffolding 


Moderate Teacher Support 


| Strong Teacher Support - . Student indepen 


For Book 7 (Category Il), 
continue to coach and model 
as you encourage students to 
practice using strategies 
independently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R188 of the Teacher’s Resource File in this manual. 


Level 3, Book 7, Baby Whales Drink Milk 


Lesson 1 


Revisiting 
(5 minutes) 


* Previously read books: 
Retelling/Oral Reading 
Check 


Lesson 2 


* Group Conference: 
Independent Reading 


Lesson Overview 


Lesson 3 


: * Previously read books: 
Retelling/Oral Reading 


Check 


Lesson 4 


: * Group Conference: 
Independent Reading 


. 
POeeeeEeeOEEOeeeeeeeeee reer CeCe eee reer errr re ere re rerrr errr rr rere (EEC er errr errr re rrr eee 
. ° 


Reviewing 
(5 minutes) 


* Review Reciprocal 
Teaching Strategies 
(Posters 2 and 3) 


Rehearsing 
(5-10 minutes) 


¢ K-W-L/Question 

* Guided Preview, 
pp. 4-9 

¢ Key Vocabulary: 


enormous, mammal, 
humans, hatch, calf 


¢ Teacher models 
Summarize 


: ¢ K-W-L/Question 
* Guided Preview, 
pp. 10-17 
* Key Vocabulary: 
: humpback, northern, 


Pacific Ocean, gigantic, : 


canoe, blowholes, 
spouting, muscles, 
squirts 


: « Students Summarize 


: « K-W-L/Question 


¢ Guided Preview, 
pp. 18-23 


: © Key Vocabulary: 
: warm-blooded, 
temperature, 
cold-blooded, 


Fahrenheit, bristles, 


blubber 


: « Students Summarize 


¢ K-W-L/Question 

* Cooperative Preview, 
pp. 24-32 

¢ Key Vocabulary: 
southern, krill, baleen, 
feathery 


. 
Pee eee eee eee eee eee eee Eee eee se see EEEE EEE EEE EE HEE HEHEHE EE EE MEE SESEEHOEEOT ES OEOEEEEEEOHSESHEHESSHODSESESSSESEOHSSSSHSHSHHEHEHESSSEHOHESS OTHE HEHE HO EHSSSE SESE EESEOSSOOOEE OD 
. ° 


Reading and |° Purpose-Setting 
Reciprocal 
Teaching 


(10-15 minutes) 


¢ Silent Reading 
¢ Check Questions 


¢ Teacher models 
QUESTION, CLARIFY 


* Purpose-Setting 
: * Silent Reading 
: « Check Questions 


* Teacher models 
QUESTION, 
CLARIFY/PHONICS 


¢ Purpose-Setting 


* Silent Reading 


* Check Questions 


¢ Teacher models 
CLARIFY 


* Purpose-Setting 
: * Silent Reading 
: * Check Questions 


: ¢ Teacher models 
SUMMARIZE 


eee e eee ececeercccenesceseseebesseesesersseseessessseessesssssssesmesssssssssssesesssessssssessserssseseetsssssssssssssssessssssssusssssosssssetsssssssssessssessssseresseesseseeeees 


Responding/ 
Reflecting 
(5 minutes) 


¢ K-W-L (Poster 5) 


¢ Reflection #1 
(SG p. 23) 


* Strategies Discussion 


¢ K-W-L (Poster 5) 


: * Reflection #2 
: (SG p. 23) 


: « Reflection #3 
: (SG p. 24) 


* Reflection #4 
: (SG p. 25) 


: « Strategies Discussion 


: ¢ Home Connection 


Level 3, Book 7, Baby Whales Drink Milk CC 


Baby Whales 
Drink Milk 


Cee e eee ereeseeceseeeeeeeeesseeeeesees 


Revisiting 
(5 minutes) 


Reviewing 
(5 minutes) 


Rehearsing 
(5-10 minutes) 


Note: After the Guided 
Preview in Lessons 1-4, 
hand out books. 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


Responding/ 
Reflecting 


(5 minutes) 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63 
or Oral Reading Check, TM pp. R64-R81). 


¢ Coach as needed. 


* Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used 
strategies with the previous SOAR TO SUCCESS 
book Paper Crane and with other reading. 


> Introduce the Book Show the cover. Read aloud the 
title and author. 

> K-W-L Introduce the K-W-L Poster (Poster 5). Ask 
students what they already know about whales and 
list their responses in the K column. Ask students 
what they would like to learn about whales. List 
their questions in the W column. 

> Guided Preview, pp. 4-9. 
pp. 4-5 Whales are enormous compared to fish. 
A whale is a mammal. 
pp. 6-7 All of the animals shown here, even 
humans, are mammals. 
pp. 8-9 Mammals do not hatch from eggs. All 


mammals, including this whale calf, are born alive. 


> Refer to Posters 2 and 3. Remind students to 
use these strategies as they read. 

> Purpose-Setting Students read to answer their 
W questions. 

> Silent Reading, pp. 4-9. 

> Students check to see whether their questions 
were answered. 

> Reciprocal Teaching Call on students to take 
turns modeling strategies. 


Teacher Models 
* QUESTION What do animals such as dogs, horses, 
pigs, humans, and whales have in common? 
* CLARIFY / didn’t know what enormous meant. 
When | reread page 4 and looked at the picture, 
| guessed that it means huge. This makes sense. 


>K-W-L Ask students what they learned about 
whales as you fill in the L column of K-W-L Poster 5 
together. 

> Respond Students discuss, complete, and share 
Reflection #1 on SG p. 23: How are whales different 
from fish? 


eae AG) Level 3, Book 7, Baby Whales Drink Milk 


Lesson 2 


> Group Conference 


Students discuss independent reading. 


Prompt: What is your book about? 
Tell about your favorite part so far. 


SECC H HCO H HEHEHE EEO EEESO HES ESE EEE E HOSE EEE HOES EE OEDE EHTS TEESE SESE SESE SEES EE SEES SESS H OSES SOSEEHPH SHEE HOSES EOE EOE E EEE EEE TESTES SESE SOOO ESTEE ES OSEE SESE EEE O EEE EOOS 


¢ Teacher Models Summarize Use the K-W-L 
Poster to summarize the book so far. 


SOOO OSCE EET E HET OEE ES ESET E OSES SHEED EEE HOSE ES OSE HHESE HEHE EEESE SHEETS OOOO SEES TE SESH OEE EESESE DHHS EETE EEE OO HHS ESO EHOEEEEEE SHEE EEO EET ESSE EOE SEES EEO OHE SESE ESE EOEES 


> K-W-L/Question Ask students to think of questions 
to add to the W column of K-W-L Poster 5. 

> Guided Preview, pp. 10-17. 
pp. 10-11 Humpback whales spend part of the year 
in the northern Pacific Ocean and part of the year 
in warmer oceans. Notice the contrast between the 
snow-covered mountains and the desert landscape 
in the background. 
pp. 12-13 A baby whale is gigantic—about the size 
of a canoe. The mother whale shows the calf how to 
breathe through its blowholes. 
pp. 14-15 When a whale is spouting, it shoots air 
out of the top of its head. 
pp. 16-17 With special muscles, the mother whale 
squirts milk into the calf’s mouth. 


SPOR ROSS O STEELE HEEEH EEE OE EEEOEEEEED ESE EEEEEE SHEET HESS EEE SESET ESHEETS EEEEEEHESOEHSESEHESS OSHS SEHESE SOTHO EHUD ESE SS EES SESH OEE H DESEO ESSE EEES OHHH EEE EOE EEE EEEEEDES HOH OSOS 


> Purpose-Setting Students read to answer their new 
W questions. 

> Silent Reading, pp. 10-17. 

> Students check to see whether their questions 
were answered. 

> Reciprocal Teaching Call on students to take 
turns modeling strategies. 


Teacher Models 

¢ QUESTION What is a blowhole? 

* CLARIFY/PHONICS 7o figure out the word gigantic 
on page 12, I'll look for chunks that | know. | know 
gan and tic. When | put them together, | get gantic. 
In the first chunk, g-i, the g could be pronounced 
like a /\/ or a /g/. I'll try /\/ as in giant. That sounds 
right: gi-gan-tic. 


TOR H RO ee Ceo eee OEE EET SEES HESS OEE E DESEO EEE EES OS EEE EOE EOSES OSES EEE EHHES ES EOE SHOES OSES SEES SETHE SED EH EIESOOSSOEHSEOEEEESEOTE SESE DOES OOOOH E OSTEO OEE EEE OEE DCEO EEO OEE OE SEED 


> K-W-L Ask students what they learned about 
whales as you fill in the L column of K-W-L 
Poster 5 together. 

»Respond Students discuss, complete, and share 
Reflection #2 on SG p. 23: Summarize how a whale 
breathes. 


Baby Whales 
Drink Milk 


Poor eorcecerecesecesceeseseeseseseses 


Revisiting 
(5 minutes) 


Lesson 3 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63 
or Oral Reading Check, TM pp. R64-R81). 


¢ Coach as needed. 


Lesson 4 


> Group Conference 
Students discuss independent reading. 


Prompt: Would you recommend your book to 
others? Why or why not? 


Pee meee rere eases eee esse ee eee EEE See eee Pees OEE SESE EHET SEDO EH OS OOH EEEH ESSE OSES SEEEEESES EEE SESESES SHOTS HOOSTS OSES ESSE OSD OSSS SHOES OSH OSSOSOSSSSHSETH HHT IHOHSO OHHH EHEHOEHOSOOES 


Reviewing 
(5 minutes) 


> Students Summarize Have volunteers use their 
responses to Reflection #2 (SG p. 23) to summarize 
what they have learned about how a whale breathes. 


> Students Summarize Have volunteers use the 
K-W-L Poster to summarize what they have learned 
about whales so far. 


eee eee eee e eee eee eee OO e EEO eee EEO EES EEE SEE EEEEEHESESEEOES SE EEESOOEEESEHESESESOSES OE EEESHEEHES SHEESH SS OTESE HOSS E THESE HOHE SOOSOSOETSSHOHOSES OSES ESOEESH DSSS OOESE SHEE SOOOED 


Rehearsing 
(5-10 minutes) 


>K-W-L/Question Ask students what other questions 
they have about whales. Record their questions in 
the W column of the K-W-L Poster. 

> Guided Preview, pp. 18-23. 
pp. 18-19 Mammals, including whales are warm- 
blooded. Fish are cold-blooded. Like humans, a 
whale’s temperature on a thermometer is always 
the same. The temperature of humans is usually 
about 98.6 degrees Fahrenheit. 
pp. 20-21 Whales have little hair, only a few 
bristles on their heads. The museum model 
shows the whale’s fat layer, called blubber. 
pp. 22-23 Whales make many different sounds 


that are like songs. 


>K-W-L/Question Ask students what other questions 
they have about whales. Record their questions in 
the W column of the K-W-L Poster. 

> Guided Preview, pp. 24-32. 
pp. 24-25 The map shows the summer and winter 
homes of northern and southern humpback whales. 
pp. 26-27 Whales eat a tiny animal called krill. 
The illustration shows krill magnified many times. 
Humpback whales catch the tiny krill with 
feathery plates called baleen [buh-leen], 
that act like a strainer. 
pp. 28-29 When the baby whale gets bigger, it 
must make a long journey north with its mother. 
pp. 30-31 Compare the sizes of the whales and 
read aloud the captions. 


eee eee e eee eee eee ee eee eee Sees e HES EE bees ss SESE EEEEESEOEOHO EOE EEEOHESE SHOES SE EESS SSS OTSSSEEESSES HESS EEHEF EEE TSSESOESOSEDSSSHSHSSSHOHES OHHH SHOSOS EH OSHS OHSS SESS OOOH OEHHSEEED 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to answer their 
W questions. 

> Silent Reading, pp. 18-23. 

» Students check to see whether their questions were 
answered. 

> Reciprocal Teaching Ask one student to model 
CLARIFY and another to model SUMMARIZE. 


Teacher Model 
* CLARIFY /‘m not sure what warm-blooded means. 
First I'll reread the page. Then I'll think about what | 
know. | know that mammals are warm-blooded and 
that |am a mammal. My temperature is mostly the 
same. So warm-blooded means that the temperature 
inside the body doesn’t change. That makes sense. 


>» Purpose-Setting Students read to answer their 
W questions. 

> Silent Reading, pp. 24-32. 

> Students check to see whether their questions 
were answered. 

> Reciprocal Teaching Call on students to take 
turns modeling QUESTION and SUMMARIZE. 


Teacher Model 
* SUMMARIZE Whales move to oceans in the south 
or north in the winter and summer. Humpback 
whales eat krill. Baby whales eat krill when they 
grow bigger. There are many different kinds of 
whales, and places where you can go to see whales. 


PPerererrrrrerreerree ee ee ree errr reer rind Serer eee ere) od 


Responding/ 
Reflecting 


(5 minutes) 


y 


a 


> K-W-L Ask students what they learned about 
whales as you fill in the L column of K-W-L 
Poster 5 together. 

»Respond Students discuss, complete, and share 
Reflection #3 on SG p. 24: What kinds of sounds 
do whales make? Why do you think they make 
these sounds? 


>K-W-L Add final details to the K-W-L Poster, and 
discuss what students have learned. 


» Respond Students discuss, complete, and share 
Reflection #4 on SG p. 25: Which strategy helped 
you read your favorite section of the book? 

>Home Connection Students take home Baby 
Whales Drink Milk and the Home Connection Letter. 
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Level 3, Book 7, Baby Whales Drink Milk EC 


| Bicycle for Rosaura 


by Daniel Barbot 


S ummMafry: Sefora Amelia's pet hen, Rosaura, wants a bicycle for her birthday. Amelia shops in vain for 
the unusual gift, until a strange peddler agrees to build the bicycle, to Rosaura’s delight. 


Materials 


Lesson 1 : Lesson 2 7 Lesson 3 : Lesson 4 


* Previously read books : * Independent reading * Previously read books : * Independent reading 
A Bicycle for Rosaura, ; P0Oks + A Bicycle for Rosaura, i 00ks 
pp. 2-7 : * A Bicycle for Rosaura, : pp. 12-17 : * A Bicycle for Rosaura, 
* Posters 1, 2, 3, 4 ee : © Posters 1, 2, 3, 4 UP at 
* Student Guide (SG), : * Posters 1, 2, 3, 4 * Student Guide (SG), * Posters 1, 2, 3, 4 
pp. 26, 27 : * Student Guide (SG), : pp. 26, 28 : * Student Guide (SG), 
¢ Strategy Prompts, SG : pp. 26,27 * Strategy Prompts, SG pp: 26, 29 
pp. 71-73 : © Strategy Prompts, SG : pp. 71-73 : © Strategy Prompts, SG 
¢ Chart paper, markers ppt Tt * Chart paper, markers PERT tal> 
: ¢ Chart paper, markers : : ¢ Chart paper, markers 
* Home Connection 
Letter 


Scaffolding 


Strong Teacher Support | Moderate Teacher Support | Student Independence 


For Book 8 (Category II), 
continue to coach and model 
as you encourage students to 
practice using strategies 

independently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R189 of the Teacher's Resource File in this manual. 


EL] Level 3, Book 8, A Bicycle for Rosaura 


Lesson 1 


Revisiting 
(5 minutes) 


Check 


POOR eee ee meee eee eO eee ee tee Hee eee EHO EOEE DHSS ES ESSE ESSE SE OES SESE ES EESSS OES ESESSEEESHEH SHES SOO ESS ESESE SESE SEEESSEEEEES SEUSS HOES SOMES OOESOSOEOO EHO EDESES OSES O OSES OEOS 


Reviewing 
(5 minutes) 


* Review Reciprocal 
Teaching Strategies 
(Posters 2 and 3) 


¢ Teacher models 
PREDICT 


¢ Students Predict 


Rehearsing 
(5-10 minutes) 


* Previously read books: 
Retelling/Oral Reading 


Lesson 2 


: « Group Conference: 
Independent Reading 


: « Students Summarize 


* Students Predict 


* Guided Preview 
pp. 8-11 


* Guided Preview pp. 2-7 * Key Vocabulary: 


¢ Key Vocabulary: parrot, 


twin canaries, 
handsome, bicycle 


Pee meee reese ee eres ee ee Ese MPeeee ee EEE ES EE SESE EE OES ESE ESSE SOOO S MES EESTEHSESESS OSES EH OEESOOSESESESEEESO SEES ES SHSS SS EESEH SHEESH SS ESTO OSHS SE OUST E OSES SSS EHSO OSES ED SOSESEESSE EES 


Reading and | ° Purpose-Setting 
Reciprocal 
Teaching 


(10-15 minutes) 


¢ Silent Reading 
* Check Predictions 


¢ Teacher models 
CLARIFY/PHONICS 


Responding/ 
Reflecting 
(5 minutes) 


¢ Story Map (SG p. 26) 


° Reflection #1 
(SG p. 27) 


* Strategies Discussion 


response, catalog, 
disappointed, awfully 


* Purpose-Setting 
: © Silent Reading 
: © Check Predictions 


* Teacher models 
QUESTION, 
SUMMARIZE 


¢ Story Map (SG p. 26) 


: * Reflection #2 
(SG p. 27) 


Lesson Overview 


Lesson 3 


+ Previously read books: 


Retelling/Oral Reading 
Check 


: « Review Reciprocal 
Teaching Strategies 
(Posters 2 and 3) 


* Students Summarize 


: * Students Predict 


* Cooperative Preview 
pp. 12-17 


* Key Vocabulary: 

: harmonicas, wind 
chimes, penknives, 
lunar, calendar, span, 
complicated, formulas 


* Purpose-Setting 
* Silent Reading 
: « Check Predictions 


¢ Students model 
strategies 


¢ Story Map (SG p. 26) 


: * Reflection #3 
(SG p. 28) 


 * Strategies Discussion 


Level 3, Book 8, A Bicycle for Rosaura ESV 


Lesson 4 


: « Group Conference: 
Independent Reading 


: « Students Summarize 


: « Students Predict 


* Cooperative Preview 
pp. 18-24 


* Key Vocabulary: 
endless, delighted, 
grocery, Venezuela 


* Purpose-Setting 
: * Silent Reading 
: * Check Predictions 


* Teacher models 
QUESTION, 
SUMMARIZE 


* Story Map (SG p. 26) 


: « Reflection #4 
: (SG p. 29) 


: * Home Connection 


iS 


{ 2 


A Bicycle for 


Revisiting > Students reread previously read SOAR TO > Group Conference 
(5 minutes) SUCCESS books. Students discuss independent reading. 
* Have one student read silently and retell OR read Prompt: Let's look at the books you are reading 
aloud a section of a previously read book. Note now. How are they different? 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63 
or Oral Reading Check, TM pp. R64-R81). 
* Coach as needed. 
Reviewing > Students review Reciprocal Teaching strategies > Students Summarize Have students summarize the 
(5 minutes) (Posters 2 and 3). Students tell how they used strate- story so far using Story Map Poster 4 and their own 
gies with the previous SOAR TO SUCCESS book Baby story maps (SG p. 26). 
Whales Drink Milk and with other reading. 
Rehea rsing > Introduce the Book Show the cover. Read aloud > Predict Ask students to predict what will happen 


(5-10 minutes) 


Note: After the Guided 
Preview in Lessons 1 
and 2, hand out books. 


the title and author. Tell students that Rosaura is the 
name of the hen pictured on the cover. 

> Predict Ask students to predict what will happen in 
the story. Record predictions on chart paper. 


Teacher Model 

* PREDICT | think the hen will not be able to ride a 
real bicycle. 

> Guided Preview, pp. 2-7. 
pp. 2-3 Here is Sefiora Amelia with her pets, 
including a parrot and twin canaries. 
pp. 4-7 Sefiora Amelia is talking with her handsome 
hen, Rosaura. Maybe they are talking about a 
bicycle. A talking hen shows that parts of this 


story are fantasy and could not really happen. 


next. Record predictions on chart paper. 

> Guided Preview, pp. 8-11. 
pp. 8-9 | wonder what response Sefiora Amelia 
will get in the city. Can she find a bicycle for a hen 
in a catalog? The words in the illustration are in 
Spanish. You can find the words Bicimévil (moving 
bicycle) and E/ Palacio de las Bicicletas (The Palace 
of Bicycles). 
pp. 10-11 Senora Amelia looks awfully 
disappointed here. 


SEHR S OTOH HET TEESE EEE ESTES EEE E EEE OEE EEEES ESSE EEE E ESSE EEE SEEEE TESTES EESEEEEEESEOESE SEES OHEEOEOEODEEEUHHES EE EEEE OEE E SEES SEES ESEES ESSE SEES E DOSE EES SO EEE EE EE EEE ESEOOEES 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to see if their 
predictions are accurate. 

> Silent Reading, pp. 2-7. 

> Check predictions. 


> Reciprocal Teaching Students take turns modeling 
strategies. 


Teacher Model 
* CLARIFY/PHONICS 7o read this word [point to 
the word exclaimed on page 5], I'll take away the 
suffix ed. Then I'll look for chunks that I know. The 
first chunk is ex. The next chunk is cl, like the 
word close. The next chunk is aim. When I add the 
ed ending | get ex-cl-aim-ed. That makes sense. 


> Purpose-Setting Students read to see if their predic- 
tions are accurate. 


> Silent Reading, pp. 8-11. 
> Check predictions. 


> Reciprocal Teaching Students take turns modeling 
strategies. 


Teacher Models 

* QUESTION Why is Sefiora Amelia disappointed 
after her day of shopping? 

* SUMMARIZE Seriora Amelia tries to find a bicycle 
for Rosaura but she doesn’t find one anywhere. 
She is disappointed and begins to think it is 
hopeless to keep looking. 


TREO eee e eer oereeeereesesee eee eesee seb ee eesee eee eee ESE SEE EE SEESE SOLES OES EESEHSOSEHOSHESEEOESEESESEEEETESEHOSETES ESSE ESSE SESE SEE HESS ESESEESSOSES OSE DESEO EES E Eee eeeeeeeeeeesecoes 


Responding/ 
Reflecting 


(5 minutes) 


> Story Map Have students begin their own story 
maps (SG p. 26) and fill in Story Map Poster 4. 

> Respond Students discuss, complete, and share 
Reflection #1 on SG p. 27: Why does Rosaura the 
hen want a bicycle for her birthday? 

> Strategies Discussion Prompt: Did anyone use 
QUESTION? How did it help you? 


oe Bae Level 3, Book 8, A Bicycle for Rosaura 


> Story Map Have students add to the Major Events 
box on their own story maps (SG p. 26) and update 
the Story Map Poster. 


> Respond Students discuss, complete, and share 
Reflection #2 on SG p. 27: What would you do if 
you had to find a bicycle for a hen? 


Oe WS EY “Ti 7 
Se KOO SV Ch. 


A Bicycle for 
Rosaura 


PO e Oe eer ereeeeseseesereeeeeesscoreeos 


Revisiting 
(5 minutes) 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63 
or Oral Reading Check, TM pp. R64-R81). 


* Coach as needed. 


Lesson 4 


> Group Conference 
Students discuss independent reading. 


Prompt: How do you predict your book will end? 
If you already know the ending, did it surprise you? 
Why or why not? 


POPP e meee e ee eeee sere seers ee eses eee ESE OEE E SEES ESESE SESE ESEESE OSES EOHEESESESSOSHSSE HOSES SHESESEEHEHEEHTEEEHESEEEEESEOOSEES ESET OS ESET EE EEE HEHE SHOT OH EEE E HEHEHE OES E REESE EES 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). 

> Students Summarize Have students summarize the 
story so far using their own story maps (SG p. 26). 


> Students Summarize Have students summarize the 
story so far using their own story maps (SG p. 26). 


CORR e meee eee e ee eee eee eee EE EEE ES EEH EEE EEE TEE ESESEEOESEEOHTE DEES HE ETESEEHEHEHOEEHHESE SEO OEEH OEE ESESEH ESET SHEE HEHEHE OSES SEES TEESE SEEEESESEEE SESE D SETH DEES HES ESO EEE SEED 


Rehearsing 
(5-10 minutes) 


Note: For Cooperative 
Preview, hand out books 
in advance. 


> Predict Have students predict what will happen 
next. Record predictions on chart paper. 

> Cooperative Preview, pp. 12-17 Have students look 
through the illustrations with a partner. For pairs that 
need help, coach as follows: 
pp. 12-13 Here is a new character. He is carrying 
strange things in his backpack, such as harmonicas, 
wind chimes, and penknives. 
pp. 14-15 Maybe this man will help Sefiora Amelia. 
What is a lunar calendar? What is the span of 
the hen’s wings? 
pp. 16-17 The strange man is working out 
complicated formulas. 


>Predict Students predict how the story will end. 
Record predictions on chart paper. 

> Cooperative Preview, pp. 18-24. Have students 
look through the illustrations with a partner. For 
pairs that need help, coach as follows: 
pp. 18-19 The days seem endless while Senora 
Amelia waits for the bicycle for Rosaura. 
pp. 20-24 Rosaura seems delighted with her 
present. Here she’s riding to the grocery store 
in Venezuela, the country that she lives in. 


Peer meee rere reer reese esse ee oess esses bese ee EE ese ESSE OEE EOESSS OSES SEES EE SESHSESESESOESEESEESES SEEPS ESTOS EEE S EEE ESESOSSESO SESH DEES H OHSS OES EMSS SEEDS EEESE SESE OO EEES 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as need- 
ed. Encourage students 
to use wording from the 
Strategy Prompts (SG 

pp. 71-73) to get started. 


» Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to see if their pre- 
dictions are accurate. 


> Silent Reading, pp. 12-17. 
> Check predictions. 
> Reciprocal Teaching 
* Call on students to take turns modeling strategies. 


> Purpose-Setting Students read to see if their pre- 
dictions are accurate. 
> Silent Reading, pp. 18-24. 
> Check predictions. 
> Reciprocal Teaching 
* Ask one student to model QUESTION and 
another student to model SUMMARIZE. 


Teacher Models 

* QUESTION What did the strange man forget to 
do when he built Rosaura’s bicycle? 

¢ SUMMARIZE After many days, the strange man 
brings the bicycle to Sefiora Amelia. Rosaura ts 
very happy to get the bike on her birthday. She 
rides it to the grocery store every day but the 
man forgot to put brakes on it. 


Pomme meee eee eee e eres ee eee eee EEE eee EEE SO EEE OSES E ESSE ESSE EE ESSE EEEEE EE EEETEEHSHEE SESE EEEEESTE ESET SEP S SHAE SEES SHEE EEEEEEHESHSEEEESEEEHSSOHESEH SEES OEE SSO SEES OHHH SEEDS 


Responding/ 
Reflecting 
(5 minutes) 


y N 
ra 


> Story Map Students add to the Major Events box 
on their story maps (SG p. 26) and update the Story 
Map Poster. 

> Respond Students discuss, complete, and share 
Reflection #3 on SG p..28: What seems strange 
about the man who comes to the town? 


> Story Map Have students complete the Outcome 
box on their story maps (SG p. 26) and Poster 4. 


> Respond Students discuss, complete, and share 
Reflection #4 on SG p. 29 about their strategies. 


>Home Connection: Students take home A Bicycle 
for Rosaura and the Home Connection Letter. 
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_ Book 8, 


Level 3 


The Wonder of Bald Eagles 


by Eileen Foran 
photography by Tom and Pat Leeson 


SPSS SHHESEHOHOTHEHESHHHTEHTHSESHSEHHE SHEE SOOO OEE EEEE ESET OEE HOSE HEOOES 


S UMMakFy: Text and photographs explain the char- Nofe: It is not necessary for students to know or be held 


acteristics and survival needs of the bald eagle. Readers responsible for all the facts presented in the book. The pur- 
learn about the bald eagle’s nesting habits, its hunting pose of these lessons is to help students learn strategies for 
skills, and threats to its habitat. comprehending informational text. 

Materials 


Lesson 1 : Lesson 2 Lesson 3 | Lesson 4 : Lesson 5 


* Previously read books + Independent reading * Previously read books : ¢ Independent reading * Previously read books 


* The Wonder of Bald BUOKS * The Wonder of Bald Bene * The Wonder of Bald 
Eagles pp. 4-11 : * The Wonder of Bald : Eagles pp. 18-35 : * The Wonder of Bald : Eagles pp. 44-48 


“Posters 1,2,3,5 | FAQIeSPP.I2-17 Es posters1,2,3,5 | Eagles PP.36-43 —: . posters 1, 2,3, 5 


* Student Guide (SG): * Posters 1, 2, 3,5 : * Student Guide (SG): * Posters 1, 2, 3, 5 : + Student Guide (5G) 
p. 30 : * Student Guide (SG) : p.31 : ¢ Student Guide (SG) : p.32 


° Strategy Prompts, SG p30 ° Strategy Prompts, SG ree * Strategy Prompts, SG 


pp. 71-73 : * Strategy Prompts, SG : pp. 71-73 : * Strategy Prompts, SG : pp. 71-73 


pp. 71-73 pp. 71-73 


* Pencils and markers : © Pencils and markers 


: © Pencils and markers 
: © Pencils and markers: : © Pencils and markers 


* Home Connection 
Letter 


Scaffolding 


Strong Teacher Support ) Moderate Teacher Support Student Independence _ i 


For Book 9 (Category II), 
continue to coach and model 
as you encourage students to 
practice using strategies 
independently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R190 of the Teacher’s Resource File in this manual. 


oh 56 Level 3, Book 9, The Wonder of Bald Eagles 


Lesson 1 


Lesson Overview 


Lesson 2 


Lesson 3 


Lesson 4 


Lesson 5 


Revisiting | Previously read: * Group Conference: * Previously read 


: © Group Conference: : « Previously read 


(5 minutes) | books: Retelling/ : Independent books: Retelling/ Independent books: Retelling/ 
Oral Reading Reading Oral Reading Reading Oral Reading 
Check Check Check 

Reviewing | + Review Reciprocal : * Teacher models _: * Review Reciprocal : * Students : + Students 

(5 minutes) | Reading Strategies : Summarize Reading Strategies Summarize : Summarize 

(Posters 2 and 3) : : (Posters 2 and 3) : 
: © Students 
Summarize 


‘ 
: 8 
SOORCOCCLHCCOCUSORDECOOOUCO! BoocbadcpadnctioascaosnBoonde strisvale'sieleiais stele siete sieisiaicieieieteleteletatele’s pielala steleersieioteta’s 010 sie/e)e'a(e eisiclelais ein\e niele aleieiaisielele sierelcisie eis sleleis sisleisaisic Seisieisicie ocie's ocs'sieisweis seis islets sic 


Rehearsing 
(5-10 minutes) 


¢ K-W-L/Question 

* Guided Preview 
pp. 4-11 

* Key Vocabulary: 


: * K-W-L/Question 


: ¢ Guided Preview 
pp. 12-17 


; *¢ Key Vocabulary: 


: © K-W-L/Question 


| ° Guided Preview 


* Key Vocabulary: 


pp. 18-35 


: « K-W-L/Question 


* Guided Preview 


pp. 36-43 


¢ Key Vocabulary: 


: ¢ K-W-L/Question 


* Cooperative 
Preview 
pp. 44-48 


symbol, bald, carrion, swoop, eaglets, down, binoculars, : « Key Vocabulary: 
soaring, recognize, : talons, rough fledging, barren, tropical, : endangered, 
layers, feathers immatures grasslands destroys, protect 


: © Teacher models 


QUESTION 


. 
COCO o eo CeCe E EEE EOHET SEEMS ESOS EE EEEEOEESSEEHOES ESOS SE MEH EOS SEES SH ESSSS OSES SESE SED EEE ESHSHO SOO ESESHOESESHEESO TOSSES OSES TEESE ESOS ESEESESHOEESEHEEHE SHEESH EOSEO EEE OOEES 
° . 


Reading and |° Purpose-Setting ¢ Purpose-Setting : ¢ Purpose-Setting ¢ Purpose-Setting * Purpose-Setting 
Reciprocal * Silent Reading: * SilentReading : * SilentReading —:  SilentReading _: « Silent Reading 
Teaching 


(10-15 minutes) 


* Check Questions 
¢ Teacher models 


: © Check Questions 
* Teacher models 


: © Check Questions 


: © Check Questions 
¢ Students model 


: « Check Questions 


: ¢ Teacher models : ¢ Teacher models 


CLARIFY/PHONICS QUESTION CLARIFY/PHONICS SUMMARIZE and SUMMARIZE 
: CLARIFY 
Responding/ |+ K-W-L fe K-WEL ie K-W-L t ® K-WEL fe KWL 
Reflecting | (Poster 5) (Poster 5) (Poster 5) (Poster 5) (Poster 5) 
(5 minutes) | . Reflection #1 i + Reflection #2  {+Reflection#3 + Reflection #4 — = Reflection #5 
(SG p. 30) (SG p. 30) (SG p. 31) (SG p. 32) (SG p. 32) 
* Strategies : « Home Connection 
discussion : 


Level 3, Book 9, The Wonder of Bald Eagles 


The Wonder of 
Bald Eagles 


Pee eeerercceeeerccrereceeseseseesees 


Revisiting 
(5 minutes) 


Reviewing 
(5 minutes) 


Rehearsing 
(5-10 minutes) 


Note: After Guided 
Preview in Lessons 1 
through 4, hand out 
books. For Cooperative 
Preview, Lesson 5, hand 
out books in advance. 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the Teacher 
Models as needed. 
Encourage students to 
use wording from the 
Strategy Prompts 

(SG pp. 71-73) to 

get started. 


Responding/ 
Reflecting 


(5 minutes) 


Lesson 1 


> Students reread previously read SOAR TO 


SUCCESS books. 

+ Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63 
or Oral Reading Check, TM pp. R64-R81). 

* Coach as needed. 


(Posters 2 and 3). Students tell how they used 
strategies with the previous SOAR TO SUCCESS 
book Bicycle for Rosaura and with other reading. 


the title and author. Point out the glossary page at 
the back of the book. 


> K-W-L Ask students what they know about bald 


eagles and list their responses in the K column of 
K-W-L Poster 5. Ask students what they want to 
learn about bald eagles. Record their responses in 
the W column. 


> Guided Preview, pp. 4-11. 


pp. 4-7 The bald eagle is a symbol of the 

United States. Point out characteristics that make the 
bird easy to see and recognize when it is 

soaring overhead. 


pp. 8-11 The eagle has long wings and layers of 
feathers, which make it seem large. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to answer their W 
questions. 

> Silent Reading, pp. 4-11. 

» Students check to see whether their questions were 
answered. 

> Reciprocal Teaching Students model strategies. 


Teacher Model 
* CLARIFY/PHONICS On page 11, | wasn’t sure 
how to say the word lightweight. The first part is a 
word | know: light. The second part ends like the 
word eight. When | add a /w/ sound, | get the 
word weight. Lightweight must mean that eagles 
don’t weigh much. 


> K-W-L Ask students what they learned as you fill in 
the L column of Poster 5 together. 

> Respond Students complete and share Reflection 
#1 on SG p. 30: Why do you think the bald eagle 
was chosen as a symbol of our country? 

> Strategies Discussion Prompt: When did you use 
CLARIFY? How did CLARIFY help you? 


DEE] Level 3, Book 9, The Wonder of Bald Eagles 


Lesson 2 


> Group Conference 
Students discuss independent reading. 


Prompt: What question(s) would you like to ask the 
author about the book you are reading? 


added el OOOO OOOO OOOO (000) OOOO OO OOOO OOOO OOO OOOO OO OOOOOOOOOOOOOOCOOOOOOOOOOOOOOOOOOOOOOOOMCr it 


> Students review Reciprocal Teaching strategies 


> Teacher Models Summarize Use K-W-L Poster 5 to 
summarize the book so far. 


ddd dda dd id id TT OOOO OOOO OOO GNOOOOG) (OOG OOOOOOOOOOOOCOOOCHOOOOOOOOIOOOOOOOOOOOOCOOOOOOOCOOOMCMCCOCCICMTTTIrTrrinr 


> Introduce the Book Show the cover. Read aloud 


> K-W-L/Question Ask students to think of new 
questions to add to the W column of K-W-L 
Poster 5. 

> Guided Preview, pp. 12-17. 
pp. 12-13 The eagle is a bird of prey and eats 
meat and carrion, which is dead animal flesh. 
pp. 14-17 An eagle can swoop down on its prey 
and catch it in its talons. Why is the rough surface 
of the talons helpful for catching fish? 


ddd da dd dl Tl Sl TT TOO OOOO OOOO NOOO OOOO OOO (O0Gt OOOOCUOOOOOOOOOOOOOOOOOOOOOOOOOCOOOOOOOOOOOOOOOOOCOCOMCOCCMEOTCMErTTy 


> Purpose-Setting Students read to answer their 
W questions. 


> Silent Reading, pp. 12-17. 


» Students check to see whether their questions were 
answered. 


> Reciprocal Teaching Pairs of students take turns 
modeling strategies. 


Teacher Model 


* QUESTION Why do bald eagles sometimes eat 
carrion in the winter? 


Fe ee ww OCC eee ACCS COCO O 00002000 Ce re Peeeeceeesescesiceseeeeeeeeecececeeee eee eeeccceeeses ceeeoeeev ice cceecies hesicdecececiee ol0cieee tice se0.s cles eles cieeleesieicisiccecisicveesciee siciseciscecevcececce 


> K-W-L Ask students what they learned as you fill in 
the L column of Poster 5 together. 

»Respond Students discuss, complete, and share 
Reflection #2 on SG p. 30: Summarize how the 
bald eagle catches its prey. 


The Wonder of 
Bald Eagles 


POO e ee eer eererereessceeeereseeeesees 


Revisiting 
(5 minutes) 


Reviewing 
(5 minutes) 


Rehearsing 
(5-10 minutes) 


Note: After Guided 
Preview in Lessons 

1 through 4, hand 
out books. 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the Teacher 
Models as needed. 
Encourage students to 
use wording from the 
Strategy Prompts (SG p. 
71-73) to get started. 


Responding/ 
Reflecting 
(5 minutes) 


Lesson 3 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R63 
or Oral Reading Check, TM pp. R64-R81). 


* Coach as needed. 


> Students Summarize Have volunteers use 
Reflection #2 on SG p. 30 to summarize how the 
bald eagle catches its prey. 


> K-W-L/Question Ask students to think of new 
questions to add to the W column of K-W-L 
Poster 5. 

> Guided Preview, pp. 18-35. 
pp. 18-23 After courting, bald eagles build a nest. 
These pages show what the nest is like and where it 
is built. 
pp. 24-31 The eagles are caring for the tiny 
eaglets, which are covered with down. 
pp. 32-35 immature eagles begin fledging, or 
getting feathers, so they can learn to fly. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to answer their W 
questions. 

> Silent Reading, pp. 18-35. 

> Students check to see whether their questions were 
answered. 

> Reciprocal Teaching Students take turns modeling 
strategies. 


Teacher Model 
¢ CLARIFY/PHONICS On page 21, | wasn’t sure how 
to say the word probably. The first chunk begins 
with p and ends with rob: p-rob. The second chunk 
is ab: /a-b/. When I add a ly sound, | get ab-ly. 
Now I can say probably. That makes sense. 


> K-W-L Ask students what they learned as you fill in 
the L column of Poster 5 together. 

> Respond Students discuss, complete, and share 
Reflection #3 on SG p. 31: Students write about the 
strategy they used most. 


Lesson 4 


> Group Conference 
Students discuss independent reading. 


Prompt: Why did you choose to read this book? 
Are you glad that you chose it? Why or why not? 


SCOP eee meres eresereereses OEE sO SESH OSES H EOS EH EEE SESE OES SESE SEEEESEEEEE SEES ESESEO HEHE SEES OSES EEE EEEEES ESSE SEES OES ESTEE EOE SHEED EEE O SEDO USES EE EEE OeeeeeoeeeeoeS 


> Students Summarize Ask students to use K-W-L 
Poster 5 to summarize the book so far. 


SOOO O eee e eee eee eee EHH EE HTE EH OSSD OED HOES SESE EEE SEDO EEEES SEES OOH SHOES SEES EEESEH DEE O HESS E ESOS ONES E SESE SHEETS EOE ES ESSE DESO ESE EOESE ESOS SEES EEE ESSERE EEE ESEEES 


> K-W-L/Question Ask students to think of new 
questions to add to the W column of K-W-L 
Poster 5. 

> Guided Preview, pp. 36-43. 
pp. 36-39 Eagles like to live far away from people, 
who should look at eagles through binoculars. 
pp. 40-43 There are four kinds of eagles. Some live 
in barren mountains while others live in tropical 
grasslands. Read aloud the names of the four 
types of eagles. Remind students that they are 
not responsible for remembering all the facts 
in the book. 


POC m eee eee eee eee SEE EEE EEE O ESE E OE EEE SESE EO EETEEEEETE EEE E EOE EH OSE E SETHE EEESEH SHEE EHSHOO EEE ED EEENE SEES EOE EEEEEEEEEEEES OSES EE ESE SEES OOS EOE E EEE SEE EE EEE E SEES EEeeS 


> Purpose-Setting Students read to answer their W 
questions. 

> Silent Reading, pp. 36-43. 

> Students check to see whether their questions were 
answered. 


> Reciprocal Teaching Have one student SUMMARIZE 
and another CLARIFY. 


POPS eee eee eeeeee eee EEe EE HEE EO HEED OHSS E OES H OSES ESTES SOOT EE EES SESE HOH OEE SHES ESSESH SEE EEEESEEEHEE HO OETE EEO EE EEEE SHEESH SHEE E OSES SEES SO EEEH OSHS SEES DEES SESE ODODE OEES 


> K-W-L Ask students what they learned as you fill in 
the L column of Poster 5 together. 

»Respond Students discuss, complete, and share 
Reflection #4 on SG p. 32: Why should people not 
get too close to a bald eagle’s nest? 


Level 3, Book 9, The Wonder of Bald Eagles or 


The Wonder of 
Bald Eagles 


Revisiting 
(5 minutes) 


COOP r oer rere sereeeeeeeeeeeeereseees 


Reviewing 
(5 minutes) 


See e ocr rereeeeeeceseeeseseseseseeese 


Rehearsing 
(5-10 minutes) 


Note: For Cooperative 
Preview, Lesson 5, hand 
out books in advance. 


See eee eeeeerceereesereseeeseeeeseses 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the Teacher 
Models as needed. 
Encourage students to 
use wording from the 
Strategy Prompts (SG p. 
71-73) to get started. 


Poe mee eerececcccresesseessesseveseees 


Responding/ 
Reflecting 


(5 minutes) 


y 
rH 


Lesson 5 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell OR read 
aloud a section of a previously read book. Note 
comprehension or oral reading. (Use passages 
noted on Retelling Protocols, TM pp. R28-R3 
or Oral Reading Check, TM pp. R64-R81). 

* Coach as needed. 


Pee emer eee essere eee sees ee OEe SHEESH HHS H SESE SESE SESE SSHOEE SEES OSES 


> Students Summarize Ask students to use K-W-L 
Poster 5 to summarize the book so far. 


CP ee eccereeseses eres esses sere sees sees sees SSE HSE HE EEE EE SEE eeeseees 


> K-W-L/Question Ask students to think of new 
questions to add to the W column of K-W-L Poster 5. 
> Cooperative Preview, pp. 44-48. Have students 
look through the photographs with a partner. For 
pairs who need help, coach as follows: 
pp. 44-45 What is an endangered animal? What 
destroys an eagle’s home? 
pp. 46-48 How can people protect bald eagles? 


Perec reeeeerceesese esses sees sees seers sees SOEs sees H sess Heese eeeeeeeeD 


» Refer to posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to answer their 
W questions. 

> Silent Reading, pp. 44-48. 

» Students check to see whether their questions 
were answered. 

> Reciprocal Teaching Pairs of students take 
turns modeling SUMMARIZE. 


Teacher Model 
¢ SUMMARIZE Bald eagles are endangered 
because people have destroyed the places where 
they live. People can pass laws to protect eagles 
and save them. 


SPO eee were erscessecesesessesess reese sess eee sees Se ese eee Sees eeesseeese 


»K-W-L Ask students what they learned as you fill in 
the L column of Poster 5 together. 

> Respond Students discuss, complete, and share 
Reflection #5 on SG p. 32: What can people do to 
help the bald eagle? 

> Home Connection: Students take home The Wonder 
of Bald Eagles and the Home Connection Letter. 
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The Wonder of Bald Eagles 


Ul 


Level 3, Book 9 


Where Does the Garbage 


(10? 


by Paul Showers 


Summary: This informational book shows readers 
what happens to garbage and trash at landfills, inciner- 
ators, and recycling plants. It also shows how people 
can reduce the amount of trash they throw away. 


Materials 


Lesson 1 Lesson 2 


* Previously read books * Independent reading 


¢ Where Does the ; books 
Garbage Go? : ¢ Where Does the 
pp. 4-11 Garbage Go? 


* Posters 1, 2, 3, 6 pp. 12-17 
* Student Guide (SG), : * Posters 1, 2, 3, 6 


* Strategy Prompts, SG p. 33 
pp. 71-73 : * Strategy Prompts, SG : 
* Chart paper, markers ; PP: 71-75 
: © Chart paper, markers : 


Scaffolding 


Lesson 3 


: + Previously read books : + Independent reading 


: * Where Does the 
Garbage Go? 
pp. 18-23 


¢ Posters 1, 2, 3, 6 


i » Student Guide (SG), 
p. 33 : * Student Guide (SG), : p.34 


* Strategy Prompts, SG ; 
pp. 71-73 


* Chart paper, markers 


Note: It is not necessary for students to know or be held 
responsible for all the facts presented in the book. The pur- 
pose of these lessons is to help students learn strategies for 
comprehending informational text. 


Lesson 4 Lesson 5 


: * Previously read books 


+ Where Does the 
Garbage Go? 
pp. 28-32 


books 


¢ Where Does the 
Garbage Go? 


pp. 24-27 © Posters 1, 2, 3, 6 


: * Posters 1,2,3,6 «Student Guide (SG), 
: * Student Guide (SG), i pass 


p. 35 * Strategy Prompts, SG 


: ¢ Strategy Prompts, SG ee) 
pp. 71-73 


* Chart paper, markers 
: ¢ Chart paper, markers : 


: « Home Connection 


Moderate Teacher Support 


For Book 10 (Category III), 
continue to coach and model 


as you encourage students to 
practice using strategies 
independently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 


Optional Lesson on page R191 of the Teacher’s Resource File in this manual. 
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Lesson 1 


Lesson Overview 


Lesson 2 


Lesson 3 


Lesson 4 Lesson 5 


Revisiting | 
(5 minutes) | 


* Previously read 


books: Retelling/ 


Oral Reading 
Check 


: ¢ Group Conference: : * Previously read 


Independent 
Reading 


books: Retelling/ 


Oral Reading 
Check 


: « Group Conference: : * Previously read 


eee Pe eee ee Peer rere rerrrerrrrrrrrrrr rr rere rere rere rere rrr err rrr rr er rer reer nny 
. 


Reviewing | 
(5 minutes) | 


Rehearsing 
(5-10 minutes) 


| * Guided Preview 


pp. 4-11 


| * Key Vocabulary: 


environment, 
recycling, 


| garbage, trash, 


waste, barges 


| + Introduce the Book : * Students Predict 
| ¢ Students Predict 


* Guided Preview 
pp. 12-17 

* Key Vocabulary: 
landfill, 


bulldozers, 
compactors 


: + Students 


Summarize 


: * Students Predict 


* Cooperative 
Preview pp. 18-23 : 


* Key Vocabulary: 


furnace, 
incinerator, 
filtered, pollutes, 
toxic, separate, 
aluminum 


Independent books: Retelling/ 
Reading Oral Reading 
Check 
: © Students : © Students 
: Summarize : Summarize 


* Students Predict * Students Predict 


* Cooperative : * Cooperative 
Preview pp. 24-27: Preview pp. 28-32 


* Key Vocabulary: * Key Vocabulary: 


shredded, pulp, compost, thrift 
bleached, store 
decoater, 

sterilized, molten, 

molds : 


TPS e Seer ee eee resesesses ee dee eee HEHE EEE E OEE E SESE T SEES TEES EDES SEES EEESE SEES EEE MESSE SEES EE ESEESEESE SESS ESSE MEEEEEEESE SESE SEES SEES SESS SEEMS EEE E SEES OEE EEEEEOEEEEEeee 
. . 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Responding/ 
Reflecting 


(5 minutes) 


* Purpose-Setting 
* Silent Reading 
* Students Check 


* Teacher models 
QUESTION, 
CLARIFY, 
SUMMARIZE 


¢ Semantic Map 
(Poster 6) 


* Reflection #1 
(SG p. 33) 


* Strategies 
Discussion 


* Purpose-Setting 
¢ Silent Reading 
: ¢ Students Check 


* Teacher models 

: QUESTION, 
CLARIFY/ 
PHONICS 


* Semantic Map 
(Poster 6) 

: © Reflection #2 
(SG p. 33) 

: * Strategies 

: Discussion 


PZ) Level 3, Book 10, Where Does the Garbage Go? 


* Purpose-Setting 
* Silent Reading 

* Students Check 
* Students model 


CLARIFY, 
SUMMARIZE, 
QUESTION 


¢ Semantic Map 


(Poster 6) 


* Reflection #3 


(SG p. 34) 


* Strategies 


Discussion 


* Purpose-Setting * Purpose-Setting 
: * Silent Reading 
: ¢ Students Check 


: © Teacher models 


* Silent Reading 
: « Students Check 
¢ Students model 


CLARIFY, QUESTION, 
QUESTION, SUMMARIZE 
SUMMARIZE 

: « Semantic Map * Semantic Map 
(Poster 6) (Poster 6) 

: * Reflection #4 — : + Reflection #5 

: (SG p. 35) (SG p. 35) 


: * Home Connection 


SPCC eee rereeseseceseeceseesecseseeees 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


Lesson 1 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


Lesson 2 


> Group Conference 
Students discuss independent reading. 


Prompt: Have you read any books that are similar 
to the one you are reading now? If so, which book 
do you like best? Why? 


RieIe 1S Ie 0.016101 C12 CiPieswiv.el¥ieieieieicseieie\eiej0 cielo ee pis)si0.*;8\0/0]8,0/0\0)0\9\9,s/9\2/6)2,6|0\9,010/0)0\6i4\9/4)9\010)0/b.0,016/0)0\6,0)0|0;610,016)6,014|010)9\0,0)0,0/9;010)8\0,60\n(0.0B 8 18)0/4'016|0\0)4.4)4 s\0\015,010 |0\0\0/0,6\0|0\016\6\010[010\0)01019,0\0 6,810 101010 10\610,010,6 01018 0,e10\0/010/¢\e\01e e1eleie.ele.e cioie 


Reviewing 
(5 minutes) 


Rehearsing 
(5-10 minutes) 


Note: After Guided 
Preview in Lessons 1 
and 2, hand out books. 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used strate- 
gies with the previous SOAR TO SUCCESS book The 
Wonder of Bald Eagles and with other reading. 


> Introduce the book. Show the book cover. Read 
aloud the title and author. Ask what the children on 
the cover are doing. 

> Predict Ask students what kind of information they 
think they will learn. Record their responses on 
chart paper. 

> Guided Preview, pp. 4-11. 
pp. 4-5 The illustration and the words on the bul- 
letin board show that this class is studying the 
environment and recycling. 
pp. 6-9 Garbage and trash and other waste was 
once collected and taken to a dump. 
pp. 10-11 Cities such as New York used to dump 
waste in the ocean from barges. Why was this bad 
for the environment? 


POPC O OO e eee eee ae O eo eeOeeeeeeeeeEseeeeeeeeeseeeseoessesesoesseeesbe 


> Model Summarize Use Semantic Map Poster 6 to 
summarize the book so far. Encourage students to 
follow along on their own Semantic Maps. 


Pode e eee error essesesereeeesee renee eee e eee O eee eeeseeeeeesesesoseses 


> Predict Ask students what kind of information they 
think they will learn in this section. Record their 
responses on chart paper. 

> Guided Preview, pp. 12-17. 
pp. 12-13 Cities now have a special kind of dump, 
called a landfill. Bulldozers and compactors 
spread and mash the waste. 
pp. 14-15 A landfill is made of layers of waste and 
soil. You can see the layers in this diagram. 
pp. 16-17 A park might be planted on top of a land- 
fill. What trash might be in a landfill? Read aloud the 
labels on p. 17. 


NHC OO O10 ICNP IRC IOI# 011 \0 (P18 810.010 O/010/e)6 01810 \e1n\ Sie F10i9)0i4)0\0/9/a/9\ie\e)8\6/8, 8 *\e\sivjele eleie e)9\e\0\¥, 618\e\61616|010[0\/¥\910\0)0\9)00,6/0\610/0/6/0|@ 0106) 0\0[0\6/610/015)0,\0]0 6:4 0 (61010010100 0/010 6 0)0/4/01010)6,0\0 4,019 01010 \0101018\6)6,0\0\0 010 616\6)018 510 ee pclveleiciee e.cececciaecweo 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to find out what 
they will learn. 

> Silent Reading, pp. 4-11. 

> Students check what they have learned. 

> Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 
* QUESTION Where was garbage taken in the past? 
* CLARIFY On page 7, | didn’t understand the 
difference between garbage and trash. When | 
reread the page and look at the pictures, | see 
that garbage is food waste, and trash is every- 
thing else. Now the page makes sense. 


> Purpose-Setting Students read to find out what 
they will learn. 

> Silent Reading, pp. 12-17. 

> Students check what they have learned. 

> Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 

* QUESTION What happens to garbage at a landfill? 

* CLARIFY/PHONICS /o figure out this word [point 
to the word compactors on page 13], | divide it into 
the word parts com, pac, and tors. When I com- 
bine these parts, | get compactors. That must be 
the kind of machine pictured to the right of this 
paragraph. 


101810101010 10/010 21001010010. 010\6 0 #101000 010 |P10 0.01000 F0)0\0 0/00 0100/0 2\|0/6\0\0\919/0'8101010\0:0/0)0\0/0\6)0,0)0:0,0/0\018| 8/10/00, 0.0\014:0 010/06, 0)6)0 6,0 010,010,016) 6\0,0/0 0p 01010401010 4)6/0\0:0\0/0(0)0010, 0/6 6/6)4/0\6 6,010 0,0 .n\0)0 1010 e\e.c.eje.6 0 cle .ele6eiaeineecieessciweeseceesiocoe 


Responding/ 
Reflecting 


(5 minutes) 


> Semantic Map Write Where does garbage go? in 
the center of Poster 6. In outer ovals, write dump 
and ocean. Ask volunteers to add details. 

> Respond Students discuss, complete, and share 
Reflection #1 on SG p. 33: What is waste? 

> Strategies Discussion Prompt: Did anyone use 
QUESTION? How did it help you? 


> Semantic Map Together, add /andfill to Semantic 
Map Poster 6. Have volunteers add details, using the 
diagram on page 17 if necessary. 

> Respond Students discuss, complete, and share 
Reflection #2 on SG p. 33: Summarize what happens 
to waste at a landfill. 


> Strategies Discussion How did PREDICT help you? 


Level 3, Book 10, Where Does the Garbage Go? [I 


Lesson 3 


Lesson 4 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


CHOCO O HORE E EEE EEO OEE E EEE OHHH EERE EE EEE EEE E HEE EHEESEE HEE SE EEE SEHESEEEEEE HOSES EEEES SEES SESE EEEHD ESET E SEES EHEES SEES SESE EESESE SESE EEEEES ESOS SESE ES EESO EEE ESO OES EEES 


Reviewing 
(5 minutes) 


SOOO HORE E HEE EEE EEO DEO EEE OEESOEEEEEH EEE E HOES E EEE E EEE EEE E EOE EEEOE EHTS ESOS SHES ESOS EEEESEEEE SHEDS HAOS EEE EEE SESE S SESE SE ESES HEHE E SEES E SESE OSES HSEEEHSEEEESHEESE EEO OEED 


Rehearsing 
(5-10 minutes) 


Note: Hand out books in 
advance of the 
Cooperative Preview. 


POCO RHO eee eee EEE EEE EEE SOE EEE EEE EE HEE ETE EE EEEEEESE SESE OOS OSES TEESE HEE HESS SEES OS SEEEEESEE SESE EHESH TEESE EESE ESOS SE ESSE HESS E SESE EE SEE SEES EOESS OSES OSES ESEEE DOSES EEE OS 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording from 
the Strategy Prompts (SG 
pp. 71-73) to get started. 


SOPHO ESO m eee eeeee eee OEE SHEETS ESSERE SEES EE EEES OEE E HEEL EEESEEHOSEOSEH ESET SEES OEHHES EHTS DOSE HOES SEESTE SHEETS SE ESEEESESESESE OOS EEESES HOSE HHESS EOS OEEE SS EES SEES EE EEEEEeeeeS 


Responding/ 
Reflecting 


(5 minutes) 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


> Students Summarize Have students use Reflection 
#2 on SG p. 33 to summarize what happens to 
waste at a landfill. 


>Predict Ask students what they might learn in this 
section. Record responses on chart paper. 

> Cooperative Preview, pp. 18-23. Have students 
look through the illustrations with a partner. For 
pairs who need help, coach as follows: 
pp. 18-19 Some garbage is burned in a big furnace 
called an incinerator. Gases from burning garbage 
are cleaned and filtered. Some waste pollutes the 
air with toxic ashes. 
pp. 20-21 How much trash does each person 
create? What is the recycling symbol? 
pp. 22-23 Why do people separate their garbage 
from bottles and aluminum cans? 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to find out what 
they will learn. 

> Silent Reading, pp. 18-23. 

>» Students check what they have learned. 

> Reciprocal Teaching Ask one student to model 
CLARIFY and another to model SUMMARIZE. 


> Semantic Map Add incinerators and related details 
to Semantic Map Poster 6. 

>Respond Students discuss, complete, and share 
Reflection #3 on SG p. 34: Students write about 
the strategy they used most so far and why it 
was helpful. 
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> Group Conference 
Students discuss independent reading. 
Prompt: Show a favorite illustration from your 
book. What do you like about that illustration? 


> Students Summarize Have students use the 
Semantic Map poster to summarize what they have 
learned so far. 


> Predict Ask students what they might learn in this 
section. Record responses on chart paper. 

> Cooperative Preview, pp. 24-27. Have students 
look through the illustrations with a partner. For 
pairs who need help, coach as follows: 
p. 24 Recycling is a step-by-step process. Old news- 
papers are shredded into pulp and bleached. 
p. 25 A decoater takes paint off aluminum cans. 
p. 26 Glass bottles are sterilized and molten glass 
is poured into molds. 
p. 27 What does this diagram show about plastic? 


> Purpose-Setting Students read to find out what 
they will learn. 

> Silent Reading, pp. 24-27. 

> Students check what they have learned. 

> Reciprocal Teaching Ask one student to model 
CLARIFY and another to model QUESTION. Then 
have four volunteers SUMMARIZE the process of 
recycling paper, aluminum, glass, and plastic. 


> Semantic Map Add recycling factories and related 
details to Semantic Map Poster 6. 

>Respond Students discuss, complete, and share 
Reflection #4 on SG p. 35: What household items 
do you use that might be made from recycled 
materials? 


SSNS 
Where Does the 
Garbage Go? 


Pere erereerecescsereseeeseseessceoe 


Revisiting 
(5 minutes) 


Coe e eee rerrecerssseresscecsseoesees 


Reviewing 
(5 minutes) 


SO eee ecerereresocssseesseresesesoees 


Rehearsing 
(5-10 minutes) 


Note: Hand out books 
before the Cooperative 
Preview. 


Cee eerecereesesceeeseseseeseseoeces 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


Peer eeeeeeeeresescscseseeceseeeesee 


Responding/ 
Reflecting 


(5 minutes) 


y 
va 


Lesson 5 


> Students reread previously read SOAR TO 
SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages 
and protocols for Retellings, TM pp. R28-R63.) 
OR-as needed, conduct an Oral Reading Check 
(see TM pp. R64-R81). 

* Coach as needed. 


oe 


Sefer rer ereseeceesseeescsrsseeses seers seeessessseesseeesessssssesesesees 


> Students Summarize Have students use the 
Semantic Map poster to summarize what they 
learned in Lesson 4. 


SAP ere reer reresereesesesee cesses er eee eesseseeeeeeeeesseeseeessesesese 


> Predict Ask students what they think they will learn 
in the final section of the book. Record their 
responses on chart paper. 
> Cooperative Preview, pp. 28-32. Have students 
look through the illustrations with a partner. For 
pairs who need help, coach as follows: 
p. 28 Ask a volunteer to read aloud the question on 
the illustrated bulletin board. Ask: What is 
compost? What is a thrift store? 
pp. 30-31 What are these children doing to help 
the environment? 


CoP e eee rorer cress cesses sseesoseeees seers seseseeeseeesesseesseesseseese 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to find out what 
they will learn. 


> Silent Reading, pp. 28-32. 
> Students check what they have learned. 


> Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 
* QUESTION How can some things be reused 
instead of being thrown away? 
* SUMMARIZE /n addition to recycling, people can 
reduce waste by reusing things or by using con- 
tainers that don’t have to be thrown away. 


PoP e rere reese reseserseeseee eres sores esses eesseeses sees eseeeseeesseees 


> Semantic Map Add details to Semantic Map Poster 6. 
Help volunteers summarize the book using the poster. 

> Respond Students discuss, complete, and share 
Reflection #5 on SG p. 35: Why do you think the 
author wrote this book? 

> Home Connection Students take home Where Does 

the Garbage Go? and the Home Connection Letter. 


Level 3, Book 10, Where Does the Garbage Go? 
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, Book 10, 


Level 3 


Allie’s Basketball Dream 


by Barbara E. Barber 


S ummafy: Allie dreams of becoming a professional basketball player as she tries out a new 
basketball at her neighborhood playground. Despite teasing from some boys, she keeps practicing 
until she inspires friends to play with her. 


Materials 


Lesson 1 : Lesson 2 : Lesson 3 7 Lesson 4 


* Previously read books * Independent reading * Previously read books : * Independent reading 
° Allie’s Basketball — books i + Allie’s Basketball books 

Dream, pp. 4-11 : ¢ Allie’s Basketball : Dream, pp. 20-25 —: * Allies Basketball 
* Posters 1, 2, 3, 4 gp regi PPE 12 NS ce pasters eased = RMSUHE AIRE, 
* Student Guide (SG), ; * Posters 1, 2, 3,4 : + Student Guide (SG), : * Posters 1, 2, 3,4 

pp. 36, 37 : © Student Guide (SG), : pp. 36,38 : © Student Guide (SG), 
* Strategy Prompts, SG : PP: 36 37 i « Strategy Prompts, SG : PP: 56, 39 

pp. 71-73 : © Strategy Prompts,SG : pp. 71-73 : * Strategy Prompts, SG 
pp. 71-73 : pp. 71-73 


: © Chart paper, markers 
: Chart paper, markers : : * Chart paper, markers 


* Chart paper, markers 


: * Home Connection 
Letter 


Scaffolding 


Moderate Teacher Support 


Strong Teacher Support — Student Independence 


For Book 11 (Category Ill), 
continue to coach and model 
as you encourage students to 
practice using strategies 
independently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R192 of the Teacher's Resource File in this manual. 


Level 3, Book 11, Allie’s Basketball Dream 


T a OM SA Cok A. 


Lesson Overview 


Lesson 1 


Revisiting 
(5 minutes) 


Check 


* Previously read books: 
Retelling/Oral Reading 


Lesson 2 


* Group Conference: 
Independent Reading 


Lesson 3 


© Previously read books: 
Retelling/Oral Reading 
Check 


Lesson 4 


: « Group Conference: 
Independent Reading 


. 
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Reviewing 
(5 minutes) 


* Review Reciprocal 
Teaching Strategies 


¢ Introduce the Book 

¢ Students Predict 

* Guided Preview 
pp. 4-11 


* Key Vocabulary: 
scanned, monitor, 
practice, aimed 


Rehearsing 
(5-10 minutes) 


: « Students Summarize 


¢ Students Predict 

* Guided Preview 
pp. 12-19 

* Key Vocabulary: 
hula hoop, twirled, 


double-dutch, whizzed, 


heaved 


: * Students Summarize 


: Students Predict 


: * Cooperative Preview 
pp. 20-25 

* Key Vocabulary: 

miniature, slam-dunks, 

professional, trophies 


: + Students Summarize 


: « Students Predict 


* Cooperative Preview 
pp. 26-32 

° Key Vocabulary: 
retrieve, applauded, 
familiar, long-distance 


adel tedden meade BOL IOLIONOO) SCOUOUOOOROIUODIQOOOOCOCHOSCEDOO GOOG TOC ODO OCC UGI OULU OOCCUCORBOL CR ROO RO OOUDIC OD COCOULCCOCOCUCCOOUODO COSC COCA DOOOOCOOOOCOSCOASCOACNE CRE er 
. 


Reading and | ° Purpose-Setting 
Reciprocal 
Teaching 


(10-15 minutes) 


* Silent Reading 
* Check Predictions 


¢ Teacher models 
QUESTION, 
SUMMARIZE 


POCO e eee reese seeeresesesosedessesssesssesescesseesereseeessees 


Responding/ 
Reflecting 
(5 minutes) 


° Story Map 


° Reflection #1 
(SG p. 37) 


* Strategies Discussion 


* Purpose-Setting 
: * Silent Reading 
: © Check Predictions 


¢ Teacher models 
CLARIFY/PHONICS 


: * Purpose-Setting 
: © Silent Reading 
: © Check Predictions 


* Teacher models 
QUESTION, CLARIFY 


° Purpose-Setting 
: * Silent Reading 
: « Check Predictions 


° Teacher models 
SUMMARIZE 


. . . 
Meee ee eecersesesossccesescesssseseseees Boece ceecesecccesceesescesesccesesoeses Pe eeerercccscccssccescccvesessscesces 
. 


: * Story Map 


: © Reflection #2 
: (SG p. 37) 


* Story Map 


: * Reflection #3 
(SG p. 38) 


¢ Story Map 


: « Reflection #4 
: (SG p. 39) 


: © Strategies Discussion 


: e Home Connection 


Level 3, Book 11, Allie’s Basketball Dream 


Allie’s 
Basketball Dream 


CROP M Ore re eserereeeeereeeeeeeesenee 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


Qe ONS 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


Lesson 2 


> Group Conference 
Students discuss independent reading. 
Prompt: Describe a funny event or unusual fact in 
your book. 


dtd hdd tld OOOO OOOO COO OOOO OOOO OOOO (OOO) GOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOINGMOCCOMOCCICITT 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used strate- 
gies with the previous SOAR TO SUCCESS book 
Where Does the Garbage Go? and with other reading. 


> Students Summarize Invite volunteers to use their 
own story maps and Poster 4 to summarize the 
story so far. 


ddd i TT TO OOOO O OO OOOO OOO OOOONO (OOO) COSCO OOOOOOOOOIOOOOOOOOOOOOOOOOCOOOOOOOOOOOOOOOOOOOOCCMCMMCCCI TT iii it 


Rehearsing 
(5-10 minutes) 


Note: After Guided 
Preview in Lessons 1 
and 2, hand out books. 


> Introduce the book. Show the book cover. Read 
aloud the title and the author's name. Ask where 
this story might take place. 

> Predict Ask students to predict what will happen in 
the story. Write their predictions on chart paper. 

> Guided Preview, pp. 4-11. 
pp. 4-5 Allie’s father brings her a gift—a basketball. 
pp. 6-7 Allie and her father go to the playground. 
They wave to Mr. Puchinsky, the fire captain, and 
Domino, the firehouse dog. 
pp. 8-9 Allie scanned the basketball courts. She 
sees some big boys practice. Her father talks to 
Mr. Gonzalez, the park monitor. 


pp. 10-11 \n this picture it looks as if Allie aimed too 
low for the basket. 


> Predict Ask students to predict what will happen in 
this section. Record their predictions on chart paper. 
> Guided Preview, pp. 12-19. 
pp. 12-13 \ think Allie saw some of her friends. Allie 
saw Keisha, who twirled a hula hoop. Allie aimed 
the ball through the hula hoop. 
pp. 14-15 It looks as if Allie aimed the ball into the 
trash can. 
pp. 16-17 Here is Allie’s friend Sheba, who 
has a jump rope. Maybe Sheba wants to jump dou- 
ble-dutch. 
pp. 18-19 Allie’s classmate, Julio, whizzed by on his 
skate board. Do you think Allie made a basket in this 
picture? What does heaved mean? 


FORSCH eee eee eeeeeserseseseseeeEE EERE SEEESEEETEE HEE ESEES SEES ES EEESESSEE ESSE ESSE SEES HESS EEE SEES EH ESOAE EEE EEEE EEE ESSE SEES SE EEE SEES EO EES ODES EEE SEES EEE EEEEEeeEeeeees 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to see if their 
predictions were accurate. 


> Silent Reading, pp. 4-11. 
> Check predictions. 


> Reciprocal Teaching After reading, students model 
strategies. 


Teacher Models 
¢ QUESTION What did Allie and her father do on 
the day after he gave her the basketball? 

* SUMMARIZE Allie’s father gave her a basketball, 
something she really wanted. They went to the 
playground, where a group of boys laughed at her 
when she missed her first shots. 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 12-19. 

> Check predictions. 

> Reciprocal Teaching After reading, ask one student to 
model QUESTION and another to model SUMMARIZE. 


Teacher Model 
* CLARIFY/PHONICS /’m not sure how to pro- 
nounce this word [point to the word twirled on 
page 15]. First I'll drop the ed ending. | know the 
/tw/ sound and /irl/ as in girl. With the ed ending 
the word is twirled. That makes sense. 


oem econ reece e eee er eee eeelececees eee e shoes 600000000000 0000 s.eecccice.e\eeeis 000 sic\00 01600 0000cee 0 0eeee cee sees occ es hess deletisoceseveceeeee sees ccsietevcccesivcenes ccc secoecesccsiccccccccoccoes 


Responding/ 
Reflecting 


(5 minutes) 


> Story Map Have students fill in the Setting, Charac- 
ters, and Problem boxes on their story maps (SG 
p. 36) and on Story Map Poster 4. 

> Respond Students discuss, complete, and share 
Reflection #1 on SG p. 37: Why did the boys laugh at 
Allie when she tried to play basketball? 


> Strategies Discussion: How did CLARIFY help you? 


Level 3, Book 11, Allie’s Basketball Dream 


> Story Map Students add to the Characters box and 
the Major Events boxes on their story maps (SG 
p. 36). With students, update the Story Map Poster. 
> Respond Students discuss, complete, and share 
Reflection #2 on SG p. 37: Would you respond to 
Allie’s friends in the same way she did? Why or 
why not? 


Allie’s 


POCO more ereseescoeeeeeseoeeeeeeseses 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


Lesson 3 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


Lesson 4 


> Group Conference 
Students discuss independent reading. 
Prompt: What book would you like to read next? 
Would you like to read a book that is similar to the 
one you are reading now, or different? Why? 


pdb EEOC OPIS OOOU GUO ECOG) IC OOOOO COCR SCCOUCOOCOCOUDOCOROTOOCTHOUCICUO OOOO UID SROCOOOUON OCI COGIC JOGO ORD C OOOSO COOH COCOOUC ONAN OODOCUCOOOOROOGOCADCICCAR ODE BACB ca: ShARAG 


Reviewing 
(5 minutes) 


CeCe ee roreeeeseesesesseeeeseeseseeese 


Rehearsing 
(5-10 minutes) 


Note: For Cooperative 
Preview, hand out books 
in advance of the preview. 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). 

> Students Summarize Have volunteers use their 
Story Maps to summarize the story so far. 


> Predict Ask students to predict what will happen in 
this part of the story. Write their predictions on chart 
paper. 

> Cooperative Preview, pp. 20-25. Have students 
look through the pages with a partner. For pairs 
who need help, coach as follows: 
pp. 20-21 Allie looks unhappy here. Her friend 
Buddy offers her a miniature car. 
pp. 22-23 This picture shows Madison Square 
Garden, a large sports arena in New York City. These 
professional players are making slam-dunks. 
pp. 24-25 Here is Allie and her cousin Gwen, who 
plays basketball. Gwen is holding a trophy. When 


do athletes get trophies? 


> Students Summarize Have students use their own 
story maps (SG p. 36) to summarize the story so far. 


> Predict Ask students to predict how they think the 
book will end. Write their predictions on chart paper. 
> Cooperative Preview, pp. 26-32. Have students 
look through the pages with a partner. For pairs 
who need help, coach as follows: 
pp. 26-27 Allie and her friend Buddy are blowing 
bubbles. Domino, the dog, wants to investigate. 
pp. 28-29 Allie makes a long-distance shot. 
Do you think she will make a basket? Who will 
retrieve the ball? 
pp. 30-31 Allie’s friends are playing with her in 
this picture. Why? 
p. 32 Who do you think applauded? What 
familiar voice do you think Allie hears? 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions are accurate. 

> Silent Reading, pp. 20-25. 

> Check predictions. 

> Reciprocal Teaching After reading, students model 
strategies. 


Teacher Models 

* QUESTION Why does Allie decide not to trade? 

* CLARIFY /‘m not sure what slam-dunks means on 
page 20. | know that slam means “to hit something 
hard.” Dunk means to drop, like dunking a cookie 
in milk. | see a player slamming a ball through a 
hoop. That's probably a slam-dunk. 


> Purpose-Setting Students read to see if their 
predictions are accurate. 

> Silent Reading, pp. 26-32. 

> Check predictions. 

> Reciprocal Teaching After reading, students take 
turns being the teacher and modeling CLARIFY, 
QUESTION, and SUMMARIZE. 


Teacher Model 
¢ SUMMARIZE Buddy, Allie, and the dog play bas- 
ketball together and Allie makes a basket. As she 
begins to improve, her other friends start to play 
with her. Allie’s father and Mr. Gonzalez see her 
make another basket. 
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Responding/ 
Reflecting 


(5 minutes) 


he, 
a 


> Story Map Students update their story maps 
(SG p. 36) and the Story Map Poster. 

>Respond Students discuss, complete, and share 
Reflection #3 on SG p. 38: What does Allie tell Buddy 
about girls playing basketball? 


> Story Map Students complete their story maps 
(SG p. 36) and the Story Map poster. 

> Respond Students discuss, complete, and share 
Reflection #4 on SG p. 39: Students write about how 
they used strategies in the section they liked best. 

>Home Connection Students take home Allie’s 
Basketball Dream and the Home Connection Letter. 


Level 3, Book 11, Allie’s Basketball Dream 


@ weasg [/29}27SEg S,al]]¥¥ ‘|| YOO ’E [ANE 


“skoq sv [[aM sv ysnf [Jeqoyseq 


Avjd uo sps Yury) | asnvoaq Ava otues ay} ul puodsear plnom | 


Aem awes ay} ul spual} $,al||\¥ 0} puodsas NOK pjnomy G 


NOIL3314394 


‘ulese pure uTeSe JaYseq OY} Passitu ays asneoeq paysney] sXog ay], 


"uMOYsS Sasuodsar a[dures “JUdUISSasse 10} pasn aq JOU PyNoys If ‘UOIssNosIp 


Joy oredaid pur Surpeal oy} Noe Yury) 0} a8ed sity asn syuepnys 


Aejd 0} pals} ays uayM aly ye YBne| shog ayi pip Ayan I 


NO1L331434 


wesaiq 
lequexseg 


“panuasas s}Y6i jy Auedwod unyyiw uoyyBnoH @ WYBisAdoD 


“Paiuasas s1YyBis py Auedwo> uijjyi~y UoyYHnoH @ 1YbIUAdoD 


weasg [/2q294Seg S,II]V ‘|| 400 ‘E [AAP (9 ) 


“Toy YIM 


Aeyd 0} ut urof spuony Joy pure ‘sjoyseq Suryeur surseq oypy awio23no 


“Ope. dy) O} ose },USOp pure ‘IaXvzd [[eqlayseq 

[euOIssayjoid B JUIOS9q 0} SuHULM JO WIRaIP JOY SIOqUIOUIAI aII[Y * 
‘TTeqiayseq 

Joy JOJ Wins a[qqnq pure ‘ied Ao} ‘[JeqAa [OA sty ape. 0} siayjo Appng - 

‘JOY YIM Avy 0} JULM 1,UOP SpudLT] 10H 

‘Joy 1B Ysne] sXoq awWOs pure ‘s}jayseq AULUI SassIU ITTY * 

“sJayseq JOOYS 0} punorsAv]d oy) 07 sa08 oTPY * 

‘TeqIoyseq & ITY SPATS JOU] SITY 


(Area Avy) s}uang sofeyy 


“L113 B S.dYys asnedeq Avyd },upynoys 10 },uv9 ays Yury) punorsAeyd ay) uo 
! : ] APTA }, c I 


sIoyIO [aM Avyd },usaop sys jnq ‘TJeqlayseq Mou v sey ITTY ws}qoud 


QWISSP]O Say ‘Orne punossAeyd ayy ur [feqjayseq Surdejd shog 

Vv ‘eqoys JON SI [V 

Joqysiou s.arypy ‘Appng TV 
SOMTV eYUsIoy 


A}19 dy} UL punorsAvid pure asnoy y 


wWDAI 1]PQlaysvg 8, ay]yy 


dew A103S 


:sosuodsoal ajduies 


weaiq 
eq3e4seg 


’s Basketball Dream 


Peeks Level 3, Book 11, Alfie 


‘6e) weasg //2429xSeg S,All]V ‘LL YOO9 '€ [2N27 weasg [JqI2xSEg S,AI]V ‘LL YOO 'E [AT se ) 


in 
Nn 
5 
is 
i=) 
= 
3 
3 
= 

S 
a 
A) 


a ay 
g g 
= . 
(2) e 
: . Zw 
fe} fe) = 
é 6 = 
‘AIO}S OY} UI yxXou pousddey yey 3 a =< 
8 8 2 
= z =— 
puvysiapun ou padjey yorpaig ‘Joyseq ve yeu pynom at[y Jey) pelorpo.d 7 # s ~ 
fa) Ta) (2) 
aa 3 3 i) 
asneseq pe y7 ~~ sebed g 3 co 
> > na 
> > 
peas aw padjay Abaze1}s joIpaid aul 2 = =z 
= z > 
a & oP) 
g 3 — 
o o 
aZMeWWNS uolsand Ayie|> 8 5 


"noA padjay A6azes3s ay} Moy ulejdxa UayL 
“uO!}aS JEU} peas NOA padjay yey} AHa}e13s e asooyD 


‘syoxseq “ONT YUM 
ayew 0} sulbagq ally apes} 0} sai} Appng 
O£-vz sebeg €7Z-8L sebeg ‘sarydoy suim pur ures) 


[ooyds ysry v uo skvyjd OYM uUTsNoO Jay jnoge Appng s][e} aITW 


4ay ym Aejd ‘Aejd 0} suibaq pue 


},UOM Spud} Sal] | JeqQye seq au} s}9ab aly ‘umoys asuodsar ajduueg “JuauUssasse 10} pasn aq jou PlNoys If ‘UoIssnostp 
LL-OL sebeg 6-7 sebed 


Joy o1edoid pur Surpeol ay) jnoge Yury) 0} a8ed sty asn syuapms 


‘wealg //eqzayseg éljeqzexseq Buiked sjs16 ynoge Appng |}9} alii saop JEU 
S,2l[/V Ul IS9q Pax!| NOK UO!Was ay} 9/2419 v pb 


NOIL331434 NOIL331434 


‘umoys sasuodsax a]duieg “UStUssasse OJ pasn oq Jou prnoys 
}[ ‘UOISsnosIp Joj a1edaid pue Surpeos sry) ynoge Yury) 0} o3ed sty) sn sjUapMS 


weaig é weaiq 
equeyseg Weq3a4seg 


Let's Go Rock Collecting 


by Roma Gans 


¢ 


SOSH HOHHHOHEHHEESSSOTHOHHHSHSHO OHHH HEEHEEHEH OOOOH SOE SESE OOO EE OEE EOES 


Summary: Rocks are the world’s oldest collectibles. This Note: It is not necessary for students to know or be held 
informative book tells how rocks are created, what they are responsible for all the facts presented in the book. The pur- 
made of, and how they can change. It also encourages read- —_pose of these lessons is to help students learn strategies for 
ers to begin a rock collection of their own. comprehending informational text. 


SOPH HHHHHOHHHESEHESEHEEEHEEHSHEHSOOHTO OEE OEE OSESESEEEOEO HO EEE SEO OEE®E 


Materials 


Lesson 1 , Lesson 2 : Lesson 3 | Lesson 4 : Lesson 5 


* Previously read books * Independent reading * Previously read books ¢ Independent reading * Previously read books 
* Let's Go Rock ; books : * Let's Go Rock q Pooks : + Let's Go Rock 
Collecting, pp. 4-11  : + Let's Go Rock : Collecting, pp. 18-25 : * Let's Go Rock : Collecting, pp. 30-32 
* Posters 1, 2, 3, 6 ¢ Collecting, pp. 12-17 : © Posters 1, 2, 3, 6 ¢ Collecting, pp. 26-29 : © Posters 1, 2, 3, 6 
* Student Guide (SG), * Posters 1, 2, 3, 6 ¢ Student Guide (SG), * Posters 1, 2, 3, 6 * Student Guide (SG), 
pp. 40, 41 : * Student Guide (SG), : pp. 40, 42 : * Student Guide (SG), : pp. 40, 43 
* Strategy Prompts, SG Pp. 40, 41 * Strategy Prompts, SG Pp. 40, 42 * Strategy Prompts, SG 
pp. 71-73 : ¢ Strategy Prompts,SG : pp. 71-73 : * Strategy Prompts,SG : pp. 71-73 
pp. 71-73 : pp. 71-73 : 


: ¢ Chart paper, markers 
: ¢ Chart paper, markers : : + Chart paper, markers 


* Chart paper, markers: * Chart paper, markers 


¢ Home Connection 
Letter 


Scaffolding 


| | Strong Teacher Support : Moderate Teacher Support | Student Independenc : 


For Book 12 (Category III), 
continue to coach and model 
as you encourage students to 
practice using strategies 
independently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R193 of the Teacher’s Resource File in this manual. 
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Revisiting | 


(5 minutes) | 


Reviewing | « Review Reciprocal : 
(5 minutes) | Teaching Strategies : 


Lesson 1 


* Previously read 
books: Retelling/ 
Oral Reading 
Check 


Lesson Overview 


Lesson 2 


Lesson 3 


: ¢ Group Conference: : * Previously read 


Independent 
Reading 


¢ Teacher models 
Summarize 


books: Retelling/ 
Oral Reading 


: © Students 
: Summarize 


Lesson 4 


Independent 
Reading 


 « Students 
: Summarize 


Lesson 5 


: ¢ Group Conference: : + Previously read 


books: Retelling/ 
Oral Reading 


Cee c reser oeeesseceesessecess 


: « Students 


Summarize 


. 
° * . . 

COO ee eer eeeeseeeeeeeeeesesl esses erereseseeeessereseeees BOPP eee ee re ree eeoreereseeseeseedesere esses see seE EE SEE EEE E SESE EOE SOS EEO SE SEES ESE ESE SE EEE ESET SEE SE EE ESE EEE eEeeeeseseeesee® 
. . . . 


Rehearsing 
(5-10 minutes) | 


* Introduce 
the Book 


| ¢ Students Predict 


* Guided Preview 
pp. 4-11 
* Key Vocabulary: 


collect, diamonds, 
emeralds, valuable, : 


crust. Romans 


: « Students Predict 


¢ Guided Preview 
pp. 12-17 


* Key Vocabulary: 


igneous, magma, : 


volcanoes, 
granite, crystals, 
quartz, basalt, 
mineral, scale 


: © Students Predict 


* Guided Preview 
pp. 18-25 

* Key Vocabulary: 

sedimentary, 

sandstone, 


limestone, gravel, : pressure, gneiss, 
cement, concrete, : 


Egyptians, 
pyramids 


: © Students Predict 


* Guided Preview 
pp. 26-29 

: * Key Vocabulary: 
metamorphic, 
slate, shale, 


marble, quartzite : 


: « Students Predict 


: * Cooperative 


Preview 
pp. 30-32 


: © Key Vocabulary: 


different, varieties, 
dividers 


COMO Oooo eee sere eee ee eeEH EEE See ee eee eEEEEEeEEEE SEES EH EHEEEEEEEE ESTES EOESEE HES OE EEE E MEO EE ESE EDOESEHEE EEE ES EEE S EEO ESET S ESE EH OSES OED EESE SOE SEE EEE E SESE SEES EOE O EEO EEee® 
. . 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


* Purpose-Setting 
* Silent Reading 
¢ Students Check 


* Teacher models 
QUESTION, 


; * Purpose-Setting 
: ° Silent Reading 
: ¢ Students Check 


¢ Teacher models 
QUESTION, 


CLARIFY/PHONICS CLARIFY 


; * Purpose-Setting 
: ¢ Silent Reading 
: « Students Check 


¢ Teacher models 
QUESTION, 
SUMMARIZE 


* Purpose-Setting 
: * Silent Reading 
: « Students Check 


¢ Students model 
CLARIFY, 
QUESTION 


* Purpose-Setting 
: ¢ Silent Reading 
: * Students Check 


¢ Students model 


CLARIFY, 
QUESTION, 
SUMMARIZE 


. . ° . 
Seem eee erresescsreeseeeseseslocesescesscessseseseessesoees Poerrcrceerccccccecvesenevesesedesssssascscsscsesesesesesssesesscseeesessseesesessesssssseseedeeesesssssssessesssensssssees 


Responding/ 
Reflecting 


(5 minutes) 


¢ Semantic Map 


* Reflection #1 
(SG p. 41) 


* Strategies 
Discussion 


¢ Semantic Map 


* Reflection #2 
: (SG p. 41) 


* Semantic Map 
: © Reflection #3 
(SG p. 42) 


: » Strategies 
: Discussion 


: « Semantic Map 


i « Reflection #4 
: (SG p. 43) 


Level 3, Book 12, Let’s Go Rock Collecting 


¢ Semantic Map 
© Reflection #5 


(SG p. 43) 


: ¢ Home Connection 


Let’s Go Rock 
Collecting 


Cee eee eeeeecserescesesceeeeeeeseesces 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


Soe eeeceereccseeesceeeeeeeesseseces 


Reviewing 
(5 minutes) 


OOo eee eres e scree eeeseeeeeseseeeees 


Rehearsing 
(5 minutes) 


Note: After the Guided 
Preview in Lessons 1-4, 
hand out books. 


Note: To keep the 
emphasis on compre- 
hension, students should 
not be held responsible 
for pronunciations of 
scientific terms. 


Cee e eee reesecscsesscceescessesseeees 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


POC eee cererereresevcsceseseeesseees 


Responding/ 
Reflecting 


(5 minutes) 


Lesson 1 Lesson 2 


> Students reread previously read SOAR TO 
SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


> Group Conference 
Students discuss independent reading. 

Prompt: What is the main topic or problem of your 
book? 


Bd ili dd OOOO OOO OOOO (O00 OOOO OOOO OOOO OOOO OOOO EOOOOOOOOOOOSOOOOCOOOOCOOOOOONOOOCOOOCMCCroMnrcr 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used strate- 
gies with the previous SOAR TO SUCCESS book 
Allie’s Basketball Dream and with other reading. 


> Teacher Models Summarize Use Semantic Map 
(Poster 6) to summarize the book so far. Encourage 
students to follow along on their own semantic 


CoP reece cee ercer ere ccercecser ccs esere reese seers ees ee esses eee eee He eee eee Sede eee eee eee De EEE EEO Ee EEE eee eee re eee es eeeseeeeeeeeeeeeseeececoceoe 


> Introduce the book. Show the book's cover. Read 
aloud the title and author. Ask what the children on 
the cover are doing. 

> Predict Ask students what information they might 
learn in the book. Write their responses on chart 
paper. 

> Guided Preview, pp. 4-11. 
pp. 4-7 Ask what kinds of things people collect. 
Ask why diamonds and emeralds are valuable. 
pp. 8-9 Rocks cover the earth’s crust. Read aloud 
the diagram labels. 
pp. 10-11 The Romans lived two thousand years 

ago. This is a Roman road built from rocks. 


> Predict Ask students what information they might 
learn in this section. Write their responses on chart 
paper. 
> Guided Preview, pp. 12-17. 
pp. 12-13 These pages tell how a special kind of 
rock, called igneous rock, is made from melted rock 
called magma. The diagram shows how igneous 
rock comes from volcanoes. Read aloud the dia- 
gram labels. 
pp. 14-15 Two kinds of igneous rock are granite 
and basalt. The crystals in granite are called quartz. 
pp. 16-17 These rocks are called minerals. This scale 
shows that some minerals are harder than others. Ask 
which minerals on the scale are the hardest. 


Sd ddd did dT OOOO OOOO JO0GT OOOO OO COSCO OOOO OOOO OOOOOOOOOCOOOOOOOOOCOOOOOOOOOOOCOOCCCOCMCr MOM rrtT 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to find out what 
they will learn. 


> Silent Reading, pp. 4-11. 
> Students check what they have learned. 


> Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 

* QUESTION Where can rocks be found? 

* CLARIFY/PHONICS /n the last word on page 7 
[valuable], / know the first chunk: val. | can also 
read the last chunk: able. For the middle chunk, I'll 
try a /u/ sound just like the letter u. val-u-able. 

When | reread the sentence, valuable makes sense. 


> Purpose-Setting Students read to find out what 
they will learn. 

> Silent Reading, pp. 12-17. 

> Students check what they have learned. 


> Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 

* QUESTION What are igneous rocks? 

* CLARIFY On page 12, | don’t understand what 
magma is. When I reread the page and look at the 
diagram on page 13, | see that magma is melted 
rock deep inside the earth. When it comes to the 
surface, it cools and becomes igneous rock. Now I 

understand it 


CoP ecereeereeeceeeeeeeeeee 0 clei e 0e0\0 00 0.0 00.00 v10/0'e 0 e]e\s 00 eee 6000056 cna sc op 40 edelevie ste see clio solevieiee celecisiele cece ceseeeccceevoavicceiseccecccccccescee 


> Semantic Map Have students volunteer details for 
Semantic Map (Poster 6) and fill in their own 
semantic map on SG p. 40. 

> Respond Students discuss, complete, and share 
Reflection #1 on SG p. 41: Why do some people 
collect rocks? 


> Strategies Discussion: How did CLARIFY help you? 


> Semantic Map Add details to the Semantic Map 
poster. Have students update their own semantic 
maps. 

> Respond Students discuss, complete, and share 
Reflection #2 on SG p. 41: What is igneous rock? 
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Revisiting 
(5 minutes) 


Lesson 3 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


Lesson 4 


> Group Conference 
Students discuss independent reading. 
Prompt: Summarize what has happened in your 
book so far. 


SCOR HOE HOE EEE ELE OHO E OED EE SEE EHEHOEEEEE SEH ESES OSES ESOS OHSS OSEESEEHDHEH EHS E SESS EEETH SEES HSESEEEHESEAES SOE EE SEES EEE SEES EEEES EEE EOS OSE SEES EOE EED OOS EO TEESE EEE EEE DESEES 


Reviewing 
(5 minutes) 


> Students Summarize Have students summarize 
using Semantic Map Poster 6. 


> Students Summarize Have volunteers use their 
own semantic maps to summarize the story so far. 


POPP O Heer e ee eESeseeeDee EEE ee EHO EEE EE EEEES EEE E SESE SESE ED ESESEEEEEEEEEESEEEESEEHEEEEEEES SEES SE SHESOASS ESOS OEE EEE EESES OSES SEEDS OHO S ESSE ESO D ESSE ESD E SESE REESE EOE OES 


Rehearsing 
(5-10 minutes) 


Note: After Guided 
Preview in Lessons 3 
and 4, hand out books. 


Note: To keep the 
emphasis on compre- 
hension, students should 
not be held responsible 
for pronunciations of 
scientific terms. 


> Predict Ask students what they might learn in this 
section. Record their responses on chart paper. 

> Guided Preview, pp. 18-25. 
pp. 18-19 The red arrows in the diagram show lay- 
ers of sand, rock, and pebbles that build up over 
time and create sedimentary rock. Sandstone is 
one kind of sedimentary rock. 
pp. 20-21 Limestone is another kind of sedimentary 
rock. 
pp. 22-23 Ask what the children in this picture are 
using to make a concrete sidewalk. (cement, sand, 
gravel, and water) 
pp. 24-25 The Egyptians built their pyramids of 


limestone. 


> Predict Ask students what they might learn in this 
section. Record their responses on chart paper. 

> Guided Preview, pp. 26-29. 
pp. 26-27 Some rocks change because of heat and 
pressure. They are called metamorphic rocks. The 
diagram shows how shale changes into slate. 
pp. 28-29 Other metamorphic rocks are gneiss, 
marble, and quartzite. 


Pete ee Pe eee eee eee eee eer eee reer rer ers Pere (eer ere rere reer rere re ee Tere ee eee Te eee ee eee eee ee eee ere 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to find out what 
they will learn. 


> Silent or Partner Reading, pp. 18-25. 
> Students check what they have learned. 


> Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 
* QUESTION How is sedimentary rock formed? 


* SUMMARIZE Layers of sand build up at the bot- 
tom of lakes and oceans. After millions of years, 
the layers become sedimentary rock. Two kinds of 
sedimentary rock are sandstone and limestone. 


> Purpose-Setting Students read to find out what 
they will learn. 


> Silent or Partner Reading, pp. 26-29. 
> Students check what they have learned. 


> Reciprocal Teaching Ask one student to model 
CLARIFY and another to model QUESTION. 


oo ee ee eee eee eee) Cees eer rece rere rrr errr reer rere rrr re errr reer er errr eee eee ee ee ee ee ee ee ee 


Responding/ 
Reflecting 


(5 minutes) 


> Semantic Map Add details to the Semantic Map 
poster. Have students update their own semantic 
maps. 

>Respond Students discuss, complete, and share 
Reflection #3 on SG p. 42: Circle the strategy you 
used most. How did this strategy help you? 


> Semantic Map Add details to the Semantic Map 
poster. Have students add to their own semantic 
maps. 

>Respond Students discuss, complete, and share 
Reflection #4 on SG p. 43: How does shale change 
into slate? 


Level 3, Book 12, Let’s Go Rock Collecting 


Let’s Go Rock 
Collecting 


CO POP e eee eereeeereeseereseseseeeeees 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


CORO e reer eerereeseeeeeeeseeeeeeeeses 


Reviewing 
(5 minutes) 


CeO Mem meee eeeeeescneeesseeeseressees 


Rehearsing 
(5 minutes) 


Note: For Cooperative 
Preview, hand out books 
in advance. 


COM eee eee ererereesereeeeeeeeeeeseees 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as need- 
ed. Encourage students 
to use wording from the 
Strategy Prompts 

(SG pp. 71-73) to 

get started. 


PP eee reese reeceseseseeseseseeeeeseees 


Responding/ 
Reflecting 


(5 minutes) 
7 


Lesson 5 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages 
and protocols for Retellings, TM pp. R28-R63.) 
OR—as needed, conduct an Oral Reading Check 
(see TM pp. R64-R81). 

* Coach as needed. 


BP e reer reeves ecsasereesseseeeees seers ss ess esses seeee sess seeseeeeeseses 


> Students Summarize Volunteers summarize the 
book using their own semantic maps and Semantic 
Map Poster 6. 


TPO eee eee eeerccesreeeeee seers esses sees ees ee ese esse esses eeee esses 


> Predict Ask students what they think they might 
learn in the last part of the book. Record responses 
on chart paper. 

> Cooperative Preview, pp. 30-32. Have students 
look through the pages with a partner. For pairs 
who need help, coach as follows: 
pp. 30-31 What different varieties of rocks could 
you look for? What dividers might you use to store 
your rocks? 
p. 32 Where might you go to look for rocks? 


PP emer cree e reese arses ees eres seers esse Heese sees eeeeseEssseeseeeeseees 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to verify their 
predictions. 

> Silent Reading, pp. 30-32. 

» Students check what they have learned. 


> Reciprocal Teaching Have volunteers model 
CLARIFY, QUESTION, and SUMMARIZE. 


STOMP eee e mere eeescereee ress erese sees e eee eese Heese sees eeeesessesesese 


> Semantic Map Students complete their semantic 
maps and the Semantic Map poster. 

> Respond Students discuss, complete, and share 
Reflection #5 on SG p. 43: What kinds of things 
would you like to collect? Why? 

>Home Connection Students take home Let’s Go 
Rock Collecting and the Home Connection Letter. 
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Level 3, Book 12 


The Outside Dog 


by Charlotte Pomerantz 


S ummMafy: Marisol, who lives in Puerto Rico, wants a dog very much. Her grandfather refuses, 
saying that dogs have fleas and ticks and who knows what. But when a hungry brown mutt shows 
up, the dog and Marisol’s perseverance win her grandfather over. 


Materials 


Lesson! :  Lesson2 =:  Lesson3 =: _ Lesson4 
* Previously read books * Independent reading * Previously read books ¢ Independent reading 
* The Outside Dog, books : «The Outside Dog, books 
pp. 4-18 : ¢ The OutsideDog, =: pp. 32-47 i + The Outside Dog, 
* Posters 1, 2, 3, 4 i PR ae : © Posters 1, 2, 3, 4 Bley A808 
* Student Guide (SG), * Posters 1, 2,3, 4 : © Student Guide (SG), : * Posters 1, 2,3, 4 
pp. 44, 45 : © Student Guide (SG), : pp. 44, 46 : * Student Guide (SG), 


* Strategy Prompts, SG pp. 44, 45 : © Strategy Prompts, SG pp. 44, 47 
pp. 71-73 : © Strategy Prompts, SG : pp. 71-73 : » Strategy Prompts, SG 


° Chart paper, markers pp. 1-75 pp. 71-73 


* Chart paper, markers 
: © Chart paper, markers: : * Chart paper, markers 


: * Home Connection 
Letter 


Scaffolding 


[ a Supr | Moderate Teacher Support 


For Book 13 (Category III), continue to 
coach and model as you encourage 


students to practice using strategies 
independently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R194 of the Teacher's Resource File in this manual. 
Level 3, Book 13, The Outside Dog IBS ue 


Lesson Overview 


Lesson 1 Lesson 2 


Lesson 3 


Lesson 4 


Revisiting | + Previously read books: * Group Conference: 
(5 minutes) | Retelling/Oral Reading Independent Reading 
Check 


. 
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Reviewing 
(5 minutes) 


* Review Reciprocal 


: © Teacher models 
Teaching Strategies 


Summarize 


5 : 
oalececcenslelesiesies ciecicescilasol veesiisceeseceisisscicliceceessveceesc ts bs cine veeesesiocivsusienseseeseccceecescos conadsssiosccinviecsisesssaciesccecceecesrepeaccuncasecsescecectececcccseecceees 


¢ Introduce the Book 
¢ Students Predict 


* Guided Preview 
pp. 4-18 

* Key Vocabulary: Puerto : 
Rico, mango, strays, —} 
perky 


Rehearsing 


: © Students Predict 
(5-10 minutes) : 


* Guided Preview 
pp. 19-31 


percent, collar 


. 
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Reading and | ° Purpose-Setting * Purpose-Setting 
Reciprocal * Silent Reading : * Silent Reading 
Teaching 


* Check Predictions : © Check Predictions 


* Teacher models * Teacher models 
QUESTION, SUMMARIZE : QUESTION, CLARIFY 


(10-15 minutes) 


Responding/ |« Story Map (Poster 4) 
Reflecting | . reflection #1 
(5 minutes) (SG p. 45) 


: Story Map (Poster 4) 


: © Reflection #2 
: (SG p. 45) 


: « Strategies Discussion 


pa 8A Level 3, Book 13, The Outside Dog 


: + Key Vocabulary: mutt 


* Previously read books: : * Group Conference: 


Retelling/Oral Reading 


Check 


: + Students Summarize 


 » Students Predict 


* Cooperative Preview 
pp. 32-47 


* Key Vocabulary: 
: refrigerator, afford, 
worry, snappers 


* Purpose-Setting 
* Silent Reading 

* Check Predictions 
* Students model 


Independent Reading 


: © Students Summarize 


: « Students Predict 


* Cooperative Preview 
pp. 48-64 


* Key Vocabulary: knelt, 
watchdog 


: * Purpose-Setting 


* Silent Reading 


* Check Predictions 


: © Teacher models 


QUESTION, SUMMARIZE QUESTION, CLARIFY 


* Story Map (Poster 4) 


: © Reflection #3 
: (SG p. 46) 


* Story Map (Poster 4) 
© Reflection #4 


(SG p. 47) 


* Strategies Discussion 


: ¢ Home Connection 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only when 
you are concerned about 
a student's fluency. 


Lesson 1 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR,—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81.) 

* Coach as needed. 


Lesson 2 


> Group Conference 
Prompt: Je// how you predict your book will end. 
If you know the ending, tell if you thought it was a 
good ending. 
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Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used strate- 
gies with the previous SOAR TO SUCCESS book Let's 
Go Rock Collecting and with other reading. 


> Model Summarize Use Story Map Poster 4 to sum- 
marize the story so far. Encourage students to follow 
along on their own story maps. 
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Rehearsing 
(5-10 minutes) 


| Note: After the Guided 
Preview in Lessons 1 
and 2, hand out books. 


Note: Students are not 
expected to pronounce 
accurately or remember 
the meaning of 

Spanish words. 


> Introduce the book Show the cover. Read aloud 
the title and author. 
> Predict Ask students to predict what might happen 
in the book. Write their predictions on chart paper. 
> Guided Preview, pp. 4-18. 
pp. 4-7 Read aloud the chapter title. Marisol lives in 
Puerto Rico, with a mango tree in the yard. Point 
out the Spanish words on p. 3. Dofia (Mrs.) Elvira 
has a colmado (grocery store). 
pp. 8-11 | see many strays. One of the dogs looks 
perky. 
pp. 12-13 Marisol is petting the brown dog. 
pp. 14-15 Now she wants to feed the dog. 


pp. 16-18 What do Marisol and her grandfather give 
to the dog? 


> Predict Ask students to predict what might happen 
in this chapter. Write their predictions on chart 
paper. 

> Guided Preview, pp. 19-31. 
pp. 19-23 Read aloud the chapter title. Point out 
that a short time has passed between the end of 
Chapter 1 and the beginning of Chapter 2. Marisol is 
petting the stray mutt. What does percent mean? 
pp. 24-26 Marisol is in a store. Now Marisol is 
putting a collar on the dog. 
pp. 27-31 \t is night now. Marisol sees the dog, 
Pancho, outside her house and she looks happy. 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models 

as needed. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 4-18. 

> Check predictions. 

> Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 
* QUESTION Why doesn’t Marisol’s grandfather 
want a dog? 
¢ SUMMARIZE Marisol wants a dog, but Grandfather 
doesn’t. When a brown mutt shows up, grandfather 
chases it away, but it comes back. Marisol pets the 
dog and convinces Grandfather to feed it 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 19-31. 

> Check predictions. 

>Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 

* QUESTION What happens when Marisol finds 
fleas on the dog? 

¢ CLARIFY On page 29, | don’t understand the 
phrase “Marisol’s eyes brightened.” When | reread 
the sentence, | see that Marisol was excited and 
hopeful when Grandfather said the dog felt at 
home. Her eyes probably got bigger and brighter. 
Now it makes sense. 
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Responding/ 
Reflecting 


(5 minutes) 


>Story Map With students’ help, fill in the Setting, 
Characters, and Problem boxes of Story Map 
Poster 4. Students should begin filling in their own 
story maps on SG p. 44. 

>Respond Students discuss, complete, and share 
Reflection #1 on SG p. 45: Why do you think 
Marisol wants to have a dog? 


> Story Map Update the Major Events box of the Story 
Map Poster as students update their own story maps. 

> Respond Students discuss, complete, and share 
Reflection #2 on SG p. 45: Why does Pancho stay near 
Marisol’s house? 

> Strategies Discussion Prompt: Did anyone use 
CLARIFY? How did CLARIFY help you? 


Level 3, Book 13, The Outside Dog eo ea 


Revisiting 
(5 minutes) 


Reviewing 
(5 minutes) 


Lesson 3 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81.) 

* Coach as needed. 


> Students Summarize Have volunteers use Story 
Map Poster 4 and their own story maps to 
summarize the story so far. 


Lesson 4 


> Group Conference 
Students discuss independent reading. 


Prompt: Describe the illustrations in your book. 
How are they different from the illustrations in your 
classmates’ books? 


> Students Summarize Have volunteers use their 
own story maps to summarize the story. 
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Rehearsing 
(5-10 minutes) 


Note: Hand out books in 
advance of the 
cooperative preview in 
Lessons 3 and 4. 


> Predict Ask students to predict what might happen 
in this chapter. Write their predictions on chart 
paper. 

> Cooperative Preview, pp. 32-47. 
Have students look through the pages with a partner. 
For pairs who need help, coach as follows: 
pp. 32-35 Ask a student to read aloud the chapter 
title. Remind students that the chapter title tells the 
focus of the chapter. Marisol is feeding Pancho 
chopped meat from the refrigerator. Can they 
afford to do that? 
pp. 36-43 Marisol looks worried. | don’t see Pancho 
in any of these pictures. Nando tells her not to 
worry. What are snappers? 
pp. 44-47 Now it is bedtime and the dog is not out- 
side under the tree. 


> Predict Ask students to predict how they think the 
book might end. Write their predictions on chart 
paper. 

> Cooperative Preview, pp. 48-64. 
Have students look through the pages with a part- 
ner. For pairs who need help, coach as follows: 
pp. 48-55 Everyone looks happy to see Pancho 
again. Nando knelt down beside Pancho. 
pp. 56-64 | see smoke. Maybe something is burning 
on the stove. Do you think Pancho might be a good 
watchdog? 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage stu- 
dents to use wording 
from the Strategy 
Prompts (pp. 71-73) to 
get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 


> Silent Reading, pp. 32-47. 
>» Check predictions. 


> Reciprocal Teaching Ask one student to model 
QUESTION and another to model SUMMARIZE. 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 48-64. 

> Check predictions. 


> Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 

* QUESTION Why does Grandfather finally let 
Marisol keep Pancho? 

* CLARIFY On page 52, | didn’t understand at first 
why Nando was kneeling down to the dog’s nose. 
When I reread the page, | realized he was pretend- 
ing that Pancho was telling him where he had been. 
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Responding/ 
Reflecting 
(5 minutes) 


y 
i 


> Story Map Update the Story Map Poster as students 
update their own story maps. 

> Respond Students discuss, complete, and share 
Reflection #3 on SG p. 46: Why is Marisol worried 
about Pancho? What would you do if you were 
Marisol? 


es BON Level 3, Book 13, The Outside Dog 


> Story Map Complete the Story Map Poster as 
students complete their own story maps. 

> Respond Students discuss, complete, and share 
Reflection #4 on SG p. 47: Students write about a 
strategy they used in the chapter they liked best. 

>Home Connection Students take home The 
Outside Dog and the Home Connection Letter. 
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Aunt Flossie’s Hats 
(and Crab Cakes Later) 


by Elizabeth Fitzgerald Howard 


S UmimafFy: When Sarah and Susan visit their Aunt Flossie on Sunday afternoons, they have tea and cookies 
and hear stories about Aunt Flossie’s many hats. Later, they eat crab cakes, the girls’ favorite food. 


Materials 


Lesson 1 | Lesson 2 | Lesson 3 : Lesson 4 Lesson 5 


* Previously read books * Independent reading * Previously read books ¢ Independent reading * Previously read books 


* Aunt Flossie’s Hats SE + Aunt Flossie’s Hats bas * Aunt Flossie’s Hats 


(and Crab Cakes ¢ Aunt Flossie’s Hats (and Crab Cakes ¢ Aunt Flossie’s Hats (and Crab Cakes 
Later), pp. 4-9 : (and Crab Cakes : Later), pp. 15-19 : (and Crab Cakes : Later), pp. 28-31 


° Posters 1, 2, 3, 7 Later), pp. 10-14 Posters J, 2, 3, 7 Later), pp. 20-27 Roasters 1) 255,07 

* Student Guide (SG), ; ” Posters 1, 2, 3,7 * Student Guide (SG), : * Posters 1, 2, 3, 7 * Student Guide (SG), 
p. 48 : ¢ Student Guide (SG), : p.49 ; * Student Guide (SG), : p.50 

* Strategy Prompts, SG pias * Strategy Prompts, SG pee ¢ Strategy Prompts, SG 
pp. 71-73 : * Strategy Prompts, SG : pp. 71-73 ; * Strategy Prompts, SG : pp. 71-73 

* Chart paper, markers : pp. 71-73 ¢ Chart paper, markers pp. 1-75 


: ; ¢ Chart paper, markers 
: © Chart paper, markers : : ¢ Chart paper, markers : 


: « Home Connection 
Letter 


Scaffolding 


ong Teacher Support : Moderate Teacher Support : Student Independence - 


For Book 14 (Category Ill), continue to 
coach and model as you encourage 
students to practice using strategies 
independently. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R195 of the Teacher's Resource File in this manual. 
Level 3, Book 14, Aunt Flossie’s Hats (and Crab Cakes Later) F009 


Revisiting 
(5 minutes) 
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: © Students 


Reviewing 
(5 minutes) 


Rehearsing 
(5-10 minutes) 


Lesson 1 


* Previously read 
books: Retelling/ 
Oral Reading 
Check 


Teaching Strategies : 


(Posters 2 and 3) 


¢ Introduce the 
Book 


¢ Students Predict 


* Guided Preview 
pp. 4-9 

* Key Vocabulary: 
crab cakes, 
hatboxes, 
memories 


Lesson 2 


* Group 

: Conference: 
Independent 
Reading 


: © Teacher models 
Summarize 
(Story Frame 
Poster 7) 


* Students Predict 


* Guided Preview 
pp. 10-14 

* Key Vocabulary: 
trillion, sniffed, 
smoky, terrapin 


Lesson 3 


: + Previously read 
books: Retelling/ 
Oral Reading 
Check 


: + Students 

: Summarize 
(Story Frame 
Poster 7) 


* Students Predict 


* Cooperative 
Preview pp. 15-19 : 


ie Key Vocabulary: 

exciting, parade, 
buglers, 
drummers, 
soldiers, marching : 


Lesson 4 


* Group 


Conference: 
Independent 


Summarize 
(Story Frame 
Poster 7) 


: * Students Predict 


* Cooperative 


Lesson 5 


: + Previously read 
books: Retelling/ 
Oral Reading 
Check 


Some meee e ee eroceeeeescesseeeeees 


: + Students 

: Summarize 
(Story Frame 
Poster 7) 


; * Students Predict 


* Independent 


Preview pp. 20-27 Preview pp. 28-31 


* Key Vocabulary: 


favorite, rescue, 
floated, rippled 


* Key Vocabulary: 
happened, 
telephone, tastes 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 
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Responding/ 
Reflecting 


(5 minutes) 


e190, Level 3, Book 14, Aunt Flossie’s Hats (and Crab Cakes Later) 


* Purpose-Setting 
* Silent Reading 
* Check Predictions 


* Teacher models 
QUESTION, 
SUMMARIZE 


* Story Frame 
(Poster 7) 


* Reflection #1 
(SG p. 48) 


: © Purpose-Setting 
: * Silent Reading 
: * Check Predictions 


: * Teacher models 
QUESTION, 


: © Purpose-Setting 
: + Silent Reading 
: * Check Predictions 


: ¢ Students model 
QUESTION, 


CLARIFY/PHONICS : CLARIFY 


:  Purpose-Setting 
: « Silent Reading 
* Check Predictions 


: © Teacher models 


QUESTION, 
CLARIFY 


: © Purpose-Setting 
: * Silent Reading 
* Check Predictions 


¢ Teacher models 
SUMMARIZE 


. . . . 
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* Story Frame 
(Poster 7) 

: © Reflection #2 

: (SG p. 48) 

: * Strategies 

: Discussion 


: * Story Frame 
(Poster 7) 

: © Reflection #3 

: (SG p. 49) 


ts Story Frame 


(Poster 7) 


Reflection #4 


(SG p. 49) 


: ¢ Story Frame 
(Poster 7) 


: ° Reflection #5 
(SG p. 50) 


: * Home Connection 


Aunt Flossie’s Hats 
(and Crab Cakes Later) 
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Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only when 
you are concerned about 
a student's fluency. 


SUCCESS books. 


pp. R64-R81). 
* Coach as needed. 


> Students reread previously read SOAR TO 


* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 


> Group Conference 
Students discuss independent reading. 


Prompt: Where does your book take place? Is this 
place an important part of your book, or is it not 
very important? Why? 
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(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used 
strategies for The Outside Dog and other reading. 


> Teacher Models Summarize Use Story Frame 
Poster 7 to summarize the setting, characters, and 
events on pages 4-9. 
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Rehearsing 
(5-10 minutes) 


Note: After the Guided 
Preview in Lessons 1 
and 2, hand out books. 


the title and author. 


tions on chart paper. 
> Guided Preview, pp. 4-9. 


cookies. What are crab cakes? 


What are hatboxes? 


> Introduce the Book Show the cover. Read aloud 

> Predict Ask students to predict what might happen 
in this first section of the book. Write their predic- 
pp. 4-7 The girls’ dresses show that this is a special 


day. Aunt Flossie greets them and they have tea and 


pp. 8-9 Aunt Flossie has lots of hats and memories. 


> Predict Ask students to predict what might happen 
in this section. Write their predictions on chart 
paper. 
> Guided Preview, pp. 10-14. 
pp. 10-11 The girls look at all the hats. How much is 
a trillion? Aunt Flossie sniffed the green hat to see if 
it still smelled smoky. 
pp. 13-14 Aunt Flossie tells a story about a time 
when she wore the green hat. She remembers a fire 
in Baltimore. She is shown here as a young girl with 
her mother. Explain that a terrapin is a kind of water 
turtle. 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note; Use the suggested 
Teacher Models as 
needed. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


these strategies as they read. 


predictions were accurate. 
> Silent Reading, pp. 4-9. 
> Check predictions. 


modeling strategies. 
Teacher Models 


time for Susan and Sarah? 


they try on Aunt Flossie’s hats. 


> Refer to Posters 2 and 3. Remind students to use 


> Purpose-Setting Students read to see if their 


> Reciprocal Teaching Call on students to take turns 


* QUESTION Why is Sunday afternoon a special 


* SUMMARIZE On Sunday afternoons, Susan and 
Sarah visit their Aunt Flossie. After tea and cookies, 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 10-14. 

> Check predictions. 

> Reciprocal Teaching Call on students to take turns 
modeling strategies. 


Teacher Models 

* QUESTION What story does Aunt Flossie tell 

about the green hat? 

* CLARIFY/PHONICS On page 11, to figure out this 
word (point to wooly in line 2), / join the sounds woo 
and ly. But that isn’t a word | know. Then I recognize 
wool, and when | join that with y, | get wooly. Now 
the phrase wooly winter hat makes sense. 
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Responding/ 
Reflecting 


(5 minutes) 


love going to Aunt Flossie’s house? 


> Introduce Story Frame (Poster 7). Point out that 
the first scene in the story takes place in the present, 
and introduces, or frames, other events that took 
place in the past. With students’ help, fill in the 
Setting, Characters, and Event for pages 4-9. 

> Respond Students discuss, complete, and share 
Reflection #1 on SG p. 48: Why do Sarah and Susan 


> Story Frame Ask volunteers to update the Story 
Frame Poster by filling in the second section. 

>Respond Students discuss, complete, and share 
Reflection #2 on SG p. 48: What does Aunt Flossie 
remember about the big fire in Baltimore? 

> Strategies Discussion Prompt: Did anyone use 
CLARIFY? How did CLARIFY help you? 
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EE ONE ae 


Aunt Flossie’s Hats 
(and Crab Cakes Later) 


SOOM RCO eee eeereeeeeeeceeeeeeseeecses 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only when 
you are concerned about 
a student's fluency. 


Lesson 3 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R28-R63.) 

* Coach as needed. 


ey yete DYESS 


Lesson 4 


>Group Conference — 
Students discuss independent reading. 


Prompt: Have you read any books that are similar 
to the one you are reading now? If so, which book 
did you like best? Why? 
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Reviewing 
(5 minutes) 


> Students Summarize Have volunteers use Story 
Frame Poster 7 to summarize the story so far. 


> Students Summarize Have volunteers use Story 
Frame Poster 7 to summarize the story so far. 
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Rehearsing 
(5-10 minutes) 


Note: Hand out books 
before Cooperative 
Preview. 


> Predict Ask students to predict what might happen 
in this section. Write their predictions on chart 
paper. 

> Cooperative Preview, pp. 15-19. Have students 
look through the pages with a partner. For pairs 
who need help, coach as follows: 
pp. 15-17 This section is about a blue hat with a red 
feather. It reminds Aunt Flossie of an exciting day, a 
parade with soldiers, buglers, and drummers. This 
parade took place after World War |, sometimes 
called the Great War. 


pp. 18-19 Why are the girls marching? 


> Predict Ask students to predict what might happen 
in this section. Write their predictions on chart 
paper. 

> Cooperative Preview, pp. 20-27. Have students 
look through the pages with a partner. For pairs 
who need help, coach as follows: 
pp. 20-23 Aunt Flossie’s favorite best Sunday hat 
has pink and yellow flowers. The pictures tell how 
her favorite hat blew away. 
pp. 24-27 The hat landed and floated in the water. 
What does rippled mean? Who helped to rescue 

the hat? 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as 
needed. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 15-19. 

> Check predictions. 


> Reciprocal Teaching After reading, ask pairs of 
students to alternate being the teacher to model 
QUESTION and CLARIFY. 


>» Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 20-27. 

> Check predictions. 

> Reciprocal Teaching After reading, students model 
strategies. 


Teacher Models 
* QUESTION How was Aunt Flossie’s favorite 
Sunday hat saved? 

* CLARIFY On page 26, | didn’t understand why the 
boy threw a small stone into the hat. When | 
reread the boy’s command to the dog, | realized 
that the dog was used to fetching whatever the 
boy threw. 
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Responding/ 
Reflecting 
(5 minutes) 


> Story Frame Ask volunteers to update Story Frame 
Poster 7. 

> Respond Students discuss, complete, and share 
Reflection #3 on SG p. 49: Why does Aunt Flossie 
have a story for every one of her hats? 
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» Story Frame Ask volunteers to update Story Frame 
Poster 7. 

> Respond Students discuss, complete, and share 

Reflection #4 on SG p. 49: Which of Aunt Flossie’s 

stories do you like best? Why? 


T SOD SL Coy 
Aunt Flossie’s Hats 
(and Crab Cakes Later) 


POPP O eee Hee rereccceeeeeeeeeseceee 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only when 
you are concerned about 
a student's fluency. 


COCO oe oer escreroresceesecesseeeseees 


Reviewing 
(5 minutes) 


Poem eer ereeeeseesesereseesseeeeseees 


Rehearsing 
(5-10 minutes) 


Note: Hand out books 
before Independent 
Preview. 


Pere eeeeeesceerereseesesessccsesese 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as need- 
ed. Encourage students 
to use wording from the 
Strategy Prompts (SG 
pp. 71-73) to get started. 


Poorer er ereceeeeseeeesesessessseses 


Responding/ 
Reflecting 
(5 minutes) 


y 
a 


Sef errr reer sceesseresceesseseeesssesss esse eseseesssessseseeessesesessee 


Lesson 5 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages 
and protocols for Retellings, TM pp. R28-R63.) 
OR-as needed, conduct an Oral Reading Check 
(see TM pp. R28-R63.) 

* Coach as needed. 


SOP rere erresersseeresesesrsesescseeeseesseesseeesssseesesesesseseesessees 


> Students Summarize Have volunteers use Story 
Frame Poster 7 to summarize the story. 


> Predict Ask students to predict how the story might 
end. 

> Independent Preview, pp. 28-31. Remind students 
of the process they used for the Cooperative Preview. 
If they come to words they don’t know, remind them 
to use the Clarify strategy or a dictionary. (These 

important words may be difficult for some students: 

happened, telephone (p. 28); tastes (p. 30.) 


COP eee reerereserorescresereress seers sees s sees sree eeeeseesessseeseeesee 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 


> Silent Reading, pp. 28-31. 
> Check predictions. 


> Reciprocal Teaching After reading, invite students 
to model QUESTION or SUMMARIZE. 


Teacher Model 
* SUMMARIZE The story about Aunt Flossie’s 
favorite Sunday hat reminds Sarah and Susan of 
crab cakes. The girls go with their parents and 
Aunt Flossie to a restaurant for crab cakes. 


POP eee rerrere corse ress ares sees ee esse esse esses esses esses eeessseeesesese 


> Story Frame Students complete Story Frame Poster 7. 
Check that students understand that at the end of the 
book the action returns to the present. 

> Respond: Reflection #5 on SG p. 50: Students dis- 
cuss the strategies they used in their favorite part. 

>Home Connection Students take home Aunt Flossie’s 

Hats and the Home Connection Letter. 
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Level 3 


Fossils Tell of Long Ago 


by Aliki 


Summary: Fossils Tell of Long Ago describes different  Nofe: It is not necessary for students to know or be held 
kinds of fossils and explains how they are formed. It also _ responsible for all the facts presented in the book. The pur- 
reviews what fossils can teach people about the past and _pose of these lessons is to help students learn strategies for 
instructs children in making simple handprint “fossils.” comprehending informational text. 
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Materials 


Lesson 1 : Lesson 2 : Lesson 3 7 Lesson 4 : Lesson 5 


* Previously read books ¢ Independent reading * Previously read books * Independent reading : * Previously read books 

* Fossils Tell of Long: DOOKS : * Fossils Tell ofLong — : books : * Fossils Tell of Long 
Ago, pp. 4-13 : * Fossils Tell of Long — : Ago, pp. 18-21 : + Fossils Tell ofLong : Ago, pp. 28-32 

° Posters 1, 2, 3, 5 EN ie : © Posters 1, 2, 3, 5 ee eae : © Posters 1, 2, 3, 5 


¢ Student Guide (SG), * Posters 1, 2, 3, 5 * Student Guide (SG), * Posters 1, 2, 3, 5 ¢ Student Guide (SG), 


pp. 1-3 : + Student Guide (SG), : pp. 1-2, 4 : * Student Guide (SG), : pp. 1-2, 5 
pp. 1-2, 5 : 


* Strategy Prompts, pp. 1-3 + Strategy Prompts, * Strategy Prompts, 
SG pp. 71-73 : ¢ Strategy Prompts, * SG ppsiia7s : ¢ Strategy Prompts, soc pp: 71-75 


* Chart paper and 5G pp. 1-73 : SG ips 1573 : « Home Connection 


markers : Letter 


Scaffolding 


| Strong Teacher Support Moderate Teacher Support a Student Independence 


For Book 15 (Category III), encourage 
students to model and practice using 
strategies at every opportunity. Coach 
and model as needed. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R196 of the Teacher’s Resource File in this manual. 
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Lesson 1 Lesson 2 : Lesson 3 Lesson 4 . Lesson 5 


Revisiting | Previously read * Group * Previously read * Group ¢ Previously read 
(5 minutes) | books: Retelling/ : Conference: : books: Retelling/ : Conference: : books: Retelling/ 
Oral Reading : Independent : Oral Reading : Independent : Oral Reading 
Check 


orice a civie cle cae emilee ciec ec ecclecnvicice cise seis ols ae Seca sieicsleleleicsleleeis|eoo\0\eib.e\sio'0,0\0\eib em elels)slejsleie cle slosieeiels.elnaisigisia sie s\s <laslecie(sieece so cicsivicieleeesiebies sets secesesictecconcsceccececccenneee 
. 


Reviewing : « Students : © Students : + Students 
(5 minutes) | Teaching : Summarize : Summarize : Summarize : Summarize 
Strategies : (K-W-L Poster 5) : (K-W-L Poster 5) : (K-W-LPoster5) : (K-W-L Poster 5) 
(Posters 2 and 3) : 


Rehearsing | Introduce the ; * K-W-L/Question ° K-W-L/Question  * K-W-L/Question : « K-W-L/Question 


(5-10 minutes) | Book * Guided Preview : * Cooperative * Independent * Independent 


* K-W-L/Question pp. 14-17 : Preview pp. 18-21 : Preview pp. 22-27 Preview pp. 28-32 

* Guided Preview Key Vocabulary: Key Vocabulary: Key Vocabulary: Key Vocabulary: 
pp. 4-13 : imprint, peat, : Arctic ancient : deserts, petrified, : handprint, million, 
Key Vocabulary: : coal, sandstone: mammoth, : tropical, extinct : discover 
scientists, fossil, accidentally, sap, 
protected : : amber, preserved : 
minerals, 
dissolved, seeped : 

Reading and | ° Purpose-Setting ; * Purpose-Setting * Purpose-Setting * Purpose-Setting * Purpose-Setting 
Reciprocal |. silent Reading : «Silent Reading —_—_: « Silent Reading : «Silent Reading + Silent Reading 


( Weta F * Check Questions : * Check Questions : © Check Questions * Check Questions : * Check Questions 
* Teacher models * Teacher models * Students model * Students model * Teacher models 
QUESTION, : CLARIFY : QUESTION, : CLARIFY, : QUESTION 
CLARIFY/PHONICS : : SUMMARIZE : SUMMARIZE — : 
Responding/|+KW4chart = *KWeLechart = + KWeLchart, = E+ KWeL chart, = K-W-L chart 


Reflecting | (SG p. 51) : (SG p. 51) : (SGp.51) OGip. 51) : (SGp. 51) 
(5 minutes) | , Reflection #1 ¢ Reflection #2 : © Reflection #3 : © Reflection #4 : * Reflection #5 
(SG p. 53) : (SG p. 53) : (SG p. 54) : (SG p. 55) : (SG p. 55) 


* Strategies : « Home Connection 
Discussion : 
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Fossils Tell of 
Long Ago 


SHOR rere ereereereresesesesceseeees 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


> Students reread previously read SOAR TO 

SUCCESS books 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81.) 

* Coach as needed. 


> Group Conference 
Students discuss independent reading. 
Prompt: How does your book begin? Do you like 
this beginning? Why? 


were ccc r cece rec rccce reece cee eec ee eecee pec ecc reece rece cece cece cere cee re rece seesececesooeesseceaeesecerecebecedececoosecescesooeesrosrereesereseoreseneseovoseovesoosoososoe eNO nl le 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Students tell how they used 
strategies during the previous SOAR TO SUCCESS 
book and with other reading. 


> Teacher Models Summarize Use K-W-L Poster 5 to 
summarize the book so far. 


Cece cece cree cece cece reece reece cere es eb essere Seer e eee seEe see EEOee EEO EEO E OSES HOOT OO ESCO THEE EE SOEE HOPES ETO OSHS EESTOR DOSE TEESE CEOS OC SESOS SLOSS OLENELLOLELIOLELIOIELLNLFI9N0 


Rehearsing 
(5-10 minutes) 


Note: After introducing 
and previewing in 
Lessons 1 and 2, hand 
out books. 


Note: To keep the 
emphasis on compre- 
hension, students should 
not be held responsible 
for pronunciations of 
scientific terms. 


> Introduce the Book Show the cover. Read aloud 
the title and author. Ask what fossils are, and explain 
that the children on the cover are holding fossils. 

>K-W-L Ask what students know about fossils and 
what they want to know about fossils. List their 
responses in the K and W columns of Poster 5 and 
on their own K-W-L charts (SG p. 51). 

> Guided Preview pp. 4-13. 
pp. 4-7 This fish lived ninety million years ago. 
Scientists know how old the fish is because the fish 
became a fossil. Help with the pronunciation of 
Xiphactinus (zye-FAK-ti-nus). 
pp. 8-13 The fish became a fossil very slowly. First it 


lay protected in the mud. Then dissolved minerals 
seeped into its bones. 


> K-W-L/Question Ask students to think of new 
questions to add to the W column of their K-W-L 
charts (SG p. 51) and Poster 5. 

> Guided Preview pp. 14-17. 
pp. 14-15 Read aloud the largest speech balloon on 
page 15. Explain that an imprint is made in peat 
and becomes a rock called coal. 
pp. 16-17 Some fossils are found in sandstone. 
Help with the pronunciation of iguanodon 
(ih-GWAH-no-don). 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models as you 
coach. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Purpose-Setting Students read to answer their W 
questions. 

> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Silent Reading, pp. 4-13. Encourage students to 
use My Notes to Clarify, SG p. 52, to jot down 
difficult words and concepts. 

> Students check their questions. 

> Reciprocal Teaching After reading, students model 
strategy use. Have students refer to My Notes to 
Clarify, SG p. 52, to help them model Clarify. 


Teacher Models 
* QUESTION How does a fish become a fossil? 


> Purpose-Setting Students read to answer their W 
questions. 

> Silent Reading, pp. 14-17. Students use My Notes 
to Clarify (SG p. 52). 

> Students check their questions. 

> Reciprocal Teaching After reading, students model 
strategy use. Have students refer to My Notes to 
Clarify, SG p. 52, to help them model Clarify. 


Teacher Model 
¢ CLARIFY /’m not sure why there are two different 
kinds of writing on pages 14 and 15. When | read 
the words that the children are saying, | see that 
they tell me more things about peat, coal, and 
imprints. They also tell it in a different way from 
the other text-through the voices of characters. 
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Responding/ 
Reflecting 


(5 minutes) 


>K-W-L Ask students what they have learned about 
fossils so far as you fill in the L column of the K-W-L 
poster together; students add to their charts (SG p. 51). 

>Respond Students discuss, complete, and share 
Reflection #1 on SG p. 53: What is the fish fossil 
made of? 

> Strategies Discussion How did CLARIFY help you? 


eee. Level 3, Book 15, Fossils Tell of Long Ago 


>K-W-L Ask students what they have learned about 
fossils so far as you fill in the L column of the K-W-L 
poster together; students add to their charts (SG 
p. 51). 

>Respond Students discuss, complete, and share 
Reflection #2 on SG p. 53: Summarize how a 
dinosaur’s footprint becomes a fossil. 


Revisiting 
| (5 minutes) 


Reviewing 
(5 minutes) 


Pee emo ree ereseccesesesesssesesoees 


Rehearsing 
| (5-10 minutes) 


Note: Hand out books in 

advance of Cooperative 

) and Independent 
Previews. 
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Reading and 

Reciprocal 

: Teaching 
| (10-15 minutes) 


Coe ew eeceeresesereeserceceeeeeeseses 


Responding/ 
Reflecting 
(5 minutes) 


> Students reread previously read SOAR TO 
SUCCESS books 
* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed, conduct an Oral Reading Check (see TM 
pp. R64-R81.) 


° Coach as needed. 


> Group Conference 
Students discuss independent reading. 

Prompt: Jel! about an important character or 
interesting fact in your book. 
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> Students Summarize Students use their K-W-L 
charts and Poster 5 to summarize what they have 
learned about fossils so far. 


> Students Summarize Volunteers use Reflection #2 
on SG p. 53 to summarize how a dinosaur's foot- 
print becomes a fossil. 
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>K-W-L/Question Ask students to think of new 
questions to add to the W column of their K-W-L 
charts (SG. p. 51) and Poster 5. 

> Cooperative Preview, pp. 18-21. Have students 
look through the pages with a partner. For pairs who 
need help, coach as follows: 
pp. 18-19 This ancient mammoth froze in the 
Arctic. It was found accidentally. 
pp. 20-21 When sap hardens, it becomes a fossil 

called amber. This fly is preserved in amber. 


> K-W-L/Question Ask students to think of new 
questions to add to the W column of their K-W-L 
charts (SG. p. 51) and Poster 5. 
> Independent Preview pp. 22-27. Have students 
independently preview illustrations, captions, and 
speech balloons. Remind them to use Clarify/Phonics 
Poster 3, My Notes to Clarify (SG. p. 52), or the dic- 
tionary to figure out unfamiliar words. (These impor- 
tant words may be difficult for some students: 
deserts (p. 22), petrified (p. 22), tropical (p. 24), 
extinct (p. 25). 
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> Purpose-Setting Students read to answer their 
new W questions. 


> Silent Reading, pp. 18-21. 

> Students check to see whether their questions were 
answered. 

> Reciprocal Teaching After reading, pairs of stu- 

dents alternate being the teacher to model 

QUESTION and SUMMARIZE. Have students refer to 

My Notes to Clarify, SG. p. 52, to help them model 

Clarify. 


> Purpose-Setting Students read to answer their 
new W questions. 

> Silent Reading, pp. 22-27. Encourage students to 
use My Notes to Clarify (SG. p.52). 

> Students check to see whether their questions were 
answered. 

> Reciprocal Teaching After reading, have one stu- 
dent SUMMARIZE and CLARIFY. Have students refer 
to My Notes to Clarify, SG. p. 52, to help them 
model Clarify. 
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> K-W-L Students add to their own charts (SG p. 51) 
> Respond Students discuss, complete, and share 
Reflection #3 on SG p. 54: Circle the section you 
liked best so far in Fossils Tell of Long Ago. How did 
one or more of the four strategies help you read 
that section? 


> K-W-L Students add to their own charts (SG p. 51). 
Share and discuss. 

> Respond Students discuss, complete, and share 

Reflection #4 on SG p. 55: What can people learn 

from fossils? 
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Fossils Tell of 
Long Ago 


Doe e eee were reer eeeeeeseseeesesssees 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


Oem meee reese eeeceesereeeescceeeees 


Reviewing 
(5 minutes) 


Secor ere eeeeseseeeesssseresseesesese 


Rehearsing 
(5-10 minutes) 


Note: Hand out books in 
advance of Independent 
Preview. 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Poe eee roe eeesceesccccerevcececoseses 


Responding/ 
Reflecting 


(5 minutes) 
y N 


Lesson 5 


> Students reread previously read SOAR TO 

SUCCESS books 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages 
and Retelling Protocols, TM pp. R28-R63.) OR— 
as needed, conduct an Oral Reading Check (see 
TM pp. R64-R81.) 

* Coach as needed. 
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>K-W-L Students use their charts to summarize the 
most important things they have learned about fossils 
50 far. 
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>K-W-L/Question Ask students to think of new 
questions to add to the W column of their K-W-L 
charts (SG. p. 51) and Poster 5. 

> Independent Preview pp. 28-32. Have students 
independently preview illustrations, captions, and 
speech balloons. Remind them to use Clarify/Phonics 
Poster 3, My Notes to Clarify (SG. p. 52), or the dic- 
tionary to figure out unfamiliar words. (These impor- 
tant words may be difficult for some students: 
handprint (p. 29), million (p. 30), discover (p. 32). 
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> Purpose-Setting Students read to answer their 
remaining W questions. 

> Silent Reading, pp. 28-32. Encourage students to 
use My Notes to Clarify (SG. p. 52). 

> Students check to see whether their questions were 
answered. 

> Reciprocal Teaching After reading, students model 
the QUESTION strategy. Invite students to ask open- 
ended or critical thinking questions. Have students 
refer to My Notes to Clarify (SG. p. 52) to help them 
model Clarify. 


Teacher Model 
¢ QUESTION What could a fossil tell future scien- 
tists about me? 
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> K-W-L Students complete their K-W-L charts and 
Poster 5 by sharing what they have learned. 

> Respond Students discuss, complete, and share 
Reflection #5 on SG p. 55: What kind of fossil would 
you like to find? What would you like to learn from it? 

>Home Connection Students take home Fossils Tell of 
Long Ago and the Home Connection Letter. 
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Sam and the Lucky Money 


by Karen Chinn 


S ulmmMafFy: Sam browses among the shops in Chinatown, trying to decide how to spend his 
four dollars of New Year’s Day “lucky” money. When he decides to give the money to a barefoot 


man on the street, he feels lucky. 
Materials 


Lesson 1 Lesson 2 


* Previously read books ¢ Independent reading 


¢ Sam and the Lucky books 


Money, pp. 2-9 
* Posters 1, 2, 3, 4 


* Student Guide (SG), 
pp. 56, 57, 58 


¢ Sam and the Lucky 
: Money, pp. 10-15 


Posters 1, 2, 3, 4 


: * Student Guide (SG), 


° Strategy Prompts, SG : PP: 56, 57, 58 


pp. 71-73 


¢ Chart paper, markers Peas? 


Scaffolding 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 


* Sam and the Lucky 


* Posters 1, 2, 3, 4 
: © Student Guide (SG), 


* Strategy Prompts, SG : 
: * Strategy Prompts, SG: 


: * Chart paper, markers 
: ¢ Chart paper, markers : 


| Strong Teacher Support | Moderate Teacher Support q 


Lesson 3 Lesson 4 


* Previously read books * Independent reading 


books 


Money, pp. 16-21 ¢ Sam and the Lucky 


Money, pp. 22-30 
¢ Posters 1, 2, 3, 4 


: * Student Guide (SG), 
pp. 56, 57, 60 


pp. 56, 57, 59 


pp. 71-73 : * Strategy Prompts, SG 
pp. 71-73 
: * Chart paper, markers 


: * Home Connection 
Letter 


Student Independence 


For Book 16 (Category III), 

encourage students to model 
and practice using strategies — 
at every opportunity. Coach 
and model as needed. 


Optional Lesson on page R197 of the Teacher's Resource File in this manual. 
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Lesson Overview 


Lesson 1 : Lesson 2 | Lesson 3 Lesson 4 


Revisiting | Previously read books: * Group Conference: : * Previously read books: : « Group Conference: 
(5 minutes) | Retelling/Oral Reading : Independent Reading :  Retelling/Oral Reading : Independent Reading 
Check : Check 
Reviewing | + Review Reciprocal : © Students Summarize : + Students Summarize * Students Summarize 
(5 minutes) | Teaching Strategies ; 


(Posters 2 and 3) 


: 
5 8 
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Rehearsing | Introduce the Book : Students Predict : * Students Predict : © Students Predict 


5 lolmintites) Students Predict * Cooperative Preview * Cooperative Preview ¢ Independent Preview 


* Guided Preview pp. 2-9 pp. 10-15 pp. 16-21 pp. 22-30 

* Key Vocabulary: : + Key Vocabulary: : * Key Vocabulary: : + Key Vocabulary: 
envelopes, symbol,  ; Pleated, festival ; scrunched, scolded — : remembered, shifting, 
slithering, embossed, ; Centipede, lunge : appreciate 
cymbals, reluctantly, ; 
mandarin, junk 


. 
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Reading and | - Purpose-Setting * Purpose-Setting : ¢ Purpose-Setting * Purpose-Setting 
Bente * Silent Reading : Silent Reading : © Silent Reading : * Silent Reading 
(10-15 minutes) | ° Check Predictions * Check Predictions * Check Predictions * Check Predictions 

* Teacher Models : ¢ Teacher Models : ¢ Students model : * Students model 
QUESTION, CLARIFY : QUESTION, : QUESTION, CLARIFY =: QUESTION, 
: CLARIFY/PHONICS : SUMMARIZE 
Responding/ | + Story Map (Poster 4, : * Story Map (Poster 4, * Story Map (Poster 4, * Story Map (Poster 4, 


Reflecting | SG p. 57) : SG p. 57) : SG p.57) i SG p. 57) 


(5 minutes) | . Reflection #1 * Reflection #2 * Reflection #3 * Reflection #4 
(SG p. 58) : (SG p. 58) : (SG p. 59) : (SG p. 60) 


: ¢ Strategies Discussion : © Strategies Discussion 


: « Home Connection 
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Sam and the 
Lucky Money 


COO OCHO Cem eee ee ereeseseesseeeseseeeees 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed—conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


> Group Conference 
Students discuss independent reading. 

Prompt: Summarize a section of the book you are 
reading now. 
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Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Encourage students to tell how 
they used strategies with the previous SOAR TO 
SUCCESS book and with other reading. 


> Students Summarize Have a volunteer use the SG 
Story Map (p. 57) to summarize the story so far. 

Invite other students to add details to the summary 
as needed, using Story Map Poster 4. 
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Rehearsing 
(5-10 minutes) 


Note: Hand out books 
after Guided Preview in 
Lesson 1, and before 
Cooperative Preview in 
Lesson 2. 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models only 

if needed. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Introduce the Book. Show the cover. Read aloud the 
title and author. 

> Predict Ask students to predict what might happen 
in this book. Write their predictions on chart paper. 

> Guided Preview, pp. 2-9. 
pp. 2-5 Sam's envelopes have symbols of good luck. 
One of the envelopes shows a slithering dragon. What 
do embossed and reluctantly mean? Sam hears 
cymbals (a different word from symbols) when he 
goes to Chinatown, an area of Chinese shops, offices, 
and homes in the city. Tell students that a mandarin 
is a kind of orange, and a junk is a Chinese ship. The 
Chinese New Year is usually in mid- or late January. 
Help with the pronunciation of /eisees (LIE seez). 


pp. 6-9 Help with the pronunciation of char siu bao 
(cha siew BOW). 
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> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions are accurate. 

> Silent Reading, pp. 2-9. Encourage students to use 
My Notes to Clarify, SG p. 56, to jot down difficult 
words and concepts. 

> Check predictions. 

> Reciprocal Teaching After reading, students model 
strategies. Have students refer to My Notes to 
Clarify, SG p. 56, to help them model CLARIFY. 


Teacher Models 


* QUESTION Why is Sam excited about this year’s 
New Year’s Day celebration? 


> Predict Ask students to predict what might happen 
next in the story. Record their predictions on chart 
paper. 

> Cooperative Preview, pp. 10-15. Have students 
look through the illustrations with a partner. For pairs 
who need help, coach as follows: 
pp. 10-11 Sam goes into a bakery. Some of the buns 
look like fish with pleated tails. Help with the pronun- 
ciation of Nay yu mat yeh ah (nay yoo MAHT yeh ah). 
pp. 12-13 This is a Chinese festival lion costume, 
which looks like a giant centipede. 
pp. 14-15 A giant leisee is hanging in this doorway. 

The lion might lunge at the leisee. 


> Purpose-Setting Students read to see if their pre- 
dictions are accurate. 

> Silent Reading, pp. 10-15. Students use My Notes 
to Clarify (SG p. 56). 

> Check predictions. 

> Reciprocal Teaching After reading, students model 
strategies. Have students refer to My Notes to 
Clarify, SG p. 56, to help them model CLARIFY. 


Teacher Models 
* CLARIFY/PHONICS o say this word on page 14 
(point to devoured), I'll first drop the -ed suffix. 
Then I'll look for parts of the base word that | 
know, such as de. | also know how our sounds. If | 
add a /v/ sound, | can read the word: de-vour-ed. 
! can guess that devoured means “ate quickly.” 
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Responding/ 
Reflecting 


(5 minutes) 


> Story Map Students fill in the Title, Setting, 
Characters, and Problem boxes of Story Map Poster 4 
and of their own story maps on SG p. 57. 

> Respond Students discuss, complete, and share 
Reflection #1 on SG p. 58: How do you think Sam 
feels when he sees the old man with bare feet? 
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> Story Map Update the Major Events box of the 
Story Map Poster together, as students update their 
own story maps. 

> Respond Students discuss, complete, and share 
Reflection #2 on SG p. 58: Why doesn’t Sam buy any 
sweets in the bakery? 

> Strategies Discussion Prompt: Did anyone use 

SUMMARIZE? How did SUMMARIZE help you? 


PoweSVigeay 


] 
| 


Sam and the 
Lucky Money 
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Revisiting 
(5 minutes) 


Lesson 3 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed—conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


Lesson 4 


> Group Conference 
Students discuss independent reading. 
Prompt: Tell how the illustrations in your book help 
to clarify information. 
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Reviewing 
(5 minutes) 


> Students Summarize Have volunteers use Story 
Map Poster 4 and their own story maps to 
summarize the story so far. 


> Students Summarize Have volunteers use their 
own story maps to summarize the story. 
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Rehearsing 
(5-10 minutes) 


Note: Hand out books in 
advance of Cooperative 
and Independent 
Previews. 


> Predict Ask students to predict what might happen 
next in the story. Write predictions on chart paper. 

> Cooperative Preview, pp. 16-21. Have students look 
through the illustrations with a partner. For pairs who 
need help, coach as follows: 
pp. 16-19 Sam goes into a toy store. First he looks 
happy, then he looks angry or sad. What does 
scrunched mean? | wonder if his mother scolded 
him? 
pp. 20-21 Sam's mother tells him to appreciate 
what he has. 


> Predict Ask students to predict how the story might 
end. Write predictions on chart paper. 

> Independent Preview, pp. 22-30. Have students 
independently preview by looking at the illustra- 
tions. If they come to words they don’t know, 
remind them to use My Notes to Clarify or use a 
dictionary. (These important words may be difficult 
for students: remembered, shifting, p. 22.) 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Responding/ 
Reflecting 


(5 minutes) 
y 


> Purpose-Setting Students read to see if their pre- 
dictions are accurate. 

> Silent Reading, pp. 16-21. Students use My Notes 
to Clarify (SG p. 56). 

> Check predictions. 

> Reciprocal Teaching After reading, students take 
turns modeling strategies. If necessary, ask one 
student to model QUESTION and another to 
model CLARIFY. Have students refer to My Notes to 
Clarify, SG p. 56, to help them model CLARIFY. 


> Story Map Have students update their own story 
maps. Then invite them to volunteer details as you 
update Story Map Poster 4 together. 

> Respond Students discuss, complete, and share 
Reflection #3 on SG p. 59: Why does Sam feel angry 
in the toy store? How would you feel? 


> Purpose-Setting Students read to see if their pre- 
dictions are accurate. 

> Silent Reading, pp. 22-30. Students use My Notes 
to Clarify (SG p. 56). 

> Check predictions. 

> Reciprocal Teaching After reading, students take 
turns modeling strategies. If necessary, ask one 
student to model QUESTION and another to 
model SUMMARIZE. 
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> Story Map Have students complete the Major 
Events and Outcome boxes on their own story maps 
and on Story Map Poster 4. 

>Respond Students discuss, complete, and share 
Reflection #4 on SG p. 60: Students write about the 
strategies they used in the section they liked best. 

>Home Connection Students take home Sam and 
the Lucky Money and the Home Connection Letter. 
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Clouds of Terror 


by Catherine A. Welch 


S ummMafly: When a plague of grasshoppers destroys a Minnesota farm in the 1870s, the chil- 
dren and their mother keep the farm going through a harsh winter while the father works at a lum- 
ber camp. In the spring, the newly-hatched grasshoppers fly away as quickly as they came. 


Materials 


Lesson 1 3 Lesson 2 : Lesson 3 3 Lesson 4 : Lesson 5 


¢ Previously read books ° Independent reading * Previously read books : ¢ Independent reading * Previously read books 

* Clouds of Terror, i books : © Clouds of Terror, books : © Clouds of Terror, 
pp. 3-9 : © Clouds of Terror, 3) pp. 22-29 : * Clouds of Terror, : pp. 40-46 

* Posters 1-3, 8 pbeslowl : * Posters 1-3, 8 bau P3202 : © Posters 1-3, 8 

¢ Student Guide (SG), * Posters 1-3, 8 * Student Guide (SG), * Posters 1-3, 8 * Student Guide (SG), 
pp. 61, 62, 63 : © Student Guide (SG), : pp. 61, 62, 64 : * Student Guide (SG), : pp. 61, 62, 65 

* Strategy Prompts, SG : PP: Spe i » Strategy Prompts, SG : PP: 61, 62, 65 i * Strategy Prompts, SG 
pp. 71-73 : * Strategy Prompts,SG : pp. 71-73 : ¢ Strategy Prompts,SG : pp. 71-73 

UE: i * Chart paper, markers ; PP: 71-75 


¢ Chart paper, markers 
: * Chart paper, markers : : * Chart paper, markers 


* Chart paper, markers 


¢ Home Connection 
Letter 


Scaffolding 


Tareas: 


Student Independence 


For Book 17 (Category IV), 
encourage students to model 


and practice using strategies 
at every opportunity. Coach 
and model as needed. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R198 of the Teacher’s Resource File in this manual. 
Level 3, Book 17, Clouds of Terror {SEW 


Lesson 1 


Lesson Overview 


Lesson 2 


Lesson 3 


Lesson 4 


Lesson 5 


Revisiting 
(5 minutes) 


* Previously read 
books: Retelling/ 
Oral Reading 
Check 


: © Group Conference: 


Independent 
Reading 


: + Previously read 
books: Retelling/ 
Oral Reading 
Check 


: ¢ Group Conference: 


Independent 
Reading 


: » Previously read 


books: Retelling/ 
Oral Reading 
Check 


piditemtes tne) OI ICG KOU UCC IO CUI OOO CODA COE OOCO OCCU COOOOO RO DIOGO O OOOOH UOC CUODO OUC CONC HODDCDOUTOSOCE OCC OROUCODOODOCOOOOOSEDOCDCOCD ATO OOOO ODOC UNCODOnEEONOOGE 
. . 


Reviewing 
(5 minutes) 


Rehearsing 
(5-10 minutes) 


* Review Reciprocal : 


(Posters 2 and 3) 


¢ Introduce the 
Book 


¢ Students Predict 


* Guided Preview 
pp. 3-9 

* Key Vocabulary: 
prairie, violent 


tornado, hail-like, : 


grasshoppers, 
stalks 


: ¢ Students 
Teaching Strategies : 


Summarize 


: « Students Predict 


: * Cooperative 
Preview pp. 10-21 : 


: * Key Vocabulary: 


racket, bolted, 

vegetables, 

lantern, trench, 

staggering, sod 
ouse 


: « Students 
: Summarize 


: « Students 
: Summarize 


: + Students 


Summarize 


: 
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: « Students Predict 


be Cooperative 


* Key Vocabulary: 

: water supply, 
screen, kerosene, 
spared, Sweden 


Preview pp. 22-29 : 


: © Students Predict 


* Independent 


be Key Vocabulary: 

: stripped, acres, 
cabbage, 
cucumbers, 
lumber camp 


Preview pp. 30-39 : 


: « Students Predict 


* Independent 
Preview pp. 40-46 


* Key Vocabulary: 


huddled, blizzard, 
kettle, trough, 
hatching, spared, 
blotted 


. 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 
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Responding/ 
Reflecting 


(5 minutes) 


* Purpose-Setting 

* Silent Reading 

* Check Predictions 

* Teacher models 
QUESTION, 


CLARIFY/ 
PHONICS 


¢ Event Map 
(Poster 8, 
SG p. 62) 


* Reflection #1 
(SG p. 63) 


* Strategies 
Discussion 
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* Purpose-Setting 

* Silent Reading 

* Check Predictions 
* Students model 


QUESTION, 
CLARIFY 


* Event Map 


(Poster 8, 
SG p. 62) 


: + Reflection #2 


(SG p. 63) 


* Purpose-Setting 

* Silent Reading 

: + Check Predictions 

* Students model 
CLARIFY/ 


PHONICS, 
PREDICT 


* Event Map 
(Poster 8, 
SG p. 62) 


Reflection #3 
(SG p. 64) 

* Strategies 
Discussion 


* Purpose-Setting 
* Silent Reading 
© Check Predictions 


¢ Students model 


: * Purpose-Setting 

: * Silent Reading 

* Check Predictions 
* Students model 


QUESTION, QUESTION, 
SUMMARIZE CLARIFY 

* Event Map * Event Map 

: (Poster 8, : (Poster 8, 

: SGp. 62) SG p. 62) 

* Reflection #4 * Reflection #5 
(SG p. 65) (SG p. 65) 


* Strategies 


Discussion 


: © Home Connection 


Lesson 1 


Lesson 2 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed—conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


> Group Conference 
Students discuss independent reading. 
Prompt: Compare the characters or information 
in your book with a similar book of fiction or 
nonfiction. 
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Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Encourage them to tell how they 
used strategies with the previous SOAR TO SUCCESS 
book, and with other reading. 


> Students Summarize Have a volunteer use Event 
Map Poster 8 and SG p. 62 to summarize the story 
so far. Invite other students to revise their class- 
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Rehearsing 
(5-10 minutes) 


Note: Hand out books 
after Guided Preview 
and before Cooperative 
Preview. 


> Introduce the Book Show the cover. Read aloud 
the title and author. Why are the children running? 
> Predict Ask students what they think will happen in 
Clouds of Terror. Write predictions on chart paper. 
> Guided Preview, pp. 3-9. 
pp. 3-5 What do you think this smoky gray shape 
might be? Weather on a prairie can be violent and 
sudden. Do you think the cloud is a tornado? 
pp. 6-9 The cloud is full of grasshoppers! What is 
hail? What would hail-like mean? The grasshoppers 
are chewing on the stalks in the cornfield. 


> Predict Ask students what they think will happen 
next in the story. Record predictions on chart paper. 
> Cooperative Preview, pp. 10-21. Have students 
look through the pages with a partner. For pairs who 
need help, coach as follows: 
pp. 10-15 The children hear a racket. What are the 
children and their mother doing to the vegetables? 
What happens to the baby? Do you think the 
grasshoppers can get inside the sod house? 
pp. 16-19 The family digs a trench and burns the 
grasshoppers in it. The chickens eat so many 
grasshoppers that they are staggering. 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models only if 
needed. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their pre- 
dictions are accurate. 

> Silent Reading, pp. 3-9. Encourage students to use 
My Notes to Clarify, SG p. 61, to jot down difficult 
words and concepts. 

> Check predictions. 

> Reciprocal Teaching After reading, students model 
strategies. Have students refer to My Notes to Clarify 
(SG p. 61) to help them model CLARIFY. 


Teacher Model 


* QUESTION What was the terrible storm that 
Helga and Erik saw coming? 


> Purpose-Setting Students read to see if their pre- 
dictions are accurate. 


> Silent Reading, pp. 10-21. Students use My Notes 
to Clarify (SG p. 61). 
> Check predictions. 


> Reciprocal Teaching After reading, students take 
turns modeling QUESTION and CLARIFY. Have 
students refer to My Notes to Clarify (SG p. 61) 
to help them model CLARIFY. 
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Responding/ 
Reflecting 


(5 minutes) 


> Event Map Introduce the Event Map Poster (Poster 8) 
and ask volunteers to fill in the first box. Help students 
to begin their own event maps on SG p. 62. 

>Respond Students discuss, complete, and share 
Reflection #1 on SG p. 63: What did the children think 
about the cloud that they saw coming on the prairie? 

> Strategy Prompt: How did SUMMARIZE help you? 


> Event Map Have partners fill in the second box of 
their event maps, and then fill in Event Map Poster 8 
together. 

> Respond Students discuss, complete, and share 
Reflection #2 on SG p. 63: Why was it so important 
for the Lundstroms to get rid of the grasshoppers? 
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Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


Lesson 3 


> Students reread previously read SOAR TO 
SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed—conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


Lesson 4 


> Group Conference 
Students discuss independent reading. 


Prompt: Why did you choose to read this book? 
Are you glad that you chose it? Why or why not? 
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Reviewing 
(5 minutes) 


> Students Summarize Have volunteers use Event 
Map Poster 8 and their own event maps to summa- 
rize the story so far. Encourage classmates to revise 
the summary as necessary. 


> Students Summarize Have volunteers use Event 
Map Poster 8 and their own event maps to summa- 
rize the story so far. Encourage classmates to revise 
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Rehearsing 
(5-10 minutes) 


Note: Hand out books in 
advance of Cooperative 
and Independent 
Previews. 


> Predict Ask students what they think will happen 
next in the story. Write predictions on chart paper. 

> Cooperative Preview, pp. 22-29. Have students 
look through the pages with a partner. For pairs who 
need help, coach as follows: 
pp. 22-25 The grasshoppers get into the water 
supply. Mr. Lundstrom tries to catch the grasshoppers 
with a big screen and a pan filled with kerosene. 
pp. 26-27 The family wonders if any vegetables have 
been spared. 
pp. 28-29 Some families decide to leave and go back 

to Sweden. 


>» Predict Ask students what they think will happen 
next in the story. Write predictions on chart paper. 

> Independent Preview, pp. 30-39. Have students 
independently preview the illustrations, reminding 
them of the process they used during the Cooperative 
Preview. Help them notice on pp. 34-35 and p. 38 
how isolated the sod house is on the prairie. If they 
come to words they don’t know, remind them to use 
My Notes to Clarify or a dictionary. (These important 
words may be difficult for some students: stripped, 

p. 30; acres, cabbage, cucumbers, p. 31; lumber 

camp, Pp. 33.) 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 22-29. Students use My Notes 
to Clarify (SG p. 62). 

> Check predictions. 

> Reciprocal Teaching After reading, students take 
turns modeling CLARIFY/PHONICS and PREDICT. 
Have students refer to My Notes to Clarify 

(SG p. 61) to help them model CLARIFY. 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 


> Silent Reading, pp. 30-39. Students use My Notes 
to Clarify (SG p. 62). 


> Check predictions. 


> Reciprocal Teaching After reading, students take 
turns modeling QUESTION and SUMMARIZE. 
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Responding/ 
Reflecting 


(5 minutes) 


> Event Map Have partners fill in the third box of 
their event maps. Then, invite them to volunteer 
details as you update the Event Map Poster together. 
> Respond: Strategies Discussion For Reflection #3 
on SG p. 64, students discuss, write about, and 
share the strategy they have used most so far. 


e. Level 3, Book 17, Clouds of Terror 


> Event Map Have students fill in the fourth box of 
their event maps, and of the Event Map Poster. 

» Respond Students discuss, complete, and share 
Reflection #4 on SG p. 65: Why did Mr. Lundstrom 
leave to work at the lumber camp? 

> Strategies Discussion Prompt: Did anyone use 

CLARIFY/PHONICS? How did this strategy help you? 


Lesson 5 


Revisiting 
(5 minutes) 


POPC O HOHE ELE E EEO ODEO EDO EEE E OOOO EEE EERE OSES EES OEE HEHEHE HESS HOSES OEE SEES SOOO OEE DESEO EEEEeD 


Reviewing 
(5 minutes) 
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Rehearsing 
(5-10 minutes) 


Note: Hand out books in 
advance of Independent 
Preview. 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 
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Responding/ 
Reflecting 
(5 minutes) 


y 
fH 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages 
and protocols for Retellings, TM pp. R28-R63.) 
OR—as needed—conduct an Oral Reading Check 
(see TM pp. R64-R81). 

* Coach as needed. 


> Students Summarize Have volunteers use their 
own event maps to summarize the story. Encourage 
classmates to revise the summary as necessary. 


> Predict Ask students to predict how the story might 
end. Write their predictions on chart paper. 

> Independent Preview, pp. 40-46. Have students 
independently preview the illustrations, reminding 
them of the process they used during the 
Cooperative Preview. If they come to words they 
don't know, remind them to use My Notes to 
Clarify or a dictionary. (These important words 
may be difficult for some students: huddled, p. 40; 
blizzard, p. 41; kettle, trough, p. 42; hatching, p. 44; 
blotted, p. 46.) 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 40-46. Students use My Notes 
to Clarify (SG p. 62). 

> Check predictions. 

> Reciprocal Teaching After reading, students take 
turns being the teacher and modeling QUESTION 
and CLARIFY. 


> Event Map Students complete the event maps. 

>Respond Students discuss, complete, and share 
Reflection #5 on SG p. 65: Do you think the 
Lundstrom family will continue to be able to survive 
on the prairie? 

>Home Connection Students take home Clouds of 
Terror and the Home Connection Letter. 
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The April Fool’s Day Mystery 


by Marion M. Markham 


SOHHHOHHHHHHHHOHHOHOHH OST OHHTOTOTOOHESEEETEEHTOHOHOE EHS EOO OEE OES EOE OOS 


Summary: When a snake slithers out of the flour binin Note: This book has been divided into meaningful chunks 
the school kitchen on April Fool's Day, the Dixon twins, Mickey for reading. Some lessons may need to be extended over 


and Kate, decide to find out who put it there. Learning that more than one day to allow students enough time to 
snakes are cold-blooded helps them solve the mystery. complete the reading. Adjust as needed. 
Materials 


Lesson 1 : Lesson 2 


* Previously read books * Independent reading 
* The April Fool’s Day: books 

Mystery, pp.1-11 —_:_ * The April Fool’s Day 
* Posters 1, 2, 3, 4 Mystery, pp. 12-21 


* Student Guide (SG), * Posters 1, 2, 3, 4 
pp. 66, 67, 68 : * Student Guide (SG), 


° Strategy Prompts, SG ; PP: 66, 67, 68 


pp. 71-73 : © Strategy Prompts, SG : 


* Chart paper, markers ; PP: 7I-75 


: » Chart paper, markers : 


Scaffolding 


Lesson 3 | Lesson 4 


* Previously read books * Independent reading 
: + The April Fool's Day; P0Oks 

: Mystery, pp. 22-30: * The April Fool's Day 
: © Posters 1, 2, 3, 4 : Mystery, pp. 31-42 


: * Student Guide (SG), bel Posters 1, 2, 3, 4 
pp. 66, 67, 69 : ¢ Student Guide (SG), 


* Strategy Prompts, SG Ppaee; Chie 
pp. 71-73 : * Strategy Prompts, SG 


: * Chart paper, markers dup ee 


: ¢ Chart paper, markers 
: ¢ Home Connection 
Letter 


Student Independence 


For Book 18 (Category IV), 
encourage students to model 


and practice using strategies 
at every opportunity. Coach 
and model as needed. 


Help with Phonics and Decoding Longer Words: For students who need explicit instruction, see the 
Optional Lesson on page R199 of the Teacher's Resource File in this manual. 
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Lesson Overview 


Revisiting 
(5 minutes) 


. 
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: « Students Summarize 


Reviewing 
(5 minutes) 


Rehearsing 
(5-10 minutes) 


. . 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


. . 
COOH HCE Hee eee eee eeEeEEEE EEE eee EEE ES EES EEE EEO EE EEE EEEESeeee® POMS e eee ceeccrcccresceseeseessssesesesPesessseesesescessesseseseeseseesescess 


: * Story Map (Poster 4, 


Responding/ 
Reflecting 


(5 minutes) 


Lesson 1 


* Previously read books: 
Retelling/Oral Reading 
Check 


* Review Reciprocal 
Teaching Strategies 
(Posters 2 and 3) 


¢ Students Predict 
* Guided Preview 
pp. 1-11 


* Key Vocabulary: 
daffodils, detective, 
mysteries, annoyance, 
weird, curiosity, 
retainer, skeptical 


* Purpose-Setting 
* Silent Reading 
* Check Predictions 


* Teacher model 
QUESTION 


* Story Map (Poster 4, 
SG p. 67) 


* Reflection #1 
(SG p. 68) 


Lesson 2 


: « Group Conference: 
Independent Reading 


: « Students Predict 


: * Cooperative Preview 


pp. 12-21 
* Key Vocabulary: 


thermostats, jabbering, : 
suspicion, identifying 


* Purpose-Setting 
: * Silent Reading 


: © Check Predictions 


¢ Students model 
QUESTION, 
SUMMARIZE 


SG p. 67) 


: * Reflection #2 
(SG p. 68) 


: © Strategies Discussion 
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Lesson 3 


* Previously read books: 
Retelling/Oral Reading 
Check 


: + Students Summarize 


* 5 
QO eee ee wneeresecsessesceseceseseessees HEP ee eeeesaseceseeseesseceeseseceees 
. . 


: « Students Predict 


* Independent Preview 
pp. 22-30 


* Key Vocabulary: 
deduction, instinct, 
maintenance man 


* Purpose-Setting 
: © Silent Reading 
: © Check Predictions 


* Students model 
QUESTION, CLARIFY 


* Story Map (Poster 4, 
: SG p. 67) 
: © Reflection #3 

(SG p. 69) 


Lesson 4 


:« Students Summarize 


: « Students Predict 


: * Independent Preview 


pp. 31-42 
* Key Vocabulary: 


: suspect, innocent, 


: apologize 


ie Purpose-Setting 
: Silent Reading 


: « Check Predictions 


ie Students model 
: SUMMARIZE 


. 
Gree ee ereererceeeeseescsessscees 


ie Story Map (Poster 4, 


: SGp. 67) 


ie Reflection #4 
: (SG p. 70) 


: © Strategies Discussion 


: * Home Connection 


< Group Conference: 
Independent Reading 


. 


eeeee 


SOS 
The April Fool’s 
Day Mystery 


POOP eee oer oeeeeresesseresoreseecsoeee 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


Lesson 1 


> Students reread previously read SOAR TO 

SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed—conduct an Oral Reading Check (see TM 
pp. R64-R81). 


° Coach as needed. 


Lesson 2 


> Group Conference 
Students discuss independent reading. 
Prompt: What questions would you like to ask the 
author about the book you are reading? 


tthe hati AIO OUOOI OCS (COC OOO ISOC ICSU OO CECOC COO COCOOOCOOCOOOCUOCCOTTICOCCCCUC OOO CUOCUCC OG) (O60. DOCOCUOCCOUCCTTOOCOOOUC OE CO CICOCBOOOOICCCOCCCOOOCOC ACEC CIRO OOnGe ar 


Reviewing 
(5 minutes) 


> Students review Reciprocal Teaching strategies 
(Posters 2 and 3). Encourage them to tell how they 
used strategies with the previous SOAR TO SUCCESS 
book, Clouds of Terror and with other reading. 


> Students Summarize Have a volunteer use Story 
Map Poster 4 and SG p. 68 to summarize the story 
so far. Invite other students to revise their class- 
mate’s summary as needed. 
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Rehearsing 
(5-10 minutes) 


Note: Hand out books 
after Guided Preview 
and before Cooperative 
Preview. 


> Introduce the Book Show the cover. Read aloud 
the title and author. Where do you think this story 
takes place? 

> Predict Ask students to predict what might happen 
in the book. Write predictions on chart paper. 

> Guided Preview, pp. 1-11. 
pp. 1-5 Read aloud the chapter title. Mickey and 
Kate Dixon are twins. Kate likes science and measures 
daffodils, and Mickey wants to be a detective and 
solve mysteries. Billy Wade's squeaky voice is an 
annoyance. The story begins with a weird quiz. 
pp. 6-11 Read aloud the chapter title. Kate’s scientific 
curiosity bubbles up. What is a retainer? Kate is 
skeptical that Billy Wade didn’t commit the crime. 


> Predict Ask students to predict what might happen 
in Chapters 3-5. Remind students that in this book 
predictions are based more on what they have 
already read than on illustrations. Write predictions 
on chart paper. 

> Cooperative Preview, pp. 12-21. Have students 
look through Chapters 3-5 with a partner, reading 
aloud the chapter titles. For pairs who need help, 
coach as follows: 
pp. 12-15 Kate, the scientist, discovers that snakes 
don't have thermostats to control their body heat. 
pp. 16-18 These students are jabbering about the 
crime. Billy Wade is under suspicion. 
pp. 19-21 Kate reads some books about identifying 
snakes. 
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Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 


Note: Use the suggested 
Teacher Models only if 
needed. Encourage 
students to use wording 
from the Strategy 
Prompts (SG pp. 71-73) 
to get started. 


> Refer to Posters 2 and 3. Remind students to use 
these strategies as they read. 

> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading, pp. 1-11. Encourage students to 
use My Notes to Clarify, SG p. 66, to jot down diffi- 
cult words and concepts. 

> Check predictions. 

> Reciprocal Teaching After reading, students model 
strategies. Have students refer to My Notes to 
Clarify (SG p. 61) to help them model CLARIFY. 


Teacher Model 


* QUESTION Why did Billy Wade hire the Dixon 
twins? 


> Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading pp. 12-21. Students use My Notes 
to Clarify (SG p. 66). 

> Check predictions. 

> Reciprocal Teaching After reading, pairs of 
students alternate being the teacher to model 
QUESTION and SUMMARIZE. 


Teacher Model 
* CLARIFY At first | didn’t understand what cold- 
blooded means on p. 12. When I reread the page, 
| realized that snakes can’t control their body heat. 
Their blood gets cold when they are in a cold 
place, and gets hot when they are in a hot place. 
That must be what cold-blooded means. 
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Responding/ 
Reflecting 
(5 minutes) 


> Story Map Students fill in the Title, Setting, 
Characters, and Problem boxes of their story maps 
on SG p. 67 and Poster 4. 

> Respond Students discuss, complete, and share 
Reflection #1 on SG p. 68: Do you think Billy Wade 
put the snake in the flour bin? Why or why not? 


> Story Map Have students update their own story 
maps and Poster 4. 

> Respond Students discuss, complete, and share 
Reflection #2 on SG p. 68: Why did Kate believe the 
snake was in the flour bin long enough to get warm? 

> Strategies Discussion Prompt: Did anyone use 
CLARIFY? How did CLARIFY help you? 
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The April Fool’s 
Day Mystery 


SOP O eee ee eeeeeereeeeeeeeeeeseessoes 


Revisiting 
(5 minutes) 


Note: Do an Oral 
Reading Check only 
when you are concerned 
about a student's fluency. 


SOP RO meee reer erreeeseeresereseeeees 


Reviewing 
(5 minutes) 


Fee e rere reece eeccererseeereseeeeses 


Rehearsing 
(5-10 minutes) 


Note: Hand out books in 
advance of Independent 
Preview. 


SOOO em mee eros ereeseesereerssesesees 


Reading and 
Reciprocal 
Teaching 
(10-15 minutes) 
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Responding/ 
Reflecting 


(5 minutes) 
y 


oe 
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Lesson 3 Lesson 4 

> Students reread previously read SOAR TO 
SUCCESS books. 

* Have one student read silently and retell a section 
of a book. Note comprehension. (Use passages and 
protocols for Retellings, TM pp. R28-R63.) OR—as 
needed—conduct an Oral Reading Check (see TM 
pp. R64-R81). 

* Coach as needed. 


> Group Conference 
Students discuss independent reading. 
Prompt: What book would you like to read next? 
Would you like to read a book that is similar to the 
one you are reading now, or different? Why? 
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> Students Summarize Have volunteers use their 
own story maps to summarize the story. Encourage 
other students to revise the summary as needed. 


> Students Summarize Have volunteers use their own 
story maps to summarize the story so far. Encourage 
other students to revise the summary as needed. 
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> Predict Ask students to predict what they think the 
twins might learn in the next chapters. Write their 
predictions on chart paper. 

> Independent Preview, pp. 22-30. Have students 
independently preview Chapters 6 and 7 by reading 
the chapter titles and looking at the illustrations. If 
they come to words they don’t know, remind them 
to use My Notes to Clarify or use a dictionary. 
(These important words may be difficult for stu- 
dents: deduction, p. 24; instinct, maintenance 

man, p. 25.) 


> Predict Ask students to predict how the story will 
end. Who do they think put the snake in the flour 
bin? Write their predictions on chart paper. 

> Independent Preview, pp. 31-42. Have students 
independently preview Chapters 8 and 9 by reading 
the chapter titles and looking at the illustrations. If 
they come to words they don’t know, remind them 
to use My Notes to Clarify or use a dictionary. 
(These important words may be difficult for stu- 
dents: suspect, innocent, p. 31; apologize, p. 41.) 
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>» Purpose-Setting Students read to see if their pre- 
dictions were accurate. 

> Silent Reading, pp. 22-30. Students use My Notes 
to Clarify (SG p. 66). 

> Check predictions. 

> Reciprocal Teaching After reading, have students 
take turns modeling QUESTION and CLARIFY. Have 
students refer to My Notes to Clarify (SG p. 61) to 

help them model CLARIFY. 


> Purpose-Setting Students read to see if their 
predictions were accurate. 

> Silent Reading, pp. 31-42. Students use My Notes 
to Clarify (SG p. 66). 

> Check predictions. 

> Reciprocal Teaching After reading, students take 

turns modeling strategies. If necessary, ask one 

student to model SUMMARIZE. 


>» Story Map Have students update their own story 
maps, then update the Story Map Poster together. 

> Respond Students complete and share Reflection #3 
on SG p. 69: Do you think Mickey and Kate are good 
detectives? Why or why not? 


» Story Map Have students complete their own story 
maps, then fill in the Story Map Poster together. 

> Respond For Reflection #4 on SG p. 70, students dis- 
cuss, write about, and share the strategies that helped 
them in the section they liked best. 

>Home Connection Students take home The April 
Fool’s Day Mystery and the Home Connection Letter. 
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A continuing goal of educators is to ensure that all students learn to 
read successfully. In order to achieve this goal, many schools have 
developed an approach known as intervention to help students strug- 
gling in the process of learning to read. A reading intervention pro- 
gram is one that prevents failure or stops it as quickly as possible. 
There have been many successful early intervention programs for 
students in the primary grades (Hiebert & Taylor, 1994). 


Teachers in grade three and above also find themselves faced with 
many students who have low reading achievement. Results of the 
National Assessment of Educational Progress document that there are 
many students in the upper grades who are reading below level 
(Mullis, Campbell, & Farstrup, 1993). There is clearly a need for 
research-based instructional programs designed specifically to acceler- 
ate reading for below-level readers in the upper grades. 


The purpose of this study was to test the effectiveness of a reading 
intervention model designed specifically for upper-grade students 
who are struggling readers. This plan, known as Project SUCCESS, is 
designed to accelerate reading progress for students by using authen- 
tic literature sequenced in complexity, reciprocal teaching, and 
graphic organizers. The 40-minute daily lessons of Project SUCCESS 
are delivered in addition to the regular quality classroom reading 
instruction. 


Background The development of Project SUCCESS began with the researchers 
summarizing what they knew about four major areas: 


1. Characteristics and needs of struggling readers in grade three 
and above 


2. Lessons that have been learned from early intervention 
programs 


3. Instructional strategies that have been proven to be successful 
with upper-grade students 


4. Materials that have been used for instruction with struggling 
readers in the upper grades 


This summarizing process was followed by a review of existing litera- 
ture and research in relation to each area. It was concluded that 


For upper-grade students who need intervention, the focus 
should be on the application of decoding skills and strategies 
and on developing comprehension. 


The structured, fast-paced type of lessons used in early interven- 
tion seem appropriate for upper-grade students. 


° Reciprocal teaching and graphic organizers have proven to be 
effective in accelerating the reading of upper-grade students. 
Scaffolding is an important part of this successful instruction. 


e The most appropriate materials for upper-grade intervention are 
authentic literature that is sequenced from simple to complex to 
help students accelerate their reading. 


gained an average of 3.0 levels in retelling and 2.4 levels in oral read- 
ing as measured by the Basic Reading Inventory (Johns, 1994). It was 
concluded that with this amount of growth, the model should be 
tested more carefully to see if similar gains would be obtained in a 
more controlled situation. 


Procedures Persons attending a national presentation of Project SUCCESS at the 
International Reading Association conference in May 1996 were invited 
to submit proposals to become research sites for the 1996-97 national 
research study of Project SUCCESS. Proposals had to include a descrip- 
tion of need, background of teachers, commitment of school or dis- 
trict, and a coaching plan to support teachers during the project. 
Thirteen sites submitted plans that were accepted. 
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Table 1 
The Project SUCCESS Instructional Plan 


Revisiting 
(5 minutes) 


Description 


* Students reread, alone or with a partner, 
previously read Project SUCCESS books. 

* Teacher works with individual students to 

take a retelling, take a running record, or 

coach their reading. 

OR 

Teacher and students hold a group con- 

ference over independently read books. 


Rationale 


* Builds fluency 

¢ Develops comprehension 
(Samuels, 1979; 1997) 

* Builds the connection between learning 
to read and independent reading 
(Anderson, Wilson, Fielding, 1988; 
Center for the Study of Reading, n.d.) 


* Develops comprehension 
* Keeps students focused on the same four 
strategies 


Reviewing * Students summarize previous day's read- 
(5 minutes) ing, using graphic organizers. 

* Students and teacher discuss strategies 
used and share examples of their use 
beyond Project SUCCESS. 

Rehearsing * Do a quick text walk, guided preview, 


(5-10 minutes) cooperative preview, or independent pre- 
view for text to be read. 
Students may predict, question, or start a 


K-W-L chart. 


* Builds background specifically for the text 
to be read (Clay, 1979; 1985; 1991) 
* Sets purpose for reading 


Reading and 
Reciprocal Teaching 
(15 minutes) 


Students silently read a meaningful chunk 
of text to verify predictions or answer 
questions. 

Following reading, reciprocal teaching is 
employed, with the students and teacher 
taking turns assuming the role of teacher 
to model these four strategies: 
SUMMARIZE QUESTION 

CLARIFY PREDICT 


* Applies strategies and develops compre- 
hension (Pearson, 1984) 

* Develops students’ abilities to construct 
meaning (Palincsar & Brown, 1984a; 
1984b; 1986; Palincsar, 1984) 


Responding/ Reflecting 
(5 minutes) 


* Students do one or more of the following: 
Make a written response 
Complete graphic organizers 
Reflect on strategies 
Discuss and share 
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* Develops comprehension 
* Develops use of strategies 
(Sweet, 1993) 


Population The population for the study was a group of fourth- 
grade students identified as considerably below-level readers in 24 
different schools within the 13 sites. Sites ranged from major metro- 
politan areas to rural areas. A total of 38 teachers taught Project 
SUCCESS. 


Selecting the Sample The samples for the research groups (Project 
SUCCESS) and the control groups were randomly selected. Teachers 
were given guidelines to identify fourth-grade students who were 
reading considerably below level. Table 2 shows the number of stu- 
dents in the initial sample and the number of students in the final 
sample. The final sample was reduced due to mobility of students 
and inaccurate scoring of tests. 


Table 2 
Sample for National Study 

Project SUCCESS Control 
Sample Total Males Females Males Females 
Initial 409 112 107 97 93 
Final 345 94 91 83 Hil 


Testing Two instruments were selected to use as pre- and posttests 
in this study: the Qualitative Reading Inventory-II (QRI-Il) (Leslie & 
Caldwell, 1995) and the Gates-MacGinitie Reading Tests (MacGinitie & 
MacGinitie, 1989). The pretesting occurred within the first three 
weeks of school and the posttesting took place during the first two 
weeks of March 1997. 


Research Questions This study sought answers to two research 
questions: 


1. Is there a difference in the retelling, questions, oral reading, 
vocabulary, and comprehension raw-score means between the 
Project SUCCESS group and the control group? 


2. Is there a difference in the retelling, questions, oral reading, 
vocabulary, and comprehension raw-score means between 
Project SUCCESS students taught as an in-class group, as a 
pullout group, or as an extended-day group? 


Training, Treatment, and Monitoring The teachers who were to 
be the Project SUCCESS teachers were given two days of intensive 
training. During this training teachers were taught how to use 


e the Project SUCCESS instructional model 
¢ reciprocal teaching 


e the lessons provided for each book designated for fourth grade 
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The treatment started at varying times due to different starting dates 
for each school. Each teacher was asked to teach the Project SUCCESS 
groups for 40 minutes per day for four or five days each week. A record 
of the number of days taught and the number of books completed was 
kept by all Project SUCCESS teachers. The control groups were given 
the instruction from their regular reading program. Some of the con- 
trol-group students were given additional support through Title 1 or 
other support programs; no attempt was made to control this factor. 


Data Analysis Procedures Data from this study were analyzed using 
raw scores because such scores are more easily interpreted by con- 
sumers of research when the objective is to compare group means. 
The use of raw scores avoids many of the problems associated with 
interpreting transformed scores. 


The control and SUCCESS groups and locations (two groups) were 
compared relative to the pretest scores using the Hotelling T2 statistic 
(reported as an F statistic). This same procedure was used to test dif- 
ferences between subgroup posttest means. Univariate F statistics 
were interpreted if multivariate F statistics were significant. A strength 
of relationship index was computed where appropriate. Finally, a 

t statistic was used to compare time means for the two location sub- 
groups. A detailed report of the results can be found in the final 
report of the research project (Cooper et al., 1997): 


The results of this research project are generalizable to the fourth- 
grade population studied. Because the research sites represented a 
variety of geographic regions and locations, the results should be rep- 
resentative of the country as a whole. Furthermore, because the ran- 
domization procedures followed resulted in equivalent research and 
control groups at the beginning of the study, it is safe to assume that 
these results can be replicated in other situations. 


Research Question 1 The results relative to Research Question 1 do 
show that it is possible to accelerate the reading of struggling fourth 
graders in a relatively short amount of time (40 minutes per day for 
an average of 75.8 days, in addition to regular classroom instruction). 
Four of the five measures yielded significant differences. Only the 
Gates-MacGinitie Vocabulary Subtest did not show significance. This 
may be due to the way in which vocabulary is measured with this 
instrument. 


Reciprocal teaching is a critical part of the Project SUCCESS instruction- 
al model. Other researchers have found that the use of this instruction- 
al strategy results in relatively large gains in reading comprehension for 
students in a short amount of time (Rosenshine & Meister, 1994). 
Another important benefit of reciprocal teaching is the effect it seems 
to have on students’ fluency as measured by oral reading. 


The Project SUCCESS students in this study did show a significant 
gain in oral reading, which is a measure of their application of phon- 
ics and other decoding skills: This same pattern has been noted by 
other researchers (Rosenshine & Meister, 1994). This gain in applica- 
tion of phonics and decoding is explainable in two ways. First, the 
CLARIFY strategy of reciprocal teaching provides a natural place to 
teach students to apply phonics and other decoding skills as they 
read. This was emphasized heavily throughout the Project SUCCESS 
lessons by using a strategy called CLARIFY—Think About Words with 
scaffolded amounts of teacher modeling. 


The second explanation for the gains in oral reading relates to the 
overall structure of the Project SUCCESS lessons. The REVISITING step 
of the lessons provides time for many repeated readings. As other 
researchers have shown (Samuels, 1979; 1997), repeated reading 
does result in improved fluency or oral reading. 


Research Question 2 The results relative to Research Question 2 do 
show that there were no overall statistically significant differences in 
the results obtained with a pullout or in-class location for the instruc- 
tion. The pullout groups did perform significantly better on answer- 
ing questions, oral reading, and comprehension. This suggests that 
pullout programs may have some positive results even though they 
are not the answer to all educational needs. 


Another factor relative to location of treatment was time. Again, no 
significant differences in amounts of time devoted to instruction were 
found in relation to location. The most time for instruction was given 
by the extended-day teacher (only one teacher) and the least time by 
the in-class teacher. This is explained, in part, by the fact that class- 
room teachers have so many factors that can interfere with their day 
that they are more likely to skip special group instruction with the in- 
class model. Also, the reports from in-class teachers showed that they 
sometimes experienced difficulty in managing the in-class groups. 
The extended-day model needs to be explored more fully with a 
much larger sample. 


Students’ Acceleration to Level The goal of intervention instruction 
is to get students “up to level” and to get them out of the program. 
A greater proportion of Project SUCCESS students were reading at 
level as operationally defined in this study than were control group 
students. The researchers found that it was difficult for teachers to 
drop students from the program even though the students appeared 
to meet the criteria for being released. There seems to be a “remedial 
syndrome” or “fear-of-letting-go syndrome” that is shared by many 
intervention teachers. This may be a result of the teachers having 
operated as remedial teachers in the past. 
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While a greater percentage of Project SUCCESS students were up to 
level, it should also be noted that there was considerable variability 
from site to site. This appears to be explained in part by the teacher 
variable. As the researchers observed teachers at different sites, differ- 
ences in teaching style were clearly apparent. 


General Observations Numerous observations were made by the 
researchers throughout this study. Three types merit discussion: stu- 
dent motivation, teacher training and coaching, and the qualities of 
teachers who should be intervention teachers. 


Student motivation was high throughout the study. Some teachers 
were concerned at the beginning of the study that students might 
become bored with the repetition or might be insulted by some 

of the easy books. The situation was very much to the contrary. 
Students loved the books, and other students in the classroom want- 
ed to know when they could read them. The repetition and fast pace 
of the lessons appeared to keep the students on task and excited. 
The researchers felt that the students were reading successfully (many 
for the first time in their educational careers) and seeing themselves 
grow in reading. This success also resulted in many positive notes and 
responses from parents and other family members. 


Another observation made by the researchers was that training was 
essential in helping teachers learn to use Project SUCCESS. All teach- 
ers attended the two-day training institute. This was essential to help- 
ing teachers get started, learn to use reciprocal teaching, and teach 
the lessons. The structured Project SUCCESS lessons themselves were 
also a part of the training process. It was observed that as teachers 
taught the lessons, they got better at teaching them and needed to 
refer to the lessons less and less. Many teachers reviewed the training 
video throughout the project in order to hone their teaching skills. 
Finally, ongoing coaching was important in helping teachers make 
the strategies of Project SUCCESS their own. Coaching varied from 
site to site. However, it was clear that coaching contributed to help- 
ing teachers learn to teach this upper-grade intervention model. 


Finally, as teachers in the research project were observed, it was clear- 
ly evident that some teachers do not respond positively to the struc- 
ture and fast pace of intervention lessons. Therefore, school districts 
should keep this idea in mind as they select the teachers who are to 
become the intervention teachers. 


Conclusions Based on the results of this study, the following conclusions are 
warranted: 


1. It is possible to accelerate the reading of struggling fourth 
graders in a relatively short amount of time. The lessons 
required for this intervention must meet the following criteria: 


e Utilize authentic literature sequenced from simple to complex 
¢ Be fast-paced 
¢ Incorporate reciprocal teaching and graphic organizers 


e Be taught 40 minutes per day in addition to classroom 
instruction 


¢ Follow the model developed in this study 


2. The intervention instruction is likely to be equally effective if 
delivered as an in-class program or as a pullout program. There 
was not enough evidence to draw conclusions about the 
extended-day model. The in-class model poses problems rela- 
tive to classroom management for some teachers. 


3. Teachers who become upper-grade intervention teachers must 
be selected with care because not all teachers respond equally 
well to the structured process of intervention instruction. 


4. Training and coaching are essential components in helping 
teachers learn the type of model utilized in Project SUCCESS. 
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Sibliography of Books for Level 3 Students 


& Multicultural 


WELL) Bibliography of Books for Students 


The following books are grouped into categories according to the 
criteria for selecting and sequencing books that are described in 


Section 1 of this Teacher’s Manual. 


Category | 


My Dog by Jonathan Allen 
Stevens 1989 (32p) 

A girl describes her dog, a 
friendly but sometimes 
mischievous yellow Labrador 
retriever. 


The Biggest Animal on 
Land by Allan Fowler 
Childrens 1996 (32p) also 
paper 

A look at the fascinating world 
of elephants, the biggest land 
animal in the world. 


A Snake Mistake 

by Mavis Smith 

Puffin paper 1998 (32p) 
After a snake eats two light 
bulbs he mistakes for chicken 
eggs, Farmer Henry rushes 
him to the hospital. 


Duncan the Dancing Duck 
by Syd Hoff 

Clarion 1994 (32p) 

A duck with a talent for danc- 
ing finds that fame takes him 
all the way to Broadway. 


© Why Opossum Is Gray 
by Janet Palazzo-Craig 
Troll paper 1996 (32p) 
Opossum outsmarts Iguana to 
return fire to the villagers in 
this Mexican trickster tale. 


Category Il 


Gorillas by Patricia Demuth 
Grosset paper 1994 (32p) 
Readers discover how a gorilla 
spends its day and whether 
this intelligent animal can 
really “talk.” 


Not the Piano, Mrs. 
Medley! by Evan Levine 
Orchard 1991 (32p) also 
paper 

Chairs, umbrellas, and boots 
are only a few of the things 
Mrs. Medley packs for a trip 
to the beach with her 
grandson. 


A Safe Home for Manatees 
by Priscilla Belz Jenkins 

Harper 1997 (32p) also paper 
An introduction to the endan- 
gered gentle giant and its 
marine habitat. 


Emergency! by Gail Gibbons 
Holiday paper 1995 (32p) 

All about how police, firefight- 
ers, and others respond to 
emergency situations. 


The Wonder of Bison 
by Patricia Corrigan 
Stevens 1997 (48p) 

A look at the habitat of the 
shaggy bison, a legendary 
animal symbolic of the 
American West. 


Category Ill 


From Cow to Ice Cream 

by Bertram T. Knight 
Children’s 1997 (32p) 

The process by which milk 
from cows becomes ice cream 
is described in this photo 
essay. 


The Robbery at the 
Diamond Dog Diner 

by Eileen Christelow 

Clarion paper 1986 (32p) 
When diamond robbers show 
up in town, Glenda Feathers’ 
loud mouth gets her into 
trouble. 


Those Amazing Ants 

by Patricia Brennan Demuth 
Simon 1994 (32p) 

Readers discover that some 
ants are soldiers and others 
are baby sitters in this intrigu- 
ing peek into their world. 


© Salmon Summer 


by Bruce McMillan 
Houghton 1998 (32p) 
Nine-year-old Alex, a Native 
Aleut, spends the summer 
fishing with his family in the 
Alaskan wilderness. 


All About Alligators 

by Jim Arnosky 

Scholastic 1994 (32p) 

An introduction to the fear- 
some reptile the alligator and 
its life cycle and habitat. 


Category IV 
® A Picture Book of Jesse 


Owens by David A. Adler 
Holiday 1992 (32p) 

A biography of the African 
American who overcame 
prejudice to win four gold 
medals in the 1936 Olympics. 


Storm Chasers: Tracking 
Twisters by Gail Herman 
Grosset paper 1997 (47p) 
Meteorologists Ross and jill 
chase tornadoes, some of the 
deadliest storms around. 


Flat Stanley by Jeff Brown 
Harper 1964 (64p) also paper 
Stanley Lambchop has a series 
of marvelous adventures after 
waking up and finding that 
he’s perfectly flat. 


Amber Brown Is Not a 
Crayon by Paula Danziger 
Putnam 1994 (80p) also paper 
When Justin moves, Amber 
learns how hard it is to say 
good-bye to a best friend. 


Pirate’s Promise 

by Clyde Robert Bulla 
Harper paper 1994 (96p) 
A pirate ship captures Tom 
Pippin’s boat as it sails to 
America, changing his life 
forever. 


Bibliography of Books for Students [;<- 


_ 5 eT I Introductory Poster 
“cOAR TO SUCCESS 


r.O 


Jack and Jill Hurt 
Fetching Water 


Jack and Jill, a brother and sister 
from 3 Story Lane, had an accident 
today while fetching a pail of 
water. The children were climbing 
the hill to the town well when 
Jack tripped on a shoelace and fell 
down. Jill, who was also holding 
on to the pail, came tumbling 
after. Jack was treated for a broken 
crown. Jill suffered a skinned knee. 
Get-well cards may be sent to 
Mother Goose Hospital. 
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Reading Time 


Revisiting Discuss our self- 
5 minutes selected books 
with teacher. 


Reviewing summarize what 
5 minutes we read yesterday. 


Rehearsing Think about what 
5-10 minutes we will read today. 


Reading  —Read and discuss. 
10-15 minutes —Take turns being 
the teacher. 


Responding/Reflecting 
5 minutes —W/ite in Student Guide. 
—Talk about strategies 
we used. 


Poster 1 


Poster 2 


PF OAR TO SUCCESS 


Strategies 
for Success 


Predict 


Reread or discuss What will happen 
words or points that or what will 
were not clear. we learn? 


Question Summarize 
After reading, ask a Tell what 
question for others we read. 
to answer. 
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Clarify/Phonics: 
Think About Words 


When you come to a word 
you don’t know: 


1. Look for the 
largest chunks 


you know 
(syllables, prefixes, suffixes). 
Try to say the word. 


2. Look at the 
letters and think 
about the sounds. 


Try to sound out the word. 


3. Reread the 
sentence. 


Does it make sense? 


ee 
. TO SUCCEss 


roOAR 


tory Map 


Title 


Problem 


Major Events 


Poster 4 
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K-W-L Chart 


What | Know 


What | Want to Find Out 


What I Learned | 


Poster 5 
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Poster 6 


Semantic Map 


= sOAR TO SUCCESS 
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EO 


Story Frame 


Pages 
Setting 


Characters 


Event 


Pages 
Setting 
Characters 
Event 


Pages 
Setting 
Characters 
Event 


Pages 
Setting 
Characters 
Event 


Pages 
Setting 


Characters 


Event 


Poster 7 


Poster 8 


Event Map 


Co 
ee 
eee Ct 
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"cOAR TO SUCCESS 


Nain ideas 
and Details 


Title 


. Main idea 
a. Detail 


Clarify/Phonics 


How to Say a Word 


When | come to a word | don’t know, first | look for chunks | know. 
| know . If | still don’t know the word, | look for letter 


sounds. In this word, | know the sounds , and hi 


' 


blend the sounds together, the word is 


Finally, | check the meaning by rereading the sentence. 


OC@ Evga A Word Meaning 


| read this word: . I'm not sure what this word 
is or what it means. | look at the picture or read to the end of the 


: sentence. Now | think the word means... 


| don’t understand this idea: 
First | (reread, look at pictures, etc.). Then 


| understand that. ... 1 reread the sentence and it makes sense. 


Strategy Prompts 


wee a a eh ee ed 


[SS eS SSS CESS SSS SSS eS SSeS See 
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read to help me figure out what will happen next (or what | will 


: learn). | predict... 


When | question, | ask something that can be answered as | read or 


after | finish reading. | might ask... 


When | summarize, | tell in my own words the important things | 


have read. 


Strategy Prompts [am 


ame 


Book Log 


i) 
ed 
¢ 
cc) 
£ 
£ 
fe) 
U 
S 
cd) 
we 
2 
2. 
£ 
fe) 
U 
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R26 Book Log 


"Y 


pasn 3xay, pasn }xal pasn 3x2] pasn 3x, pas 3Xxa] pasn 3Xxa pasn 3xaL aueN 
JUaUssassy | JUdUUIssassy | yUalssassy| juauussassy| juauissassy| juauissassy| juauissassy yuapnys 
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Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 4 through 25 silently and be ready to retell the key points in his or her own words. 
\sk the student to close the book before retelling, As the student retells the information, number 
ihe key items in the space provided, The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


lt the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation, Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 4 through 25 silently 
now, When you are finished, | want you to retell the key points in your own words.” 


Number Correct Unprompted Prompted + 
Unprompted 
~ ‘ ~noes es by) Cc £ =i 2 
PTOMPRG Acceptabie 2-0 2-0 
a iad . Ds — Inarrantahio a A 
VUPPTOMIPINT > FTOMPRT Unacceptabie U-+ u<+ 
Observation Guide 
(Check items that apph 
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Unprompted Retelling 


(Number in order given) 


Key Points 


Prompts 
(Use after unprompted retelling, 
if needed) 


Prompted Retelling 
(Check items correctly given) 


. Arthur tried to help Melanie, 


. Grandpa decided to teach 


. When Arthur put his slippers 


. When Arthur tidied his basket, 
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. There was a dog named Arthur 


who loved to chew old slippers. 


Melanie’s mother, and 
Grandpa, but he made a mess 
at whatever he did. 


Arthur by rewarding him when- 
ever he did something right. 


away, Melanie rewarded him. 

(NOTE: Students may specify a 
hug and a dog biscuit, but this 
is not required.) 


Grandpa rewarded him. 
(NOTE: Students may specify 
two hugs and two dog biscuits, 
but this is not required.) 


When Arthur fetched the news- 
paper, Grandpa rewarded him 
again. (NOTE: Students may 
specify three hugs and three 
dog biscuits, but this is not 
required.) 


1. Who was the main character? 
What did he love to do? 


2. Who did Arthur try to help at 
the beginning of the story? 
What was the result? 


do? 


4. What was the first thing 
Melanie taught Arthur? What 
happened when Arthur did it 
correctly? 


5. What did Grandpa teach Arthur 
next? What happened when he 
did it correctly? 


6. What was the third thing 
Grandpa taught Arthur to do? 
What happened when he did it 
correctly? 


Book 1 Educating Arthur [R290 
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: ctelling Protocol for Arturo’s Baton 
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N ame Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 5 through 17 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 5 through 17 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary : Scoring Guide 


Number Correct : Unprompted Prompted + 


Unprompted Unprompted 


Prompted : Acceptable 5-6 
Unprompted + Prompted : Unacceptable 0-4 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept referring to “Arthur” instead of “Arturo”) 
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Other 


WEE) 800k 2 Arturo’s Baton 


Unprompted Retelling Key Points Prompts Prompted Retelling 


(Number in order given) (Use after unprompted retelling, (Check items correctly given) 
if needed) 


. Arturo was a famous orchestra 1. Who was the main character? 


conductor. 


. Arturo told people that he 2. What did he tell people that he 
could not be a good conductor could never conduct without? 
without his baton. 
3. What did Arturo do when he 
left the concert? 


. After a concert one night, Arturo 
got ready for bed and put his 
baton on a pillow. 


. The next day the baton was 4. What did Arturo discover the 
gone. next morning? 


. Everyone in Arturo’s house 5. What did everyone in Arturo’s 

looked for his baton, but no house do when the baton was 

one could find it. missing? 

6. What did Arturo want to do 
when he couldn't find his 
baton? What did Felix say he 


should do? 


. Arturo wanted to cancel his con- 
cert, but Felix said all the tickets 
had been sold and he would 
have to use another baton. 
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‘vetelling Pr otocol for The Wolf's Chicken Stew 
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lame Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 5 through 20 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 5 through 20 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary : Scoring Guide 


Number Correct 3 Unprompted Prompted + 


Unprompted Unprompted 


Prompted | Acceptable 5-6 
Unprompted + Prompted | Unacceptable 0-4 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept referring to the “wolef” instead of “wolf”) 


Other 


BEF Book 3 The Wolf's Chicken Stew 
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Unprompted Retelling 


(Number in order given) 


Key Points 


Prompts 
(Use after unprompted retelling, 
if needed) 


. As he searched in the forest, he 


. Why did the wolf decide not to 


Copyright © Houghton Mifflin Company. All rights reserved. 


— 


. There was a wolf whose 


favorite thing to do was eat. 


stew. 


saw a chicken that would be 
perfect for his stew. 


Instead of catching the chicken, 
the wolf decided to cook some 
food to make her fatter. 


. First he made pancakes, then he 


made the chicken doughnuts, 
and the next day he made a big 
cake. (NOTE: Students may spec- 
ify that the wolf baked a hun- 
dred pancakes and a hundred 
doughnuts. This is not required.) 


Then the wolf went to the 
chicken’s house to catch her 
for his dinner. 


— 


. Who was the main character? 


What was his favorite thing 
to do? 


for? 


. What happened when the wolf 


went to look for a chicken? 


catch the chicken in the forest? 


. How did the wolf try to fatten 


up the chicken? 


What did the wolf do after 
making all that food for the 
chicken? 


Book 3 The Wolf's Chicken Stew [Exam 


Prompted Retelling 
(Check items correctly given) 


B ‘ ok 4 


| 2) 


LOCOLING Protocol tc ree oi 


OO OO) 


lame Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 

eread pages 3 through 12 silently and be ready to retell the key points in his or her own words. 
\sk the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
orompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 3 through 12 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary : Scoring Guide 


Number Correct | Unprompted Prompted + 


Unprompted Unprompted 


Prompted : Acceptable 4-5 
Unprompted + Prompted | Unacceptable 0-3 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept saying “typical” instead of “tropical”) 


Other 


R34] Book 4 Tree of Birds 


Copyright © Houghton Mifflin Company. All rights reserved. 


Unprompted Retelling 
(Number in order given) 


— 


Key Points 


. There was a boy named Harry 
who found a bird that had 
been hit by a car. He took her 
home and named her Sally. 


Prompts 
(Use after unprompted retelling, 
if needed) 


Prompted Retelling 
(Check items correctly given) 


1. What did the main character 
find, and what did he decide 
to do? 


. Harry took care of Sally, and 


she began to get better. 


2. What happened to Sally after 
Harry took her home? 


. Harry learned that Sally was a 


tropical bird and that she 
should be flying south for the 
winter. 


Sally? 


Sally stood at the window and 
looked sad. Harry's mother 
said that he shouldn't keep a 
wild bird forever, but Harry 
said the bird was his friend. 


4. How did Sally feel as she got 
better? What did Harry's moth- 
er say that he should do? What 
did Harry say? 
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. A big group of green birds just 


like Sally followed Harry to and 
from school. They gathered in 
a tree outside Harry's window. 


5. What did Harry notice as he 
went to and from school? What 
did he see in the tree? 


Book 4 Tree of Birds R35) 
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i etelling Protocol for Animals in Winter 
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Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 4 through 15 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 4 through 15 silently 
now. When you are finished, | want you to retell the key points in your own words.” 
Retelling Response Summary : Scoring Guide 


Number Correct Unprompted Prompted + 
Unprompted 


Unprompted 
Prompted Acceptable 5-6 
Unprompted + Prompted : Unacceptable 0-4 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 


Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept referring to the “winner” instead of “winter”) 
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R36 | Book 5 Animals in Winter 


Unprompted Retelling 
(Number in order given) 


Key Points 


Prompts Prompted Retelling 
(Use after unprompted retelling, (Check items correctly given) 
if needed) 
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— 


. The days get shorter and colder 


and leaves fall from trees. 


(NOTE: Students might also men- 


tion that insects are gone, there 
are no berries on the bushes.) 


. Some birds fly south, where it 


is warm and there is food. 
(NOTE: Students may specify 
bluebirds and orioles. They 
may say that birds migrate. 
This is not required.) 


Butterflies fly south too. They 
stay all night in a tree before 
they leave. (NOTE: Students may 
specify monarch butterflies. This 
is not required.) 


. Some bats sleep in caves all 


winter. They hibernate. 


. Woodchucks eat a lot in the 


fall. In winter, they hibernate in 
tunnels underground. 


6. A woodchuck can sleep up to 


four months. 


1. What are the signs that winter 
is coming? 


2. What do some birds do to get 
ready for winter? 


3. How do butterflies get ready 
for winter? 


4. What do bats do during the 
winter? 


5. How do woodchucks get ready 
for winter? 


6. How long can a woodchuck 
sleep? 


Book 5 Animals in Winter 
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‘etelling Protocol for The Paper Crane 


SCOHOHOHHSOHOHOHHSHSHHSHSHSHHHOHHSHSHSHSHHOHHSHHHSHOHHHHSHSHSHHHHHHHHHHHHHHHHHHHHHHHEHHHHHES® 


Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 

eread pages 4 through 12 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 4 through 12 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary 3 Scoring Guide 


Number Correct : Unprompted Prompted + 


Unprompted Unprompted 


Prompted : Acceptable 5-7 
Unprompted + Prompted : Unacceptable - 0-4 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept saying “rest area” instead of “restaurant”) 
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Other 


R38 | Book 6 The Paper Crane 


Unprompted Retelling 


(Number in order given) 


Key Points 


° 


Prompts z Prompted Retelling 
(Use after unprompted retelling, (Check items correctly given) 
if needed) 


1. There once was a restaurant on 
a busy road. 


1. Where does the story take 
place? 


2. A highway was built close by, 
and people no longer stopped 
at the restaurant. 


2. What happened to the restau- 
rant when the highway was 
built? 


3. One night a stranger came into 
the restaurant. He had old 
clothes but a gentle manner. 


3. Who came into the restaurant? 
How did he look and act? 


4. The owner served the stranger 
the best meal he could make. 


5. The stranger said he could not 
pay with money but would like 
to thank the owner in his own 


5. What did the stranger say 
when he finished his meal? 
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6. He folded a paper napkin into a 
crane shape and told the owner 
that if he clapped his hands, the 
crane would come to life and 
dance for him. 


6. What was his thank-you gift to 
the owner? 
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Book 7 


hetelling Protocol for Baby Whales Drink Milk 


SO COSOHOHSHOHOSOHOHOHOHHOHHOHOHOESSHSHHSHHSHHHHOHHHHHHHHOHHHHHHHHHHHHHHHHHHHHHHHHHHHHE ® 


Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 8 through 17 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 8 through 17 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary Scoring Guide 


Number Correct : Unprompted Prompted + 
apes tcd) ee | Unprompted 
Prompted Acceptable 4-5 4-5 
Unprompted + Prompted Unacceptable 0-3 0-3 


Observation Guide 


(Check items that apply) 


_____ Retelling smooth and connected; reflected a good summary 
_____ Retelling disorganized 

___— Required no prompting 

__—_ Gave only the important ideas 

____ Gave important ideas plus details 

___— Told unnecessary details 

——— Could not tell without prompting 

Showed signs of misreading words (Example: Kept saying “longs” instead of “lungs”) 
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Other 


R40] Book 7 Baby Whales Drink Milk 


‘Unprompted Retelling 


(Number in order given) 


Key Points 


Prompts 
(Use after unprompted retelling, 
if needed) 


Prompted Retelling 
(Check items correctly given) 


Copyright © Houghton Mifflin Company. All rights reserved. 


1. A baby whale is born from 
inside its mother’s body. (NOTE: 
Students may specify that it 
grows for almost a year before 
birth. This is not required.) 


2. At the end of summer, whales 
swim to warm water. 


3. Mother whales push their new- 
born babies to the ocean sur- 
face to breathe. 


4. Whales breathe through blow- 
holes on the top of their heads. 


5. Baby whales drink milk from 
their mothers. 


1. How ts a baby whale born? 


2. Where do whales swim at the 
end of summer? 


3. What do mother whales do 
right after their babies are 


born? 


4. How do whales breathe? 


5. What do baby whales drink? 
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Book 8 


‘etelling Protocol for A Bicycle for Rosaura 


S®@@Oeeeoeooeoeeeaeeoeeeaeaeeeeeoeeaeaeaeneeoeneeeoeoeeneeoeneeeoeneneneneneneneneneeeeeeeeeeeee eee ee @ 


Name Date 


directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
eread the story silently and be ready to retell the key points in his or her own words. Ask the stu- 
lent to close the book before retelling. As the student retells the information, number the key 
items in the space provided. The order of the retelling does not affect the score. Do not prompt 
until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread it again silently now. 
When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary : Scoring Guide 


Number Correct : Unprompted Prompted + 
Unprompted | Unprompted 
Prompted Acceptable 6-8 


Unprompted + Prompted Unacceptable 0-5 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept referring to “Rosa” instead of “Rosaura”) 


Other 


Book 8 A Bicycle for Rosaura 
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Unprompted Retelling | Key Points Prompts Prompted Retelling 


(Number in order given) (Use after unprompted retelling, (Check items correctly given) 
if needed) 
1. Senora Amelia’s pet hen, 1. Who is Rosaura? What does 
Rosaura, wants a bicycle for Rosaura want? 
her birthday. 
2. Sefiora Amelia goes into the 2. What does Sefiora Amelia try 
city to look for a bicycle, but to find? Does it work? 


she can’t find one. 

3. A strange-looking man comes 3. Who comes into the town? 
into town. He can do many What can he do? 
unusual things. 


4. Senora Amelia asks the man to 4. What does Sefiora Amelia ask 


make a bicycle for her hen. the man? 

5. The man takes measurements 5. What does the man do to pre- 
and makes plans for the bike. pare to make the bike? 

6. When the man returns several 6. What happens when the man 
days later, he has the bike. returns? 

7. Sefora Amelia wraps the bike 7. What does Sefiora Amelia do with 
and gives it to Rosaura for her the bicycle? 
birthday. 

8. Rosaura is very happy and 8. How does Rosaura react? 


rides the bicycle every day. 
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Book 9 


‘etelling Protocol for The Wonder of Bald Eagles 


OSSPSOHRSHHSHSHSHSHHHSHSHSHHSHSHSHHSHSHSHSHSHHHSSHSHSHSHHSHSHSHHHHHHHSHEHHHHHHHHEHHHHHHSHEHHHHHSS SO 


Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 5 through 19 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 5 through 19 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary : Scoring Guide 


Number Correct Unprompted Prompted + 


Unprompted Unprompted 


Prompted 7 Acceptable 5-6 
Unprompted + Prompted | Unacceptable 0-4 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept referring to “net” instead of “nest”) 
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Other 


BZZ9 Book 9 The Wonder of Bald Eagles 
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Unprompted Retelling | Key Points 


(Number in order given) 


Prompts Prompted Retelling 
(Use after unprompted retelling, (Check items correctly given) 


— 


. The bald eagle is a symbol of 


the United States. It is pictured 
on money and posters. 


if needed) 


1. What is the bald eagle a sym- 
bol of? Where can pictures of 
bald eagles be seen? 


N 


. The bald eagle has white feath- 


ers on its head and brown 
feathers on its body. (NOTE: 
Students may specify that 
young eagles have brown 
heads. This is not required.) 


2. What does a bald eagle look 
like? 


WG 


. The eagle's long wings and 


light, hollow bones help it fly. 


3. What helps the eagle to fly? 


= 


Birds of prey catch and eat 
meat or fish. (NOTE: Students 
may specify that bald eagles 
eat ducks and rabbits. This is 
not required.) 


4. What is a bird of prey? 


on 


. The bald eagle has sharp, 


curved talons, for catching fish 
and other prey. OR: It swoops 
down on its prey. 


5. How does the bald eagle catch 
its food? 


[o>) 


. Bald eagles build large nests 


made of sticks. They add more 
Sticks to the nest each year. 


6. How does the bald eagle build 
its nest? 
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Book 10 


etelling Protocol for Where Does the Garbage Go? 


SSOSSSHSHSSSHSHSHSHSHSHSHSHHHSHSHSHHSHSHHSHSHSHHSHHHSHSHSHHHHSHSHHSHSHHSHHHSHHHSHHHHHSHHHHHHHHHEHEHHS® 


Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 4 through 11 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 4 through 11 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary i Scoring Guide 


Number Correct : Unprompted Prompted + 


Unprompted Unprompted 


Prompted : Acceptable 4-6 
Unprompted + Prompted §=——_______ : Unacceptable 0-3 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 


Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting ; 

Showed signs of misreading words (Example: Kept referring to the “dumb” instead of “dump”) 


Other 
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Unprompted Retelling 


(Number in order given) 


Key Points 


1. People used to throw away all 
their garbage and trash. 


2. Garbage is stuff like food 
scraps. Trash is stuff like old 
bottles and newspapers. 
Garbage and trash together are 
called waste. 


3. The waste was collected and 
taken to a dump, where it piled 
up. (NOTE: Students may specify 
that trash collection took place 
once a week. This is not 
required.) 


4. The waste in dumps would 
stink and attract rats and flies. 


. Some waste was taken far out to 
sea and dumped. (NOTE: 
Students may specify that New 
York City used this method or 
that barges carried the waste. 
This is not required.) 


uo 


6. Some of that waste would 
wash back up onto beaches. 


Prompts 
(Use after unprompted retelling, 
if needed) 


1. What did people use to do with 
their garbage and trash? 


2. What is garbage and trash? 
What are they called when they 
are combined? 


3. Where did trucks use to take 
waste? 


4. What was bad about piling the 
waste in dumps? 


5. Where did tugboats use to take 
barges of waste? 


6. What would happen to some of the 
waste that was dumped in the 
ocean? 


Book 10 Where Does the Garbage Go? 


Prompted Retelling 
(Check items correctly given) 


On | 7 


: { ( | e| iN () Protocol tor Allie'’s Basketball Dream 
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Unprompted Retelling 


(Number in order given) 


— 


. Allie doesn’t trade with Buddy. 


WG 


. Buddy tells Allie that some 


Jy 


. Allie tells Buddy that her cousin, 


wo 


6. 


Key Points 


. Buddy offers to trade his volley- 


ball and other items for Allie’s 
basketball. (NOTE: Students 
may specify toy sports car, two 
quarters, and bubble gum. This 
is not required.) 


. Allie remembers her excitement 


when her dad took her to see a 
professional basketball game. 


boys think girls shouldn't play 
basketball. 


a girl, has won trophies playing 
basketball. (NOTE: Students 
may specify Gwen. This is not 
required.) 


Buddy offers Allie a piece of 
bubble gum in friendship. 


Prompts : 
(Use after unprompted retelling, 
if needed) 


1. What does Buddy suggest to 
Allie? 


2. What does Allie remember 
when Buddy offers to trade? 


3. What is Allie’s decision about 
Buddy's offer? 


4. What does Buddy tell Allie? 


5. What person does Allie tell 
Buddy about? 


6. How does Buddy respond to 
hearing about Allie’s cousin? 
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Prompted Retelling 
(Check items correctly given) 


Book 12 


‘etelling Protocol for Let's Go Rock Collecting 


BO SHOSCHSHHHSHSHHHSHHSHSHSHHSHSHOHSHHSHHSHSHHHHHSHSHSHHSHSHSHOHSHHOHSHSHSHSHSHSHHSHSHSHSHSHOHSHSHSHSHSSESEHSSSES®S 


Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 5 through 12 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 5 through 12 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary : Scoring Guide 


Number Correct Unprompted Prompted + 
Unprompted 


Unprompted 
Prompted Acceptable - 5-7 
Unprompted + Prompted : Unacceptable - 0-4 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept referring to the “hart” instead of “hard”) 


Other 


BE Book 12 Let’s Go Rock Collecting 
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. Most of the earth’s crust is 
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Unprompted Retelling 


(Number in order given) 


Key Points 


— 


. People collect many coins, 


shells, and things, including 
rocks. 


. Some kinds of rocks are easy 


to find, but others are rarer 
and valuable. 


Rocks cover the whole earth, 
even under oceans, lakes, and 
rivers. 


Things made with rocks last a 
very long time. 


crust. 


made of igneous rock. 


Igneous rock is formed when 
melted rock inside the earth 
pushes to the surface and 
cools. (NOTE: Students may use 
the words magma and lava, 
but this is not required.) 


Prompts 
(Use after unprompted retelling, 
if needed) 


1. What kinds of things do 
people collect? 


4. How long do things made with 
rocks last? 


5. What is the earth’s surface 
called? 


6. What kind of rock makes up 
most of the crust? 


7. How is igneous rock formed? 
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Prompted Retelling 
(Check items correctly given) 


Book 13 


etelling Protocol to me ousise Dog 


SBSOSSSHHSHSHSHSHSHSHSHSHSHKTHHHSHHHSHSHHSHHSHSHHSHSHHHOHHHOHTHEHHEHHTHHEHTHEH8HEHHHEHHHEHHTHEHEHSEHHH SSO ® 


Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 5 through 18 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


if the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 5 through 18 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary : Scoring Guide 


Number Correct Unprompted Prompted + 
Unprompted 


Unprompted 
Prompted Acceptable 5-7 
Unprompted + Prompted Unacceptable - 0-4 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept saying “pat” instead of “pet”) 


Other 


WES 79 Book 13 The Outside Dog 
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Unprompted Retelling 


(Number in order given) 


Key Points 


1. Marisol was a girl who lived in 
a village in Puerto Rico with her 
grandfather. 


3. Grandfather said dogs had 
fleas and ticks and wouldn't let 
Marisol have one. 


4. When a stray dog came to the 
house, Grandfather chased it 
away, but it came back. 


5. Grandfather told Marisol never 
to feed it. 


6. Marisol convinced Grandfather 
to give the dog leftover bones 
from dinner. 


7. Grandfather fed the dog away 
from the house so it wouldn't 
think that it lived at their house. 


Prompts 
(Use after unprompted retelling, 
if needed) 


1. Who was the main character? 
Where did she live? 


dog? 


4. What happened when a stray 
dog showed up at Marisol’s 
house? 


5. What did Grandfather tell 
Marisol when she petted the 
dog? 


6. What happened after Marisol 
and Grandfather ate dinner 
that night? 


7. Where did Grandfather go to 
feed the dog? Why? 
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Prompted Retelling 
(Check items correctly given) 


300k 14 


‘etelling Protocol for Aunt Flossie’s Hats (and Crab Cakes Later) 


POS SHSSHSHSSSHSHHHSHHOHSHSHSHHSHHSHSHHSHSHSHSHHHSHSSHSHHSHSHHSHSHSHHHSHHHHHHHHSHSHHHHHHHHHHHEHESSES SG 


Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 11 through 27 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


lf the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 11 through 27 
silently now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary 7 Scoring Guide 


Number Correct | Unprompted Prompted + 


Unprompted Unprompted 


Prompted Acceptable 7-9 


7-9 
Unprompted + Prompted §=——___ Unacceptable 0-6 0-6 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept saying “hot” instead of “hat") 


Other 
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Unprompted Retelling 


(Number in order given) 


Key Points 


1. Aunt Flossie noticed that the 
green hat only smelled a little 
smoky now. 


2. Aunt Flossie remembered that 
she wore that hat on the night 


of a big fire when she was a girl. 


(NOTE: Students may specify 
that the fire happened in 
Baltimore, but this is not 
required.) 


3. Next, the girls picked out a hat 
that reminded Aunt Flossie of a 
big parade. 


4. The parade was held to celebrate 
a time when soldiers came home 
from a war. (NOTE: Students may 
specify the Great War or World 
War |, but this is not required.) 


5. Susan and Sarah put on Aunt 
Flossie’s hats and had a parade 
of their own. 


6. Finally, the girls picked out 
Aunt Flossie’s favorite hat. 


7. Aunt Flossie had worn this hat 
on a day when the wind blew it 
into the water. 


8. Each of the girls’ parents tried 
to get the hat, but neither one 
could. 


9. Then a boy with a dog came, 
and the dog swam out and res- 
cued the hat. 


Prompts 
(Use after unprompted retelling, 
if needed) 


. What did Aunt Flossie notice 
about the green hat that Susan 
and Sarah picked out? 


_ 


2. What event did the green hat 
remind Aunt Flossie of? 


3. What event did the blue hat 
remind her of? 


> 


Why had the parade been 
held? 


5. What did Susan and Sarah do 
after Aunt Flossie told them 
about the parade? 


a 


. Which hat did the girls pick out 
next? 


7. What happened when Aunt 
Flossie wore this hat? 


8. Who tried at first to rescue the 
hat? Did they succeed? 


9. Who actually rescued the hat? 
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Prompted Retelling 
(Check items correctly given) 


Book 15 


ietelling Protocol for Fossils Tell of Long Ago 


GBCHOSSNSHSSOSHSHSHSHSHSHSHSHSHSHHSHSSHSHHSHSHSHSHSHHHSHSHSHHSHSHSHSHHSHHSHHSHSHESHHEHHEHEHHHHEH8TH8HEHEHEHEHEHEHHEHS 


Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 5 through 12 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


lf the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 5 through 12 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary : Scoring Guide 


Number Correct : Unprompted Prompted + 


Unprompted Unprompted 


Prompted : Acceptable 6-8 
Unprompted + Prompted =——____ : Unacceptable 0-5 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept saying “fissil” instead of “fossil”) 


Other 
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Unprompted Retelling 


(Number in order given) 


Key Points 


Prompts Prompted Retelling 
(Use after unprompted retelling, (Check items correctly given) 
if needed) 
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1. Once there was a big fish that 
died. (NOTE: Students may 
specify that the big fish died 
because it swallowed another 
fish whole, but this is not 
required.) 


2. The fish sank to the bottom of 
the sea and became a fossil. 
(NOTE: Students may specify 
that scientists can tell how old 
fossils are, but this is not 
required.) 


3. A fossil is a plant or animal that 
has turned to stone. (NOTE: 
Students may specify that most 
plants and animals don’t 
become fossils when they die, 
but this is not required.) 


4. The bones of the fish lay pro- 
tected in the mud at the bottom 
of the sea. 


5. Over thousands of years, tons 
of layers of mud covered the 
fish. 


6. After a long time, the sea dried 
out and the mud turned to 
rock. (NOTE: Students may 
specify that the surface of the 
earth changed, but this is not 
required.) 


7. Water and minerals in the 
water got into the bones of the 
fish. 


8. After a very long time, the miner- 


als in the water helped change 
the bones of the fish to stone. 
Then the fish became a fossil. 


1. What happened to the big fish? 


2. Where did the fish’s body go 
after it died? 


3. What is a fossil? 


4. How were the fish's bones pro- 
tected? 


5. How long did it take for the 
layers of mud to cover the fish? 


6. What happened to the sea and 
the mud over a very long time? 


7. What was in the water that got 
into the bones of the fish? 


8. What did the fish bones 
become? 


Book 15 Fossils Tell of Long Ago 
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‘etelling Protocol for Sam and the Lucky Money 
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Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 2 through 13 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


If the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 2 through 13 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary 7 Scoring Guide 


Number Correct 3 Unprompted Prompted + 


Unprompted Unprompted 


Prompted : Acceptable 4-5 
Unprompted + Prompted : Unacceptable 0-3 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept saying “line” instead of “lion”) 


Other 


WF Book 16 Sam and the Lucky Money 
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Unprompted Retelling 


(Number in order given) 


Key Points 


1. Sam was excited about Chinese 
New Year's Day, because his 
grandparents gave him money to 
spend however he wanted. 
(NOTE: Students may specify four 
dollars, but this is not required.) 


2. Sam and his mother went to 
Chinatown to shop and see the 
festival. 


3. Sam accidentally kicked a bare- 
footed old man sitting on the 
street. 


4. In a bakery, Sam thought about 
buying sweets but decided not 
to. 


5. The festival lion passed by in 
the street, and Sam and his 
mother went out to watch. 


Prompts 
(Use after unprompted retelling, 
if needed) 


1. Who was the main character? 
Why was he excited? 


2. Where did Sam and his mother 
go? Why? 


3. What happened while Sam was 
kicking mounds of red paper on 
the street? 


4. What did Sam do inside the 
bakery? 


5. What did Sam see through the 
bakery window? What did he 
do then? 


Book 16 Sam and the Lucky Money EEE 


Prompted Retelling 
(Check items correctly given) 


Sook 17 


‘vetelling Protocol for Clouds of Terror 


9OO8SSHKHHSHOHSBSSHSHSHSSHSHOSHSEHTHKHHHHHSSSSHSSHSHHSHSSSSSSSSSSHEHSHHOSOSSESESESES8ESESEEOSE8EESSESE Gf 


Name Date 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 3 through 18 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


If the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 3 through 18 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary 2 Scoring Guide 


Number Correct : Unprompted Prompted + 
Unprompted 


Unprompted 
Prompted Acceptable 6-8 
Unprompted + Prompted Unacceptable 0-5 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept saying “Hetty” instead of “Helga”) 


Other 
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Unprompted Retelling 


(Number in order given) 


Key Points 


1. Helga and Erik were fishing 
when they saw a big cloud 
approaching. 


pers. 


3. The grasshoppers got in their 
hair and clothes and ate the 
corn. 


4. They helped their mother try 
to keep the grasshoppers 
from eating everything in the 
garden. 


5. Their father shot his gun at the 
grasshoppers. 


6. Inside the house, the grasshop- 
pers were all over the baby. 
(NOTE: Students may say that the 
baby sister’s name is Etta, but this 
is not required.) 


7. Their father dug a trench, the 
children filled it with grass and 
twigs, and they set fire to it. 


8. The grasshoppers leaped into 
the fire, but there were so 
many of them that they smoth- 
ered the fire. 


Prompts 
(Use after unprompted retelling 
if needed) 


1. Who were the main characters? 
What did they see at the begin- | 
ning of the story? 


4. What did the children help 
their mother do? 


5. What was their father doing 
when he arrived in the wagon? 


7. What did the children help their 
father do? 


8. What happened after the fire 
was lit? 


Book 17 Clouds of Terror /R61 


Prompted Retelling 
(Check items correctly given) 


Book 18 


etelling p I otocol for The April Fool's Day Mystery 
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Name Date 
east ee ee ee ee eee 


Directions to the Teacher: Do not tell the student the title of the book. Ask the student to 
reread pages 1 through 11 silently and be ready to retell the key points in his or her own words. 
Ask the student to close the book before retelling. As the student retells the information, number 
the key items in the space provided. The order of the retelling does not affect the score. Do not 
prompt until the student has told all that he or she can recall from the rereading. 


If the student leaves out key points, prompt by using the statements/questions provided. You may 
reword or adjust prompts to suit your situation. Complete the scoring and observation guide. 


Directions to the Student: “You have read this book before. Reread pages 1 through 11 silently 
now. When you are finished, | want you to retell the key points in your own words.” 


Retelling Response Summary : Scoring Guide 


Number Correct : Unprompted Prompted + 


Unprompted Unprompted 


Prompted : Acceptable 4-6 4-6 
Unprompted + Prompted : Unacceptable 0-3 


Observation Guide 


(Check items that apply) 


Retelling smooth and connected; reflected a good summary 

Retelling disorganized 

Required no prompting 

Gave only the important ideas 

Gave important ideas plus details 

Told unnecessary details 

Could not tell without prompting 

Showed signs of misreading words (Example: Kept saying “Mikey” instead of “Mickey”) 


Other 
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Unprompted Retelling 


(Number in order given) 


Key Points 


1. In the schoolyard, the children 
are playing April Fool's Day 
jokes on each other and plan- 
ning jokes for their teacher. 


2. At the beginning of the class, 
Mrs. Riley gives the class an 
April Fool's test. 


3. During the test, everyone hears 
a loud scream. 


4. Mrs. Riley finds out that a 
snake had slithered out of the 
flour bin in the kitchen. 


5. Rumors spread that Billy Wade 
put the snake in the flour bin. 


6. Billy Wade talks to the twins 
and offers them fifty cents to 
solve the mystery, because he 
says he didn’t do the prank. 


Prompts 
(Use after unprompted retelling, 
if needed) 


1. What are the children doing 
before school starts? 


2. What does Mrs. Riley tell the 
children to do at the beginning 
of the class? 


5. Who do some people suspect 
of playing the prank? 


6. Who talks to the twins at 
lunchtime? Why? 


Book 18 The April Fool’s Day Mystery PROS 


Prompted Retelling 
(Check items correctly given) 


Oral Reading Check 


Name Date 


Kducating Arthur 


Book #1, pages 4-16 (102 words) 


Arthur loved chewing old slippers for fun, but today there were more important things to do. 

Arthur had to help Melanie fix her bike. 

Melanie’s mother needed Arthur’s help potting plants. 

Arthur had to help Grandpa bake a cake. 

Grandpa wasn’t sure that Arthur was really helping at all. 

“Arthur wants to help,” said Grandpa, “so let’s teach him how. Every time he does something 
properly, we will give him a reward.” 

Arthur learned to put his slippers away every time Melanie said “slippers.” 

“Slippers, Arthur.” 

Whenever he did it properly, he was richly rewarded with a hug and a dog biscuit. 


Scoring Guide" = ee 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations _______ fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
needs to use phonics ( ) 
needs to use structural elements ( ) 


overuses context 


Comments 


M29 Oral Reading Check, Educating Arthur 
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Oral Reading Check 


Name 


Date 


Arturo’s Baton 


Book #2, pages 9-14 (97 words) 


After the concert they swarmed around Arturo just to be near him. 


They brought him flowers. 


“I thank you,” said Arturo. 


“This little stick, my baton, thanks you. Without it | could never conduct.” 


Felix, his manager, drove Arturo home. 


“Remember,” Felix told Arturo, “After tomorrow’s concert, you leave on a world tour.” 


The maid met Arturo with a tall glass of milk. His dog, Toscanini, brought him his slippers. The 


valet had his pajamas ready. 


Arturo got into bed. 


He put his baton on the pillow next to him. 


In the morning the baton was gone! 


Scoring Guide 


Observations 


Comments 


Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


fluent oral reading (See TM, page T51 for criteria.) 

good self-correction strategies 

needs to use phonics ( ) 

needs to use structural elements ( ) 
overuses context 


_———————— a 
——— a 
——————— ee 


Oral Reading Check, Arturo’s Baton /R65 


Oral Reading Check 


Name 


Date 


The Wolf's Chicken Stew 


Book #3, pages 7-12 (94 words) 


One day the wolf got a terrible craving for chicken stew. 


All day long he walked across the forest in search of a delicious chicken. Finally he spotted one. 


“Ah, she is just perfect for my stew,” he thought. 


The wolf crept closer. But just as he was about to grab his prey . . . he had another idea. 


“If there were just some way to fatten this bird a little more,” he thought, “there would be all the 


more stew for me.” 


So... the wolf ran home to his kitchen, and he began to cook. 


Scoring Guide 9 _____ 
Number of Miscues 


Observations 


Comments 


Bd Oral Reading Check, The Wolf's Chicken Stew 


Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 

needs to use phonics ( ) 
needs to use structural elements ( 

overuses context 
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Oral Reading Check 


Name 


Date 


Tree of Birds 


Book 4, pages 7-10 (97 words) 


Days passed, and Sally’s wing was quickly healing. But Sally stood at the window, watching the 


leaves fall and looking sad. 


Harry’s mother said, “Sally isn’t eating very much.” 


“Maybe she’s tired of worms,” said Harry. “Maybe she’d like some flies for a change.” 


“Maybe she’s lonely,” said his mother. 


“Sally is a wild bird,” she said. “You can’t keep her forever, you know. She belongs with her 


friends.” 


“I'm her friend,” said Harry. 


The next day, Harry had the strangest feeling that he was being followed. But every time he 


turned around, no one was there. 


Scoring Guide 


Observations 


Comments 


Number of Miscues 


Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


fluent oral reading (See TM, page T51 for criteria.) 

good self-correction strategies 

needs to use phonics ( ) 

needs to use structural elements(_ ) 
overuses context 


Oral Reading Check, Tree of Birds 


Oral Reading Check 


Name Date 


Animals in Winter 
Book #5, pages 4-8 (102 words) 


The days grow short. The nights grow long. It is getting colder. Winter is coming. 


Leaves have fallen from the trees. There are no berries on the bushes. Insects are gone. The grass 


is dead and brown. 
Birds and other animals are getting ready for winter. Some of the birds willl fly south. Bluebirds 
and orioles go toward the south. 


They go where it is warm and sunny and where there is food for them to eat. When sorin 


Ww 


comes, the birds will make the long journey back north. 
They migrate. 


Some butterflies migrate, too. That is what the monarch butterflies do. 


Senne Gable. ee Ee — eee a ES 
Number of Miscues Self<orrections Miscues Co 
Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations _____ flwent oral reading (See TM, page TST for cites) 
goad seif<correcion arategies 
needs tp use pitamics | 
needs to use Stucural ements | 
averuses context 


Comments 


Oral Reading Check, Amimais in Winter 
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Oral Reading Check 


Name Date 


The Paper Crane 
Book #6, pages 5-9 (105 words) 


A man once owned a restaurant on a busy road. He loved to cook good food and he loved to 
serve it. He worked from morning until night, and he was happy. 

But a new highway was built close by. Travelers drove straight from one place to another and no 
longer stopped at the restaurant. Many days went by when no guests came at all. The man 
became very poor, and had nothing to do but dust and polish his empty plates and tables. 

One evening a stranger came into the restaurant. His clothes were old and worn, but he had an 


unusual, gentle manner. 


Scoring Guide a2 Te Mere 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations —_____ fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
needs to use phonics ( ) 
needs to use structural elements ( ) 
overuses context 


Comments a A 
Se a ee ee ee 
a ee eee ee 


Oral Reading Check, The Paper Crane }R6E9 


Oral Reading Check 


Name Date 


Baby Whales Drink Milk 


Book #7, pages 4-8 (96 words) 


Whales are huge sea animals. They live in the ocean the way fish do. A whale’s enormous body is 
shaped like a fish. But it is not a fish. It is a mammal. 

Humans are mammals. Cats, dogs, horses, and pigs are mammals too. 

They all feed their babies milk that comes from their bodies. 

Whales are mammals. Whale babies drink milk too. 

Whales are very different from fish. Most fish hatch from eggs. But almost all mammals are born 


alive. A baby whale is born out of its mother’s body. It is called a calf. 


Scoring Guide 9 ____ ee es oe ee 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations _________ fluent oral reading (See TM, page 151 for criteria.) 
good self-correction strategies 
_______ needs to use phonics ( ) 
needs to use structural elements ( ) 


overuses context 


Comments 
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Oral Reading Check, Baby Whales Drink Milk 
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Oral Reading Check 


Name Date 


A Bicycle for Rosaura 
Book #8, pages 2-6 (93 words) 


Senora Amelia loved animals. At home she had a dog, a kitten, a talking parrot, a turtle, twin 
canaries and a handsome hen named Rosaura. 

The month before Rosaura’s birthday, Sefiora Amelia asked, “Have you decided what you’d like 
for your birthday?” 

“Why, yes. A bicycle!” said Rosaura. 

“But that’s impossible!” Sefiora Amelia exclaimed. “Who’s ever heard of a hen riding a bicycle?” 

“That's just it,” Rosaura replied. “| want to be the first!” 

Sehora Amelia wanted to please her hen. 


“Tomorrow | will try to find a bicycle for Rosaura,” she decided. 


Scoring Guide ee aD oral 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-9 miscues 
Unacceptable: 10+ miscues 


Observations _______ fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
needs to use phonics ( ) 
needs to use structural elements ( ) 
overuses context 


Comments eee) sk ee 


Oral Reading Check, A Bicycle for Rosaura 


Oral Reading Check 


Name Date 


The Wonder of Bald Kagles 


Book #9, pages 13-17 (115 words) 


Eagles are birds of prey. This means that they eat meat. 

Eagles like fish most of all. But they also eat geese, ducks, rabbits, turtles, and carrion. They eat 
carrion mostly in the winter, when other food is hard to find. 

When an eagle spots a fish in the water, it will swoop down and catch the fish with its feet. An 
eagle may also try stealing food from other birds of prey. 

An eagle sees very well. It can spot a rabbit from two miles away! 

An eagle’s talons, or claws, are curved and razor-sharp for catching and holding its prey. The 


rough bumps on an eagle’s toes help it hold slippery, wriggling fish. 


Scoring Guide 9 9-§ _____ eee ear Bi oaks 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-11 miscues 
Unacceptable: 12+ miscues 


Observations fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
tn soy oineedsito use:phonics( es) 
needs to use structural elements ( ) 
___-sooverruses context 
Comments 


Oral Reading Check, The Wonder of Bald Eagles 
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Oral Reading Check 


Name Date 


Where Does the Garbage Go? 


Book #10, pages 5-8 (96 words) 


In our school we are learning about garbage. 

Last week our teacher told us about the way things used to be. 

She said there was a time when people who wanted to get rid of something just threw it into the 
garbage can. They threw in garbage like orange peels, chicken bones, the food they didn’t eat. 
They threw in trash, too—empty bottles, tin cans, cardboard boxes, old newspapers. 

When you put garbage and trash together, you call it waste. 


Once a week the waste was collected in trucks and taken out to the dump. 


Scoring Guide a ain oath 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


fluent oral reading (See TM, page T51 for criteria.) 

good self-correction strategies 

needs to use phonics ( ) 

needs to use structural elements ( ) 
overuses context 


Comments a ag) 
a a a 
a ae ee es Ft et a eS 
em a ee a ae ee es 


Observations 


Oral Reading Check, Where Does the Garbage Go? 


Oral Reading Check 


Name Date 


Allie’s Basketball Dream 


Book #11, page 19 (100 words) 


Julio, who was in Allie’s class at school, whizzed by on his skateboard. He made a sharp turn 
when he noticed the new basketball. 

“Wow!” Julio exclaimed. “Is that yours?” 

“Yes,” said Allie proudly. “Let’s shoot some baskets!” 

Julio looked at Allie, his eyes wide. “You must be kidding!” he said. “Me shoot baskets with a 
girl? No, thanks!” He laughed and skated away. 

Allie heaved a sigh and eyed the basket. She took another shot. The ball circled the rim and fell 


off. She heard some of the boys in the next court chuckle. She tried again. And again. 


Scoring. Guide....—__=_-____ Se = ee 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
needs to use phonics ( ) 
needs to use structural elements ( ) 
___-—soveruses context 
Comments 


Oral Reading Check, Allie’s Basketball Dream 
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Oral Reading Check 


Name Date 


Let’s Go Rock Collecting 


Book #12, pages 5-9 (102 words) 


People collect all kinds of things. They collect coins, stamps, baseball cards, shells, toys, bottles, 
pictures, and cats. Some people collect things that are very old—the older the better. 

The oldest things you can collect are rocks. Most of them are millions and millions of years old. 
Most kinds of rocks are easy to find. But some, like diamonds and emeralds, are rare. That’s why 
they are valuable. 

Rocks cover the whole earth. No matter where you live, you live on rock. 


There is rock under city streets and country farms. And there is rock under every ocean, lake, 


and river. 
SCORN Gh nth 
Number of Miscues Self-corrections Miscues Counted 
Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 
Observations ________ fluent oral reading (See TM, page T51 for criteria.) 


good self-correction strategies 

needs to use phonics ( ) 

needs to use structural elements(__-— Cd 
overuses context 


Comments a a II 


Oral Reading Check, Let’s Go Rock Collecting 


Oral Reading Check 


Name Date 


The Outside Dog 


Book #13, pages 8-11 (104 words) 


There were many dogs on the hill. They were strays. No one owned or took care of them. 

Marisol had always wanted a dog, but Grandfather said they had fleas and ticks and who knows 
what. Whenever a dog came into the yard, Grandfather chased it away. “;Vete!” he yelled. 
“Scram!” 

One day, Grandfather and Marisol came home and found a dog sitting near their house. He was 
a skinny brown mutt with perky ears and big brown eyes. 

Grandfather chased him away. But that evening, the dog came back. When Marisol thought her 


grandfather was not looking, she sneaked out and petted him. 


Scoring Guide... ee ae 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
needs to use phonics ( ) 
needs to use structural elements ( ) 


overuses context 


Comments 


Oral Reading Check, The Outside Dog 
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Oral Reading Check 


Name Date 


Aunt Flossie’s Hats (and Crab Cakes Later) 
Book #14, pages 4-8 (101 words) 


On Sunday afternoons, Sarah and | go to see Great-great-aunt Flossie. Sarah and | love Aunt 
Flossie’s house. It is crowded full of stuff and things. Books and pictures and lamps and pillows. . . 

Plates and trays and old dried flowers . . . And boxes and boxes and boxes of HATS! 

On Sunday afternoons when Sarah and | go to see Aunt Flossie, she says, “Come in, Susan. Come 
in, Sarah. Have some tea. Have some cookies. Later we can get some crab cakes!” 


We sip our tea and eat our cookies, and then Aunt Flossie lets us look in her hatboxes. 


SCOPINS:G Uhl phe. oh) oh 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
meedstto.usephonics( =) 
needs to use structural elements(__- = ——CCé*ds 
overuses context 


Comments ee ees 


Oral Reading Check, Aunt Flossie’s Hats 


Oral Reading Check 


Name Date 


Fossils Tell of Long Ago 


Book #15, pages 5-7 (92 words) 


Once upon a time a huge fish was swimming around when along came a smaller fish. The big 
fish was so hungry it swallowed the other fish whole. The big fish died and sank to the bottom 
of the sea. 

This happened ninety million years ago. How do we know? We know because the fish turned 
to stone. The fish became a fossil. A plant or animal that has turned to stone is called a fossil. 


Scientists can tell how old stones are. They could tell how old the fish fossil was. 


Scoring Guide 9 —__ ane ee ae ea — sti enk 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-9 miscues 
Unacceptable: 10+ miscues 


Observations ________ fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
needs to use phonics ( ) 
needs to use structural elements ( ) 


overuses context 


Comments 


Oral Reading Check, Fossils Tell of Long Ago 
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Oral Reading Check 


Name Date 


Sam and the Lucky Money 


Book #16, page 7 (109 words) 


Right next to the vegetable stand were two huge red-paper mounds. Sam kicked the piles with 
his right foot, and then with his left foot, until he created a small blizzard. On his third kick he felt 
his foot land on something strange. 

“Aiya!” someone cried out in pain. 

Startled, he looked up to find an old man sitting against the wall. The stranger was rubbing his 
foot. Bare feet in winter! Sam thought. Where are his shoes? 

Sam stared at the man’s dirty clothes as he backed away. He found his mother picking out 


oranges and he tugged on her sleeve, pulling harder than he meant to. 


Scoring Guide oe Shan) gare 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-11 miscues 
Unacceptable: 12+ miscues 


fluent oral reading (See TM, page T51 for criteria.) 

good self-correction strategies 

needs to use phonics ( ) 

needs to use structural elements ( ) 
overuses context 


Observations 


Comments a dd 


Oral Reading Check, Sam and the Lucky Money 


Oral Reading Check 


Name Date 


Clouds of Terror 
Book #17, pages 8-11 (98 words) 


Minutes later, the sky was cloudless. The warm summer sun shone. Helga and Erik stopped 
running. They couldn’t believe their eyes. They were ankle-deep in a sea of grasshoppers! 

Grasshoppers were everywhere. Some were flying. Some were hopping. The cornfield was in a 
crunching uproar! 

“Look,” said Helga. “All the stalks are bent to the ground.” 

“They’re eating all the corn!” cried Erik. 

Just then, they heard a racket in the distance. 

“Mother needs help,” cried Helga. “Let’s go.” 

Helga bolted ahead. Erik dashed after her. They raced through the cornfield, hoppers squishing 


under their bare feet. 


Scoring Guide 9 —________ ee ee Shih pe 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
needs touse phonics(_._== = =—=——C*ds 


needs to use structural elements ( ) 
overuses context 


Comments 


Oral Reading Check, Clouds of Terror 
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Oral Reading Check 


Name Date 


The April Fool’s Day Mystery 


Book #18, page 1 (100 words) 


On the first day of April, Kate Dixon measured the daffodils. Kate measured the daffodils every 
morning on her way to school. Daffodil growth was her new interest. Kate liked science, and she 
wanted to see if the growth was connected to the weather. 

Her twin sister, Mickey, walked on without her. Mickey wasn’t interested in daffodils. She wanted 
to be a detective. When she wasn’t trying to solve mysteries, she was reading mystery stories. 

In the schoolyard, the usual April First foolishness was going on. Someone tried to stick a sign on 


Suzy Kaminsky’s back that said: sNoozy suzy. 


Scoring Guide 9 ee a BY) Moe | Sees ae 
Number of Miscues Self-corrections Miscues Counted 


Acceptable: 0-10 miscues 
Unacceptable: 11+ miscues 


Observations _______ fluent oral reading (See TM, page T51 for criteria.) 
good self-correction strategies 
needs to use phonics ( ) 
needs to use structural elements ( ) 
overuses context 


Comments ah a a 


Oral Reading Check, April Fool’s Day Mystery /R81 
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Using the — This guide has been designed to interact with the SOAR TO SUCCESS 
Viewing Guide video by providing discussion prompts and teaching simulations to 
use after watching each section of the video. Read over the section 
prompts before viewing each segment. 


After you discuss each section, list any remaining questions. These 
may be answered later in the video. For further clarity, you may 
need to consult with other teachers using SOAR TO SUCCESS. 


SECTION 1 View Section 1 of the SOAR TO SUCCESS video. Then refer to your 
Overview —Teacher’s Manual, pages T4-1T12. 


After viewing and discussing Section I, participants should 


¢ understand the meaning of “intervention”; 

¢ understand the difference between early and intermediate 
intervention; 

e know some of the reading behaviors of below-level readers in 

Grades 3 and above; 

be introduced to instructional strategies and goals of 

intervention; 

¢ become acquainted with reciprocal teaching. 


Discussion Prompts 

1. List two or three key points you learned from this section of 
the video. 

2. What is an intervention program? 

3. How do early intervention and intermediate intervention differ? 

4. What does the research tell us about the needs of below-level 
readers in grades 3 and above? 

5. Define reciprocal teaching. List the four strategies, and 
describe each one. 

6. Do the following exercises: 

A. Turn to pages T60-T61 and read each of the models. 
Decide whether it is QUESTION, SUMMARIZE, CLARIFY, 
or PREDICT. Compare and discuss. 

B. In your group, choose a short chunk of text from one of 
the books in your level of SOAR TO SUCCESS. Read it silently. 
Then write out one model for each of the four strategies. 
Compare and discuss. 


pRB? Viewing Guide 


SECTION 2 View Section 2 of the SOAR TO SUCCESS video. Then refer to your 
The Teaching Plan Teacher's Manual, pages 713-122. 


After viewing and discussing Section 2, participants should 


¢ know the five parts of the SOAR TO SUCCESS lesson plan, and 
the rationale for each; 

° understand how to interact with your students as you take 
turns applying the strategies to a specific book; 

¢ become acquainted with the basic assessment pieces. 


Discussion Prompts 
1. List two or three key points you learned from this section of 
the video. 


2. Complete the following chart by describing each part of the 
five-step instructional plan. (You may want to look back at the 
video as you do this.) 


Plan Part Describe What Happens 


Revisiting 


Reviewing 


Rehearsing 


Reading and 
Reciprocal 
Teaching 


Responding/ 
Reflecting 


3.a. Describe how Ms. Meyer does a Guided Preview. 
b. How does she introduce key vocabulary? 


4. After the book is completed, what happens? 


5. Assessment Name the two forms of assessment to use during 
Revisiting. (For additional information on assessment, see 
Section 6, pages T44-T55.) 


Viewing Guide /R83. 


SECTION 3 
Staff Development 
and Coaching 


Viewing Guide 


View Section 3 of the SOAR TO SUCCESS video. Then refer to your 
Teacher’s Manual, pages T23-1T27. 


After viewing and discussing Section 3, participants should 


¢ be familiar with the various forms of staff development for 

SOAR TO SUCCESS; 

understand the importance of coaching; 

be introduced to the three types of coaching you can use; 

¢ on the basis of your own needs and resources, be able to 
develop a coaching plan. 


Discussion Prompts 


1. List two or three points you learned from this section 
of the video. 


2. List the four types of staff development support available for 
SOAR TO SUCCESS. 


W 


. What are the three types of coaching? 


4. Think back over what you learned from this section of the 
video. Review Teacher’s Manual pages T23-T27. Develop your 
plans for 
¢ Staff Development 
¢ On-going Coaching 
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SECTION 4 View Section 4 of the SOAR TO SUCCESS video. Then refer to your 


Organizing and Managing ‘ 
SOAR TO SUCCESS Teacher’s Manual, pages T28-T39. 


After viewing and discussing Section 4, participants should 


¢ be familiar with the three ways to use SOAR TO SUCCESS as a 
reading intervention program; 

¢ understand which model best fits your school situation; 

° be able to develop a plan for managing independent activities 
(in-class model). 


Discussion Prompts 


1. List two or three key points you learned from this section 
of the video. 


2. List and discuss the three ways to use SOAR TO SUCCESS. 
Which is the best for your situation? 


3. Helping students develop routines is an important part of 
managing SOAR TO SUCCESS within the classroom. List and 
discuss the four steps for developing these routines. 


4. Develop a plan for how you will use and manage 
SOAR TO SUCCESS. 


Viewing Guide Kae 


FAR TO SUCCESS 


Coaching Form 


Teacher Coach 
School Date Starting/Stopping Time 
Book Title Lesson No. Level 


| Agreed Coaching Focus: 


: Lesson Part : Observations/Questions/Suggestions/Reflections 


Revisiting 
: (5 min.) 


: Rehearsing 
: (5-10 min.) 


: Reading/ 

: Reciprocal 
: Teaching 

: (10-15 min.) 


, Responding/ 
: Reflecting 
(5 min.) 


Next Steps: 


Coaching Form 
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Monthly Meeting 


Survey Form 


To From 


Topic: Suggestions for Monthly Meetings Date 


Please check the three monthly meeting topics that would be most helpful to you in our next 
few sessions: 


me ooie ies? 8. “YS woe 


List other topics that would help you: 


Monthly Meeting Survey Form 
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Observing and Selecting Students 


ny. All rights reserved. 
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Name 


Student Data Sheet 


Age Sex Grade 


Teacher 
SOAR TO SUCCESS Teacher (if different 


Book 
Number Category 


N 


WN 


aS 


Oo 


(o>) 


~J 


co 


i<e) 


Th 


Baby Whales Drink Milk 


School 


from above) 


Comments 


e April Fool’s Day Mystery 


Student Data Sheet 


Student Record of 


Progress 


Name Level 


Date Program Started Date Released 


Explanation of Release: 


Informal Reading Inventory 


: Score | Comments 


Retellings 


Book Title : Book No. Category : Performance/Comments 


ML) Student Record of Progress 
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_——— 
Student Record of Progress ><: 


Oral Reading Checks 


Book Title Book No. Category _Performance/Comments 


Books Completed 


Book Title _Gategory Date Completed Performance/Comments 
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The April Fool’s Day Mystery 


Comments: 


Student Record of Progress [<a 


ea 
OAR TO SUCCESS 


Dear Family: 


Your child has been given the opportunity to participate in the 
SOAR TO SUCCESS reading program. This program offers special 
instruction to help your child develop the confidence to read 
widely and independently. 


It is very important that your child stay with the SOAR TO SUCCESS 
program from beginning to end. Each SOAR TO SUCCESS book 
builds on the progress made in previous books. If you think it is likely 
that your child will not be able to attend school regularly, please let 
me know now. 


After reading each book, your child will bring home a Home 
Connection letter to celebrate the completion of the book. 
Encourage your child to retell the book. Then sign the Home 
Connection letter and send it back to me. 


Please sign this letter, acknowledging that you have been informed 
about the SOAR TO SUCCESS program. 


Finally, as often as possible, read with your child. Sharing this experi- 
ence will make your child want to read more and read better. 


Sincerely, 


Teacher 


(signature of parent or guardian) 


3 introductory Family Letter 
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Home Connection 


Dear Family, 


has successfully read 


(student’s name) 


(title of book) 


He/she would like to retell this book to someone at home. Please 


return this letter to school by 


(date) 


has retold the book to me. 


(student’s name) 


(signature) 


(relationship) 


Home Connection Letter 1 Coe 


Home Connection 


Dear Family, 


has successfully read 
(student’s name) 


(title of book) 


The Student Guide pages attached to this letter include a graphic 
organizer with your child’s notes about the book and a page (or 
pages) with your child’s written responses to the book. Use these 
pages to have your child retell the story or key points which were 


in the book, and discuss your child’s reactions to the book. 
Sincerely, 


Teacher 


ME Home Connection Letter 2 
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Administering, Scoring, and Interpreting 
the Informal Reading Inventory 


Overview Purpose The Informal Reading Inventory (IRI) is an individually 
administered survey designed to help you determine students’ 
progress over time and their strengths and needs in using reading 
skills and strategies. 

Description The IRI materials consist of the following: 


° Teacher's Directions for Administering, Scoring, and 
Interpreting the Informal Reading Inventory (the section 
you are reading) 


¢ Protocol Sheets and Passages, Forms A, B, and C 
The table on page R96 shows that for levels Preprimer/Primer—8 there 
are two complete sets of passages. 

¢ Form A is usually given as a pretest. 


¢ Form B is usually given as a posttest. 


At each of levels 3-8, there is an extra passage: 
° Form C (optional) is provided to use if you feel further testing 
is needed. 
For each passage, there are the following blackline masters: 


¢ Protocol: This sheet provides the directions to give the stu- 
dent, a place to record the student's retelling and score it, and 
a place to record the oral reading score. 


° Passage: This is the passage that the student will read; the 
teacher holds a copy on which to record the student's oral 
reading. 


e Pages for summarizing results: IRI Summary; Miscue 
Summary (optional) 


Informal Reading Inventory R95 


Informal Reading Inventory Passages (18 passages) 


Form C: Passages 


Form A: Passages Form B: Passages 


A House for Cat 
(Narrative) 


A Good-Looking Bear 
(Narrative) 


Preprimer/Primer Level 


If You Give a Moose a 
Muffin (Narrative) 


No One Should Have Six 
Cats (Narrative) 


Level 1 


Level 2 Ronald Morgan Goes to Arthur's Pet Business = 
Bat (Narrative) (Narrative) 
Level 3 The Titanic (Expository) Pompeii .. . Buried Alive! | Halmoni and the Picnic 


(Narrative) 


Pride in the City 
(Expository) 


(Expository) 


The Case of the Disgusting 
Sneakers (Narrative) 


The Case of the Missing 
Roller Skates (Narrative) 


Level 4 


Level 5 To Space & Back Wolves (Expository) Me, Mop, and the 
(Expository) Moondance Kid (Narrative) 
Level 6 Long Claws (Narrative) The Pinballs (Narrative) Tales Mummies Tell 


(Expository) 
Sarah Bishop (Narrative) 


The Importance of Wolf Pack (Expository) 
Pigeons in World War II 


(Expository) 


Look Back at the Sea 
(Narrative) 


Level 7 


Hot Air Balloons 
(Expository) 


The Fuller Brush Man 
(Narrative) 


Level 8 


Administration and overview of Materials and Preparation 
Scoring Procedures The table on page R97 gives you an overview of the materials and 
preparation needed for the IRI. 


Administration Procedures 


e The IRI is given individually for each student. 

¢ The following is the order of testing for each passage read: 
1. The student reads the passage silently. 
2. The student retells the passage. 


3. The student answers questions as needed to complete the 
retelling. 


4. The student reads the passage orally. 


5. Move on to the next passage, if not at frustration level. 


R96 | Informal Reading Inventory 


IRI Materials and Preparation 


IRI Materials 


Pretest 
(Form A) 
(Levels PP-8) 


Posttest 
(Form B) 
(Levels PP-8) 


IRI Summary 


Optional 
(Form C) 
(Levels 3-8) 


Preparation 
of Materials 


Materials Needed by Student 


Materials Needed by Teacher 


* Form A Protocol to mark 
* Form A Passage on which to write 
miscues 


* Form A Passage to read 


* Form B Protocol to mark 
* Form B Passage on which to write 
miscues 


* Form B Passage to read 


* Form C Protocol to mark 
* Form C Passage on which to write 


° Form C Passage to read 


miscues 
Photocopy: Photocopy: 
* 1 copy of the Passage for students to * For each student to be tested, 1 copy 
read from. of each Protocol and 1 copy of the 


TIP: Passage for the teacher to mark. 
Many teachers place the student's copy * 1 copy of the IRI Summary Sheet 
of each passage in an individual file (page R152) for each student tested. 
folder or mount each passage on file 

folder stock. 


Determining the Starting Point 


1. If you have some idea about the student's reading level, drop 
one year below what you expect the reading level to be for the 
starting passage. 


Mark’s expected reading level: 2 
Starting Passage: Level 1 


Example: 


2. If you know nothing about the student's reading level, start 
with the first passage on the pretest. 


Betty is new to your school. 
Starting Passage: Preprimer/Primer 


Example: 


WJ 


. It is better to start too low than to start too high. Students 
need to be as comfortable as possible with what they are read- 
ing to ensure that they do their best. 


Informal Reading Inventory 


Retelling/Questions 


Oral Reading 


Deciding What to Do Next 


Stopping the Testing 


Informal Reading Inventory 


Administering the Passages 


° Using the Teacher Protocol Sheets for the Student Passages, 
read aloud the instructions. On page R99 is an example of the 
Preprimer/Primer passage for Form A. 


After the student silently reads the passage, ask him/her to 
retell what was read; note the score by the numbered retelling 
point or prompt question. 


¢ After the retelling, ask any questions to elicit points not included 
in the retelling or not told fully. (See example on page R99.) 


e Score the retelling/questioning by multiplying the number cor- 
rect by 10. If you have two scores for a question— 


Example: Retelling 


—drop the lower score. Each question must have only one 
score. 


The comprehension score must be 75% or higher to be consid- 
ered the student's instructional level. 


Next, ask the student to read aloud the passage that has just been 
read silently. Record miscues using the same coding procedure given 
for the Oral Reading Check. Self-corrections are not counted as mis- 
cues. (See Code for Marking an Oral Reading Check, Section 6, 
Assessment, page T51.) 


Mark the Oral Reading Accuracy Chart. For the student to be consid- 
ered at the instructional level in oral reading, he/she must score 95% 
or higher. (See the example on page R99.) 


If the student scored less than 75% in comprehension or 95% in oral 
reading on the initial passage used, drop to the next lower passage. 


If the student scored at least 75% in comprehension and at least 
95% in oral reading, continue with the next passage. The student 
illustrated on page R99 should continue on to the next passage. 


When a student scores less than 75% in comprehension and 95% in 
oral reading on the same passage, the testing should be stopped. 
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Informal Reading Inventory /RI9 


Summarizing and 
Interpreting Results 


Using the Summary Sheets 


Use the IRI Summary Sheet (blackline master, page R152) to compile 
each student’s results. Complete all pertinent data and record the 
student’s percentages for the passages read. On page R101 a sample 
sheet for Lisa Jones is shown. 


Interpreting the Scores 


The table below presents criteria that can be used to help you deter- 
mine a student's reading levels. These criteria must always be used in 
relation to your observations and judgments. Lisa Jones is definitely 
frustrated on the third level passage. She is a strong reader on levels 
1 and 2 even though level 2 is beginning to be difficult for her. Her 
independent level is Preprimer/Primer. 


Placement Criteria for Reading Levels* 


Independent 


99%+ AND 90%+ 


Listening 
Comprehension 


WEL) formal Reading inventory 


75%+ 


* Betts, E. A. (1946). Foundations of Reading Instruction. New York: American Books. (These 
are the most widely accepted reading level criteria. Some reading experts suggest that the 
word recognition criterion for the Instructional level can go as low as 90%.) 


Analyzing Miscues 


If you want to do so, you may analyze the miscues, using the Miscue 
Summary form presented as a blackline master on page R153. 


IRI Summary 


Student / isa Jones Date /-2/-0/ 
School Morristown Teacher Sparks 

Grade 7 Examiner Brown 

_] Form A Xt Form B |] Form C 

Observations/Notes 


Passage Comprehension | Oral Reading 
Level Score (%) Accuracy (%) 


Summary of Reading Levels (List the passage level.) 


Independent PP/P Instructional / - 2 


Overall Comments/Observations 


Interest/Motivation Showed real interest in Pompeii 


Informal Reading Inventory RIOT 


2 = full-credit response 
1 = part-credit response 
0 = incorrect/not included 


_ Retelling | Questioning 


Oral Reading Accuracy 
Number of words = 183 
Each error = .55 


# of errors % score 


Student Score 


Student Name 


A Good-Looking Bear: Protocol 


Preprimer/Primer Level 


Say: I’m going to ask you to read part of a story about a little bear who doesn't like 
the way he looks. 


Sample background questions: What do bears look like? ... Why do you think a 
bear might not like how it looks? . . . One of the words in this story is “ridiculous.” 
What do you think it means to look ridiculous? 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. Little Bear asked his father if he looked good. R 
What did Little Bear ask his father? Q 
2. He didn’t think he looked good, or He didn’t want to look like 
a bear. R 
What did Little Bear think of his own looks? Q 
3. Little Bear went to Lion. R 
Who did Little Bear go to next? Q 
4. He said he wanted to look like Lion. R 
What did Little Bear say to Lion? Qtr. = 
5. Little Bear fixed himself up to look like a lion. R 
What did Little Bear do after he spoke to Lion? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


R102 | Informal Reading Inventory Form A, Preprimer/Primer 
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A Good-Looking Bear 


“Dad, do | look good to you?” asked 
Little Bear. 


“You look good to me,” said Papa Bear. 
“But | look like a bear,” said Little Bear. 


“You DO look like a bear,” said Papa. 
“You ARE a bear!” 


“| don’t want to look like a bear. 
| want to look good,” said Little Bear. 


“You do look good,” said Papa. 
“You are a good-looking bear.” 


AN) 
Ly) f 
My, Rs 


Informal Reading Inventory Form A, Preprimer/Primer /R103° 


Little Bear went to see Lion. 


He asked, “Lion, do you like the way 
you look?” 


“| think | look good,” said Lion. 

“Do | look good to you?” asked Little Bear. 
“You are a good-looking bear,” said Lion. 
“| want to look like you!” said Little Bear. 


“But you are a bear, not a lion. 
You can’t look like me,” said Lion. 


“| think | can,” said Little Bear. 
“You will see, Lion.” 


R104 Informal Reading Inventory Form A, Preprimer/Primer 


Copyright © Houghton Mifflin Company. All rights reserved. 


Copyright © Houghton Mifflin Company. All rights reserved. 


Little Bear said to himself, 

“It will be fun to look like Lion. 

| think I will look good. 

Lion will think | look good, too.” 


Little Bear fixed himself up. 


“I think | look good now. 


| look like Lion,” he said. 


Informal Reading Inventory Form A, Preprimer/Primer /R105 


2 = full-credit response 
1 = part-credit response 
0 = incorrect/not included 


3 Retelling | Questioning 


Oral Reading Accuracy 
Number of words = 118 
Each error = .85 


% score 


# of errors 


Student Name 


No One Should Have Six Cats!: Protocol 


Level 1 


Say: I’m going to ask you to read part of a story about David, a boy who has six 
cats. In this part of the story, David tells about a hard choice he has to make. Then 
he tells about one of his six cats. This cat is named Herkie, and David found him in 
an alley. 


Sample background questions: Do you know any cats? . . . What do cats like to 
do? .. . What do you call a cat's foot? 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. David has six cats. R 


What pets does David have? ee 
2. His mother says no one should have six cats. R 

What does David's mother say about the cats? Q 
3. Cat number one is Herkie. R 

What is the name of cat number one? Q 
4. When David found him, Herkie had a hurt paw. R 

How was Herkie when David found him? Q 


5. Now Herkie’s paw is better, or Now Herkie can run and play 
and climb trees. R 
How Is Herkie now? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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No One Should Have Six Cats! 


We have six cats at my house. 
But soon that will change. 


This morning my mom told me, 
“No one should have six cats, David!” 


| can tell that Mom thinks 
| should give one cat away. 
But which one? 

| love them all. 


Herkie is cat number one. 

| found him in an alley one day. 
He had a hurt paw. 

He looked so sad and lonely. 


Nobody knew where Herkie lived. 
And nobody wanted him. 


What could | do? 
| had no choice. 
| let him live with us. 


Now Herkie’s paw is all better. 
He can run and play and climb trees. 


He and | are good friends. 
| just can’t give my Herkie away. 


Informal Reading Inventory Form A, Level 1 W:3ftwi 


2 = full-credit response 
1 = part-credit response 
0 = incorrect/not included 


- Retelling 


| Questioning 


Oral Reading Accuracy 
Number of words = 113 
Each error = .88 


# of errors % score 


Student Score 


Student Name 


Ronald Morgan Goes to Bat: Protocol 


Level 2 


Say: I'm going to ask you to read part of a story about children playing baseball. 


Sample background questions: Have you ever played baseball? . .. What are 
some things people do when they play baseball? . .. What do you try to do when 
you go to bat? 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. Mr. Spano said everyone could play baseball. R 

What did Mr. Spano say on the first day of baseball? Oe == 
2. Tom said that Ronald Morgan can’t hit or catch, or can’t 

do anything. R 

What did Tom say about Ronald? Q 
3. Ronald put on a shirt that said GO TEAM GO. R 

What did Ronald's shirt look like? Q 


4. Mr. Spano told them to try hard and to keep their eye on 
the ball. R 


What advice did Mr. Spano give the team? QO.=RS 
5. When Michael hit the ball, Ronald cheered for him. R 
What did Ronald do when Michael hit the ball? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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Ronald Morgan Goes to Bat 


Baseball started today. Mr. Spano said everyone could 
play. 


“Even me?” | asked. 

And Tom said, “You're letting Ronald Morgan 
play? He can’t hit, he can’t catch. He can’t do 
anything.” 

Mr. Spano looked at me. “Everyone,” he said. 


“Yahoo!” | yelled. 


| pulled on my red and white shirt, the one 
that says GO TEAM GO, and ran outside to the field. 


“Two things,” Mr. Spano told us. “Try hard, 
and keep your eye on the ball.” 


Then it was time to practice. Michael was up 
first. He smacked the ball with the bat. The ball 
flew across the field. 


“Good,” said Mr. Spano. 


“Great, Slugger!” | yelled. “We'll win every 
game.” 


Informal Reading Inventory Form A, Level 2 [= aim 


Student Name 


The Titanic: Protocol 


Level 3 


Say: I'm going to ask you to read a true story about a famous passenger ship 
called the Titanic. In this part of the story, the Titanic is on its first trip across 


2 = full-credit response the ocean. 


1 = part-credit response 


0= incorred/not inauded Sample background questions: What do you think it would be like to go across 
the ocean on a ship?. .. What could be dangerous about it? 


_ Retelling | Questioning 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 

Say: Tell me everything you can about the selection. (As student retells, for each 
PRO enn oe ret nr itnetsorced Sconce weutin beep onteneastnromecae! numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. The Titanic is off the coast of Canada in icy waters. R 
Where Is the Titanic? (0h aes 
; 2. Most of the passengers are sleeping. R 
Oral Reading Accuracy ani ae 
Kimber of words = 135 What are most of the Titanic’s passengers doing? (t i eee 
Each error = .74 3. The lookout watches for danger from the crow’s nest. R 
What is the lookout's job? QO = 
# of errors % score 
: 4. The lookout sees a mountain of ice directly ahead. R 
What does the lookout see? Q 
5. A seaman below tries to turn the ship away, but it 
is too late. R 
What happens after the lookout rings the alarm? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


Student Score 
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The Titanic 


It is April 14, 1912. The Titanic is in icy waters off 
the coast of Canada. 


It is almost midnight. The ship is quiet. The sea is 
smooth as glass. The air is biting cold. 


The passengers have had a good dinner. Some of 
them are still up playing cards. Most are asleep in 
their rooms. 


It is a good night to be inside. But the lookout must 
watch for danger. He is high above the ship in the 
crow's-nest. He stares into the darkness. 


Suddenly the lookout sees a dark shape. It is a 
mountain of ice! And the Titanic is heading right 
into it! The lookout rings an alarm. He calls, “Iceberg 
straight ahead!” 


A seaman is below, steering the ship. He tries to turn 
the ship away. But it is too late. 


Informal Reading Inventory Form A, Level 3 TRI 


Student Name 


The Case of the Missing Roller Skates: Protocol 


Level 4 


Say: I'm going to ask you to read part of a story about a boy named Encyclopedia 


Brown. He is a detective. He solves mysteries for the kids in his neighborhood. 
2 = full-credit response 


1 = part-credit response 


tie ee 
0 = incorreamnorindiiced Sample background questions: Do you know what a detective is? . .. What does a 


detective do when working on a case? 


Retelling | Questioning 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


nui ee a rey (Student reads silently.) 

isnot oe am Oe eee re Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
sasearcncvauavectaiassuvoncoseveedeestavseent canal ir ceceeceanaapd sex tiacaaeecearcitrsoressPrearH credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. A pair of roller skates disappeared from the waiting room 


of a dentist's office. R 
What disappeared from the dentist's office? 0 Se 

. 2. Encyclopedia Brown was in the dentist's chair. R 

Oral Reading Accuracy Where was Encyclopedia Brown when the crime took place? Q 
Number of words = 153 eon Soa ao oS 

Each error = .65 3. Encyclopedia was having a tooth pulled. R 

; What was Encyclopedia doing at the dentist? Q 

# of errors % score 
: 4. Encyclopedia put the tooth in his pocket, or saved the tooth to 
give to a friend. R 
What did Encyclopedia do with the tooth? Q 
5. When he went back out to the waiting room, he saw that 
the skates were gone. R 
When did Encyclopedia discover that the skates were gone? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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The Case of the Missing Roller Skates 


Between nine and nine-thirty on Tuesday morning Sally 
Kimball’s roller skates disappeared from the waiting room 
in Dr. Vivian Wilson's office. 


And where was Encyclopedia Brown, boy detective? 

He was not ten feet away from the scene of the crime. He 
was sitting in a chair, with his eyes shut and his mouth 
wide open! 

In a way, he had an excuse. 

Dr. Wilson was pulling one of Encyclopedia’s teeth. 
“There!” said Dr. Wilson. He said it cheerfully, as if he 
were handing Encyclopedia an ice cream cone instead of 
a tooth. 

“Ugh!” said Encyclopedia. 

Dr. Wilson said, “All right. Hop down from the chair.” 
Encyclopedia hopped down and put the tooth in his 
pocket. He was going to give it to Charlie Stewart, who 


collected teeth and kept them in a flowered cookie jar. 


Encyclopedia went into the waiting room. The chair 
on which he had left Sally’s roller skates was empty! 


Informal Reading Inventory Form A, Level 4 RIIS 


Student Name 


To Space & Back: Protocol 


Level 5 


Say: I’m going to ask you to read a selection from a book by Sally Ride, who was 


' the first American woman to travel in space. 
2 = full-credit response 


1 = part-credit response 


eet ; 
0. = incomectnor mended Sample background questions: What are people who travel in space called? .. . 


What do you know about astronauts? 


Retelling | Questioning 


Say: In this selection the author tells what it is like to be weightless in space. 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. When you are weightless, you can float in the air without 

effort or slither around like a seal. 
Oral Reading Accuracy What kinds of wonderful things can you do when you R 
Number of words = 217 are weightless? Q 

Each error = .46 


2. You feel the same upside down as right-side up in space 
because gravity is not pulling the blood toward your head or 


# of errors % score } set 
because there is no gravity in space. 
Why do people in space feel the same upside down as R 
right-side up? Qe ee 


3. When you are weightless, your heartbeat stays the same; 
swallowing and digesting food are the same; and your eyes, 
ears, nose, and taste buds work the same. (Note: Give full 
credit for any two similarities mentioned.) R 
What are two things that don’t change when you are weightless? Q 


4. Because more fluid stays in their faces, astronauts in space 
have puffy cheeks. R 
Why do astronauts in space have puffy cheeks? Q 


5. Astronauts in space are an inch taller because their spines are 
not compressed by gravity. R 
What causes astronauts to be an inch taller while they are in orbit? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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To Space & Back 


The best part of being in space is being weightless. It feels 
wonderful to be able to float without effort; to slither up, down, 
and around the inside of the shuttle just like a seal: to be upside 
down as often as I’m right-side up and have it make no 
difference. On Earth being upside down feels different because 
gravity is pulling the blood toward my head. In space | feel 
exactly the same whether my head is toward the floor or toward 
the ceiling. 


When I’m weightless, some things don’t change. My heart 
beats at about the same rate as it does on Earth. | can still 
swallow and digest food. My eyes, ears, nose, and taste buds 


work fine; | see, hear, smell, and taste things just as | do at home. 


| look a little different, though—all astronauts do. Since the 
fluid in our bodies is not pulled toward our feet as it is on Earth, 
more of this fluid stays in our faces and upper bodies. This 
makes our faces a little fatter and gives us putfy-looking cheeks. 
We are also about an inch taller while in orbit because in 
weightlessness our spines are not compressed. Unfortunately 
(for me, anyway), we shrink back to normal height when we 
return to Earth. 


Informal Reading Inventory Form A, Level 5 /RIIS 


2 = full-credit response 
1 = part-credit response 
0 = incorrect/not included 


Retelling | Questioning 


Oral Reading Accuracy 
Number of words = 251 
Each error = .40 


# of errors % score 


Student Score 


Student Name 


Long Claws: Protocol 


Level 6 


Say: I'm going to ask you to read part of a story about a boy named Pitohok and a 
girl named Upik who live in the Arctic. 


Sample background questions: Where is the Arctic? . .. What do you think it 
would be like to live in the Arctic? 


Say: In this part of the story, Pitohok and Upik’s family runs out of food during a 

blizzard. Because they are desperate, they let the children go look for a caribou, or 
deer, that their grandfather had shot but couldn't carry home. After traveling many 
days, Pitohok and Upik spot an owl that leads them to the caribou. Pitohok tries to 
carry the caribou home on his back. Later, their troubles become worse when they 


must escape from a huge grizzly bear, which they call an ak/a. 


Say: Read this part of the story silently. | will ask you to tell me what you have 


read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 


to any point the student tells after being prompted by the question.) 
t 


Upik and Pitohok have been running. 


Why are Upik and Pitohok so tired? (Note: It is acceptable 
but not necessary for the student to mention that they 


were running from a bear.) 


Pitohok was carrying a caribou. 
What was Pitohok carrying? 


. Pitohok couldn't see through the fog. 
Why didn’t Pitohok know which way to go? 


. An owl appeared out of the fog. 
What happened when Upik asked for help? 


. The owl stared at Upik and hovered, seeming to signal her. 


What did the owl do? 


R 
= 


R 
te 
R 
Ose 
R 
tea 


R 
Qew ass 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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Long Claws 


“Il hope we are far enough away from him,” Pitohok gasped. “I can 


walk no farther.” 


He sank to his knees and let the heavy weight of the caribou sag 
down until it rested on the wind-cleared stones. He lay against it, his 
chest heaving as he tried to catch his breath. Although the air was 
stinging cold, Upik had to kneel and wipe the frost-white sweat from 


her brother's face. 


“He's gone.” Upik sighed, glad to rest the heavy rifle in the snow. 


She looked around in the still-thick fog. “Which way do we go now?” 


Pitohok peered over his shoulder and felt cold sweat trickling 
down his spine. He could see no sign of the sun. Everything was 
hidden by a wall of fog. 

“I... 1 don’t know,” he admitted. “I was trying so hard to get away 


from the akla that now... . we're lost!” 


Pitohok struggled painfully onto his knees and looked in all 
directions. He saw nothing but gray ice fog that drifted in phantom 


swirls along the frozen river. 


“Oh, | wish someone would help us,” Upik whispered aloud, and 

as if in answer to her words, the snowy owl came toward her, winging 
low out of the fog. Upik saw the owl turn its head as though it had 
seen the bear, then stare at her with its huge golden-yellow eyes. 
Suddenly the owl changed its wingbeat, hovering as if by magic at the 


very edge of the smokelike mists. It seemed to signal Upik. 


Informal Reading Inventory Form A, Level 6 W:auw; 


Student Name 


The Importance of Pigeons in World War I: Protocol 


Level 7 


Say: I’m going to ask you to read part of an article about carrier pigeons in World 


War Il. 
2 = full-credit response 
1 = part-credit response Sample background questions: Do you know what a carrier pigeon or homing 
0 = incorrect/not included pigeon is?... Can you imagine how they might help soldiers communicate with 


one another during a war? 


_ Retelling | Questioning 


Say: During World War Il, in the 1940s, carrier pigeons were used for communica- 
tions. They were able to carry vital messages when there was no other way to 
communicate. 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


Oral Reading Accuracy 
Number of words = 208 


1. Pigeons were used to carry messages between different 


Each error = 48 groups of troops in World War II. R 
= What were pigeons used for in World War II? Q 
# of errors % score 2. Pigeons carried messages behind enemy lines, in Normandy, 


in Europe, and in the South Pacific. (Note: Give full credit if 
student mentions any two of these places.) 

What are some of the places where pigeons carried messages R 
during the war? Q 


3. To make sure at least one of the pigeons would get through 
with the message, two pigeons were often sent out carrying 


the same message. R 
Why were two pigeons often sent out with the same message? Qe. 
4. There was a special award created to honor pigeons with R 
outstanding records. What was the Dickin Medal? Ove Sa 
5. The first pigeon hero to win a medal saved a bomber crew 
which had crashed at sea. R 
Student Score How did the pigeon hero Winkie win the medal? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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The Importance of Pigeons in World 
War Il 


By the time of World War Il it was thought that the pigeon would be 
out of date as a messenger. Why not? Radio and telephones connected 
the troops everywhere. But the hard-flying pigeons still were needed. 
They were out there flying through the combat zones. When a call 
went out early in the war, America’s pigeon owners responded with 
fifty-four thousand birds. 


Paratroopers dropped behind enemy lines with pigeon boxes strapped 
to their backs. Pigeons accompanied the Normandy invasion, served 
with our armed forces in Europe, and landed with the Marines on 
South Pacific islands. The messages they carried often were sent in 
duplicate; if one bird failed to get through, the other usually made it 
back to the home loft, sometimes flying five hundred miles and averag- 


ing up to seventy miles an hour. 


In Great Britain there was even a special medal created to honor 
pigeons that made outstanding records. It was known as the Dickin 
Medal. The first bird to receive this medal was a pigeon named Winkie. 
Winkie, along with a bomber crew, had the misfortune to crash at sea. 
The crew released Winkie, and of course he flew directly home. The 


message Winkie carried told the rescuers where to find the lost crew. 


Informal Reading Inventory Form A, Level 7 /RII9. 


Student Name 


Look Back at the Sea: Protocol 


Level 8 


Say: I'm going to ask you to read part of a story about a girl who finds herself lost 
at sea after taking a nap on a float. 

2 = full-credit response 

1 = part-credit response Sample background questions: Have you ever fallen asleep in the sun by 

0 = incorrect/not included accident? . . . Have you ever wondered what it would be like to be lost at sea? 


Retelling Questioning - 


Say: Clara is on vacation at the beach. While swimming near the beach on a float, 
she falls asleep in the sun. When she wakes up, she finds herself far away from 
sii gs moet ea canal shore and can barely see land. 


su lcasvcacadonecttnanetcube onvhncied OeaeHEsp scepeee4 Uipuawenn ce eeusassessnecsh hcenaarcnaxes Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


senna seamen Say: Tell me everything you can about the story. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


Oral Reading Accuracy 1. When she woke up, Clara had no idea how long she had 
Number of words = 215 been on the float. R 
Each error = .46 How long had Clara been on the float? 0 eet acer 
2. In the rough seas, the float tipped over and Clara was thrown 
into the sea. R 
What happened when the float tipped over? Q 
3. Clara swam after the float to try to get it back, but she 
couldn't reach it, and swallowed lots of water. R 
What happened to Clara when she swam after the float? Q 
4. Clara almost got the float, but it drifted away on the waves. R 
Did Clara reach the float? Q 
5. Clara was scared because she could no longer see the float. R 
What made Clara so afraid? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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Look Back at the Sea 


Clara had no idea how long she had been on the float—all her life, it 
seemed. The part of her life spent on dry land—walking, sleeping, 
eating, doing normal things—seemed like a brief, vague dream. This 


was hard cold reality. 


A wave slapped against the float, and Clara suddenly felt it tipping 
over. She screamed and clutched the float tighter, but her scream was 


cut short. The float flipped over and Clara was thrown into the sea. 


Her head went under water, and she came up choking. She slung her 


wet hair from her face and looked around. The float was drifting away. 


Clara swam after it. She reached out. The current pulled the float just 
beyond her grasp. She struggled through the waves, her eyes on the 


float, gasping for breath, swallowing salt water. 


Her fingers touched the corner of the float and she fumbled to hold it. 
The float slipped away on the crest of a wave. She touched it again. It 
was gone. It was as if a playful hand were jerking the float out of her 


reach. 


Clara began to swim. Another wave rose and she sank into the trough 
between waves. The float was out of sight. Clara was gripped with a 


terrible fear. 


Informal Reading Inventory Form A, Level 8 RIZE 


Student Name 


A House for Cat: Protocol 


Preprimer/Primer Level 


Say: I'm going to ask you to read part of a story about a cat who is looking for a 


place to live. 
2 = full-credit response 
1 = part-credit response Sample background questions: Where do cats usually live? . .. What would make 
0 = incorrect/not included a good house for a cat? . . . What do cats like to eat? 


Retelling Questioning 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 

Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
scsvsojnacuenbenuasupsneecsbeibsaos a AAU WS eee cree ee eae to any point the student tells after being prompted by the question.) 


1. Cat needed a house. R 
What did Cat need? Qe 
2. First, Dog told Cat to go up to a tree. R 
? 
Oral Reading Accuracy What was the first place Dog told Cat to go? Oras 
Number of words = 102 3. Cat didn’t like it because there were too many birds. R 
Each error = .98 Why didn’t Cat like the tree? Q 
4 of errors Wares 4. Next, Dog told Cat to go in the water. R 
What was the next place Dog told Cat to go? Q 
5. Cat didn’t like it because there were too many fish. R 
Why didn’t Cat like the water? Qi e== 5. 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


Student Score 


R122) Informal Reading Inventory Form B, Preprimer/Primer 
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A House for Cat 


“I need a house,” Cat said to Dog. 

“You can go up in a tree,” said Dog. 

So Cat went up in a tree. But she did not like it. 
“Too many birds,” she said. 

“This is not a good house for me.” 


Cat went back to Dog. 

“I need a house with no birds,” said Cat. 
“There are no birds in the water,” said Dog. 
“You will like it in the water.” 


So Cat went in the water. 

There were no birds. 

But she did not like it. 

“Too many fish!” she said. 

“This is not a good house for me.” 


Informal Reading Inventory Form B, Preprimer/Primer [R123 


Student Name 


If You Give a Moose a Muffin: Protocol 


Level 1 


Say: I’m going to ask you to read part of a story about what happens when a 
moose visits a little boy and eats a muffin. 
2 = full-credit response 
1 = part-credit response Sample background questions: What is a moose? . . . Can a moose really talk?... 
0 = incorrect/not included What might happen next after you give a moose a muffin? 


Retelling Questioning 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 

Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
re ibn itl Be tne a A to any point the student tells after being prompted by the question.) 


1. If you give a moose a muffin, he'll want jam to go with it. 


What is the first thing a moose will want if you give R 

him a muffin? Q 

Oral Reading Accuracy 2. Then he'll want more muffins. R 

pe ee 

Siuaber of words = 108 What will he want when he’s finished? (0) Se 

Each error = .93 3. You'll have to go to the store to get more muffin mix. R 
What will you have to do before you can make more muffins? Orsi = = 

# of errors % score G 
4. The moose will borrow a sweater so he can go to the store 

with you. R 

What will the moose borrow from you? Why? Q 

5. First he'll sew a loose button on the sweater. R 

What will the moose do when he puts the sweater on? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


Student Score 


ME PY8 Informal Reading Inventory Form B, Level 1 
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If You Give a Moose a Muffin 


If you give a moose a muffin, he'll want some jam 
to go with it. 


So you'll bring out some of your mother’s 
homemade blackberry jam. 


When he’s finished eating the muffin, he'll want 
another. And another. And another. 


When they’re all gone, he’ll ask you to make more. 


You'll have to go to the store to get some muffin 


MIX. 


He'll want to go with you. 


When he opens the door and feels how chilly it is, 
he'll ask to borrow a sweater. 


When he puts the sweater on, he'll notice one of 
the buttons is loose. 


He’ll ask for a needle and thread. 


He'll start sewing. 


Informal Reading Inventory Form B, Level 7 /R125 


Student Name 


Arthur’s Pet Business: Protocol 
Level 2 


Note: You may want to preview the word responsibility with children. 


2 = full-credit response Say: I'm going to ask you to read part of a story about a boy who wants a puppy. 
1 = part-credit response The boy's name is Arthur. D.W. is his sister. 

0 = incorrect/not included 

Sample background questions: Why might someone want a puppy? . . . Do 

you think it is hard or easy to take care of a pet? ... What does it mean to be 
responsible? 


ie _ Retelling Questioning 


Say: Read this part of the story silently. | will ask you to tell me what you have 
Jevesssssssseernanesonrssaneeannesnneeennndinreruaneeacersasatsenessnenesneesaseesed read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
-cvisecersecéepgiisn AIG ASE aRaESTE Rare rE RE are ae numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. Arthur wanted a puppy. R 

Oral Reading Accuracy What did Arthur want? Q 
ia nai 2. Mother said, “We'll think about it.” R 
iN What did Mother say? Q 

# of errors % score 3. D.W. thought that meant no. R 
What did D.W. think, “We'll think about it” meant? Q 


4. Mother and Father said Arthur could have a puppy if 
he could take care of it. 


What did Mother and Father finally decide? Q 
5. First he had to show them he was responsible. R 
What did Arthur have to do before he could have a puppy? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


Student Score 


R126, Informal Reading Inventory Form B, Level 2 
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Arthur's Pet Business 

That night at dinner, Father asked, “What's new?” 
“Arthur wants a puppy,” said D. W. 
“Blabbermouth!” said Arthur. 

“A puppy is a big responsibility,” said Father. 

“I can take care of it,” said Arthur. 

“We'll think about it,” Mother said. 

“That means no,” explained D.W. 

After dinner Mother and Father did the dishes. 
“Can you hear what they're saying?” asked Arthur. 


“They're worried about the new carpet,” whispered 
D.W. 


Suddenly the door opened. 


“We've decided you may have a puppy if you can take 
care of it,” said Father. 


“Wow!” said Arthur. 


“But,” said Mother, “first you need to show us you're 
responsible.” 


Informal Reading Inventory Form B, Level 2 [:ap¥y) 


2 = full-credit response 
1 = part-credit response 
0 = incorrect/not included 


Retelling Questioning 


Oral Reading Accuracy 
Number of words = 177 
Each error = .57 


# of errors % score 


Student Name 


Pompeii... Buried Alive!: Protocol 


Level 3 


Note: You may want to preview the words Pompeii and Vesuvius with students. 


Say: | am going to ask you to read part of a true story about a volcano and an 
ancient town named Pompeii. 


Sample background questions: What is a volcano? . .. When is it dangerous to be 


near a volcano? . .. What happens when a volcano erupts? 


Say: Read this part of the story silently. | will ask you to tell me what you have 


read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 


to any point the student tells after being prompted by the question.) 
1. 


Next to the town of Pompeii was a mountain called Vesuvius. 
What was next to the town of Pompeii? 


. The people of Pompeii liked the mountain because it was a 
good place to grow grapes and to raise sheep, and because 
it looked so peaceful. (Note: Give full credit if the student 
mentions any two of these three reasons.) 

Why did the people of Pompeii like the mountain? 


. The mountain was really a dangerous volcano. 


What was wrong with the mountain? 


. The gas was pushing the melted rock up through 


the mountain. 


What was happening under the mountain? 


. The melted rock was about to blast through the top of 


the mountain. 
What was about to happen? 


R 
Qfeees>) 


Q = 


Q ae 


R 
OS 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


R128] Informal Reading Inventory Form B, Level 3 
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Pompeii . . . Buried Alive! 


Once there was a town named Pompeii. Near the town 
there was a mountain named Vesuvius. 


The people in Pompeii liked living by the mountain. It 
was a good place to grow grapes. It was a good place 
to raise sheep. And—it looked so peaceful! 


But the mountain was really a dangerous volcano. It 
was like a sleeping giant. If the giant woke up, It could 
destroy the town. Did the people know about the 
danger? No, they did not! 


A volcano is a special kind of mountain. It has a hole at 
the top. 


One day—almost two thousand years ago—something 
was happening under Vesuvius. Way down deep it was 
very, very hot. It was so hot that rock was melting. As 
the rock melted, a gas was made. The gas was trying to 
escape. 


The gas and the melted rock were mixed together. The 
mixture was hot and bubbly. The gas was pushing the 
melted rock up through Vesuvius. The melted rock was 
about to blast right out the hole at the top! 


Informal Reading Inventory Form B, Level 3 [R129 


Student Name 


The Case of the Disousting Sneakers: Protocol 


Level 4 


Note: You may want to preview the name Phoebe and the word somersaulting 
with students. 
2 = full-credit response 
1 = part-credit response Say: I’m going to ask you to read part of a story about a boy named Encyclopedia 
0 = incorrect/not included Brown. He likes to imagine he is a detective. His friend Sally works with him to 


solve cases for kids in the neighborhood. 


- Retelling Questioning 


Sample background questions: Do you know what a detective is? . .. What does a 
syne Sk A detective do when working on a case? 


Re Error cote: Laan oko cerrOraeuRO DO oLEE TA POON Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


svansbiugetiusocot Bg Petia cS OE Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


Oral Reading Accuracy 1. It was the day of the Disgusting Sneaker Contest. R 
Number of words = 141 What event was happening on the day of the story? Q 
Each error =.71 


2. Phoebe, last year’s champion, came to see 


BEE areane Onecare Encyclopedia Brown. R 
Who came to see Encyclopedia? Q 
3. She wore the same pair of sneakers all year. R 
How did Phoebe prepare for the contest? Q 
4. Some girl swiped her right sneaker. R 
Why did Phoebe want to hire Encyclopedia? Q 
5. She had left her sneakers out in the garage. R 
Where had she left her disgusting sneakers? Q 
Say: Now, as you read this passage aloud, I’m going to mark some things that you 


say. We will go over them later. 


Student Score 


R130] Informal Reading Inventory Form B, Level 4 


Copyright © Houghton Mifflin Company. All rights reserved. 


Copyright © Houghton Mifflin Company. All rights reserved. 


The Case of the Disgusting Sneakers 


On the day of the Disgusting Sneaker Contest, Phoebe 
Eastwood, last year’s champion, walked into the Brown 
Detective Agency. She had on shoes. 


Encyclopedia immediately knew something was afoot. 


All year Phoebe had prepared for the defense of her title by 
wearing the same pair of sneakers. She had them in 
really disgusting shape. 


“| want to hire you,” she said, laying twenty-five cents on 
the gas can beside Encyclopedia. “Some girl swiped my right 
sneaker.” 


Bad as her left sneaker was, her right sneaker was worse. It 
had two large holes in front. Her toes poked through like 
stunned tadpoles. 


“Il kept the sneakers outside the garage,” Phoebe said. 
“Mom never allows them in the house. She says the smell 
would make an elephant faint.” 


All at once Encyclopedia wished he were somewhere else, 
like somersaulting down a ski jump. 


Informal Reading Inventory Form B, Level 4 /RI31 


2 = full-credit response 
1 = part-credit response 
0 = incorrect/not included 


Retelling Questioning 


Oral Reading Accuracy 
Number of words = 160 
Each error = .63 


# of errors % score 


Student Name 


Wolves: Protocol 


Level 5 


Say: I’m going to ask you to read part of a selection about wolves. 


Sample background questions: What do you know about wolves? . . . One of the 
words in this story is domesticated. If a pet dog is a domestic animal, what do you 
think domesticated means? 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. Wolves are like dogs and lions. R 

What two animals are wolves like? Ore res 
2. Dogs are descended from domesticated wolves. R 

How are dogs related to wolves? (| an 


3. Like dogs, wolves are loyal, they are friendly, they are 
intelligent, and they are playful. (Note: Give full credit if the 


student mentions any three of these four reasons.) R 

Can you name three ways in which wolves are like dogs? Qe ss 
4. Like lions, wolves are good hunters that work in 

groups to catch prey. R 

How are wolves like lions? Q 
5. The author thinks it’s strange that people like dogs 

and lions, but don’t like wolves. R 

What does the author think is strange? Qe es 2 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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Wolves 


In many ways, wolves are like dogs and lions; yet wolves have a 
bad reputation, unlike dogs and lions. Dogs are our “best 
friends,” but all the dogs in the world are descended from wolves 
that were domesticated more than ten thousand years ago. And 
most of the things people like about dogs are also true about 
wolves. 


Like dogs, wolves are very loyal to other wolves in their family. 
Wolves raised by people become loyal to those people as well. 
Dogs are friendly and intelligent, and these traits too come from 
wolves. Wolves in a pack are playful with each other. They are 


among the most intelligent animals in nature. 


Like lions, wolves are marvelous hunters that work together in 
groups to catch their prey. Yet lions are called the “kings of the 
jungle,” while wolves are described in many nursery tales as “sly 
and cowardly.” It seems strange that people love dogs and 


admire lions but dislike wolves. 


Informal Reading Inventory Form B, Level 5 /RI330 


Student Name 


The Pinballs: Protocol 


Level 6 


Say: I’m going to ask you to read part of a story about a girl and two boys who are 
sent to live in a foster home. 
2 = full-credit response 
1 = part-credit response Sample background questions: What is a foster home? . . . Who takes care of chil- 
0 = incorrect/not included dren in a foster home? 


 Retelling Questioning 


Say: In this part of the story, Carlie, Harvey, and Thomas J arrive at their new foster 
home. The three children are from different families and they don’t know each 
nnn | other. They spend a difficult day trying to get used to each other. 


aeGuecuansotasuaseyuseeSoohdoasasbe erase meeutt beats testneseasbane pavers eetmeeeen a reste Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


cbc econ ert Ser ee ene eee Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


Oral Reading Accuracy 1. Carlie had never had her own room before. R 

Number of words = 173 Why was the new home strange to Carlie? ee 
Each error = .58 : : : . 

2. She looked in the mirror and practiced her new smile. R 

a otlenars iascare What did she do in the room? Q 

3. The new smile would hide her crooked lower teeth. R 

Why did she want a new smile? Q 

4. She realized Thomas J was behind her. R 

Who was behind her? Q 

5. He had found her earring and wanted to return it. R 

Why was Thomas J there? Q 


Say: Now, as you read this passage aloud, I'm going to mark some things that you 
say. We will go over them later. 


Student Score 
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The Pinballs 


Carlie entered her room slowly. It was the first time she had slept in a 
room by herself. At one time in her life she had slept with a cousin, her 
stepfather's two daughters and a half sister, all in one bed. She had 
spent her nights saying “Move over, will you?” and “Who do you think 


you are—Miss America?” 


She walked slowly over to the dresser and looked at herself in the mir- 
ror. She had developed a way of smiling that hid her crooked lower 
teeth. She smiled at herself now, making sure she still had the 


technique. 


Suddenly she heard a noise behind her. She swirled around. She didn’t 
like anybody watching her when she was looking at herself. When she 
saw it was Thomas J, she could have stung him. “What are you staring 


at?” 


“Nothing. | just wanted to tell you | found your earring.” He came in 
with a small pleased smile. He was thin and walked as carefully as an 


old person. He held out the earring. 


Informal Reading Inventory Form B, Level 6 [R135 


2 = full-credit response 
1 = part-credit response 
0 = incorrect/not included 


Retelling Questioning 


Oral Reading Accuracy 
Number of words = 256 
Each error = .39 


# of errors % score 


Student Score 


Student Name 


Wolf Pack: Protocol 


Level 7 


Say: I’m going to ask you to read a selection from a book called Wolf Pack. The 
author explains that wolves live in a family group called a pack. Each wolf knows its 
position, or rank, in the pack. 


Sample background questions: What do you know about the behavior of wolves? 
. . What might it mean for a wolf to have a certain position in a pack? 


Say: In this selection, the author discusses some of the ways that wolves of 
different ranks behave. 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the selection. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. The alpha male and the alpha female are the leaders of the 
pack, or they are the most important wolves in the pack. R 
What are the alpha male and the alpha female? Oe 


2. The lowest-ranking wolves tuck their tails between their legs 
to show that they know they are not as important as the other 
wolves, or to show respect to the other wolves. Why do the R 
lowest-ranking wolves in the pack tuck their tails between their legs? Q 


3. Wolves show that they are of lower rank by holding their 
ears back and flattening their fur. In what way do wolves show R 
that they are of lower rank with their ears and fur? Q 


4. When a lower-ranking wolf approaches a higher-ranking one, 
it drops its tail, flattens its ears and fur, and keeps its body 
low, or it licks the muzzle of the higher-ranking wolf. (NOTE: 
Give full credit for any of these examples.) When a lower-ranking R 
wolf approaches a higher-ranking one, what does it do? Q 


5. Wolves show feelings of friendship and respect toward their 
leaders through certain kinds of behavior. (NOTE: Students may use 
the term active submission, but this is not required.) How do wolves =R 
show their feelings of friendship and respect toward their leaders? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


R136, Informal Reading Inventory Form B, Level 7 
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Wolf Pack 


In any pack, the wolf carrying its tail high like a hairy banner will 
almost always be the alpha male. The alpha female also holds her tail 
high, although usually not as high as that of her mate. Wolves 
occupying positions below the pack leaders keep their tails 
correspondingly low, especially in any confrontation with the alpha 
pair. The lowest-ranking members of the pack tuck their tails between 
their legs to express their inferiority to the wolves above them in the 


hierarchy. 


The positions of other body parts are also used as a means of 
communicating status in the pack. An alpha wolf usually keeps its ears 
standing up, while low-ranking pack members lay their ears back. They 
also keep their fur flat, in contrast to the fluffed-out fur of the pack 


leaders. 


There are some occasions in the life of the pack that call for more 
specific expressions of the relationships among the pack members. 
When a low-ranking wolf approaches one of the pack leaders, it keeps 
its body low to the ground, with its fur and ears flattened. From this 
position, it reaches up with its muzzle and gently licks or nips the 


muzzle of the alpha wolf. 


Sometimes all the pack members gather around the alpha male and 
greet him in this manner, often when he returns to the pack after 


being away for a while. 


Scientists call this behavior active submission and see it as. a method 
whereby the pack members express friendly feelings toward their 


leaders and respect for their authority. 


Informal Reading Inventory Form B, Level7 Wetky, 


Student Name 


The Fuller Brush Man: Protocol 


Level 8 


Say: I’m going to ask you to read part of a story about a high school student 
named Donald. Donald has something that he feels he must do, but he can’t bring 


2 = full-credit response himself to do it. 
| = part-credit response 
0 = incorrect/not included Sample background questions: Why is it sometimes so hard for people to do what 


they feel they must do? . . . How is avoiding a problem likely to make a person feel? 


Retelling Questioning 


Say: Donald has an after-school job as a Fuller brush man. He drives to people's 
at homes and tries to sell them brushes and other household items. But a more 
important problem is always on his mind. 

Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


Oral Reading Accuracy 
Number of words = 274 1. Donald has been selling brushes all day but does not want to 
Each error = .36 go home and see his mother. Why does Donald spend long R 


hours selling brushes? Q 


# of errors % score 
| : 2. Donald gives his customers free samples so that they will listen 


to his sales pitch, or so that they will feel they should buy R 
something. Why does Donald give free samples to his customers? Q 


3. Donald's mother seems to be ill-she has stopped driving, they 
have a housekeeper, she goes to sleep early, she can’t talk, 
and probably wouldn't recognize him. What are two clues that R 
tell you that something is wrong with Donald’s mother? OF ss: 


4. Donald wants to avoid seeing their housekeeper because she 
will insist that he go talk to his mother. Why does Donald want R 
to avoid seeing their housekeeper? Oye 


5. Donald feels angry, frightened, upset, or worried about his 
mother’s illness. (Note: Give credit for other reasonable conclu- R 
sions.) How do you think Donald feels about his mother’s illness? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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The Fuller Brush Man 


Donald leaned into the car trunk to find the box holding the give- 
aways. He had to pay for each letter opener, shoehorn, and vegetable 
brush, money out of his own commission, but it was worth it. Why else 
would people listen to his sales spiel if it wasn’t because they felt 


indebted the second they reached for a sample? 


What a mess, he thought, getting grease on his hand. Ever since Mom 
stopped driving. Ever since she... Well, there was no use dwelling on 
that. When he had time he'd try to get rid of some of the junk. He 
dropped a dozen plastic shoehorns into his sample case, snapped the 


lock, and glanced at his watch. 


Man, he was hungry. He’d been working steadily since right after 
school, four hours. All he’d eaten was a doughnut from the breadbox 
at home, running out the door with Ava running after him to get a 


glass of milk first. 


He'd sold enough brushes to call it quits for the day, but maybe he'd 

work another hour. If he went home now, even though it would mean 
a real meal, not McDonald’s, Ava would be there. Their newest house- 
keeper, she'd sit there at the kitchen table, arms folded, watching him, 


and she’d go into her usual song and dance. 

“Go in to your mother. Just for a minute. Say hello. Say something.” 
“Later.” 

“Now. She'll be asleep later.” 


“Why? She can’t talk. She probably doesn’t even know who | am. What 


difference does it make?” 


“Donnie, Donnie. You love her. | know you do. Do it for you, if not for 


her.” 


“Leave me alone.” 


Informal Reading Inventory Form B, Level 8 /R139 


Student Name 


Halmoni and the Picnic: Protocol 


Level 3 


Say: I'm going to ask you to read part of a story about a little girl and her grand- 
mother. Halmoni, which means grandmother in Korean, has just moved from 


2 = full-credit response Korea to America. 
1 = part-credit response 
0 = incorrect/not included Sample background questions: How might you feel if you moved to a new place? 


... How would you feel if you couldn’t speak the language in a new place? 


Retelling Questioning 


Note: You might want to preview Korea and the names Yunmi and Halmoni. 
Say: Read this part of the story silently. | will ask you to tell me what you have 
Reeeesovenesecane iG cicscvotauotenatacoVeniteety aval tesmeet cee Uae teeta scene tan eystoneennee read, and then | will ask you some questions about the story. 


(Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
saaeseennsene REE cc | aa ns ls eR ace numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


1. Halmoni found America too different from Korea. R 
Oral Reading Accuracy Why was Yunmi sad for her grandmother? OF AS 
ee loads i 2. Every morning she gave Yunmi's friends bags of fruit. R 
as What did Halmoni give to Yunmi’s friends? 0 Pitan 
# of errors % score 3. Yunmi wanted Halmoni to say hello to her friends in English. R 
What did Yunmi want Halmoni to do? Q 
4. Halmoni wouldn't say hello because she didn’t think her 
English was good enough. R 
Why wouldn't Halmoni say hello to Yunmi’s friends? Q 
5. Halmoni gave the bags of fruit to the girls, but she just 
nodded at them. R 
What did Halmoni do when the girls arrived? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


Student Score 
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Halmoni and the Picnic 


Yunmi was sad for her grandmother, who found 
America too different from Korea. 


“Halmoni,” she said, “my friends like the bags of fruit 
you give them each morning.” 


“lam glad. It is always nice to share with friends,” said 
Halmoni. 


“Will you please say hello to my friends in English this 
morning? They will be so surprised to hear you talk to 
them. | know you can. Please, Halmoni?” 


Halmoni replied, “No, | have only been here for two 
months. English words are still too difficult for my old 
tongue. | will sound funny. | will give them this fruit; 
that is my way of saying hello to them. Besides, you do 
enough talking for the both of us!” 


“Yunmi, Yunmi, wait for me!” they heard Anna Marie 
shout from behind them. 


Then Helen came running up from a side street. “Hi, 
Anna Marie! Hi, Yunmi!” 


They said hello to Halmoni. Halmoni nodded and gave 
one brown bag to each girl. 


Informal Reading Inventory Form C, Level 3 [R141 


Student Name 


Pride in the City: Protocol 


Level 4 


Say: I'm going to ask you to read a selection about a group called City Year. 


2 = full-credit response Sample background questions: What do you know about living in a big city? .. . 
| = part-credit response What can people do to make cities better places to live? ... What do you know 
0 = incorrect/not included about community service projects? 


Retelling Questioning 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 

Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
vnscenenis ll edi en to any point the student tells after being prompted by the question.) 


1. American cities have problems like overcrowding, pollution, 
and too much garbage. (Note: Give full credit if the student men- 
tions any two of these three problems.) R 
What kinds of problems do American cities have? Ch. 


Oral Reading Accuracy 


Reine: of words £114 2. City Year members are trying to change some of the problems. R 


Bh iecane be What are the members of City Year trying to do? Oee2 =< 
3. City Year members are young people between the ages of 
# of errors % score seventeen and twenty-three, and they are from all different 
backgrounds. R 
Who are the members of City Year? () Een 
4. They take pride in making their cities better places to live. R 
What are the City Year members proud of? Q 


5. They build houses for the homeless, teach in schools, plant 
gardens, clean up parks and playgrounds, and help senior citi- 
zens. (Note: Give full credit if the student mentions any three of 
these five services.) R 
What kinds of jobs do City Year members do? 6 ss acl 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


Student Score 
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Pride in the City 


Many American cities suffer from overcrowding, pollution, 
and too much garbage. But the young people of City Year 
are working to change all that. 


City Year members are between seventeen and twenty-three 
years old and are from all different backgrounds. They take 
pride in working to make their cities better places to live. 


City Year members work at full-time jobs in community- 
service projects such as building houses for the homeless, 
teaching in schools, planting gardens, cleaning up parks and 
playgrounds, and helping senior citizens. It’s hard work. But 
City Year members know at the end of each day that they 
have helped put a little pride back into the communities 
they serve. 


Informal Reading Inventory Form C, Level 4 Cie 


Student Name 


Me, Mop, and the Moondance Kid: Protocol 


Level 5 


Say: I'm going to ask you to read part of a story about a baseball game. A boy 
named TJ. is telling the story. 
2 = full-credit response 
1 = part-credit response Sample background questions: Have you ever played baseball?. .. What are some 
0 = incorrect/not included things that people do when they play baseball?. .. What does an outfielder do? 


Retelling 


Questioning 


Say: In this part of the story, the Elks are playing the Pumas in a very important 
game. The Elks are losing and the Pumas are up to bat. TJ. is playing right field. His 
Lsontstiih GER EA ee father, who used to be a professional baseball player, is watching the game. 


tunsbcaessjuseesracnkensGastuasssus \cacshentonestcel inc TESRSerAARR Cree an eee Say: Read this part of the Story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the Story. 


(Student reads silently.) 


racist jiecre fra ehce eo On Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
to any point the student tells after being prompted by the question.) 


Oral Reading Accuracy . 1. The batter hit the first pitch. R 
Number of words = 172 What happened when the team’s best batter was at bat? Oe ae, 
Bee = 58 2. The ball was heading toward T.J. or the boy telling the story. R 
NA pain ®uscore Where was the ball heading? ORs eee, 
3. T.J. missed the ball. R 
What happened when T.J. tried to catch the ball? (0 }Seaeeery 
4. TJ.’s teammates threw down their mitts in anger. R 
What did T.J.’s teammates do when he missed the ball? Owes s 
5. T.J.’s dad shook his head. R 
What did TJ.’s dad do when TJ. missed the ball? Oise 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


Student Score 
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Me, Mop, and the Moondance Kid 


Mike loaded the bases by walking the next batter. Then their best 
hitter got up. He swung at the first pitch. 


| could hear the crack of the bat and saw the ball coming right 


out to me. It looked like it was growing bigger as it came. 


| went running in for it. | knew | was going to catch it. It came 
down and down. | was banging my glove with my fist. | was all 
ready to catch it. 


It was a little higher than | thought. 


| went back two steps and reached up as far as | could. The ball 
flew just over my glove. It bounced over the fence for an auto- 
matic double. 


Everybody in the infield was throwing their gloves down and 


looking at me. Everybody. 


Even from where | was standing, way in the outfield, all by 
myself, | could see Dad shaking his head. | knew what he was 
thinking. He was wondering how come he had such a lousy kid 
playing ball. 


Informal Reading Inventory Form C, Level 5 [R145 


Student Name 


Tales Mummies Tell: Protocol 


Level 6 


Say: I'm going to ask you to read a selection about a mysterious mummy in a 
museum in England. 
2 = full-credit response 
1 = part-credit response Sample background question: What do you know about mummies?. . . Why are 
0 = incorrect/not included people interested in mummies? 


Retelling Questioning © 


Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


(Student reads silently.) 

Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
Pret a cc | Pasa maitensieartiee Sano to any point the student tells after being prompted by the question.) 


1. Autopsies are not often done on mummies because 
mummies are so rare. R 
Why are autopsies rarely done on mummies? Qn 


2. An autopsy might be done on a mummy a museum 
does not want to display. R 
What kind of mummy might have an autopsy performed on it? Q 


Oral Reading Accuracy 
Number of words = 215 
Each error = .47 


3. A museum in England had a mummy it did not want to 
# of errors % score display. R 


sauaaas : Why was there a mummy available for autopsy? Q___ 


4. A team of scientists studied the wrappings and body in detail. R 
What did the scientists do with the mummy? Q 


5. X-rays showed that the lower part of the mummy’s legs 
were missing, and that there was a rounded object next to 
the leg bones. R 
What two strange things did X-rays show about this mummy? Q 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


Student Score 
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Tales Mummies Tell 


Museums have a limited number of mummies. Every time one is 
unwrapped, the number grows smaller, and so autopsies are not often 
performed. But sometimes a museum has a mummy that is not impor- 
tant to its collection. This is a mummy it does not want to display and 
a mummy about which almost nothing is known. As it happened, the 
Manchester Museum in England had just such a mummy. Its wrappings 
were in poor condition and no one knew what period it dated from, 
where it was found, or who the dead person was. The mummy was 
known only by its museum number, 1770. This was the mummy the 
museum made available to a team of scientists who wanted to use 


modern techniques to study the wrappings and body in detail. 


It was also a mummy with a mystery. X-rays taken years earlier had 
shown the mummy was that of a young person. The lower parts of the 
legs were missing, and close to the leg bones was a rounded object. 
The X-rays did not reveal what it was, but its shape suggested a baby’s 
head. Was this the mummy of a mother and child? Had the mother 
died shortly after giving birth? Those were questions the scientists won- 


dered about as they began their work. 


Informal Reading Inventory Form C, Level 6 (3ae¥/ 


Student Name 


Narah Bishop: Protocol 


Level 7 


Say: I'm going to ask you to read part of a story about a woman named Sarah 
Bishop, who lived by a lake called Long Pond during the Revolutionary War, and 


2 = full-credit response about the Indian family who came to visit her. 
1 = part-credit response 
0 = incorrect/not included Sample background questions: What would it feel like to live alone in a cave? . . . 


Can you imagine what it would be like if it took your nearest neighbors a whole 


Retelling day to get to your house? 


Questioning 


ioe Be see oe! Say: Sarah Bishop lives by herself near a lake full of big trout, where Helen 
Longknife and her family come to fish in the summer. Helen pays Sarah a visit, to 
essere vascccovedanawi cue stanewatuntee nee en Mentomctataamennt Fear ee aaveepetetee see es tency introduce her family and help her prepare for winter. 

Se ee es Say: Read this part of the story silently. | will ask you to tell me what you have 
read, and then | will ask you some questions about the story. 


Lesctiounsnsstebeet Balen eA ha ee aa te eae (Student reads silently.) 


Say: Tell me everything you can about the selection. (As student retells, for each 
numbered point that the student includes, write 2 or 1 by the R for a full or part- 
credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 


7) aeins Accuracy to any point the student tells after being prompted by the question.) 


Number of words = 230 
Each error = .43 1. A family came to visit the narrator, Sarah. R 
Who came to visit Sarah? Qe 


# of errors % score 


2. The Indian woman introduced her family to Sarah. 
(Note: Students may specify the names of the family members 
and say that the baby was not yet named, but these points are 
not required.) What did the Indian woman do when she came to R 


the door? Ox re 
3. Sarah invited them to come in; they sat around the fire. 

What did Sarah and the visitors do after Mrs. Longknife R 

introduced herself and her family? Oe 
4. The Longknives told about coming to the lake every summer 

to fish for trout. Why did the family come to the lake in the R 

summertime? Q 
5. Helen and her family lived a day's journey away, over the R 

ridge. Where did Helen and her family live? Q 


Student Score 


Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 


aet:@ Informal Reading Inventory Form C, Level 7 
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Sarah Bishop 


The last day of the wind, visitors came—a young man and his wife, 
with a baby strapped to her back and a child holding her hand. At first 
sight | took her to be an Indian, with her high cheekbones and coppery 
skin, but then | saw that she had blue eyes and was only part Indian. 


She spoke with an accent, but | understood her. 


“My name is Helen,” she said. “And this is my husband, John 
Longknife. My little girl is named Bertha. The baby has no name yet. 


We are waiting for a better moon. Then we will give her a name.” 


The young man seemed ill at ease. | took it that stopping by for a visit 
was his wife’s idea. | had things to do, but | opened the door and 


invited them in. 


We sat around the fire. Mrs. Longknife took off her shoes and warmed 


her feet; her husband kept his shoes on. 


“We come in the summertime and fish in the lake,” the woman said. 
“We fished here last summer. We caught more than a hundred trout. 


That was before you came.” 
| asked her where she lived. 
She pointed north. “Over the ridge, a day's journey in the summer, 


longer in the winter,” she said. “My grandfather lived here at nearby 


Waccabuc, which is the Indian name for Long Pond... .” 


Informal Reading Inventory Form C, Level 7 [R149 


Student Name 


Hot Air Balloons: Protocol 


Level 8 


Say: I'm going to ask you to read part of an article about the invention of the hot 


air balloon. 
2 = full-credit response 
1 = part-credit response Sample background questions: Do you know what a hot air balloon is? How long 
0 = incorrect/not included do you think people have been trying to fly balloons? 


Retelling Questioning 


Say: About two hundred years ago Joseph and Etienne Montgolfier started 
experimenting with smoke-filled balloons in France. 


sexsuvseee avvossdeoysauveanvat chebyoucstteeneenead tees a eaNan recent eeteaners aeeotndaeetene te read, and then | will ask you some questions about the article. 


(Student reads silently.) 


Say: Read this part of the article silently. | will ask you to tell me what you have 


Say: Tell me everything you can about the selection. (As student retells, for each 


onsets aa cel Perec tet ete ny aes Ro Si ee ee numbered point that the student includes, write 2 or 1 by the R for a full or part- 


to any point the student tells after being prompted by the question.) 


Oral Reading Accuracy 
Number of words = 185 


Each error = .54 
# of errors % score a 
3 
4 
5 


Historical evidence shows that balloons probably existed 
thousands of years ago in Peru and China. (Note: It is not 


necessary for students to mention Peru or China.) R 
About how long ago did the earliest balloons probably exist? Q 
The experiments of Joseph and Etienne Montgolfier took 

place about two centuries ago. About how long ago did the R 
experiments of Joseph and Etienne Montgolfier take place? Q 


. The bits of paper rising in their chimney inspired the 


Montgolfier brothers to make paper spheres. How did the bits 
of scrap paper rising in their chimney inspire the Montgolfier R 


brothers? Q 
. The Montgolfiers secretly made and flew an assortment of 


smoke-filled paper balloons. What did the brothers secretly do R 


after their initial experiment with paper spheres in the fireplace? Q 


. The brothers decided to show their balloons to the public when 


they were sure that a bigger balloon bag filled with smoke 
from a large fire could float. Why did they feel ready to bring R 
ballooning to the attention of the public in 1782? 


credit response. After the student has told all he/she remembers, ask only the 
questions needed to bring out any points omitted, and write 2 or 1 by the Q next 
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Say: Now, as you read this passage aloud, I’m going to mark some things that you 
say. We will go over them later. 
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Hot Air Balloons 


Ancient Peruvian artifacts, old Chinese tales, and other historic 
evidence give hints that balloons, or at least small objects resembling 
balloons, probably existed thousands of years ago. However, the 
written history of ballooning dates back only two centuries to the 
experiments of two French brothers named Joseph and Etienne 
Montgolfier. The Montgolfiers were intrigued by the bits of scrap 
paper that soared up their chimney along with the smoke from their 
fireplace. Assuming that the smoke caused the paper to rise, they 
began making lightweight paper spheres, open at the mouth. Then 
they held the small balloons over a smoking fire until the spheres 


were filled with enough smoke to rise toward the ceiling. 


Delighted with their discovery, the brothers secretly made and flew an 
assortment of small, smoke-filled paper balloons. They became 
enthralled with the possibilities of ballooning and visualized many ways 


that balloons might be put to use. 


Finally they decided to bring ballooning to public attention. By the end 
of 1782, they were satisfied that a bigger balloon bag filled with smoke 


from a large enough fire could be made to float. 


Informal Reading Inventory Form C, Level 8 TRIS) 


IRI Summary 


Student Date 
School Teacher 

Grade Examiner 

|] Form A |] Form B Form C 

Observations/Notes 


Passage Comprehension | Oral Reading 
Level Score (%) Accuracy (%) 


Summary of Reading Levels (List the passage level.) 


Independent Instructional 


Overall Comments/Observations j 


Interest/Motivation 


R152 WR 
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Miscue Summary ion 


Student Date 


List of Miscues 
(Draw a line between passages; use extra sheets as needed.) 


Did the Did the Was the miscue 
Passage student miscue grammatically 
number Text said: Student said: self-correct? make sense? _| correct? 


Miscue Diagnostic Checklist 
(A = Adequate performance. L = Limited performance.) 


Consonants Use of context Use of grammatical structure 
Digraphs Use of self-correcting strategies Phrasing in thought units 
Vowels Flexible use of decoding Appropriate rate 


Prefixes and suffixes strategies 


Use of punctuation 


Miscue Summary /RI53. 


Timed Fluency Test 


Administer the Timed Fluency Test to all students who are candidates 
for intervention according to their scores on a standardized achieve- 
ment test and teacher observation (see the criteria described on page 
T40, Selecting Students). 


Oral reading fluency refers to the speed and accuracy with which 
students are able to read words aloud. It is one aspect of a student’s 
overall reading performance. Fluency is determined by counting the 
total number of words in the one-minute unit read and subtracting 
the incorrect words. 
Incorrect words are as follows: 

(a) mispronunciations 

(b) substitutions 

(c) omissions 

(d) words not read within three seconds (If a student is struggling 


to pronounce a word or hesitates for three seconds, tell the stu- 
dent the word and count it as an error.) 


Materials The passages provided for the Timed Fluency Test are from books at 
the end of this level of SOAR TO SUCCESS. Choose one that you think 
will be appropriate for the student. You will need: 


e A Teacher’s Copy of the passage to mark for each student. 

e A Student Copy of the passage for students to read. If you are 
testing a number of students, photocopy the passage and attach 
it to card stock or a file folder to make it durable. 


e A clock or watch with a second hand. 


R154] Timed Fluency Test, Level 3 


Administering the « Say to the student: “I want you to read this text aloud with expres- 
Timed Fluency Test sion. As you read, | will mark some of the things you say. 
¢ Write down the student's starting time. At the end of one minute, 
draw a heavy line after the last word read. If the student is in the 
middle of a sentence, have him/her continue to the end. 


¢ As the student reads, write in his/her misreadings. 


said 
Example: —-sithy— 
If a student self-corrects a misreading, write SC above it. 
SALA OC 
Example: — -sithy— 


¢ Retelling: After the student reads to the end of the sentence, ask 
him/her to retell what was read. Make a note as to whether it was 
generally accurate or inaccurate. 


¢ Figure the Score: Write the total number of words read. (The num- 
bers in the margin by the passage give the cumulative number of 
words at the end of each line.) Count the incorrect words and sub- 
tract them to determine the Words Correct Per Minute (WCPM). 


Level of Fluency : Beginning Middle End : Use the recommendation below to plan instruction: 
: of Year: WCPM of Year: WCPM : of Year: WCPM_: 


Expected Progress 79-110 : The student can go into SOAR TO SUCCESS without 
: : additional support. 


: * Administer the Houghton Mifflin Phonics/Decoding 
Expected Progress : : Screening Test. 


: * Compile the results on page R170; enter this fluency 
: rate on page R171. 
: © Refer to the chart on page R164. 

Seriously Below : : * Administer the Houghton Mifflin Phonics/Decoding 

Expected Progress : : : Screening Test. 

: * Compile the results on page R170; enter this fluency 

: rate on page R171. 
: * Refer to the chart on page R164. 


Table uses data adapted from Hasbrouck, Jan E. and Tindal, Gerald. “Curriculum-Based Oral Reading Fluency Norms for 
Students in Grades 2 Through 5.” Teaching Exceptional Children, Spring, 1992, p. 41. 


Timed Fluency Test, Level 3 RI55) 


Timed Fluency Test, Passage A, Level 3 Teacher's Copy 


Student Name Date 


From Sam and the Lucky Money Book 16, Level 3 


No. Words 
There were so many people crowded around the overflowing vegetable bins that Sam had 14 
to look out for elbows and shopping bags. 22 
Right next to the vegetable stand were two huge red-paper mounds. Sam kicked the piles 37 
with his right foot, and then with his left foot, until he created a small blizzard. On his third 56 
kick he felt his foot land on something strange. 65 
"Aiya!" someone cried out in pain. 71 
Startled, he looked up to find an old man sitting against the wall. The stranger was 87 
rubbing his foot. Bare feet in winter! Sam thought. Where are his shoes? 100 
Sam stared at the man’s dirty clothes as he backed away. He found his mother picking out ees 
oranges and he tugged on her sleeve, pulling harder than he meant to. 130 
"Hey, | need this arm," she said. "Where have you been? It’s time to go." 145 
For once, Sam was glad to follow his mother. 154 
Retelling: Start Time Stop Time 
_| Acceptable (told most information from the passage) Words Per Minute 
(1 Not acceptable (told less than 50% of the information) Minus Incorrect Words — 


Words Correct Per Minute (WCPM) 


Level of Fluency : Beginning Middle End Use the recommendation below to plan instruction: 
: of Year: WCPM =: of Year: WCPM __: of Year: WCPM 


Expected Progress : 79-110 114-142 The student can go into SOAR TO SUCCESS without 
: additional support. 


: * Administer the Houghton Mifflin Phonics/Decoding 
Screening Test. 

* Compile the results on page R170; enter this fluency 
: rate on page R171. 

: © Refer to the chart on page R164. 


Seriously Below: : © Administer the Houghton Mifflin Phonics/Decoding 
Expected Progress : : Screening Test. 
: + Compile the results on page R170; enter this fluency 
: rate on page R171. 
: © Refer to the chart on page R164. 


 RI56, Timed Fluency Test, Teacher Copy, Passage A, Level 3 
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From Sam and the Lucky Money 
Book 16, Level 3 


There were so many people crowded around the 
overflowing vegetable bins that Sam had to look 
out for elbows and shopping bags. 


Right next to the vegetable stand were two huge 
red-paper mounds. Sam kicked the piles with his 
right foot, and then with his left foot, until he 
created a small blizzard. On his third kick he felt 
his foot land on something strange. 


“Aiya!" someone cried out in pain. 


Startled, he looked up to find an old man sitting 
against the wall. The stranger was rubbing his foot. 
Bare feet in winter! Sam thought. Where are his shoes? 


Sam stared at the man’s dirty clothes as he backed 
away. He found his mother picking out oranges and 
he tugged on her sleeve, pulling harder than he 
meant to. 


“Hey, | need this arm," she said. "Where have you 
been? It’s time to go." 


For once, Sam was glad to follow his mother. 


Timed Fluency Test, Student Copy, Passage A, Level 3 RIST 


Timed Fluency Test, Passage B, Level 3 Teacher’s Copy 


Student Name Date 
From Clouds of Terror Book 17, Level 3 No. Words 
Minutes later, the sky was cloudless. The warm summer sun shone. Helga and Erik stopped 15 
running. They couldn’t believe their eyes. They were ankle-deep in a sea of grasshoppers! 29 
Grasshoppers were everywhere. Some were flying. Some were hopping. The cornfield 40 
was in a crunching uproar! 45 
"Look," said Helga. "All the stalks are bent to the ground." 56 
"They’re eating all the corn!" cried Erik. 63 
Just then, they heard a racket in the distance. 72 
"Mother needs help," cried Helga. "Let’s go." 79 
Helga bolted ahead. Erik dashed after her. They raced through the cornfield, hoppers 92 
squishing under their bare feet. 97 
Soon they could see their mother. She was clanging pots and pans together. 110 
"Nothing will scare them away," Mrs. Lundstrom yelled. 118 
"Help me save the garden!" 123 
She handed her children some bedsheets and blankets. (3 
Helga shook off the grasshoppers from a tomato plant and quickly covered it. 144 
Retelling: Start Time Stop Time 
_| Acceptable (told most information from the passage) Words Per Minute 
_] Not acceptable (told less than 50% of the information) Minus Incorrect Words — 


Words Correct Per Minute (WCPM) 


Level of Fluency : Beginning Middle End : Use the recommendation below to plan instruction: 
: of Year: WCPM : of Year: WCPM : of Year: WCPM_: 


: The student can go into SOAR TO SUCCESS without 


Expected Progress : 79-110 : 93-123 : 114-142 


: © Administer the Houghton Mifflin Phonics/Decoding 
: Screening Test. 

: © Compile the results on page R170; enter this fluency 
: rate on page RI7I. 


Wpatin mtteny ae racy gutnnaneecttegnceareessecssonaseceseaeacse'encendes'secsManerncesvavnonsesnasaersvsncdancesasauysdeaiscdssssetartinre tee tit hee TRR OEE 


Seriously Below : 0-64 : 0-69 : 0-86 i ¢ Administer the Houghton Mifflin Phonics/Decoding 
Expected Progress ‘ : Screening Test. 

: : ie Compile the results on page R170; enter this fluency 
: rate on page RII. 
: * Refer to the chart on page R164. 


R158] Timed Fluency Test, Teacher Copy, Passage B, Level 3 
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From Clouds of Terror 
Book 17, Level 3 


Minutes later, the sky was cloudless. The warm 
summer sun shone. Helga and Erik stopped running. 
They couldn't believe their eyes. They were 
ankle-deep in a sea of grasshoppers! 


Grasshoppers were everywhere. Some were 
flying. Some were hopping. The cornfield was in a 
crunching uproar! 


"Look," said Helga. "All the stalks are bent to the 
ground." 


"They're eating all the corn!" cried Erik. 
Just then, they heard a racket in the distance. 
“Mother needs help," cried Helga. "Let's go." 


Helga bolted ahead. Erik dashed after her. They 
raced through the cornfield, hoppers squishing 
under their bare feet. 


Soon they could see their mother. She was 
clanging pots and pans together. 


“Nothing will scare them away," Mrs. Lundstrom 
yelled. 


“Help me save the garden!" 


She handed her children some bedsheets and 
blankets. 


Helga shook off the grasshoppers from a tomato 
plant and quickly covered it. 


Timed Fluency Test, Student Copy, Passage B, Level 3 R159 


Timed Fluency Test, Passage C, Level 3 Teacher's Copy 


Student Name Date 
From The April Fool’s Day Mystery Book 78, Level 3 No. Words 
On the first day of April, Kate Dixon measured the daffodils. Kate measured the daffodils TS 
every morning on her way to school. Daffodil growth was her new interest. Kate liked science, Sil 
and she wanted to see if the growth was connected to the weather. 44 
Her twin sister, Mickey, walked on without her. Mickey wasn’t interested in daffodils. She 58 
wanted to be a detective. When she wasn’t trying to solve mysteries, she was reading mystery 74 
stories. 75 
In the schoolyard, the usual April First foolishness was going on. Someone tried to stick a 91 
sign on Suzy Kaminsky’s back that said: SNOOZY SUZY. A sixth-grade boy dangled a black 106 
rubber spider on a string in front of the girls’ faces. When the girls screamed, he yelled, "April 124 
Fool." Most of the fifth-grade class was gathered around Billy Wade. 135 
"When Mrs. Riley tells us to take out our arithmetic books," Billy said, "We'll all sit on the LS3 
floor." 154 
Retelling: Start Time Stop Time 


_| Acceptable (told most information from the passage) 


|_| Not acceptable (told less than 50% of the information) 


Level of Fluency : Beginning : Middle : End 
: of Year: WCPM : of Year: WCPM __: of Year: WCPM 


Expected Progress : 79-110 : 93-123 : 114-142 


: 187-113 


Expected Progress : 


Words Per Minute 
Minus Incorrect Words — 


Words Correct Per Minute (WCPM) 


: Use the recommendation below to plan instruction: 


The student can go into SOAR TO SUCCESS without 
: additional support. 


: ¢ Administer the Houghton Mifflin Phonics/Decoding 


Screening Test. 


: © Compile the results on page R170; enter this fluency 


rate on page R171. 


* Refer to the chart on page R164. 


pec cccercvcccceccscscecesnccescncscceeens Jrcccceeccercccscnssevccnvecscssacsesersrhsneeevesusssnasssnsssacssasssnessessaeesgeseeseseseeeesensseanssensnsee sees sessssasesSsesFseaeEeneesOseeDOEEee ee eee eeeeneEeePESeetEeeENDDeteesenuneeeseeasessaeseeesserenreeeveesessescaceereseuece 


Seriously Below : 0-64 : 0-69 : 0-86 
Expected Progress : : : 


wo) Timed Fluency Test, Teacher Copy, Passage C, Level 3 


: * Administer the Houghton Mifflin Phonics/Decoding 


Screening Test. 


: * Compile the results on page R170; enter this fluency 


rate on page R171. 


: * Refer to the chart on page R164. 
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From The April Fool’s Day Mystery 
Book 18, Level 3 


On the first day of April, Kate Dixon measured 
the daffodils. Kate measured the daffodils every 
morning on her way to school. Daffodil growth was 
her new interest. Kate liked science, and she wanted 
to see if the growth was connected to the weather. 


Her twin sister, Mickey, walked on without her. 
Mickey wasn’t interested in daffodils. She wanted to 
be a detective. When she wasn’t trying to solve 
mysteries, she was reading mystery stories. 


In the schoolyard, the usual April First foolishness 
was going on. Someone tried to stick a sign on Suzy 
Kaminsky’s back that said: SNOOZY SUZY. A sixth- 
grade boy dangled a black rubber spider on a string 
in front of the girls’ faces. When the girls screamed, 
he yelled, "April Fool." Most of the fifth-grade class 
was gathered around Billy Wade. 


"When Mrs. Riley tells us to take out our 
arithmetic books," Billy said, "we'll all sit on the 
floor." 


Timed Fluency Test, Student Copy, Passage C, Level 3 FRI6T 


Administering, Scoring, and Analyzing the 
Houghton Mifflin Phonics Mecoding Screening Test 


What Is 
the Screening Test? 


Why Administer 
the Screening Test? 


How Do I Administer 
the Screening Test 
and How Long 

Will It Take? 


WT) Phonics/Decoding Screening Test 


Directions for Administration and Scoring 


The Houghton Mifflin Phonics/Decoding Screening Test assesses the 
phonics and phonics-related skills that have a high rate of application 
in beginning decoding. Each task presents a number of lists of letters 
and words for the student to identify or decode. Pseudowords, or 
made-up words, are included since the student must use decoding 
skills to correctly pronounce these words and cannot have memorized 
them. These assessments are best used to plan instruction for students 
who lack basic decoding skills and to develop instructional groups. 
They may be administered after instruction to assess progress. 


A student's ability to use knowledge of sound/letter correspondences 
(phonics) to decode words determines, in large measure, his or her 
ability to read individual words. A detailed assessment of a student's 
phonics skills points to areas in which the student is likely to benefit 
most from systematic, explicit phonics instruction. Also, knowing the 
skills that the student does possess will help in selecting reading tasks 
that offer the most effective reinforcement of those skills. 


¢ Individually administered 


e 15-25 minutes 


What Materials Dol . Protocol and Analysis—Recording Sheets 1-6 (pp. R170-R1 76; 
Need to Administer duplicate one copy for each student. Permission is granted for 


reproducing these pages.) 
the Screening Test? 
° Student Copy, pages 1-4 (pp. R176-R179; duplicate one set and 
mount each page on card stock or in a manila folder. Permission is 
granted for reproducing these pages.) 


e Lined paper and pencil for each student 


¢ One blank sheet of paper 


What Procedures Do _ instructions for administering each of the tasks on the Houghton 
° es Mifflin Phonics/Decoding Screening Test are included on the Protocol 
I Use to Administer and Analysis Sheets. Students read from the Student Copy. To focus 
the Screening Test? the student's attention on the part of the test being given, cover the 
other parts with a piece of paper. The Protocol and Analysis Sheet 
shows the same material that appears on the Student Copy, but it is 
arranged so that you may easily record the student’s responses. 


How Do |! Score After administering the Houghton Mifflin Phonics/Decoding Screening 
° ? ~ Jest, transfer the student’s scores to the Phonics/Decoding Summary 
the Screening Test? Sheet. Use the next section to analyze the results for each student 
and plan instruction. 


Anal zin Use the followin uidelir es to anal e each student’s erformanc e 
g g YZ p 


1. Use Protocol and Analysis Sheet 1 (page R170) to tally tasks 
the student could perform. 


2. Study the sample case study on pages R165-R169 to help you 
learn to use this process. 


3. Locate your student’s pattern of phonics/decoding behaviors 
in the table on page R164. Use the suggestions provided to 
plan instruction. Note your plans on Protocol and Analysis 
Sheet 2 (page R171). 


4. Retest and revise your plans as needed. 


Phonics/Decoding Screening Test R163 


Phonics/Decoding Behaviors 


A. Decodes well but has poor 
fluency: 


e Scores at least 80% on 
phonics/decoding tasks in 
isolation but 


e Scores Below Expected Progress 


on the Timed Fluency Test. 


. 
See Oooo rrr reeeeeeeeeeee eee eee E EEO OEESO EE ESEEE EEE EEO E SEES OEE EDOS SEE EO SES SE EEEEE SEE OOSS OOOO OOOO E ODES EEE EEE Heeeseeeeeeeeee PIA a ener OPE ey each UNAS sien Pe ee a 


B. Can decode simple words but 
has very poor fluency: 


e Scores at least 80% on each of 
the phonics/decoding tasks 
(through Task F), including 
pseudowords up to the multi- 
syllabic portion, but 


—does not achieve 80% score 
on the multisyllabic portion 
(Tasks G and H) 


or 
e Scores 80% on each of the 


phonics/decoding tasks eI) 


Task C but 


—does not achieve 80% score 
on one or more vowel tasks, 
typically, the long vowels and 
diphthongs (Tasks D and F), 
and 


—does not achieve 80% score 
on the multisyllabic portion 
(Tasks G and H) 


¢ Scores Seriously Below Expected 


Progress on the Timed Fluency 
Test: 


C. Cannot decode simple words 
and has very poor fluency: 


¢ Does not do well on the 
Phonics/Decoding Tasks and 


¢ Scores Seriously Below Expected 


Progress on the Timed Fluency 
Test. 


This student has no phonics/ 
decoding skills or strategies. 


WXEL) Phonics/Decoding Screening Test 


Suggested Instruction Comments 


Student needs to focus on a 
decoding strategy to use the 
phonics he or she knows. 


Start the student in SOAR TO : ° 
SUCCESS: 


Use Making Words Lessons. 


During SOAR lessons, teacher 
and student model 
CLARIFY/PHONICS frequently. 


Provide additional rereading of : 
independent-level texts to build : 
fluency during Revisiting 
(replacing Group Conferences). 


Examine Protocol and Analysis | ° 
Sheet for the student’s patterns 

of performance and start phon- : 
ics intervention where the stu- 
dent first scores below 80%. 


Start the student in SOAR TO 
SUIGCESS 


Use Decoding Longer Words 
and Making Words Lessons. 


Monitor student progress 
frequently by retesting with 
Phonics/Decoding Tasks and 
and by using the SOAR TO 
SUCCESS Oral Reading Checks. 


During SOAR lessons, teacher 
and students model 
CLARIFY/PHONICS frequently. 


Provide additional rereading of 
independent-level texts to build : 
fluency during Revisiting 
(replacing Group Conferences). 


The number of older 
struggling readers in this 
category is usually quite small. 


Begin with Houghton Mifflin ie 
Phonics Intervention. ; 


Begin SOAR TO SUCCESS when 
student is able to score 80% on : . 
the phonics task and at least 

better than Seriously Below 
Expected Progress on the Timed : 
Fluency Test. : 


Move into SOAR TO SUCCESS 
as quickly as possible. 


. 
SECO O Ore r ee resseeeresesesseeseseeeseeseeeeeceeeesessssees 


Case Study: Mark Lester 


Directions 
Houghton Mifflin Phonics/Decoding 
Screening Test 


Protocol and Analysis Sheet 


Study the protocol sheets and 
comments on Mark Lester to 
help you learn to analyze the 
Houghton Mifflin Phonics/ 
Decoding Screening Test. 


Name Mark Lester Grade 5 Date ///20 


Phonics/Decoding Summary Sheet 


Alphabet Skills 


si = Components/Observations =| 
2° /26 (21) Task 1. Letter names—uppercase 
26 /26 (21) Task 2. Letter names—lowercase Knows all basic decoding Background on Mark Lester 
23 123 (18) Task 3. Consonant sounds elements 

3/5 (4) Task 4. Long-vowel sounds e Eleven-year-old fifth grader 


(4) Task 5. Short-vowel sounds 


e Reading approximately 
second-grade level 


Task 6. Reading and Decoding Skills 


10/10 (8) A. Short vowels in CVC words 
7/10 (8) B. Short vowels, digraphs, and Gave /p/ for ph in pseudo word 

“tch trigraph (probably not a problem; will e Has been selected for SOAR 
20 /20 (16) G Short vowels and consonant ) 

Blends provide revlew/ @ SUCCESS 
10_/10 8 D. L | 
aH Ne ii tog Can apply basic decoding skills 
/0 /10 (8) E, r- and I-controlled vowels is 

to reading CVC words 

0/10 (8) F. Vowel diphthongs 


Analysis and Discussion 


Has difficulty applying decoding 
Multisyllabic Words: | 


24 /24 (19) G. —_ Two-syllable words 
HS578 (6) H. — Multisyllabic words 


skil S to multis la tc Words 
sue eee ¢ Mark knows all letter names 


and sounds in isolation. 


Task 7. Spelling Skills 


e He missed the ph digraph. 
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oun / 5 (4) A. Initial consonants ey 

so8//5 (4) B. Final consonants This IS probably not G) problem 
Sys NING) C. CVC words but may require a quick 

= /5 (4) D. —__Long-vowel words = = review. 


KARA Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 1 


¢ Mark applies basic decoding skills to VCV words but has difficulty applying skills to multisyllabic words. 


¢ Mark uses basic decoding skills to spell words. 


Houghton Mifflin Phonics/Decoding Screening Test: Case Study RI65 


Protocol and Analysis Sheet page 2 


Name Mark Lester 


Timed Fluency Test: WCPM ___/6__ 


_) Expected Progress 


| Below Expected Progress 


w Seriously Below Expected Progress 


Instructional Needs 


Skills to review: Quick review of ph = /f/ 


Skills to teach: Focus on application of all decoding skills to multisyllabic words 


Use Decoding Longer Words lessons on Optional Day Does not need Making Words 


because he already knows basic skills, Place heavy emphasis on CLARIF Y/[PHONICS 


THINK ABOUT WORDS during SOAR lesson 


(1 Needs regular SOAR TO SUCCESS lessons only 
™ Needs regular SOAR TO SUCCESS lessons plus additional decoding support 


_] Needs Phonics Intervention 
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Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 2 


Note of Timed Fluency Test Score 


e Mark’s score of 76 Words 


Correct Per Minute (WCPM) 
shows that he is Seriously 
Below Expected Progress on 
the Timed Fluency Test, which 
is an indication that he has 
very poor fluency and needs 
additional phonics support. 


Mark’s retelling of the text in 
the Timed Fluency Test indi- 
cated that his comprehension 
was affected by his inability to 
decode. 


Analysis and Comment 


e Mark’s difficulty in applying 


skills to multisyllabic words is 
likely to be affecting his flu- 
ency, accounting for his very 
low rate on the Timed Fluency 
Test. His inability to decode 
multisyllabic words and lack of 
fluency are likely to be influ- 
encing his comprehension, 
which would account for his 
low comprehension score on 
standardized achievement 
tests. 


e Mark’s major need is to learn to apply decoding skills to multisyllabic words (see Multisyllabic Words 
Task, p. R175). Use the Decoding Longer Words lessons and more emphasis on CLARIFY/PHONICS 


during SOAR TO SUCCESS lessons. 


R166) Houghton Mifflin Phonics/Decoding Screening Test: Case Study 


Letter names—Uppercase 


MATERIALS: Student Materials, p. R176 


Say to the student: Tell me the names of thes 
cannot name three or more consecutive letter. 
ones you do know. 


TASK 4. Vowel Sounds 


D A N S Xx 


MATERIALS: Student Materials, p. R176 


Say to the student: Tell me the sounds of each letter. If the student names the letter, count it 
as the long-vowel sound. Then ask: Can you tell me the other sound for the letter? The student 
should name the short-vowel sound. 


Af Vf 


26/26 K U Gi B F 
correct 
cl s fel Ss tl See gm! See 


Letter Names—Lowercase 


| = long sound s = short sound 


MATERIALS: Student Materials, p. R17 


Say to the student: Tell me the names of these 
cannot name three or more consecutive letter. 
ones you do know. 


d 


Record “I” on the first line for the long sound (letter name) and “s” for the short sound on 
the second line. If the student makes an error, record the error over the letter. 


25/6 Long-vowel sounds (count the number of /s above) 


_5_/5 Short-vowel sounds (count the number of s’s above) 


ie 


Reading and Decoding 


AO /26e ee bof 


correct 


MATERIALS: Student Materials, p. R177-179 


For items A through G, students must read both real and pseudowords (made-up words). For 
the first line of real words, tell the student: / want you to read these words. If the student can- 
not read two or more of the real words, do not administer the line of Ppseudowords. Go to the 
next set of items. Before asking the student to read the line of pseudowords, say: Now | want 
you to read some made-up words. Do not try to make them sound like real words. 


Consonant Sounds 


MATERIALS: Student Materials, p. R17 


Say to the student: Look at these letters. Tell 
she knows of another sound for the letters g 
this form. If it is incorrect, write the sound t 
given, circle the letter. If the student cannot 


A. Short vowels in CVC words 


ters, say: Look at all of the letters and tell me 5/5 sip cat let but hog (real) 
Said “like or an aa . 
poe Couldnt d l n s (x) Poms vop fut dit keb laz (pseudo) 


isolate sound t y p c h 


B. Short vowels, digraphs, and -tch trigraph 


Zr Ose kK Wg book f 


correct 


BOE/5 when chop __ rich shut match (real) 


itch 
mie 5 wheck shorm thax phiteh. chud (pseudo) 
C. Consonant blends with short vowels 


Bo/5 stop trap quit spell plan (real) 
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LUZ2Z4 Houghton Mifflin Phonics/Decoding Screening Test; Recording Sh 5/5 stig brab qued snop dran (pseudo) 


2G clip fast sank limp held (real) 


BOD /S frep nast wunk  kimp _jelt (pseudo) 


Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 4 


Points to Note 
e Mark has no real problems with these tasks. 
Analysis and Comments 


° Mark’s inability to isolate the sound for x (Task 3) is not a problem. He was able to give it within the 
context of a word. 


° On Task 5-B, Mark was unable to give the correct sound for the ph digraph in a pseudoword. This 
information is the basis for a quick review of this skill. 


Houghton Mifflin Phonics/Decoding Screening Test: Case Study 


Analysis and Comments 

Long-vowel spellings 

5/5 tape key lute _ paid (real) e Mark is able to apply basic 
252/59 |loe bine  joad vay (pseudo) decoding skills to VCV words 
and two-syllable words. When 
he gives both pronunciations 
for pseudowords, this shows 
that he has good understand- 
(Note: Student can pronounce 00 in voot as in moon or book.) ing of decoding strategies and 
Ielanid W-comercitedi vowels the applications of phonics. 
Eons bark horn chirp = term cold (real) 


Variant spellings and diphthongs 
-5_/5 few down toy hawk coin (real) 


2/8 voot rew fout zoy bawk (pseudo) 


oes ferm _dall gorf murd char (pseudo) 
Two-syllable words 


Administer these items if the student is able to read most of the single-syllable real and 
pseudowords in the previous items. Say to the student: Now | want you to read down the 
first column of words. Each of the real words in this column has two syllables. Point to the 
first column. If the student can read at least three out of eight of the words in this col- 
umn, say: Now | want you to read some made-up words. Point to the second column. 
Repeat the same procedure for the third column. Note: The following made-up words 
can be pronounced in two ways: sunop (su-nop or sun-op); wopam (wo-pam or wop-am); 
potife (po-tife or pot-ife); zuride (zu-ride or zur-ide); and zubo (zu-bo or zub-o). If words are 
read correctly, do not make any marks. 


B3i/3 Closed kidnap pugnad quilbrap 
Silent e compete slifnate prubkine 


Open, closed depend Csunop> Cwopam) 


Closed or open, open zero CZubo > yodu 


gave both 


PlUlRerne 


za-rid 


o-tif 
Open, silent e locate potife i zuride 


Consonant -/e stable grickle morkle 
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r-controlled further tirper pharbid 


Vowel team outlaw doipnow loymaud 


C382) Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 5 


Houghton Mifflin Phonics/Decoding Screening Test: Case Study 
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Multisyllabic Words 


Administer these items only if the student is able to read six of the eight items in Task G. 
Say to the student: Now / want you to read down the first column of words. Each of the 
real words in this column has more than two syllables, Point to the first column. If the 
student can read at least three of the 4 words in this column, say: Now | want you to read 
some made-up words. Point to the second column. If the words are read correctly, make 
no marks. If words are read incorrectly, record the student’s response above the word. 
Expected pronunciations for the pseudowords are given below the word. 

car-a-van 
_/_/2 (Closed, unaccented, closed) caravan petimel 

) or (pe tim el) 

mar mald a orl-ish-an 

nOn;2 (r-controlled, unaccented, silent e) marmalade dorlishane 
(dor li shane) 


BZa/2 (Open, closed, closed) momentum _ bolansun 
@o lan sun) or (bol an sun) 
vel vée ten mat loo pen 
0/2 (Closed, unaccented, vowel team) velveteen matlopeen 
(mat lo peen) or (mat lop een) 


TASK 6. Spelling 


A. 


Give the student a pencil and a sheet of lined paper. Tell the student: Number your paper 
from 1 through 5S. Listen to each of the words | read and write the first sound you hear. Write 
the student’s responses over the words. 

2) ifs ley fit 2. map 3. pen 4. kid 5. hand 


Tell the student: Number 1 through 5. Listen to each of the words | read, and write the 
last sound you hear. 


5/5 1. rub 2. fled 3. leg 4. sell 5. less 


Tell the student: Number 1 through 10. Listen to each of the words | read, and write the 
whole word. 


BOE/S 1. fork = 2. yarn 3. sip 4. shop 5. tub 


5/5 6. coin 7. float 8. steep 5. drive 10. spoon 


Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 6 


Houghton Mifflin Phonics/Decoding Screening Test: Case Study R169. 


Points to Note 


¢ The tasks on this page involve 
both reading and spelling. 


Analysis and Comments 


e Mark does not appear to 
know how to apply the 
decoding skills he uses in VCV 
words and two-syllable words 
to longer words in context. 
This supports the decision to 
use the Decoding Longer 
Words lessons (see page 
R180). 


¢ As far as spelling is concerned, 
Mark is able to use basic 
decoding skills of beginning 
consonants, ending conso- 
nants, short medial vowels, 
and long vowels to spell one- 
syllable words. 


Houghton Mifflin Phonics/Decoding 


Name 


Alphabet Skills 


RE I26 (2:1)? “task +17 
4/26 (21) Task 2. 
28 (18) Task 3. 


ie (4) 


Task 5. Reading and Decoding Skills 


Bl (8) 
SS 10 (8) 
eee (16) 
BS iKe (8) 
sae yf KC (8) 
=i 10 (8) 
et (19) 
Sake: (6) 


Task 6. Spelling Skills 


5 (4) 
pe 5 (4) 
J (4) 
ae / 5 (4) 


/5 (4) Task 4. 


= 0 


a ae 


Screening Test 


Protocol and Analysis Sheet 
Grade Date 


Phonics/Decoding Summary Sheet 


Components/Observations 


Letter names—uppercase 
Letter names—lowercase 
Consonant sounds 
Long-vowel sounds 


Short-vowel sounds 


Short vowels in CVC words 


Short vowels, digraphs, and 
-tch trigraph 


Short vowels and consonant 
blends 


Long vowels 
r- and |-controlled vowels 


Vowel diphthongs 


Multisyllabic Words: 
Two-syllable words 


Multisyllabic words 


Initial consonants 
Final consonants 
CVC words 


Long-vowel words 


Lae ii § Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 1 
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Protocol and Analysis Sheet page 2 


Name 
[a a ec 2 


Timed Fluency Test: WCPM 


Expected Progress 


|] Below Expected Progress 


Seriously Below Expected Progress 


Instructional Needs 


Skills to review: 


Skills to teach: 


Needs regular SOAR TO SUCCESS lessons only 


Needs regular SOAR TO SUCCESS lessons plus additional decoding support 


Needs Phonics Intervention 


Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 2 


TASK 1. Letter names—Uppercase 


MATERIALS: Student Materials, p. R176 


Say to the student: Tell me the names of these letters. Circle all incorrect responses. If the student 
cannot name three or more consecutive letters, say: Look at all of the letters and tell me which 
ones you do know. 


=S5/76- TK U G B F Q V | 


TASK 2. Letter Names—Lowercase 


MATERIALS: Student Materials, p. R176 


Say to the student: Tell me the names of these letters. Circle all incorrect responses. If the student 
cannot name three or more consecutive letters, say: Look at all of the letters and tell me which 
ones you do know. 


d a n S Xx z j h 
t y e C fo) m r p Ww 


a: 26pm u g b f q V i 


TASK 3. Consonant Sounds 


MATERIALS: Student Materials, p. R176 


Say to the student: Look at these letters. Tell me the sound each letter stands for. Ask if he or 
she knows of another sound for the letters g and c. If the sound given is correct, do not mark 
this form. If it is incorrect, write the sound the student gives above each letter. If no sound is 
given, circle the letter. If the student cannot say the sound for three or more consecutive let- 
ters, say: Look at all of the letters and tell me which sounds you do know. 


Laeea Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 3 
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a > aa , ms gp ae, _—~ 


a fs 
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TASK 4. 


TASK 5. 


Vowel Sounds 


MATERIALS: Student Materials, p. R176 


Say to the student: Te// me the sounds of each letter. If the student names the letter, count it 
as the long-vowel sound. Then ask: Can you tell me the other sound for the letter? The student 
should name the short-vowel sound. 


eee Ca) SS Oe See ee ee 


| = long sound s = short sound 


4 


Record on the first line for the long sound (letter name) and “s” for the short sound on 
the second line. If the student makes an error, record the error over the letter. 


___/5 Long-vowel sounds (count the number of /’s above) 


___/5 Short-vowel sounds (count the number of s’s above) 


Reading and Decoding 


MATERIALS: Student Materials, p. R177-179 


For items A through G, students must read both real and pseudowords (made-up words). For 
the first line of real words, tell the student: / want you to read these words. If the student can- 
not read two or more of the real words, do not administer the line of pseudowords. Go to the 
next set of items. Before asking the student to read the line of pseudowords, say: Now | want 
you to read some made-up words. Do not try to make them sound like real words. 


A. Short vowels in CVC words 
Feit [5 sip cat let but hog (real) 
=D vop fut dit keb laz (pseudo) 

B. Short vowels, digraphs, and -tch trigraph 
wirinfS when chop rich shut match (real) 
er wheck shom __ thax phitch chud (pseudo) 

C. Consonant blends with short vowels 
ee stop trap quit spell plan (real) 
eee) stig brab qued  snop_— dran (pseudo) 
pases) clip fast sank limp held (real) 


ce 5 frep nast wunk  kimp _ jelt (pseudo) 
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D. Long-vowel spellings 
ae tape key lute Daid atettiect (real) 
eS loe bine joad vay soat (pseudo) 


E. r-and /-controlled vowels 


PezlS bark horn = chirp ~—s term cold (real) 


a5 ferm dall gorf murd — char (pseudo) 
F. Variant spellings and diphthongs 

pai) few down _ toy hawk — coin (real) 

eer) voot rew fout zoy bawk (pseudo) 


(Note: Student can pronounce 00 in voot as in moon or book.) 
G. Two-syllable words 


Administer these items if the student is able to read most of the single-syllable real and 
pseudowords in the previous items. Say to the student: Now | want you to read down the 
first column of words. Each of the real words in this column has two syllables. Point to the 
first column. If the student can read at least three out of eight of the words in this col- 
umn, say: Now | want you to read some made-up words. Point to the second column. 
Repeat the same procedure for the third column. Note: The following made-up words 
can be pronounced in two ways: sunop (su-nop or sun-op); wopam (wo-pam or wop-am); 
potife (po-tife or pot-ife); zuride (zu-ride or zur-ide); and zubo (zu-bo or Zub-o). lf words are 
read correctly, do not make any marks. 


e23a/3 Closed kidnap pugnad quilbrap 
GAS Silent e compete slifnate prubkine 
== 3 Open, closed depend sunop wopam 
ee iS) Closed or open, open =_zero zubo yodu 
ey Open, silent e locate potife zuride 
= /3 Consonant-le stable grickle morkle 
3 r-controlled further tirper pharbid 
aed (2) Vowel team outlaw doipnoe loymaud 


Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 5 


Copyright © Houghton Mifflin Company. All rights reserved. 


Copyright © Houghton Mifflin Company. All rights reserved. 


Multisyllabic Words 


Administer these items only if the student is able to read six of the eight items in Task G. 
Say to the student: Now / want you to read down the first column of words. Each of the 
real words in this column has more than two syllables. Point to the first column. If the 
student can read at least three of the 4 words in this column, say: Now | want you to read 
some made-up words. Point to the second column. If the words are read correctly, make 
no marks. If words are read incorrectly, record the student’s response above the word. 
Expected pronunciations for the pseudowords are given below the word. 


___/2 (Closed, unaccented, closed) caravan petimel 
(pet i mel) or (pe tim el) 


——/2 (r-controlled, unaccented, silent e) marmalade dorlishane 
(dor li shane) 


—__/2 (Open, closed, closed) momentum — bolansun 
(bo lan sun) or (bol an sun) 


—__/2 (Closed, unaccented, vowel team) velveteen matlopeen 
(mat lo peen) or (mat lop een) 


TASK 6. Spelling 


A. 


Give the student a pencil and a sheet of lined paper. Tell the student: Number your paper 
from 1 through 5S. Listen to each of the words | read and write the first sound you hear. Write 
the student’s responses over the words. 

tf We kt 2. map 3. pen 4. kid 5. hand 


Tell the student: Number 7 through 5. Listen to each of the words | read, and write the 
last sound you hear. 


ier) ieerub 2. fled 3. leg 4. sell 5. less 


Tell the student: Number 1 through 10. Listen to each of the words | read, and write the 
whole word. 


eas 1. fork 2. yarn 3. sip 4. shop 5. tub 


pes 6; coin) #72 float 8. steep 9. drive 10. spoon 


Houghton Mifflin Phonics/Decoding Screening Test: Recording Sheet 6 


Houghton Mifflin Phonics/Decoding Screening Test 


Houghton Mifflin Phonics/Decoding Screening Test: Student Copy, page 1 


Copyright © Houghton Mifflin Company. All rights reserved. 


Copyright © Houghton Mifflin Company. All rights reserved. 


5. Reading and Decoding 


shut 
phitch 


Houghton Mifflin Phonics/Decoding Screening Test: Student Copy, page 2 
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kidnap 


compete 
depend 
zero 
locate 
stable 
further 


outlaw 


Caravan 


pugnad 
slifnate 
sunop 
zubo 
potife 
grickle 
tirper 


doipnoe 


petimel 


quilbrap 
prubkine 
wopam 
yodu 
zuride 
morkle 
pharbid 


loymaud 
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marmalade dorlishane 
momentum bolansun 


velveteen matlopeen 
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Optional Lessons 


Optional Lessons provide an extra day’s instruction for each of 
the 18 books. Each lesson has the following components: 


Summarizing Students use their completed graphic organizers to summarize the 
SOAR TO SUCCESS book they have just read. Summarizing activities 
are scaffolded across the 18 Optional Lessons, progressing from 
strong teacher support to student independence. 


During this part of the lesson, remind students of the Summarize 
Strategy: 


¢ When | summarize, | tell in my own words the important 
things | have read. 


Discuss ways to decide what is important; for example: 


¢ For SOAR TO SUCCESS books, refer to the graphic organizer 
to get a basis for the summary. 

¢ Identify a main idea or problem. 

¢ Eliminate unnecessary information and details. 

¢ Group things that are alike, using a general term that 
describes a category of things or a set of actions. 

¢ Eliminate repeated words. 


Decoding Longer Explicit instruction is provided for an organized sequence of skills. 
Students learn how to apply their basic phonics skills to decode 
Words Lesson longer words, using the CLARIFY/PHONICS: Think About Words 
strategy. Lessons teach syllabication, compound words, base words, 
inflected forms, prefixes, and suffixes. 


Each lesson includes blackline masters for two pages, including 
material that supports the instruction as well as practice. Provide 
students with copies of those blackline masters, which appear on 
pages R200-R235. 


Making Words Each Optional Lesson concludes with Making Words, an active, 
Activit hands-on manipulative teaching strategy to help students use letter- 
y sound relationships and word patterns. 


e See pages T68-T70 in Section 8, Helping Students with 
Decoding Problems, for the procedure for Making Words. 


e You can make prefix and/or suffix cards so that students can 
expand the word to reflect the Decoding Longer Words skills. 
Those affixes are shown in parentheses in the chart of contents 
on the next page. 


Lat:ti) Optional Lessons, Description 


Book 


1S; 


16. 


ee 


18. 


Summarizing 


Educating Arthur Oral Summary 
Arturo’s Baton 


The Wolf's 
Chicken Stew 


Tree of Birds 
Animals in Winter 


The Paper Crane Group-Written 


Summary 


Baby Whales 
Drink Milk 


A Bicycle for Rosaura 


The Wonder of 
Bald Eagles 


Where Does 
Garbage Go? 


Allie’s Basketball 
Dream 


Let’s Go Rock 
Collecting 


The Outside Dog 


Aunt Flossie’s Hats 
(and Crab Cakes 
Later) 


Fossils Tell of 
Long Ago 


Independent 
Summary 


Sam and the Lucky 
Money 


Clouds of Terror 


The April Fool's 
Day Mystery 


Decoding Longer 
Words Lesson 


Compound Words 
Common Beginning Syllables a, be, de 


Common Beginning Syllables re, ex, com 


Chunking VCeCV Words with Double Consonants 
Chunking VCeCV Words with Different Consonants 


Base Words with Endings -s, -es 
Base Words with Endings -ed, -ing 


Base Words with Endings -er, -est 


Chunking VeCV Words: Open Syllables 
Chunking VCeV Words: Closed Syllables 
Chunking Words with Consonant-le 
Common Ending Syllables ture, tion 

Open and Closed Syllables 
CLARIFY/PHONICS: Break Words into Chunks 
Base Words with Suffixes -y, -ly 

Base Words with Prefixes re-, un- 


Base Words with Suffixes -less, -ful 


CLARIFY/PHONICS: Break Words into Chunks 


Optional Lessons, Table of Contents TRIST 


Making Words: 
Book Word 


newspaper 
around 


think (re) 


followed 
winter 


travelers 
spouting 


strange (er, est) 


female 
metal 
mumbled 
pictures 
below 
favorite 
swampy 
opened (re) 


cloudless 


slithered 


Hducating Arthur 


Optional Lesson, Book 1 


Sample Summary: 


Arthur the dog wanted to help his family 
around the house. Every time Arthur 
tried to help someone, he made a mess. 
Grandpa thought they should teach 
Arthur how to help by rewarding him. 
Arthur learned to put his slippers away, 
tidy his basket, and get the paper. As a 
reward, the family gave Arthur hugs and 
biscuits. Then Arthur decided to practice 
on his own, while everyone was asleep. 
He fixed himself with a pile of food. 


Making Words 


Letter Cards:aeenpprsw 
Book Word: newspaper (page 21) 


¢ Take three letters to make to make 
Saw. 

¢ Change a letter to make sew. / sew 
with a needle and a thread. 

* Change a letter to make new. 

* Add a letter to make news. 

¢ Start over and take three letters to 
make ear. 

¢ Change a letter to make pear. 

¢ Add a letter and rearrange to make 
paper. 

¢ Make a compound word from your 
book using two words from your list, 
newspaper. 


Sorts 


* words that rhyme 

¢ words with ea 

¢ words with ew 

¢ words with two chunks 


Optional Lesson, Educating Arthur 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally. Have a volunteer use the graphic organizer to add to the summary. Have the last 

part summarized orally. Have students use the graphic organizer to orally summarize the 
book to each other. 


Decoding Longer Words 
Compound Words 


Teach/Model Tell students that unfamiliar-looking words may be made of known word 
parts, or chunks. Sometimes chunks are smaller words that combine to form a compound 
word. 


Have students read the smaller words in the first column of the chart. 
Use the first compound word, someday, to model breaking apart compounds. 


MODEL | see the word some and the word day. When | say them together, 
someday, | recognize the word. Some future day is called someday. 


Have students take turns similarly modeling the breaking apart of the remaining compound 
words. Prompt them to tell how the meanings of the smaller words help them figure out 
the meaning of the compound. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word grasshoppers. Model using the strategy, as shown below: 

The insects called grasshoppers have strong back legs for jumping. 


MODEL | know every word in the sentence except this one (underline grasshop- 
pers). | look for chunks and see the word grass and the word hoppers. | say 
grasshoppers. | can picture insects hopping in the grass. Grasshoppers makes 
sense. 


Practice A Partners complete items 1-5. Students then take turns saying the compound 
words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each compound and its likely meaning, as well as 
any other words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Arturo’s Baton 
Optional Lesson, Book 2 


Sample Summary: 


Arturo was a famous conductor. People 
loved to see him lead the orchestra with 
his baton. One morning, Arturo could 
not find his baton. Arturo wanted to can- 
cel his concert. He went to a music store 
to buy a new baton, but he could not 
find a good one. At the concert, Arturo 
had to conduct with just his hands. The 
orchestra followed and the audience 
loved him. They found the baton, but 
Arturo did not need it anymore. Then 
Arturo went off on a world tour. 


Making Words 


Letter Cards:aoudnr 
Book Word: around (page 9) 


* Take two letters to make do. 

* Add a letter to make Don. My uncle’s 
name Is Don. 

* Rearrange the letters to make nod. 

* Add a letter and rearrange to make 
undo. When I do something wrong, | 
wish I could undo my mistake. 

* Add a letter and rearrange to make 
round. 

* Add a letter to make a word from the 
book, around. 


Sorts 


* words that rhyme 
¢ words with a short o sound 
* words with two chunks 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally. Have a volunteer use the graphic organizer to add to the summary. Have the last 
part summarized orally. Have students use the graphic organizer to orally summarize the 
book to each other. 


Decoding Longer Words 
Common Beginning Syllables a, be, de 


Teach/Model Tell students that unfamiliar-looking words may be made of known word 
parts, or chunks. One kind of chunk is called a syllable. A syllable is one or more letters with 
just one vowel sound. The letters a, b-e, or d-e at the beginning of a word sometimes form a 
separate syllable. 


Have students spell each first syllable listed in the second column. 
Use the first word, alone, to model chunking words into syllables. 


MODEL The letter a at the beginning of a word might be a separate syllable 
pronounced uh. The second syllable is lone. When | say the syllables together, 
alone, | recognize the word. 


Have students take turns similarly modeling the breaking apart of the remaining words. 
Point out how the first syllable has an unstressed vowel sound, or schwa /a/, somewhat in 
between a short i and a short u sound. Instead of saying BEE-gan, for example, speakers 
usually say bih-GAN. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word despise. Model using the strategy, as shown below: 


Mr. Fussy said, "I despise cooked carrots and will not eat them!" 


MODEL | know every word in the sentence except this one (underline despise). 
The letters d-e might be a separate syllable pronounced dih. | say the rest of 
the word, spise. Putting the syllables together, | say despise. I've heard of that 
word. If you hate something deeply, you despise it. Despise makes sense in the 
sentence. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each two-syllable word, as well as any other 
words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Optional Lesson, Arturo’s Baton RI83 


The Wolf's Chicken Stew 
Optional Lesson, Book 3 


Sample Summary: 


The wolf wanted to eat chicken stew. He 
found the perfect chicken. When he was 
about to grab her, the wolf had a better 
idea. He cooked for the chicken to make 
her fat. Every night the wolf left the 
chicken food like pancakes and sweets. 
When the wolf thought the chicken was 
fat enough he went to her house. The 
chicken opened the door. She looked 
just the same. Her baby chicks ate all the 
treats. The chicks thanked the wolf and 
he stayed for dinner. Later, the wolf 
baked cookies for the chicks. 


Making Words 


Letter Cards: i hknt (re) 
Book Word: think (page 5) 


* Take two letters to make in. 

¢ Add a letter to make ink. 

* Change a letter and rearrange to 
make kit 

* Change a letter to make hit 

° Add a letter to make hint. 

* Add a letter and rearrange to make a 
word from your book, think. 

¢ Add the common syllable re to make 
rethink. 


Sorts 


* words that rhyme 
¢ words with a short / sound 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally. Have a volunteer use the graphic organizer to add to the summary. Have the last 
part summarized orally. Have students use the graphic organizer to orally summarize the 
book to each other. 


Decoding Longer Words 
Common Beginning Syllables re, ex, com 


Teach/Model Tell students that unfamiliar-looking words may be made of known word 
parts, or chunks. One kind of chunk is called a syllable. A syllable is one or more letters 
with just one vowel sound. The letters r-e, e-x, or c-o-m at the beginning of a word some- 
times form a separate syllable. 


Have students spell and then pronounce each first syllable listed in the second column. 
Use the first word, receive, to model chunking words into syllables. 


MODEL The letters r-e at the beginning of a word might be a separate syllable, 
re. The second syllable is ceive. When | say the syllables together, receive, | 
recognize the word. When | receive something, | take it. Have students take 
turns similarly modeling the chunking of the remaining listed words. 


Have students take turns similarly modeling the breaking apart of the remaining words. 
Briefly discuss word meanings. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word except. Model using the strategy, as shown below: 


The team won every game except their last one. 


MODEL | know every word in the sentence except this one (underline except). 
The letters e-x are probably a separate syllable, ex. | say the rest of the word, 
cept. Putting the syllables together, | say except. | know that word. It means 
"but." That make sense in the sentence. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the CLARI- 
FY/PHONICS strategy to figure out each two-syllable word, as well as any other words in 
the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Optional Lesson, The Wolf's Chicken Stew 


Tree of Birds 
Optional Lesson, Book 4 


Sample Summary: 


Harry found a hurt bird. He took the bird 
home and called her Sally. Harry learned 
that Sally should fly south for the winter. 
Sally was getting better, but she looked 
sad. Harry's mother said they should let 
her go. Birds started following Harry 
everywhere. The birds stayed in a tree 
near his window. They kept following 
him, and he tried to make them go 
away. Winter came but the birds stayed. 
When it started to snow, Harry opened 
the window, and all of Sally's friends 
flew in. 


Making Words 


Letter Cards:e oo dfllw 
Book Word: followed (page 10) 


* Take three letters to make /ow. 

¢ Add a letter to make flow. 

* Change a letter to make flew. 

* Change a letter and rearrange to make 
fell. 

* Add two letters, o and w, to make 
fellow. That boy is a nice fellow. 

* Change a letter to make follow, 

*¢ Add an ending to make a word from 
the book, followed. 


Sorts 


* words that rhyme 
¢ words with ff 
¢ words with double consonants 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally. Have a volunteer use the graphic organizer to add to the summary. Have the last 
part summarized orally. Have students use the graphic organizer to orally summarize the 
book to each other. 


Decoding Longer Words 
Chunking VC*CV Words with Double Consonants 


Teach/Model Tell students that a sound chunk that contains just one vowel sound is called 
a syllable. Longer words can be chunked into syllables. To find the syllables, look for con- 
sonant and vowel letters. When double consonants are between vowels, break the word 
apart between the consonants. Say the consonant sound only once. 


Have students name the double consonant letters in each word in the chart. 
Use the first word, common, to model chunking words into syllables. 


MODEL The double consonant letters m-m are between vowels. | break the 
word apart between the two m’s. The first syllable is com, the second is mon. | 
say them together: common. | recognize that word. Something that is common 
is usual or found everywhere. 


Have students take turns similarly modeling the chunking of the remaining words. Briefly 
discuss word meanings. 


Review students’ answers to the questions under the chart. Help them to verbalize the gen- 
eralization for chunking a word with double consonants between vowels. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the CLARI- 
FY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, skip- 
ping the word puppets. Model using the strategy, as shown below: 


In art class, we used old socks to make puppets. 


MODEL I know every word in the sentence except this one (underline puppets). 
| see the double consonants p-p between the vowels u and e. | break the word 

between the p’s and say the syllables separately: pup, pets. Together: puppets. 
| know what a puppet is. Puppets makes sense in the sentence. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each two-syllable word, as well as any other 
words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Optional Lesson, Tree of Birds R185 


Animals in Winter 
Optional Lesson, Book 5 


Sample Summary: 


Animals do many different things in the 
winter. Some birds migrate south to 
where it is warm. Many butterflies fly 
south too. Bats migrate south, but some 
stay in caves. They hibernate all winter. 
The bats do not eat or move. They just 
sleep. Woodchucks hibernate too. They 
eat and then crawl into a tunnel to sleep. 
A pika, which is like a rabbit, cuts a lot of 
grass. She hides the grass and eats it in 
the winter. Squirrels gather nuts and hide 
them in holes in the ground. They dig 


them up in the winter for food. Some ani- 


mals have to hunt for food all winter 
long. You can help these animals by leav- 
ing food for them outside. 


Making Words 


Letter Cards:einrtw 
Book Word: winter (title) 


* Take two letters to make in. 
¢ Change a letter to make it. 


* Add a letter and rearrange to make tie. 


* Change a letter to make tin. 

¢ Change a letter to make win. 

¢ Add a letter to make twin. 

* Add a letter to make twine. The kitten 
played with a ball of twine. 

¢ Add a letter and rearrange to make a 
word from the book title, winter. 


Sorts 


* words that rhyme 
* words beginning with tw 
* words with a short / sound 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 

orally. Have a volunteer use the graphic organizer to add to the summary. Have the last 

part summarized orally. Have students use the graphic organizer to orally summarize the 
book to each other. 


Decoding Longer Words 
Chunking VC*CV Words with Different Consonants 


Teach/Model Tell students that a sound chunk that contains just one vowel sound is called 
a syllable. Longer words can be chunked into syllables. To find the syllables, look for conso- 
nant and vowel letters. When two consonants are between vowels, try breaking the word 
into syllables between the consonants. 


Have students name the two consonant letters that are between vowels in each word in the 
chart. 


Use the first word, person, to model chunking words into syllables. 


MODEL The consonants r-s are between vowels. | chunk after the r. The first 
syllable is per, the second is son. | say them together: person. | recognize that 
word. Any man, woman, or child is a person. 


Have students take turns similarly modeling the chunking of the remaining words. Briefly 
discuss word meanings. 


Review students’ answers to the questions under the chart. Help them to verbalize the 
generalization for chunking a word with two consonants between vowels. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word trombone. Model using the strategy, as shown below: 


The marching band needs trombone players. 


MODEL | know every word in the sentence except this one (underline trombone). 
| see the consonants m-b between vowels. | chunk after the m. | say the syllables 
separately and then together: trom, bone, trombone. I've heard of a trombone; 
it's a kind of horn. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each two-syllable word, as well as any other 
words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


S:{-3 Optional Lesson, Animals in Winter 


The Paper Crane 
Optional Lesson, Book 6 


Sample Summary: 


A man owned a busy restaurant. A new 
highway was built close by and people 
did not come to the restaurant. The 
owner became very poor. One night a 
stranger came in. He had no money, but 
the owner gave him a meal. To thank 
him, the stranger made a crane from a 
folded napkin. When the owner clapped 
his hands, the bird came to life and 
danced. People came to see the bird 
dance. The restaurant was busy again. 
After many months, the stranger came 
back. He played a flute and the bird 
danced. When the stranger finished, he 
climbed onto the crane’s back and they 
flew away. Guests still come to the 
restaurant to hear the story of the paper 
crane. 


Making Words 


Letter Cards:aeelrrstv 
Book Word: travelers (page 6) 


* Take two letters to make at 

¢ Add a letter to make ate. 

¢ Add a letter to make rate. 

¢ Add a letter to make rates. 

* Drop a letter and change the first 
letter to make /ate. 

¢ Add a letter to make /ater. 

* Add a letter and rearrange to make 
travel. 

¢ Add er to make traveler. 

* Add ans ending to make a word from 
your book, travelers. 


Sorts 


* words that rhyme 

* words with a long a sound 

* words with endings 

* words with two or more chunks 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally; then write your summary on chart paper. Have a volunteer use the graphic organiz- 
er to add to the summary. Write it on chart paper. Follow this procedure to summarize the 
last part of the book. 


Decoding Longer Words 
Base Words with Endings -s, -es 


Teach/Model Explain that base words are words that have meaning when they stand 
alone. The letters s and es are two endings commonly added to base words to make 
longer words. Readers look for endings and find the base word in order to say and under- 
stand the longer word. 


Have students name each base word and ending listed in the first column of the chart. 
Use the first longer word, cars, to model identifying a base word. 


MODEL If | take away the s from this word, | find a base word that | recognize: 
car. There was no spelling change in the base word when the ending -s was 
added. 


Have students take turns similarly modeling identifying the ending and base word for the 
remaining longer words. Prompt them to note the y changed to i before -es in cries and 
carries. Briefly discuss word meanings. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word stages. Model using the strategy, as shown below: 


The storm took place in three stages. 


MODEL | know every word in the sentence except this one (underline stages). | 
see ans at the end, which might be an ending. | chunk the word into stage and 
the ending -s. The word stages sounds right; a storm can take place in stages, or 
steps. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out the words with endings, as well as any other 
words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Optional Lesson, The Paper Crane {4:¥/ 


Baby Whales Drink Milk 
Optional Lesson, Book 7 


Sample Summary: 


Whales are mammals, just like humans. 
Baby mammals drink milk from their 
mothers. Whales are different from fish. 
Whales are born alive and fish come 
from eggs. Whales breathe through 
blowholes at the top of their heads. They 
come to the surface of the water to blow 
air out of their lungs and take fresh air 
in. Whales keep warm with a deep layer 
of fat called blubber. Whales make 
sounds that are like songs. In the winter, 
whales travel south to find food. When 
the winter is over, the whales swim 
north. 


Making Words 


Letter Cards:oiugnpst 
Book Word: spouting (page 15) 


* Take two letters to make fo. 

* Add a letter to make fop. 

* Rearrange the letters to make pot. 

* Change a letter to make put. 

* Change a letter and rearrange to make 
out. 

¢ Add a letter to make pout. My little 
brother will pout when he is sad. 

* Add an ing ending to make pouting. 

* Use all your letters to make a word 
from your book, spouting. 


Sorts 


* words that rhyme 
* words with two chunks 
* words with ing 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally; then write your summary on chart paper. Have a volunteer use the graphic organizer 
to add to the summary. Write it on chart paper. Follow this procedure to summarize the last 
part of the book. 


Decoding Longer Words 
Base Words with Endings -ed, -ing 


Teach/Model Explain that base words have meaning when they stand alone. The letters 
e-d and i-n-g are two endings commonly added to base words to make longer words. 
Readers look for endings and find the base word in order to say and understand the longer 
word. 


Have students name each base word and the endings listed in the first column of the chart. 
Use the first longer words, enjoyed and enjoying, to model identifying a base word. 


MODEL If | take away the -ed or the -ing from this word, | find a base word that 
| recognize: enjoy. There was no spelling change in the base word when the 
endings were added. 


Have students take turns similarly modeling identifying the endings and base word for the 
remaining longer words. Prompt them to note the doubled final consonant in the base 
words hop and admit, the dropped final e in the base word hope, and the y of dry 
changed to i before -ed. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word denied. Model using the strategy, as shown below: 


The wish will be granted or denied. 


MODEL | know every word in the sentence except this one (underline denied). | 
see an e-d at the end, which might be an ending. | chunk the word into d-e-n-i 
and the ending -ed. Few words end with i, so the base word probably ends with 
y. | recognize the word deny. The longer word is denied. Yes, a wish might be 
denied, or not granted. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out the words with endings, as well as any other 
words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


-ME:t:3 Optional Lesson, Baby Whales Drink Milk 


A Bicycle for Rosaura 
Optional Lesson, Book 8 


Sample Summary: 


Rosaura the hen told Sefiora Amelia that 
she would like to have a bicycle for her 
birthday. Sefiora Amelia tried to find her a 
bicycle. She went to the city, but no one 
had a bicycle for a hen. Then, a stranger 
came to town saying he could make all 
kinds of things. Sefiora Amelia asked him 
to make a bicycle for Rosaura. The man 
took measurements and made plans. 
After many days, the stranger returned 
with the bicycle. Rosaura was happy with 
her present. She rode to the store every 
day, but the man forgot to put brakes on 
her bicycle. 


Making Words 


Letter Cards: ae gnrst (er, est) 
Book Word: strange (page 12) 


* Take two letters to make an. 

¢ Add a letter to make tan. 

* Change a letter to make tag. 

* Change a letter to make sag. 

* Add a letter to make sang. 

* Change a letter to make rang. 

¢ Add a letter to make range. 

* Use all of your letters to make a word 
from the book, strange. 

* Add an er ending to make stranger. 

* Change the ending to est to make 
strangest. 


Sorts 


* words that rhyme 
* words with a short a sound 
* words with endings 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally; then write your summary on chart paper. Have a volunteer use the graphic organiz- 
er to add to the summary. Write it on chart paper. Follow this procedure to summarize the 
last part of the book. 


Decoding Longer Words 
Base Words with Endings -er, -est 


Teach/Model Explain that endings are commonly added to base words. The endings -er 
and -est are used to compare. Readers look for endings and find the base word in order to 
say and understand the longer word. 


Have students name each base word and the endings listed in the first column of the chart. 
Use the first longer words, longer and longest, to model identifying a base word. 


MODEL If | take away the -er or the -est from this word, | find a base word that 
| recognize: long. There was no spelling change in the base word when the 
endings were added. 


Have students take turns similarly modeling identifying the endings and base word for the 
remaining longer words. Prompt them to note the dropped final e in large, the doubled 
final n in thin, and the y of happy changed to i. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the Steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word fiercest. Model using the strategy, as shown below: 


Of all the wild cats, which is the fiercest? 


MODEL | know every word in the sentence except this one (underline fiercest). 
| see e-s-t at the end, which might be an ending that compares. | chunk 

the word into f-i-e-r-c and the ending -est. Was a final e dropped from the 
base word? Yes, | recognize the word fierce, and fiercest makes sense in 

the sentence. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out the words with endings that compare, as well 
as any other words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Optional Lesson, A Bicycle for Rosaura WsAb:%) 


The Wonder of Bald 
Hagles 
Optional Lesson, Book 9 


Sample Summary: 


The bald eagle is the symbol of the 
United States. It has dark feathers on its 
body and a white head. An eagle is a 
bird of prey. It eats meat. An eagle catch- 
es prey with sharp talons on its feet. An 
eagle builds a big nest in a tree near 
water and adds sticks to it every year. 
The eagle raises its family in the nest. 
When a baby eagle is three weeks old it 
can fly. The bald eagle is found only in 
North America. People need to watch 
eagles from a distance. If a human gets 
too close, an eagle might leave its nest. 
The bald eagle is an endangered species. 
People need to protect eagles to save 
them. 


Making Words 


Letter Cards: aeeflm 
Book Word: female 


* Take three letters to make ee/. The ee/ 
lives in the ocean. 

* Add a letter to make feel. 

* Change a letter and rearrange to make 
leat. 

Change a letter and rearrange to make 
meal. 

¢ Rearrange the letters to make male. 
The male peacock has bright feathers. 

¢ Change a letter and rearrange to make 
fame. 

* Add a letter and rearrange to make 
flame. 

* Now use all your letters to make a 
word from the book, female. 


Sorts 


* words that rhyme 
¢ words with double e 
* words with a long a sound 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally; then write your summary on chart paper. Have a volunteer use the graphic organizer 
to add to the summary. Write it on chart paper. Follow this procedure to summarize the last 
part of the book. 


Decoding Longer Words 
Chunking VeCV Words: Open Syllables 


Teach/Model Tell students that a sound chunk that contains just one vowel sound is called 
a syllable. Longer words can be chunked into syllables. To find the syllables, look for conso- 
nant and vowel letters. When there is just one consonant between vowels, the first syllable 

may be open, ending with the vowel. Try the long vowel sound first; then try an unstressed 

sound, often a schwa sound /a/ (as in about and provide). 


Have students name the consonant letter that is between vowels in each word in the chart. 
Use the first word, meter, to model chunking words into syllables. 


MODEL The consonant t is between vowels. | make an open syllable by chunk- 
ing after the e. The first syllable is me, the second is ter. | say them together: 
meter. | recognize that word. A meter has to do with measuring. 


Have students take turns similarly modeling the chunking of the remaining words. Point out 
the long vowel sounds in the open syllable of icon and human; and the unstressed vowel 
sounds in the open syllables of parade and protect. Briefly discuss word meanings. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word raven. Model using the strategy, as shown below: 


A crow is smaller than a raven. 


MODEL | know every word in the sentence except this one (underline raven). | 
see the consonant v between vowels, so I'll chunk after the a. I'll try a long a 
sound first: RAY, ven, raven. I've heard of the bird called a raven. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each two-syllable word, as well as any other words 
in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. 168-170 to review the procedure. 


WATTEL] Optional Lesson, The Wonder of Bald Eagles 


Where Does the 
Garbage Go? 
Optional Lesson, Book 10 


Sample Summary: 


People used to throw all their garbage 
and trash in a can. Waste was taken to a 
dump and put in piles. The dump was a 
dirty place. New York City used the 
ocean as a dump. The beaches and the 
water got dirty. Now the city uses a land- 
fill. In a landfill, waste is piled and 
smashed and covered with soil. Old 
landfills can be used as parks. Some 
cities burn their waste in incinerators 
and make electricity. Burning waste can 
pollute the air. Today, many places are 
trying to recycle. The waste is separated 
and only a part goes to the landfill. The 
glass, aluminum, paper, and plastic can 
be recycled. People need to learn how to 
produce less waste. 


Making Words 


Letter Cards: ael mt 
Book Word: metal (page 17) 


* Take two letters to make at. 

* Add a letter to make eat. 

* Rearrange the letters to make fea. 

* Add a letter to make tale. My grand- 
mother told me a tale from long ago. 

* Change a letter and rearrange to make 
meal. 

* Change a letter to make meat. 

* Rearrange to make team. 

* Use all your letters to make a word 
from the book, metal. 


Sorts 


* words that rhyme 
* words that start with m 
* words with a long e sound 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally; then write your summary on chart paper. Have a volunteer use the graphic organiz- 
er to add to the summary. Write it on chart paper. Follow this procedure to summarize the 
last part of the book. 


Decoding Longer Words 
Chunking VC*V Words: Closed Syllables 


Teach/Model Remind students that a sound chunk that contains just one vowel sound is 

called a syllable. To find the syllables, look for consonant and vowel letters. When there is 
just one consonant between vowels, the first syllable may be open, ending with the vowel. 
Or it may be closed, ending with the consonant. 


Have students name the consonant letter that is between vowels in each word in the chart. 
Encourage them to use their own words to tell what a syllable is. 


Use the first word, menu, to model chunking words into syllables. 


MODEL The consonant n is between vowels. | make an open syllable by chunk- 
ing after the e. The first syllable is me, the second is nu. | say them together: 
MEE nyoo. | don’t recognize that word. I'll try chunking after the consonant n: 
MEN yoo. Yes, | know the word menu. 


Have students take turns similarly modeling the chunking of the remaining words. Briefly 
discuss word meanings. 


Review students’ answers to the questions under the chart. Help them to verbalize the gen- 
eralization for chunking a word that has a VCV pattern. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word panic. Model using the strategy, as shown below: 


If the fire alarm rings, do not panic. 


MODEL | know every word in the sentence except this one (underline panic). | 
see a single consonant, n, between vowels, so I'll make an open syllable after 
the a: PAY nik. | don’t recognize that word. I'll try chunking after the n: PAN ik. 
| recognize the word panic. When you panic, you're too afraid to think clearly. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each two-syllable word, as well as any other 
words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Optional Lesson, Where Does the Garbage Go? FRIST 


Allie’s Basketball 
Dream 
Optional Lesson, Book 11 


Sample Summary: 


Allie’s father gave her a basketball. The 
next day, Allie and her father went to the 
playground. Allie went to an empty 
court to practice. She missed baskets 
and the boys laughed at her. Allie’s other 
friends didn’t want to play with her. 
Buddy came by and he wanted to 

make a trade for her basketball. Allie 
remembered her dream of becoming a 
professional basketball player and said 
no. Allie practiced more until her friends 
decided to play too. She finally made 

a basket and heard her dad cheering 
her on. 


Making Words 


Letter Cards:e ubdI mm 
Book Word: mumbled (page 11) 


° Take three letters to make bud. 

* Change a letter to make mud. 

* Change a letter and rearrange to make 
due. That book is due at the library 
tomorrow. 

* Change a letter and add one to make 
blue. 

* Change a letter and rearrange to make 
mule. 

* Add two letters to make the word 
mumble. 

* Add an ed ending to make the word 
mumbled. 


Sorts 


* words that rhyme 
* words with a short u sound 
¢ words with ble. 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally; then write your summary on chart paper. Have a volunteer use the graphic organizer 
to add to the summary. Write it on chart paper. Follow this procedure to summarize the last 
part of the book. 


Decoding Longer Words 
Chunking Words with Consonant-/e 


Teach/Model Remind students that they can find syllables in a word by looking for conso- 
nant and vowel letters. One common combination occurs at the end of a word: A conso- 
nant is followed by the letters I-e. The consonant and I-e together form a separate syllable. 


Have students read the third column in the chart and name the consonant in the 
Consonant-le pattern. 


Use the first word, bottle, to model chunking words into syllables. 


MODEL | see a Consonant-le at the end of this word, so | chunk before the con- 
sonant, which is t. That leaves a first chunk, or syllable, bot. Putting the syllables 
together, | say a word | know: bottle. 


Have students take turns similarly modeling the chunking of the remaining words. 


Review students’ answers to the questions under the chart. Help them to verbalize the gen- 
eralization for chunking a word that ends with Consonant-le. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word stumble. Model using the strategy, as shown below: 


That broken step may cause someone to stumble. 


MODEL | know every word in the sentence except this one (underline stumble). 
| see a consonant b and I-e at the end, so | keep that chunk together. That 
leaves stum as the first syllable: stum, ble, stumble. When you stumble, you 
trip and almost fall. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B_ Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each Consonant-le word, as well as any other 
words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


R192) Optional Lesson, Allie’s Basketball Dream 


Lets’ Go Rock Collecting 
Optional Lesson, Book 12 


Sample Summary: 


Some people collect rocks. Rocks are old 
and easy to find. Some rocks, like dia- 
monds, are rare. Rocks last a long time. 
The earth’s crust is made of rock. The 
melted rock inside the earth is called 
magma. When the rock cools it 
becomes igneous rock. It is very hard. 
Diamonds are the hardest kind of rock. 
Sedimentary rock is made from layers of 
mud, sand, and pebbles. The third kind 
of rock is metamorphic rock. That means 
the rock was made by changes in heat 
and pressure. You can collect rocks and 
have fun. 


Making Words 


Letter Cards:eiucprst 
Book Word: pictures (page 5) 


* Take three letters to make tip. 

* Change a letter to make rip. 

* Add a letter to make trip. 

* Add a letter to make strip. She wrote 
her name on a strip of paper. 

* Add a letter to make stripe. 

* Change one letter and rearrange to 
make purest. 

* Now use all your letters to make a 
word with the ending syllable ture— 
from your book, pictures. 


Sorts 


* words that rhyme 

* words with two syllables 

* words with a short / sound 
* words with a long / sound 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally; then write your summary on chart paper. Have a volunteer use the graphic organiz- 
er to add to the summary. Write it on chart paper. Follow this procedure to summarize the 
last part of the book. 


Decoding Longer Words 
Common Ending Syllables ture, tion 


Teach/Model Tell students that unfamiliar-looking words may be made of known word 
parts, or chunks. One kind of chunk is called a syllable. Students should recall that a sylla- 
ble has just one vowel sound. The letters t-u-r-e, often pronounced /char/, and the letters 
t-i-o-n, often pronounced /shan/, are syllables commonly found at the end of words. 


Have students spell each second syllable listed in the second column. Encourage them to 
use their own words to tell what a syllable is. 


Use the first word, capture, to model chunking words into syllables. 


MODEL I'll chunk this word before the ending letters t-u-r-e, since those letters 
often make a syllable. That leaves the first syllable cap. | say the syllables 
separately, then together: cap, ture, capture. | recognize the word. 


Have students take turns similarly modeling the chunking of the remaining words. Review 
the concept of an open syllable, as in nature and nation: and a closed syllable, as in 
capture and caption. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word friction. Model using the strategy, as shown below: 


Your hands become warm when you rub them because of friction. 


MODEL | know every word in the sentence except this one (underline friction). 
I'll make a chunk of t-i-o-n, since it’s likely to be the syllable /shan/. That 
leaves the first syllable fric. | say the syllables separately, then together: fric, 
tion, friction. I've heard of friction; it's a kind of force. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each word with the syllable ture or tion, as well 
as any other words in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Optional Lesson, Let’s Go Rock Collecting FRI9S. 


The Outside Dog 
Optional Lesson, Book 13 


Sample Summary: 


Marisol and her grandfather lived in 
Puerto Rico. Marisol wanted a dog, but 
her grandfather always said no. One day 
a brown dog came to Marisol’s house. 
She petted him and Grandfather let 
Marisol give the dog bones. Then she 
bought the dog a collar. Marisol named 
the dog Pancho. Grandfather bought 
Pancho some food, but when they got 
home the dog was gone. Marisol looked 
for Pancho everywhere. Grandfather 
missed Pancho too. Pancho came back, 
and he saved Grandfather. He barked 
when the rice was burning. Grandfather 
let Marisol keep Pancho as an outside 
dog. 


Making Words 


Letter Cards:eo bl w 
Book Word: below (page 5) 


* Take two letters to make we. 

¢ Add a letter to make web. 

* Change a letter and rearrange to make 
bow. The present had a big red bow. 

* Change a letter to make /ow. 

* Add a letter to make blow. 

* Change a letter to make blew, 

¢ Add a letter and rearrange to make a 
word with a closed first syllable, e/bow. 

* Rearrange the letters to make a word 
from the book with an open first 
syllable, below. 


Sorts 


* words that rhyme 
* words that begin with b/ 
* words with two chunks 


R194 Optional Lesson, The Outside Dog 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally; then write your summary on chart paper. Have a volunteer use the graphic organizer 
to add to the summary. Write it on chart paper. Follow this procedure to summarize the last 
part of the book. 


Decoding Longer Words 
Open and Closed Syllables 


Teach/Model Review that to find the chunks called syllables, readers look for consonant 
and vowel letters. When two, consonants are between vowels, the first consonant usually 
ends the closed first syllable. If the word has just one consonant between vowels, the 
first syllable may be open, ending with the vowel; or it may be closed, ending with the 
consonant. 


Have students name the vowel that ends each open syllable in column 1 of the chart, and 
the consonant that ends each closed syllable in column 3. 


Use the words in the first row, pupil and puppy, to model chunking words. 


MODEL In the first word (pupil), just one consonant, p, is between vowels. | 
chunk before the consonant to create an open syllable: pu. The syllables are pu, 
pil; together: pupil. In the next word (puppy), | see two consonants—p, p— 
between vowels. | break between the consonants to create a closed syllable: 
pup. | say the syllables separately, then together: pup, py, puppy. 


Have students take turns similarly modeling the chunking of the remaining words. Briefly 
discuss word meanings. 


Review students’ answers to the questions under the chart. Help them to verbalize the gen- 
eralizations for chunking VCCV and VCV words. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word access. Model using the strategy, as shown below: 


The trunk was locked, but someone had access to the keys. 


MODEL | know every word in the sentence except this one (underline access). | 
see two consonants, c-c, between vowels, so | break between the consonants. 
The first syllable is ac, the second is cess; together: access. When you have 
access to something, you can get it. 


Practice A Partners complete items 1-5. Students then take turns saying the words. 


Practice B_ Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each two-syllable word, as well as any other words 
in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Aunt Flossie’s Hats 


(and Crab Cakes Later) 
Optional Lesson, Book 14 


Sample Summary: 


Aunt Flossie had many boxes full of hats. 
As the girls tried on hats, Aunt Flossie 
told them stories. The green hat smelled 
smoky and Aunt Flossie remembered the 
big fire in Baltimore. The blue hat with 
the red feather reminded Aunt Flossie of 
the big parade. Everyone was shouting 
because the Great War was over. The 
girls pretended to be in a parade. Aunt 
Flossie had a special Sunday hat. The hat 
was blown into the water and a brown 
dog got it for her. After the stories the 
whole family went out for crab cakes. 


Making Words 


Letter Cards: aeiofrtv 
Book Word: favorite (page 20) 


* Take two letters to make if 

* Add a letter and rearrange to make fir. 
There are fir trees in the forest 

* Add a letter to make fire. 

* Change a letter and rearrange to make 
fear. 

* Change a letter to make tear. A tear 
fell from his eye. 

* Add a letter and rearrange to make 
after. 

* Add a letter to make rafter. An owl 
built a nest on a rafter in the barn. 

¢ Add a letter and rearrange to make a 
word from the book, favorite. 


Sorts 


* words that rhyme 
* words with ea 
* words with two or more chunks 


Summarizing 


Using the completed graphic organizer, model summarizing the first section of the book 
orally; then write your summary on chart paper. Have a volunteer use the graphic organiz- 
er to add to the summary. Write it on chart paper. Follow this procedure to summarize the 
last part of the book. 


Decoding Longer Words 
CLARIFY/PHONICS: Break Words into Chunks 


Teach/Model Tell students that unfamiliar-looking words may be made of known word 
parts, or chunks. Common chunks include (a) compounds, smaller words combined into a 
larger one; (b) syllables, one or more letters with just one vowel sound; and (c) base 
words with endings. 


Have students read the list under the first column heading, "Kinds of Chunks." 
Use the first longer word to model breaking a word into chunks. 


MODEL | see a smaller word, print, so this longer word might be a compound. 
The first word in the compound is spelled f-i-n-g-e-r. | can break it into syllables 

between the consonants n and g and say the syllables separately and together: 
fin, ger, finger. The compound word is fingerprint. I've heard of a fingerprint. 


Have students take turns similarly modeling the chunking of the remaining words. Prompt 
them to note base-word spelling changes in the word silliest and permitted. 


Review students’ answers to the questions under the chart. Guide them in naming the differ- 
ent kinds of chunks to look and listen for (base words, syllables, endings). 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the CLARI- 
FY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, skip- 
ping the word talented. Model using the strategy, as shown below: 


The young girl is a talented tennis player. 


MODEL | know every word in the sentence except this one (underline 
talented). | see the ending -ed. The base word has a single consonant, I, 
between vowels, so I'll make an open syllable after the a: TAY lent. | don't rec- 
ognize that word. I'll try chunking after the I: TAL ent. | recognize the word tal- 
ent. A talented tennis player has a natural ability. 


Practice A Partners complete items 1-5. Students then take turns saying each chunk and 
word aloud. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each three-syllable word, as well as any other words 
in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Optional Lesson, Aunt Flossie’s Hats FRI95 


Fossils Tell of Long Ago 
Optional Lesson, Book 15 


Sample Summary: 


Millions of years ago a fish ate another 
fish. After the fish died, its bones were 
buried by mud and after many years the 
mud dried. The fish bones dried too. The 
weight of the mud changed the bones to 
stone. The fish became a fossil. Other fos- 
sils show leaves and animal tracks. Some 
fossils are found frozen in the ground. 
Even insects can be found as fossils in 
amber. Fossils tell us about what the 
world was like in the past and what kinds 
of animals were alive. You can press your 
hand in clay to make your own fossil. 


Making Words 


Letter Cards:ampswy 
Book Word: swampy (page 14) 


* Take two letters to make as. 

° Add a letter to make was. 

* Change a letter to make way. 

* Change a letter to make say. 

* Add a letter to make sway. Trees sway 
in the wind. 

* Change a letter to make swam. 

° Add a letter to make swamp. 

¢ Add a suffix to make a word from the 
book, swampy. 


Sorts 


* words that rhyme 
* words with y endings 
* words that begin with sw 


Summarizing 


Using the completed graphic organizer, have students write summaries of the first section; 
then have volunteers share what they have written and discuss them briefly. Then have stu- 
dents write summaries of the remaining sections of the book independently. Have students 
share their summaries and discuss ways to improve them. 


Decoding Longer Words 
Base Words with Suffixes -y, -ly 


Teach/Model Explain that endings are commonly added to base words. Endings that 
change word meaning or change the way a word is used in a sentence are called suffixes. 
Two common suffixes are -y and -ly. Readers look for suffixes and find the base word in 
order to say and understand the longer word. 


Have students name each base word and suffix listed in the first column of the chart. 
Use the first row to model building a word and thinking about meaning. 


MODEL The base word is mud. When the suffix -y is added, the word is muddy, 
which means "full of mud," as in the phrase "wet, muddy boots." There is a 
spelling change in the base word-the final d of mud doubles before the suffix -y. 


Have students take turns similarly modeling the building of suffixed words using the exam- 
ples in the chart. Prompt them to note the dropped final e in taste and the y of angry 
changed to i. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word totally. Model using the strategy, as shown below: 


Is the meat totally cooked? 


MODEL | know every word in the sentence except this one (underline totally). | 
see I-y at the end, which might be a suffix. | chunk the word into total and -ly. 
Yes, | recognize the word totally; it means "in a total way, or completely." 


Practice A Partners complete items 1-5. Students then take turns saying the words and 
using each in a phrase or sentence. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out the suffixed words, as well as any other words in 
the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


R196] Optional Lesson, Fossils Tell of Long Ago 


Sam and the Lucky Money 
Optional Lesson, Book 16 


Sample Summary: 


On New Year’s, Sam got four lucky 
dollars. He went to Chinatown with his 
mother to shop. By mistake Sam kicked a 
man who had no shoes and dirty clothes. 
In a bakery, Sam thought about the 
sweets he could buy with his money. He 
also thought about the man with no 
shoes. Sam and his mother watched the 
festival lion and listened to the drums. 
They went to a toy store, but everything 
cost too much money. Then, Sam and his 
mother saw the old man again. Sam’s 
mom gave the man a quarter. Then Sam 
gave him the lucky money to buy a pair 
of socks. Sam felt lucky after all. 


Making Words 


Letter Cards: e e o dnp (re) 
Book Word: opened (page 10) 


* Take two letters to make no. 

* Add a letter to make nod. Nod your 
head if you want to go outside. 

* Change a letter and rearrange to make 
den. 

* Change a letter to make pen. 

* Add a letter to make open. 

* Add an ending to make opened. 

* Add the prefix re to make reopened. 
Dad reopened the pool in June. 


Sorts 


* words that rhyme 
* words with a long o sound 
* words with two or more syllables 


Summarizing 


Using the completed graphic organizer, have students write summaries of the first section; 
then have volunteers share what they have written and discuss them briefly. Then have 
students write summaries of the remaining sections of the book independently. Have 
students share their summaries and discuss ways to improve them. 


Decoding Longer Words 
Base Words with Prefixes re-, un- 


Teach/Model Tell students that unfamiliar-looking words may be made of known word 
parts, or chunks. A prefix is a chunk that comes before a base word and changes the 
meaning of the base word. Sometimes a prefix can help readers figure out how a word is 
pronounced and what it means. Two prefixes are re- and un-. 


Have students read the four column headings in the chart. 
Use the first row to model building a word and thinking about meaning. 


MODEL The letters r-e are added to the base word do to make the longer word 
redo. When you redo something, you do it again. The prefix re- can mean 
"again." 


Have students take turns similarly modeling with the prefix re- in replace and the prefix 
un- in unfair and undo. Prompt as needed. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word resold. Model using the strategy, as shown below: 


Al bought an old chair, fixed it up, and resold it. 


MODEL | know every word in the sentence except this one (underline resold). | 
see r-e at the beginning, which might be a prefix. | chunk the word into re- and 
sold. Something that is resold is sold again. That makes sense. 


Practice A Partners complete items 1-5. Students then take turns saying the words and 
using each in a phrase or sentence. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out the prefixed words, as well as any other words in 
the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-170 to review the procedure. 


Optional Lesson, Sam and the Lucky Money ity) 


Clouds of Terror 
Optional Lesson, Book 17 


Sample Summary: 


Helga and Erik saw a large cloud and the 
sky got dark. Insects started falling from 
the sky. When it was over, there were 
grasshoppers everywhere. The family tried 
to burn the grasshoppers to save the 
crops but it didn’t work. People started to 
give up, but Helga and her family stayed 
on their farm. Mr. Lundstrom left to find 
work for the winter. The rest of the family 
took care of the farm. In the spring, their 
father returned. The grasshoppers 
hatched from their eggs and flew away. 


Making Words 


Letter Cards:eoucdliss 
Book Word: cloudless (page 9) 


* Take two letters to make do. 

¢ Add a letter and rearrange to make 
old. 

° Add a letter to make cold. 

* Change a letter to make sold. 

* Change a letter and rearrange to make 
loud. 

* Add a letter to make cloud. 

* Add the suffix /ess to make a word 
from your book, cloudless. 


Sorts 


* words that rhyme 
* words with ou 


ai:}:3 Optional Lesson, Clouds of Terror 


Summarizing 


Using the completed graphic organizer, have students write summaries of the first section; 
then have volunteers share what they have written and discuss them briefly. Then have stu- 
dents write summaries of the remaining sections of the book independently. Have students 
share their summaries and discuss ways to improve them. 


Decoding Longer Words 
Base Words with Suffixes -less, -ful 


Teach/Model Explain that endings are commonly added to base words. Endings that 
change word meaning or change the way a word is used in a sentence are called suffixes. 
Two common suffixes are -less and -ful. Readers look for suffixes and find the base word in 
order to say and understand the longer word. 


Have students read the four column headings in the chart. 
Use the first row to model building a word and thinking about meaning. 


MODEL The base word is hope. When the suffix -ful is added, the word is 
hopeful, which means "full of hope." 


Have students take turns similarly modeling the building of suffixed words using the 
examples in the chart. 


Review students’ answers to the questions under the chart. 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word heartless. Model using the strategy, as shown below: 


Instead of acting kindly, he was heartless. 


MODEL | know every word in the sentence except this one (underline heart- 
less). | see less at the end, which might be a suffix. | chunk the word into heart 
and -less. Someone who is heartless is without a heart, or kind feelings. That 
makes sense in the sentence. 


Practice A Partners complete items 1-5. Students then take turns saying the words and 
using each in a phrase or sentence. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out the suffixed words, as well as any other words in 
the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


The April Fool’s Day 
Mystery 
Optional Lesson, Book 18 


Sample Summary: 


On April Fool’s Day, Kate and Mickey’s 
class planned to trick the teacher. Before 
they could do anything, everyone heard 
a loud scream. Someone put a snake in 
the school kitchen and scared the lunch 
lady. Everyone thought that Billy was to 
blame. He asked Kate and Mickey to find 
out who really did it. The twins did 
research in the library and talked to 
people around the school to find clues. 
They checked to see who was in the 
school kitchen and decided that the 
guilty person must have been late to 
class. The twins got Angela Fergusen to 
confess to the teacher. 


Making Words 


Letter Cards:eeidhIirst 
Book Word: slithered (page 6) 


* Take three letters to make hid. 

* Add a letter to make hide. 

* Add a letter and rearrange to make 
hired. 

* Change a letter and rearrange to make 
third. 

* Change a letter and rearrange to make 
their. Their soccer team won the game! 

* Change a letter and rearrange to make 
there. 

* Add a letter and rearrange to make 
threes. Six threes make eighteen. 

* Add a letter and rearrange to make 
shelter. 

* Change a letter and rearrange to make 
slither. | saw a snake slither through 
the grass. 

* Add an ed ending to make a word 
from the book, s/ithered. 


Sorts 


* words that sound alike 
* words with a long / sound 
* words with two or more chunks 


Summarizing 


Using the completed graphic organizer, have students write summaries of the first section; 
then have volunteers share what they have written and discuss them briefly. Then have stu- 
dents write summaries of the remaining sections of the book independently. Have students 
share their summaries and discuss ways to improve them. 


Decoding Longer Words 
CLARIFY/PHONICS: Break Words into Chunks 


Teach/Model Tell students that unfamiliar-looking words may be made of known word 
parts, or chunks. Common chunks include (a) compounds, smaller words combined into a 
larger one; (b) syllables, one or more letters with just one vowel sound; and (c) base 
words with endings, prefixes, and suffixes. 


Have students read the list under the first column heading, "Kinds of Chunks." 
Use the first longer word to model breaking a word into chunks. 


MODEL I see a smaller word, mint, so this longer word might be a compound. 
The first word in the compound is spelled p-e-p-p-e-r. | can break it into 

syllables between the double p’s and say the syllables separately and together: 
pep, per, pepper. The compound word is peppermint. I've tasted peppermint. 


Have students take turns similarly modeling the chunking of the remaining words. Prompt 
them to note the base-word spelling change in laziest. 


Review students’ answers to the questions under the chart. Guide them in naming the 
different kinds of chunks to look and listen for (base words, syllables, endings, prefixes, 
suffixes). 


Connect to Strategy CLARIFY/PHONICS Have students review the steps of the 
CLARIFY/PHONICS strategy (Poster 3). Write this sentence on the board and read it aloud, 
skipping the word recapturing. Model using the strategy, as shown below: 


Photos are a way of recapturing the past. 


MODEL | know every word in the sentence except this one (underline recaptur- 
ing). | see the letters r-e, which might be the prefix re-. | see the ending -ing. 
That leaves c-a-p-t-u-r. | don’t recognize that word at first, but if | add back the 
dropped final e, | do see a common syllable ture, and a base word | know: 
capture. The word recapturing means "capturing, or holding, again." That 
makes sense in the sentence. 


Practice A Partners complete items 1-5. Students then take turns saying each chunk and 
word aloud. 


Practice B Read the directions and go over item 1 with the group. Students complete the 
items on their own. Afterward, discuss the meanings of the phrases. 


Apply/Comprehension Check 


Students work independently. For the Apply items, have them tell how they used the 
CLARIFY/PHONICS strategy to figure out each 3-4-syllable word, as well as any other words 
in the text. Discuss responses to the Comprehension Check. 


Making Words 
Use the activity to the left. See pp. T68-T70 to review the procedure. 


Optional Lesson, The April Fool’s Day Mystery FRI99 


Name 


Compound Words 
Word + Word 


some + day 
day + light 


light + house 


house + work 
work + place 


Book 1 


Educating Arthur 


Compound Word 
someday 
daylight 
lighthouse 
housework 
workplace 


1. Which three compound words have day or light in them? 


2. What are three different words in housework and lighthouse? 


es Sites ayo SSSR SS Gai a gees: Coe ee 
3. How do the smaller words help you figure out what workplace means? 


eee SS] EE Ee 


Practice A 


Write the two words in each compound word. Be ready to say 


the compound. 
1. eyeball 

2. bedspread 
3. somewhere 
4. stairway 


5. ballpark 
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Book 1 


Name s 
=e 2h Educating Arthur 


Practice B 


Read each phrase. Underline the compound word. Write the 
two words that make up each compound. Be ready to say the 
compound. 


1. to raise an eyebrow 


2. a baseball field 
3. sleeping in the bedroom 
4. someone to watch 


5. a heavy suitcase 


Apply 


Read the sentences. Then list the five compound words. Write 
the two words that make up each compound. Be ready to show 
how to use CLARIFY/PHONICS to figure out how to Say each 
compound and what it means. 


Each weekday afternoon, a spotted dog waits on the sidewalk 
at the edge of the driveway. Its playmate will soon be home 
from school. 


SSS eee eae 
ee A. 


Comprehension Check 
Who do you think is the dog's playmate? 


Blackline Masters for Decoding Longer Words PR201 2 


Name 


Common Beginning Syllables a, be, de 


alone 
agree 
began 
between 
depend 
destroy 


Book 2 
Arturo’s Baton 


Syllables 
a/lone 
a/gree 
be/gan 
be/tween 
de/pend 


de/stroy 


1. What is the first syllable of alone and agree? 


2. What is the first syllable of began and between? 


3. What is the first syllable of depend and destroy? 


Practice A 


Write each word with a line between the syllables. Be ready to 


say the whole word. 
1. amount 

2. decide 

3. declare 

4. across 


5. became 
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Name Book 2 


Arturo’s Baton 


Practice B 


Read each phrase. Underline the word that has two syllables. 
Write the word with a line between the syllables. Be ready to 
say the word. 


1. belong to a club 
. an alarm bell 
. around the bend 


. to draw details 


uu F& WwW N 


. the delete key 


Apply 

Read the sentences. Then write the five words of two syllables. 
Draw a line between the syllables. Be ready to show how to 
use CLARIFY/PHONICS to figure out how to say each word. 


“This will amaze you,” said the man in a black hat. He pulled a 


coin from behind my ear. Then he did it again. | could not 
believe my eyes! It is hard to detect how the trick is done. 


Comprehension Check 


What does the man in the hat seem to be doing? 


Blackline Masters for Decoding Longer Words R203 


Book 3 
The Wolf's 
Chicken Stew 


Common Beginning Syllables re, ex, com 
Syllables 


receive re/ceive 


reply re/ply 
excuse ex/cuse 


explain ex/plain 


combine com/bine 
complex com/plex 


1. What is the first syllable of receive and reply? 
2. What is the first syllable of excuse and explain? 


3. What is the first syllable of combine and complex? 


Practice A 


Write each word with a line between the syllables. Be ready to 
say the whole word. 


1. compare 
2. extra 

3. comfort 

4. explode 

5. remain 
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Book 3 
Name The Wolf's 


Chicken Stew 


Practice B 


Read each phrase. Underline the word that has two syllables. 
Write the word with a line between the syllables. Be ready to 
say the word. 


1. an exact match 

2. to refuse to lie 

3. whine and complain 
4. to ask an expert 


5. recess games 


Apply 

Read the sentences. Then write the five words of two syllables. 
Draw a line between the syllables. Be ready to show how to 
use CLARIFY/PHONICS to figure out how to say each word. 


Dan will compete in a bike race next week. He does not expect to 


win. He just hopes to complete the course. “! will have no regrets 
if | do my best,” Dan remarks. 


Comprehension Check 


Does Dan expect to be sorry about entering the race? Explain. 


Blackline Masters for Decoding Longer Words Pa205 


Name 


Chunking VCeCV Words with Double Consonants 


common 
penny 
rabbit 
support 
attic 


Book 4 
Tree of Birds 


Syllables 
com/mon 
pen/ny 
rab/bit 


sup/port 
at/tic 


1. Write each word from the chart. Circle the consonants between vowels. 


a 
2. Do you say each of those consonant sounds once or twice? 


ieee ait wees edi dele A iat le 
3. What is the first syllable of each word? 


—_——_ ——SasS 8 SS EE eee eee 


Practice A 


Write each word. Draw a line between the double consonants 
to show syllables. Be ready to say the whole word. 


1. command 
2. connect 
3. Suppose 
4. ribbon 

5. platter 
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Book 4 
Name 


Tree of Birds 


Practice B 


Read each phrase. Underline the word that has double conso- 
nants. Write the word with a line between the syllables. Be 
ready to say the word. 


1. the sudden storm 

2. to spatter paint 

3. a soft pillow 

4. rubbish to throw out 
5. 


correct tests 


Apply 

Read the sentences. Then write the five words of two syllables. 
Draw a line between the syllables. Be ready to show how to 
use CLARIFY/PHONICS to figure out how to say each word. 


The clown wore a yellow wig and a coat with one big button. 


He had a silly grin. His red nose was the size of a tennis ball. The 
clown bounced up and down on legs like rubber bands. 


Comprehension Check 


Draw a picture of the clown 
that is described. 


Blackline Masters for Decoding Longer Words (;¥4\y) 


Book 5 


Animals in Winter 


Name 


Chunking VCeCV Words with Different Consonants 
Syllables 


person per/son 
enter en/ter 
cactus cac/tus 


chipmunk chip/munk 


subject sub/ject 


1. Write each word from the chart. Circle the consonants between vowels. 


a ee 
2. What is the first syllable of each word? 


a ee 


Practice A 


Write each word. Draw a line between the consonants to show 
syllables. Be ready to say the whole word. 


1. ugly 

2. chimney 
3. object 
4. shelter 
5. argue 
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Book 5 
Name 


Animals in Winter 


Practice B 


Read each phrase. Underline the word that has two consonants 
between vowels. Write the word with a line between the sylla- 
bles. Be ready to say the word. 


1. team practice 

2. a perfect day 

3. window glass 

4. laugh and enjoy 
5. 


turnip stew 


Apply 

Read the sentences. Then write the five words of two syllables. 
Draw a line between the syllables. Be ready to show how to 
use CLARIFY/PHONICS to figure out how to say each word. 


Liz and Joe had a picnic in the park. “I see a reptile near my 
napkin,” said Joe. Liz looked. The striped snake was as thin as 
a pencil. “It’s just a garter snake,” said Liz, “and it will soon be 
on its way.” 


Comprehension Check 


Describe the reptile that Liz and Joe see. 


Blackline Masters for Decoding Longer Words /R209 


Book 6 
Name 
The Paper Crane 


Base Words with Endings -s, -es 


Base Word + Ending Longer Word 
Car + -s cars 

care + -s cares 

cry + -es cries 


Carry + -es carries 


CrOSS=F es crosses 


1. In which longer words has a y changed to j before an ending? 


Ss ee eee 


2. What is the base word in cares? 


3. What is the base word in crosses? 


4. What longer word is made by adding -s to car? 


Practice A 


Write the base word in each of these longer words. Be ready to 
say the longer word. 


1. classes 


2. boxes 
3. scares 
4. candies 
> 


. replies 
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Book 6 
Name 


The Paper Crane 


Practice B 


Read each phrase. Underline the word with the ending. Write 
the base word. Be ready to tell how you figured out the base 
word. 


1. six pennies 
2. five cents 

3. trays of glass 
4. ice cubes 


5. bear cubs 


Apply 

Read the sentences. Then list the five words with endings. 
Write the base word for each. Be ready to show how to use 
CLARIFY/PHONICS to say each word and figure out its meaning. 


A fox has sharp senses and can smell and hear well. A fox lives 
and hunts alone most of the time. Mother and father foxes 


form pairs to raise their young. 


Comprehension Check 


Do foxes ever live in groups? Use your own words to explain 
your answer. 


Blackline Masters for Decoding Longer Words R211 


Book 7 
Name Baby Whales 
Drink Milk 


Base Words with Endings -ed, -ing 


Base Word + Endings Longer Words 


enjoy + -ed, -ing enjoyed, enjoying 
hop + -ed, -ing hopped, hopping 
hope + -ed, -ing hoped, hoping 


dry + -ed, -ing dried, drying 
admit + -ed, -ing admitted, admitting 


1. What is the base word in enjoying? 


2. What happens to the base words hop and admit when -ed or -ing is 


added? 
ee Se ee ee eee 
3. What longer word is made by adding -ed to dry? 


4. What is the base word in hoping? 


Practice A 


Write the base word in each of these longer words. Be ready to 
say the longer word. 


1. scaring 
2. fried 

3. beginning 

4. licked 

5. liking 
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Book 7 
Name Baby Whales 


Drink Milk 


Practice B 


Read each phrase. Underline the word with the ending. Write 
the base word. Be ready to tell how you figured out the base 
word. 


1. deciding to stay 

2. trying something new 
3. a changed person 

4. shopped for a gift 
5. 


relied on a friend 


Apply 

Read the sentences. Then list the five words with endings. 
Write the base word for each. Be ready to show how to use 
CLARIFY/PHONICS to say each word and figure out its meaning. 


Mom sniffed the soup, tasted it, and smiled. “You are getting 
to be a great cook!” Mom said to Lee. 
“| made it just as you told me,” Lee replied. 


Comprehension Check 


How can you tell that Mom liked the soup? 


Blackline Masters for Decoding Longer Words {i¥4E) 


Book 8 
Name A Bicycle 
for Rosaura 


Base Words with Endings -er, -est 


Base Word + Endings Longer Words 
long + -er, -est longer, longest 
large + -er, -est larger, largest 
thin + -er, -est thinner, thinnest 
happy + -er, -est happier, happiest 


1. What is the base word in longest? 
2. What happens to the base word thin when -er or -est is added? 


ee eee eee 


3. What happens to the final y of happy when -er or -est is added? 


— ee a a eee eee eee 


4. What is the base word in /argest? 


Practice A 


Write the base word in each of these longer words. Be ready to 
say the longer word. 


1. sillier 

2. shortest 
3. hottest 
4. sweeter 


5. finest 
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Book 8 
Name A Bicycle 


for Rosaura 


Practice B 


Read each phrase. Underline the word with the ending. Write the 
base word. Be ready to tell how you figured out the base word. 


1. the reddest rose 
2. sharper than a tack 
3. the smallest spot 
4. the ugliest mask 
5. 


wiser than an owl 


Apply 

Read the sentences. Then list the five words with endings that 
compare. Write the base word for each. Be ready to show how 
to use CLARIFY/PHONICS to say each word and figure out its 
meaning. 


Your wash can be the cleanest in town if you use Glight! Just 
compare these three white shirts. The shirt washed in Brand X 
is grayer than the Glight shirt. The Brand Y shirt is even 

dingier! The whitest shirt of all was washed in Glight! For the 
biggest change you'll ever see, switch to Glight! 


Comprehension Check 


What does the writer want you to believe about Glight? 


Blackline Masters for Decoding Longer Words R215. 


Book 9 
Name The Wonder 


of Bald Eagles 
Chunking VeCV Words: Open Syllables 


Syllables 
meter me/ter 
icon ‘ i/con 
human hu/man 


parade pa/rade 


protect pro/tect 


1. Write each word from the chart. Circle the consonant that is between 


vowels. 
Se eee 


2. What is the first syllable of each word? 


Practice A 


Write each word. Draw a line after the first vowel to show 
syllables. Be ready to say the whole word. 


1. student 
2. female 
3. polite 
4. label 

5. spider 
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Book 9 
Name The Wonder 


of Bald Eagles 


Practice B 


Read each phrase. Underline the word that has one consonant 
between vowels. Write the word with a line after the first 
vowel to show syllables. Be ready to say the word. 


1. a yellow tulip 

2. the jet pilot 

3. a big event 

4. paper and pencil 


5. to focus a lens 


Apply 

Read the sentences. Then write the five words of two syllables. 
Draw a line between the syllables. Be ready to show how to 
use CLARIFY/PHONICS to figure out how to say each word. 


The frozen yogurt stand has lots of flavors. Dad likes to try new 
tastes. Last night, he said, “Hmmm, | think I'll select cocoa 


prune.” He ate it all! 


Comprehension Check 
What did Dad do last night? 


Blackline Masters for Decoding Longer Words (¥AWl 


Book 10 


Name Where Does 
the Garbage Go? 
Chunking VCoV Words: Closed Syllables 


Syllables 
menu men/u 
limit lim/it 
study stud/y 
rapid rap/id 
proper prop/er 


1. Write each word from the chart. Circle the consonant that is between 
vowels. 


eee 


2. What is the first syllable of each word? 


EE SS ee ed ee 


Practice A 


Write each word. Draw a line after the consonant that ends the 
first syllable. Be ready to say the whole word. 


1. prison 
2. solid 

3. clever 

4. habit 

5. Copy 
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Book 10 
Name Where Does 


the Garbage Go? 


Practice B 


Read each phrase. Underline the word that has one consonant 
between vowels. Write the word with a line after the consonant to 
show syllables. Be ready to say the word. 


1. silver polish 

2. a cabin in the woods 
3. pedal up a hill 

4. the dry desert 


5. city streets 


Apply 

Read the sentences. Then write the five words of two syllables. 
Draw a line between the syllables. Be ready to show how to 
use CLARIFY/PHONICS to figure out how to say each word. 


Years from now, | will travel in space. | will visit planets. | 
may see comets flash by. Far, far off, Earth will seem to 


vanish. 


Comprehension Check 


Why will Earth seem to vanish? 


Blackline Masters for Decoding Longer Words [R219 


Book 11 
Allie’s 
Basketball Dream 


Chunking Words with Consonant-le 


First Syllable Second Syllable 


bottle 
needle 


gargle 
title 


whistle 


4. Which words have a first syllable that ends with a consonant? 


eee 


2. Which words have a first syllable that ends with a vowel? 


ce eae EEEEaIs Ly MAC IELL 


3. Which words have tle as a second syllable? 


In which of those words is the t silent? 


Practice A 


Write each word. Draw a line before the Consonant-/e to 
show syllables. Be ready to say each word. 


1. paddle 


. poodle 


2 

3. castle 
4. crumble 
5 


. circle 


| ~=—s«R220] Blackline Masters for Decoding Longer Words 


Copyright © Houghton Mifflin Company. All rights reserved. 


Copyright © Houghton Mifflin Company. All rights reserved. 


Book 11 
Name Allie’s 


Basketball Dream 


Practice B 


Read each phrase. Underline the word that ends with 
Consonant-/e. Draw a line between the syllables. Be ready to 
say the word. 


1. to step in a puddle 
2. a ladle for soup 

3. leaves that rustle 
4. a turtle on a log 
5. 


wiggle and shake 


Apply 

Read the sentences. Then list the five words with Consonant-/e. 
Draw a line between the syllables. Be ready to show how you 
would use CLARIFY/PHONICS to figure out how to say each 
word. 


We heard deep rumbles of thunder. The sky turned purple and 
gray. Would we be able to reach shelter? Raindrops as big as 


marbles splashed on the ground. We ran to our cabin. The 
storm rattled the roof, but we were safe. 


Comprehension Check 
What did the writer see? What did the writer hear? 


Blackline Masters for Decoding Longer Words R221 


Book 12 
Name Let’s Go 
Rock Collecting 


Common Ending Syllables ture, tion 


Syllables 
capture cap/ture 
nature na/ture 


caption cap/tion 


nation na/tion 


1. What is the second syllable of capture and nature? 


2. What is the second syllable of caption and nation? 


Practice A 


Write each word with a line between the syllables. Be ready to 
say the whole word. 


1. lotion 
2. fiction 
3. lecture 
4. future 
5. station 
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Book 12 
NAWCie eee es Let's Go 
Rock Collecting 


Practice B 


Read each phrase. Underline the word that has the syllable 
ture or tion. Write the word with a line between the syllables. 
Be ready to say the word. 


1. cattle in the pasture 
2. a large portion 

3. a strange creature 
4. to mention an idea 


5. a fruit section 


Apply 

Read the sentences. Then write the five words that have ture or 
tion. Draw a line between the syllables. Be ready to show how to 
use CLARIFY/PHONICS to figure out how to say each word. 


The first motion pictures had no sound but plenty of action. 
Those silent movies featured car chases and other stunts. It is 
still fun to watch the adventures in those old movies. 


Comprehension Check 


How were the first motion pictures like movies today? What is 
one difference? 


Blackline Masters for Decoding Longer Words /R223 


Name 


Open and Closed Syllables 


Open Syllable 


Word 
pupil 
station 
minus 
select 
propose 


Closed Syllable 


Book 13 


The Outside Dog 


puppy 
statue 
minute 


seldom 


proper 


1. Write the words that have a first syllable ending with a vowel. Draw a 


line to show syllables. 


_—_ eee 


2. Write the words that have a first syllable ending with a consonant. 


Draw a line to show syllables. 


Practice A 


___ eee 


Read each word. Then write it with a line between the two 
syllables. 


1. 
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2 
3 
4. 
5 


problem 


. proceed 


. Stable 


locate 


. Manage 
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Book 13 
Name 


The Outside Dog 


Practice B 


Read each phrase. Underline the word that has two syllables. 
Write the word with a line to show syllables. Be ready to say 
the word. 


1. a gentle breeze 

2. the orbit of the moon 
3. a desk for the student 
4. to study the page 


5. to suggest a plan 


Apply 

Read the sentences. Then write the five words of two syllables. 
Draw a line between the syllables. Be ready to show how to 
use CLARIFY/PHONICS to figure out how to say each word. 


Comprehension Check 
What is for dinner? 


Blackline Masters for Decoding Longer Words R225 


Clarify/Phonics: Break Words into Chunks 
Kinds of Chunks 


Words that form compounds 


Base Words with Endings 


Syllables 


1. Which words are compounds? 


Examples 


finger + print 
basket + ball 
silly + -est 
permit + -ed 
relax + -es 
ex/cel/lent 
de/vel/op 
i/ci/cle 


Book 14 
Aunt Flossie’s 
Hats 


Longer Words 


fingerprint 
basketball 
silliest 
permitted 
relaxes 
excellent 
develop 
icicle 


eee 


2. Which longer words have base words with spelling changes? 


a ee 
3. Write two words from the chart that have open syllables. Circle the 
vowel that ends each open syllable. 


Oro 5 eee 


Practice A 


Read each word. Circle the better way to chunk the word. 


1. prevention a. pre/ven/tion b. prev/en/ti + on 
2. exciting a. excit + ing b. ex/cite + ing 

3. dragonfly a. dra/gonf + ly b. drag/on + fly 
4. calendar a. cal/en/dar b. calen + dar 

5. strawberries a. straw + ber/ry + es b. straw/ber + ries 
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Book 14 
Name Aunt Flossie’s 


Hats 


Practice B 


Read each phrase. Write the chunks in the underlined word. Be 
ready to say the word. 


1. a cheeseburger on a bun 

2. companies that sell products 
3. an infection from a cut 

4. cucumbers in the garden 

5 


. neat handwriting 


Apply 

Read the sentences. Then list the five words of three syllables. 
Be ready to show how to use CLARIFY/PHONICS to say each 
word and figure out its meaning. 


A travel agency advertised a trip to a dance festival. Lin bought 


tickets, packed her belongings, and left for a vacation. 


Comprehension Check 


Why did Lin pack her belongings? 


Blackline Masters for Decoding Longer Words }\¥9¥) 


Book 15 
Fossils Tell 
of Long Ago 


Base Words with Suffixes -y, -ly 
Base Word + Suffix Longer Word Example Phrase 


mud + -y muddy wet, muddy boots 
taste + -y tasty tasty fruit 
wise + -ly wisely to speak wisely 


angry + -ly angrily shouted angrily 


Meaning Note: The suffix -y changes the way a word can be used in a sen- 
tence. The suffix -/y often means “in a way that is.” 


1. If you see a -y or -/y at the end of a word, what chunk might come 


before it? 


2. Which longer words have base words with spelling changes in them? 


3. What does wisely mean? 


Practice A 


Read each word. Underline the suffix. Write the base word on 
the line. Be ready to say the longer word and use it in an 
example phrase. 


1. nicely 
2. icy 

3. funny 
4. hungrily 
5. sharply 
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Book 15 
INSTHCT> brim pie Fossils Tell 


of Long Ago 


Practice B 


Read each phrase. Underline the word with the suffix -y or -ly. 
Write its base word and suffix on the lines. Be ready to say 
each phrase and give a description. 


Base Word Suffix 
1. smiled sweetly 
2. noisy trucks 
3. yawned lazily 


4. really tiny 


+ + + + + 


5. a starry sky 


Apply 

Read the sentences. Then write the five words that have the 
suffix -y or -/y. Write the base word for each. Be ready to show 
how to use CLARIFY/PHONICS to figure out how to say the 
word and what it means. 


It was a breezy, sunny day. After two hours of climbing, Jay and 


Ty finally reached Lookout Peak. There they found a shady spot. 
They gazed happily at the view. 


Comprehension Check 
What did Jay and Ty find when they reached Lookout Peak? 


Blackline Masters for Decoding Longer Words /R229 


Book 16 
Sam and the 
Lucky Money 


Base Words with Prefixes re-, un- 


Prefix (Meaning) Base Word Longer Word Meaning 

re- (“again”) redo “do again” 
re- (“back”) replace “place back” 
un- (“not”) unfair “not fair” 


un- (“opposite of”) undo “do the opposite” 


1. Write each longer word. Circle the first chunk. 


2. What are two meanings for the prefix re-? 


3. What are two meanings for the prefix un-? 


Practice A 


Choose the word from the box that matches each meaning. 
Write the word after its meaning. 


rewrite unpaid repaid uncover unafraid 


1. “take the cover off” 
2. “paid back” 
3. “not afraid” 
4. “not paid” 
5 


. “write again” 
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Book 16 
Name Sam and the 


Lucky Money 


Practice B 


Read each phrase. Underline the word with a prefix. Write the 
prefix and base word on the lines. Be ready to say each phrase 
and give its meaning. 


Prefix Base Word 
1. refill the glass 
recount the votes 


2. 
3. when the doors reopen 
4. unroll a rug 

5. 


+ + + + + 


unhappy faces 


Apply 

Read the sentences. Then write the five words with the prefix 
re- or un-. Circle the prefix. Be ready to show how to use 
CLARIFY/PHONICS to figure out how to say the word and 
what it means. 


Mom untied the ribbon and slowly unwrapped the gift. Tasha 
wondered if the robe would fit. The salesclerk had said that it 
could be returned for a refund. “This fits me perfectly,” said Mom, 
hugging Tasha. “Wearing it will always remind me of you!” 


De eee eee 


Comprehension Check 
What will remind Mom of Tasha? Why? 


Blackline Masters for Decoding Longer Words /R231 


Base Words with Suffixes -less, -ful 
Base Suffix (Meaning) 
Word 
-ful (“having, full of”) 
-ful (“an amount that fills”) 
-less (“without”) 


Longer 
Word 


hopeful 


spoonful 


hopeless 


Book 17 


Clouds of Terror 


Meaning 


“full of hope” 
“an amount that fills a spoon” 
“without hope” 


1. Write each longer word. Circle the last chunk. 


2. Which suffix can mean “having, full of,” or “an amount that fills”? 


3. What is the difference between feeling hopeful and feeling hopeless? 


Practice A 


Choose the word from the box that matches each meaning. 


Write the word after its meaning. 


fearful fearless harmful 


1. “having fear; afraid” 
. “causing no harm” 
. “filling a hand” 


. “without fear; unafraid” 


uu FP WwW N 


. “full of harm” 
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Book 17 


Name 


Clouds of Terror 


Practice B 


Read each phrase. Underline the word with the suffix -ful or 
-less. Write its base word and suffix on the lines. Be ready to 
say each phrase and give a description. 


Base Word Suffix 
1. useful ideas 
2. flavorful spices 
3. homeless pets 


4. an armful of books 


+ + + + + 


5. a cloudless day 


Apply 

Read the sentences. Then write the five words that have the 
suffix -ful or -less. Write the base word for each. Be ready to 
show how to use CLARIFY/PHONICS to figure out how to Say 
the word and what it means. 


Thank you for your thoughtful and cheerful get-well card. My 
broken leg is not painful, but | am feeling restless. | plan to play 
ball again soon, but I'll be careful about running. 


eee ee a a a a a 2 eee eee 
a ee 


Comprehension Check 
How does the writer feel? Why? 


Blackline Masters for Decoding Longer Words /R233 


Clarify/Phonics: Break Words into Chunks 
Kinds of Chunks 


Words that form compounds 
Base words with endings 
Base words with prefixes 
Base words with suffixes 


Syllables 


Examples 

pepper + mint 

play + ground 
surround + -ing + -S 
lazy + -est 

re- + play 

un- + certain 


play + -ful + -ly 


thought + -less + -ly 


fur/ni/ture 
oc/to/pus 


1. Which longer words have play as a chunk? 


2. What is the base word in surroundings? 


in uncertain? 


Practice A 


in thoughtlessly? 


Book 18 
The April Fool's 
Day Mystery 


Longer Words 
peppermint 
playground 
surroundings 
laziest 

replay 
uncertain 
playfully 
thoughtlessly 
furniture 
octopus 


Read each word. Circle the better way to chunk the word. 


1. replacing 
2. butterflies 
3. unfriendliest 


4. bicycling 
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a. re + place + ing 
a. but/ter + fly + es 
a. un/fri/end + liest 


a. bic + y + cling 


b. rep/lac/ing 
b. butt/erf + ly + es 
b. un + friend + ly + est 


b. bi/cy/cle + ing 
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Book 18 


The April Fool's 


Name 


Day Mystery 
Practice B 


Read each phrase. Write the chunks in the underlined word. Be 
ready to say the word. 


1. new beginnings 

2. red and pink carnations 
3. housecleaning chores 
4. frowning unhappily 


5. a wonderful book 


Apply 

Read the sentences. Then list the five words of three or more 
syllables. Be ready to show how to use CLARIFY/PHONICS to Say 
each word and figure out its meaning. 


Are you still undecided about the best candidate for class president? 
Vote for Bess Frank! Bess is trustworthy. Bess will work tirelessly for 
the class! Vote for Bess! She’s the best! 


— See Se a a ee eee eee eee 


Comprehension Check 


Why should you vote for someone who is trustworthy and will 
work tirelessly? 
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